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Baiimypamosa M. A\ Hcabaesa B.K..?
12 On-®apabu amvinoaser Kasax ¥ammuix ynueepcumemi, Aamamot, Kaszaxcman
12 A2a oxtimywinap

AYBI3IIA AYJAPMA KYMBICBIHBIH KEMBIP MOCEJIEJIEPI

Axoamna

Byxkin aem enjiepi MeH XaabIKTaphl apachIHIAFbl aKIapaT ajaMacy MEeH MOJICHHETAPAITBIK KaphIM-
KaTbIHAC Ka3ipri »kahanmaHy mporieci aca >Kelen JKypil jKaTKaH Ke3eHJe ayJapMa Ka3ipri Koram
YIIiH 6Te MaHbI3bl. AyJZapMaHbIH MaKcaThl - Oy TeK 0acka TLIeri ce3aepal TaHaay FaHa eMec,
COHBIMEH KaTap MaFbIHAHBI, COHBIH IIIHAE acTapibl MOTIHAI JKETKI3y ¢ OOJBIT TaObLIaIbI.
XKorapeina atam eTKeHACH, Kas3ipri oneMje XajibIKTap apachlHAarbl OaiaHBICTBIH Kal Typi
00JIMACBhIH, OHBIH YHBITKBICHI TYPJIi ayJapMa )KYMBICHI €KEHI CO3CI3 KoHE OJ1 IEPIIK OapibIK eaep
YIIiH ©Te MaHbI3Abl. AyJaapMa TYpJepiHiH ImIHAEri aybi3lIa ayJapMaHbIH Oip €peKIIeNiri OHbIH
kas30ala ayrapMara KaparaHja JOWeKTi O0JybIH/Ia, SIFHU KaObUIAay, Tauaay, CHHTE3 jKacay Karap
KYpETiH opekerTep. MyHmall narapuIapibl MEHIepy TOXipuOe apKbpUIbl Keieni. Ayb3ia ayaapMa
apKbUTBl OepisieTiH akmaparta (oHeTnka, MOp(}OIOTHs, CHHTAKCHC, CTHJIMCTHKA CHSAKTHI TUIIIH
OapibIK acriekTiiepi OipeH KOJAaHBUIBIN, KepiHic Tabanpl. Aybi3lIa ayaapMma ayJapMallibliaH
JKOFaphlJia aTan ©TKeHJACH, Te3 apada Oip TUIIEH EKIHIII TiIre Tanaay, CHHTE3 jkacay IpOIeCiHe
aybICYJIbI Tayan eTeni. XalbIKapalblK Kelicco3NepiH TaObICcTHI Oonysl KeOiHece ayaapMma
carackiHa OaitanbicThl. COHIBIKTAH, ayJapMaHbIH MOHIH TYCiHY, COHIIaii-aK ayJapMalibl ayapMa
MPOILIECiHe Ke3AeCTipyl MYMKIH BIKTUMAJ KUBIHABIKTAPABI 01Ty Oonamakra KociOu KaTemikTepaeH
ayJyak Oosryra keMmekTecesi. backa Tinme aepey MKeM/Ii )KOHE THICTI TYPAE KETKI31Iyl THIC UACSHBI
TYPJICHAIPY KaOlIeTiH KaKeT eTe/i.

Kinm ce3oep: aknapam aimacy, uoes, ayoapmauivl, ayoapma npoyeci, ayvlzula ayoapma, Kaciou
Kamenikmep, KUbIHObIKMAp, 0az0bliapovl MeHeepy, maioay Hcacay, ayoapma candacvl, maxicipuoe,
pecmu Kezoecynep, Keliccoesoep.

Baiimypamosa U.A.*Ucabaesa B.K.
12 Kazaxcrxuii Hayuonanonwiii ynusepcumem umenu Anv-Dapabu,
Anmamul, Kazaxcman
L2 Cm.npenooasamenu

HEKOTOPBIE ITPOBJIEMbI YCTHOT'O ITEPEBOJIA

AnHomayus
B nepuoz crpemutenbHOM TI00anu3ai, aKTUBHOTO 0OMeHa HH(popMaIMeld U MEXKYJIbTYPHOU
KOMMYHUKAI[UM MEXAy CTpaHaMH W HapoJaMu MHpa MEepeBOJ HUIpPaeT OrPpOMHYIO pOJib B
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coBpeMeHHOM oOmecTBe. Llenb mepeBonma 3akitoyaeTcs HE TOJNBKO B BBIOOpE CIIOB U3 JIPYTrOTO
sSI3bIKa, HO | B IIEpeaue CMbICIIa, BKITFOUAs JICXKAIUI B €r0 OCHOBE TeKCT. Kak yke ymoOMHHAIOCh, B
COBPEMEHHOM MHpE, HE3aBHCHMO OT BHJa KOMMYHHUKAIMM MEXIY HapOJIaMH, IEpPEeBOAUECKAs
paboTa, HECOMHEHHO, SIBJISIETCS €€ OMOPO M UMEET OOJIBINIOe MpakTUYecKoe 3HaueHne. OmHOHN u3
0COOCHHOCTEH YCTHOTO TMEpeBOJia CpeIu APYTruX BHIOB TIEpEeBOJia SBISCTCS €ro OoJblmas
[I0CJIeI0BATEIbHOCTh IO CPAaBHEHHIO C MUCbMEHHBIM IEPEBOJIOM, TO €CTh BOCHPUATHE, aHATIU3 U
CHHTE3 NPOUCXOAAT OAHOBpeMeHHO. OBIajJeHHe TaKUMU HABBIKAMU NPHUXOIUT C NPAKTUKOH. B
uHpoOpMalKHY, NepeaBaeMoil MOCPEICTBOM YCTHOTO MEPEBO/A, BCE ACMEKTHI SI3bIKA, TAKHE Kak
¢doneruka, Mopdonorus, CHHTAKCUC M  CTWIHCTHKA, HCIONB3YIOTCS M OTPaKaloTCs
HETNOCPECTBEHHO. YCTHBIM MEPEeBOJ, KaK YK€ TOBOPHIIOCH, TPEOYyeT OT MepeBOAYMKA OBICTPOTO
MEPEKITIOYCHUS C OJTHOTO SI3bIKa Ha JPYTOH B MIPOIIECCe aHaIM3a U CHHTE3a. Y CIIeX MEXKTyHapOIHBIX
MEPEroBOPOB BO MHOTOM 3aBHCHUT OT KadecTBa YCTHOTO mepeBoja. [loaToMy moHMMaHue CMBICIa
MepeBo/Ia, a TAK)KE 3HAHHE BO3MOKHBIX TPYTHOCTEH, C KOTOPBIMH ITEPEBOAYUK MOXKET CTOJIKHYTHCS
B IIpoliecce NMepeBo/Ia, MOMOXKET u30exaTh MpodhecCHOHATBHBIX OMUOOK B OyaymeM. ITo TpedyeT
YMEHHUs OBICTPO, THOKO ¥ YMECTHO TEPEBOJUTH HJICI0, KOTOPYIO HEOOXOMMO MepeaaTh Ha APYron
SI3BIK.

Knwueewvie cnosa: obmen ungopmayuei, uoes, nepegoouux, npoyecc nepesood, YCMHbIl
nepesoo, npoheccuoHarbHvle OuUOKY, MpyoHOCMuU, NPUOOPemeHUue HABbIKO8, AHAIU3, KAYeCmE0
nepesooa, onvim, ouyUaIbHble BCMpPeYU, NepPecosopbl.

Baimuratova I.A. !, Issabayeva B.K. 2
12 Al-Farabi Kazakh National University,
Almaty, Kazakhstan
22Senior Lecturers

SOME ISSUES IN ORAL INTERPRETING

Abstract

During a time of fast globalization, information exchange, and intercultural communication
between countries and peoples, translation plays a very important role in modern society. The aim
of translation is not only to choose words from another language, but also to pass the meaning of
the text. As mentioned before, in today’s world translation is an important support for
communication between peoples and it has great practical value. One special feature of interpreting,
compared to written translation, is that it happens in real time. The interpreter listens, understands,
analyzes, and speaks almost at the same time. These skills develop through practice. In interpreting,
different parts of language are used directly, such as pronunciation, word forms, sentence structure,
and style. Interpreting requires the interpreter to change quickly from one language to another while
thinking and speaking. The success of international negotiations often depends on the quality of
interpreting. That is why it is important to understand the meaning of translation and know the
possible difficulties an interpreter can face. This helps to avoid professional mistakes in the future.
An interpreter must be able to translate ideas quickly, clearly, and in a suitable way.

Key words: information exchange, idea, interpreter, translation process, interpreting,
professional mistakes, difficulties, skill acquisition, analysis, translation quality, experience, official
meetings, negotiations.

Kipicne

Aymapma - eTe exenri 3aMaHHaH Oepl aJaMu KbI3MET, SPTYPJIi TULIEpAE COWICHTIH amamaap
apachIHIaFbl KapbIM-KaTbIHACTBI KaMTaMachl3 €Ty Kypasbl OoJbIll Kenedl A Kasipri skahannany
IpoLeci aifpbIKIa XkKeIem KYpil jKaTKaH 3aMaH/la XaJIbIKapaJiblK OailylaHpIcTap Qe Kaija yaepicri
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TYPAE ©cCill, KapKbIH/bI JaMbIll OThIP. T bUIBIMU-TEXHUKAJIBIK PEBOJIOLUS dPTYPIIl eNep apachblHaa
FBUIBIMH aKnapaT aJMacyFa, XalbIKapajiblK caya, JUIIOMATHSUIBIK KapbIM-KaTbIHAC TYPH3M KOHE
XaJblKapalblK OaillaHbIC, aKmapaT ajiMacy CHSKTBI KOFaMJIbIK QJEyMETTIK —canajapAarsl
OailmaHpICTap KOJIEMI OJIIICYCi3 OCY/Ie KOHE OJ1 YJIKEH KaKCTTUIIKTI TYFbI3bIN OThIp. OChIFaH Opaif,
op TiNAe COWNeHTIH XalbIKTap, >KOFapblia aTal ©TKEHAECH MEMJIEKETTEp apachbIHIArbl MOJIEHU
OailmaHpICTap KEHEWIMN, XaJbIKapaJIbIK TYPU3M JIe KeH ayKbiMaa Tapaiabl. Ockl aTanFaH OaliaHbIC
TYpJIEpiHiH OAChIM KOMILLIIr ayjapMa >KYMBICHI )KOHE OHBI ICKE achIpaThlH ayAapMallbliap KbI3MET1
apKbUIBI Ky3ere acanbl. COHABIKTaH ayapMa KYMBICHI, MOCeNIeci Ka3ipri Ke3ae OyKuT oeMie oTe
MaHbI3[Ibl POJI aTKApbII, YJIKEH cypaHbicKa ue Ooibin oTelp. CoHmal ak Kasipri kesue aynapma
YKYMBICBIHBIH TYpJIepi MEH ayKbIMbI J1a KeOelin, keHetoe. JKanmbl ayaapma >KYMBICHI MaKcaTbl MEH
TYpJIEpiHEe, KaFJasThlHA Kapaill jKaH J>KaKTbl, CaH KWIbl, KeIl JXaFJaiila OHbIH OChbl aTaliFaH
MakcaTTapblHa KYpAEJl /i€ KbI3BIKThl KOCIOM Tajantap MEH MakcaT KOHbLIaabl. OJeTTe, ayJapMa
TYpJEpiHiH Kah-KalchIChIHAa O0JMAChIH, OHBIH HEri3ri MakcaTbl Oy Tek Oacka Tilaeri cesaepii
TaHJay FaHa €MeC, COHbIMEH KaTap TYMHYCKaJarbl MarblHAaHbI, COHBIH 1II1HJE acTapiibl MATIHII 1€
&KeTKi3y OoubIn TaObu1aabl. OcblFaH OalIaHbBICThI, ayAapMaHbIH Camackl, AEHrell, TYCIHIKTI O0IybI
MaHbI3/Ibl HOPCE, COHBIKTAH OJ1 ayJapMalllbIHbIH €Kl TUIAIH Je 9/1e0M HOpMachlH KociOu JeHreine
MEHrepyiH, KociOum JamybIH, OUTIMIUIIK IEH >KaH >KaKThl KO3KapacTbl KepceTy, 9pbip Kociou
ayJapMallbllaH Tajam eTuIeIl.

TankpLiay

Aynapma TypiepiHiH 1mIiHAEe KeOlHece alJblH ajla JalbIHABIKCHI3, YaKbIT KYTTIPMEHTIH,
ayJapMallblfa Te3 apaja ayjJapMma jkacayfa Typa KeJeTiH, eTe KeOipeK >KbUIIaMIBIKThl KaKeT
eTeTiH Olp Me3eTTe jKacalaTblH aybI3llla ayJapMaHbIH XKYT1 dJ/1€ Kaija ayKbIMAbl €KeHl Oemnriiil.
Kazipri ke3zne aynapMmaHblH aybl3lla TypiHE KaparaHja jkaz0amia ayjapMma >KYMBICBIH JKacayza
KeHOIp o111 Jie OJIKbI TYCTApbIH alTHaFraHa, KalIbl allFaH/ia, SIFHU JIe37ieMe ayapMa jKacayra yakbIT
KeTipMel, aynapMmajayFa Kell KeMETiH THUTIi3eTiH KeNTereH ayjaapMma jkacay Oarmapiamanap,
kahaHABIK KOMITBIOTEPJIK JKEJJIep, DJJIEKTPOHIBIK CO3MIKTEPMEH JKOHE JIMHTBHCTHKAJIBIK
Mocenenepai mienry ymiiH 0acka Ja 3JeKTPOHIBIK pecypcTapiblH YCHIHBUTybIHA OailIaHBICTHI
Oipkatap >KeHUIAIkTep maiima Oonael. COHOBIKTAH jda, kasz0alna aygapma >KYMBICBIH jKacayjia
Ke3JleceTiH OipKaTap KUBIHIBIKTapAbl OChI aTallFaH pecycTap/IblH KOMETIMEH TOJbIKTai Ooamaca 1a,
HEri31HeH IenIyre KOoJ JKETKI3yre MYMKIHAIK TYbII OTBIp. AJ >Kaimbl aybl3lla ayaapMaHbIH
*a3z0alna ayapMajaH aibIpMallbUIbIFbIHA TOKTANATHIH O0JICAK, aybl3 €Ki coiiey TiNiHIH OipKaTap
Oenriiepi, epeKLIeNiKTepl, SFHHU, COMIEMHIH OpbIH TIPTiO1 aybICHIN Kellyl MEH (pa3eoaoru3Maep il
KOJITaHBUTYBI Ke3/1ece/li. AylapMaHbIH aybI3lIa TypiHAe ce3 Oe ce3 ayrapMa eMec, KOFaphl J1a aTarl
OTKEHJICH, TEK ayJapMaHbIH MaHBI3/Ibl TYCTaphIHA Ha3ap ayAapbuIafsl. SIFHH, MOTIHJAET] aybI3IIa
ayJapMa racay *YMBICHI €Ki TUIAI ’KaKChl MEHTepY, XKaTbhIK ceilyiell OlTyni MeHrepy faHa eMmec, ol
oTe KON TIKIpUOEHI KaKET €TETiH, TOKIPUOE apKbUIbI JKOFaphl JCHTEHIe ayaapMa jkacayra KOJ
KeTkizyre OoyiaThlH aynapMa Typi. Ayaapma TypJepiHiH IIIHIAEr KociOM aybl3lla ayjaapMa
JKYMBICHI CasiCl KeJIICCO3/Iep MEH YKOHOMHKAJBIK, OaHKTIK KYPJEN MaceleNep CHIKTHI, )KOFaphiaa
aTarn eTKeHJIeH, Kell Xaraaiaapaa ayJapMallblIaH TYphIC, 9pl N ayJapybl, YIKEH OUTIKTITIKTI
Tajan eremi. MyHaail skaraimapaa Te3 apajaa Kelicce3al opl Te3 KoHEe camaibl ayJaapMa Kacay
aybIpTHAJIBIFBl ayJlapMaIIbIHBIH SHIIICiHe Kayiazpl. JKanmsl ayapMa *KYMBICH IIBIFapMallbUTBIKKA
MYMKIHJIK OepeJil )KoHE OChl TYPFbIIaH aliFaH]la OHbIH TaOUFaThI KarblHAH epekiueniri 0ap. Jlemex,
ayJapMa HIbIFapMallbUIBIKKA JKOJI alllaThlH MaMaHJIbIK, ce0ebl jKaKChl ayAapMallbl TeK MIET TUTiH
TYCIHIN KaHa KOHWMai, COHBIMEH KaTap ayJapMa >XOHE OHBIH €pEKIIEeTIKTepiH MEHIrepreH Kociou
MamaH Oomybl kepek. COHIBIKTaH Ja ayJapMallbUIBIK  MaMaHABIFbl  ayJapMallbIHbIH
IIBIFAPMAIIBUIBIK KaOlIeTi OONMyBIH Tallall eTeidi. ON0eTTe, KON jKardaiia ayaapMmajaa MOTIHHIH
Kalbl KOpPKEeMAIK JEHreiliH >KOofaiTnaid, aBTOPAbIH OWBIH e3repTiiel, IAMaJOIThIH CamachlH,
MYMKIHIITIHIIE ayJapMa JKYMBICBIHBIH COWMJICy epeKIIeNiKTepiH, CTHIIIH, COJl 3aMaHHBIH
€pEeKILEeTITiH KOpCeTETIH TYCTapblH JoJI MarblHAChIHAA Oepy oHail ayHue emec. Kuno, OeiiHeOasH
CHSIKTBI aybI3IIa aynapMa >XYMBICHIHIA jka30alra aynapMmara TOH CHHXPOHJBI, Ti30€KTi aymapma
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Oenrizepi Oap JKOHE EpeKIICTIKTEpiMEH coiikec kemenmi. 80-mii >KpUIIapaaH OacTarm, IIeTen
¢bmibMaepi kemnTen Keie OacTaraHAa aybl3Ila ayaapMa >KYMBICHI YIKEH TXipuOe MeH Oimimai
KaKET eTeTIH KypHedl Tmpolecke aWHainabsl. AynmapMaHblH Oyl TYypiHIE €H albIMEH
IKCTPATMTBUCTHKAIBIK KOHTEKCTKE Ha3zap ayaapbiiaabl. AybI3lia ayaapMma KacalaThlH (QHIbMIEp
MeH OeliHeOasHaapaa SJUMIITUKAIBIK corunemMaep, (ppazeomorusmaep, oJarai co3aep, TUaIeKTiIep
KOHE aKTepJIep/AiH CeMiey epeKIIemiKTepi OipimiaMa KUBIHIBIKTAp TYFBI3aTHIHBI aHBIK. AybI3IIa
ayJapMaja alThUIATBIH MOTIHAEpP epeke OOWBIHINA TUIMIH oAe0M HOpMachlHA Heri3eme/i.
AynapManbsiH Oy TypiHAe KaHAail na Oip CTWIBAIH (QYHKUMHAIBABIK KOJJAHBUIYBl CHPEK
ke3neceni. COHbIMEH Karap aybI3llia ayjaapMma jkacay >KYMBICHI —ayJapMajia MOTIHHIH KbhICKalla
Tydingemeci emec, Oip OipiMeH JOTrMKalbIK OaillaHBICTaFbl aKMapaTThIH Ma3MyHBI Oepineni. A
ayJapMaliiblFa Te3 apaja, keOiHece alJIbIH ana JaibIHIBIKCHI3, TaHBIC €MEC MOTIHJETI KaJIIbl
KAFJASATTBIH HETI3Ti, MaHbI3[bl Ma3MYHBIH, alTHaK ONJBIH HEri3iH Ta0y OHBIH TIKipuOeci MeH
aKmapaT aJyIIbIHbIH TajJaObiHa OaillaHBICTBI 00JaIbl. AybI3IIa ayJapMa, OHBIH IIIiHIEe CHHXPOHIBI
aylapMma Jla KUBIHIBIFBI MEH KYII JKIrepli KaKeT €Ty TYPFBICBIHAH ajFaHia JoWeKTi ayaapma
KaTapblHa, SFHU ayIapMaHbIH ©T¢ KUBIHAAY, KayalmKepIIUNri MEH TalanTaphl Aa KOCiOn OLTIKTUIIK
NeH TKIpUOEHI KaxeT eTeTiH Typine xaraapl. CeGebi aymapMaHblH Oy TYpi aynapMamibiaan Oip
yaKbpITTa TBIHJAI, TYCIHII, ayJapbll )oHe coiiei Ouryai Tamam ereni [1:136]. embiHDA 1a, Oip
yakpITTa opl TBHIHJAN, 9pi TYCIHY ayJapMalllblHbIH J>KMHAKTaFraH YJIKEH TOKIpHOECiH, HaFIbl,
MAIIIBIFBIH KOPCETEel XoHe KaxeT erefi. CHHXpOHABI ayJapMaja ayJAapMallblHbIH TiJl Ta3aJIbIFbI,
WHTOHAIUACH! (JaybIC BIPFAFbl), aybl3 €Ki TUIAE JBIOBICTApPABI Ta3za alTy, ceiyiey, ayaapma
KBUIIAMJIBIFBl SIFHU, TUT Ta3aJbIFbl MEH ayjJapMa CalachlHbIH Ta3za OOJybl Ke3jeseli, SFHU
CUHXPOH/IBI ayapMajia ayJapMaIlbIHBIH JAybIC BIpFAaFbIHA KO MOH Oepisiefli, SFHU JaybIC BIPFaFbl
O1p KaJbINTHI, CEHIMI, ThIHJAYIIBIFA CEHIM YsIaTaThIHIAN, KO3 JKETKI3epIIKTeH IeHrenae ecTinyi
kepek. CHHXPOH[IBI ayJapMaja MOTIHHIH KeJeMi IIeKTeyJi OONFaHMEH, ayJapMallbl MICIICHHIH
CO3IHEH KaJIbIC KajMai, ayJapma y3uliccis, Kifipiccis xacanyra MoH Oepinemi. JlemMek, CHHXPOH/IbI
TYpZA€ ayJapbUIaThiH IICHICHHIH CO31 Te3 Kelleci TEKTIK arJaiga eTICTIK eciMIepAiH Kypaeli
HOMHUHAJABI TOMTap Ti30eri apKbUIBI OPHEKTENEeTIH OIpMIKTEpal KOHE KOeceMIIei TipKecTep.i
MeHrepy 0acka Tiire ayJapranja MEWIiHIIE KapanailbiM KyphUIBIMIapMEH aybICTBIpFaH/Ia ay1apMa
)eHinaey oomanel. JInarBuct, aygapmambl FaneiM B.JO.Po3ennBeirtin mikipinme [2:46], MoTiHmi
Oacka Tinre aynapraHia, OHJAa PErpeccHBTI KOHCTPYKIMsIap OOJFaH Karaaiga MewsiHie
KapamaibiM KYPBUIBIMAAPABl KOJJAHFAaH THIMAIL. Ayb3IIa ayaapMa >KYMBICBIH JKacaraHza
KYHJGNIKTI TNAE KON KOJJAHBUIATBIH CO3[ep MEH TPaMMAaTHKAIBIK KYPBUIBIMAAPIBI, 9pPTYPIIi
FBUIBIM CaJIachIHJIa KOJIAHBLIATBIH apHAWbI AJIEMEHTTEpl Oap TipKecTeplli KOJJAaHy JKOHE ayaapma
TaKBIPBIOBIH KAKCHl TYCIHY MEH TepMHUHJIEPi OlTy ayJapMa *KYMBICBIHBIH COTTI OOYBIHBIH OipAeH
Oip kxemimi. Jlemek, ayJapbUIaThIH MOTIHTE aj/IbIH aja Tajjay jkacam ajly ayJaapMa >KYMBICHIH
Oipmama KeHUIIeTeni. Ayb3Ia ayJgapMara KeJleTiH 00JcaK, TYIHYCKa MEH ayJapMa IMpOIeCiH/e
OekiTiIMereH (aybI3ina) TYp/e OPEKeT eTe/ll, SIFHU ayaapMalllbl TYITHYCKa MOTIHHIH OOJIIKTEepiH TeK
O0ip per KaObUITAMIBl KOHE ayJapMaHbl JKETKI3UITeHHEH KeWiH calbICThlpa HEMece o3repre
anMaiael. Aybizma aygapma Oipizai 6omysl MyMkiH. CeinieynniHiH co31H HeMece OHBIH Oip Oeirin
KETKI3TeHHEH KeWiH HeMmece ayJapMma CeisieyliHiH ce3iMeH Oip Mes3riige OoiFaH Kesje
CHUHXPOHZIBI O0JTybl MYMKiH. Keiine epekimie marapuiap MeH KaOijgeTTep, COHIaii-ak, opHHE, KEeH
KYMBIC TOXKIpUOECi YIKEeH poll aTKapajbl. AybI3IIa ayapMaHbIH Oip €peKIIeNiri OHbIH CHHXPOH/IBI
ayJapMara KaparaH/Ja JOWeKTi OONybIHIIA, SIFHU KaObuIIay, Talaay, CHHTE3 ’Kacay KaTap KYpeTiH
opekertep. MyHall narasiapIsl MEHrepy TOXKipuOe apKbUIbI Kenedi. AybI3ina aygapMa apKbUIbl
OepiseTiH akmaparta ¢GoHETHKa, MOPQOJIOTHS, CHHTAKCHC, CTHJIMCTHKA CHUSKTBI TUIAIH OapIibIK
acrekTiyiepi OipeH KOJNaHBUIBII, KepiHic Tabanel. Aybi3lIa aynapMa ayAapMallblIaH Te3 apaja
O1p TUIIEH eKIHII TIre Tajaaay, CHHTE3 jkKacay MPOIECiHe aybICY/Ibl Tallall eTe/ll. AyaapMaHbIH OyJI
TYp1 KeIicco3aAep KYPri3reHe, pecMu Ke3ecyiepie KoIanbuiaabl. XallbIKapalblK KeTicCo3IepaiH
TaOBICTBI OOYBl KOOiHEce ayaapma camachlHa OaiyaHbIiCThl. COHIBIKTAH, ayJapMaHBIH MOHIH
TYCiHy, COHJai-aKk ayjapMmaimibl —ayjnapMa [poIeciHae Ke3[ecTipyl MYMKIH — BIKTUMal
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KUBIHABIKTApAbI OlTy Oosamiakra KociOM KaTemiKTepJeH aynak Ooiyra kemekreceni. backa Tinme
Jepey MKEeMIIl JKOHE THICTI TYpAE JKeTKI3UIyl THIC HMICSHBI TYPJICHAIPY KaOUIeTiH KaKeT eTell.
OpTYpJli canagarbl MaMaHIAPAbIH ©31HIK Ke3Kapachl jkoHe e31HAIK Tocimi 6ap. TinTi Kpicka ce3
TIpKECIH ayJmapraH Ke3Je e, opKallaH OHbBIH OipHemie Hycka Ooyansl. JlaMbIFaH aHATUTHKAIBIK
JaFAbuIap JKOHE ayJapMma >KarlalblHAAa TYBIHAAWTBIH KypJIesli Mocenenepre Te3 xayan Oepy
ayJapMailibl YOIIH ©T€ MaHbI3Abl Tajam OoJibim  caHamamel  [3]. Hoctypni  akmapar
TachIMaJIZIayIbUIAPMEH, TapaThUIFAH JIEPEKKOpIapMeH >XoHe OuTiM Oa3allapbIMEH JKYMBIC iCTey,
CaJIBICTBIPMAJIBI TAJAAYABl KOJJaHa Oily, ©3 THIIOTE€3aHbI3Abl TYXKBIPBIMIAY, MOJUTEMATHKAIBIK
TYKBIPBIMAAP KYPY JKOHE OMBIHBI3/BI JKazdalia TypJe aHbIK XKOHE JIOTMKANbIK TYpPAE XKETKIi3y,
OMBIHBI3/IBI JKa30allia TYpAe JIOTUKAJIBIK TYpAE OLIaipy, Ko3KapachlHbI3AbI erKel-Terkei OasHaay
CHSKTBI, KeOipek jka30ala aygapMma *KYMBICBIHA KaTBICTBI Oip KaTap HeErisri Tajamnrap Te3 apaja
ICK€ achIpy/Ibl KaXKET €TETIH aybI3llia ay1apMaia KOJJAaHy CUSKThI, HEr13r1 MPUHLIMIITEPAl CaKTay bl
Ky3ere acelpy MYMKIH Oona OepMeHTiHIH MoiblHAayra Typa Keieni. COHIOBIKTaH Ja Kell
eHOeKTep/ie aral OTUIETIH Tajljay, MOTIHHIH CHHTAaKCHUCTIK (Co3 TopTiOl), CEMAHTUKAJBIK >KOHE
[parMaTUKajbIK JIeHTeilepl, CHHTE3, ayJapMaHblH TEOPHSUIBIK MOJENBbIEpl MKOHE opTYpiii
TYPJICHAIPYJEPIH CcHUMaTTaManapbl jka30amra aypI3ia aynapMa JKYMBICBIHA KaparaHza aybl3Ina
ayJapMa JKYMBICBIHJIA KepiHic Ta0a OepMeiiil 'koHEe aybl3lla ayAapMaHbIH Oip epekIueniri Je
OCBIHJIA JIeN ecenTeyre OOoIabl.

KopbIThIHABI

KopsbiTa kenrenze, aysi3iia ayjapma >KYMbBICHI T€3 apajia 1CKe achlpy/bl KAKET €TETiH ayaapMma
TYpi OosiFaHIBIKTAH, ayAapMallbl ayjJapMa IHpOLECIHAE Ke3IecTipyl MYMKiH BIKTUMa
KUBIHJIBIKTapFa KeOIpeK Tam OonaThlH JKoHE Oacka TUIAE JAepey HKEeMl KOHE THICTI Typae
KETKI31Tyl THIC UACSHBI TYPIACHAIPY KaOUIeTiH KaKeT eTeTiH, OHBIH TiJ Ta3aJbIFbl, HHTOHAIUSCHI
(maysIc bIpFarbl), aybl3 €Ki TUIE IAbIObICTapbl Ta3a alTy, Coiliey, ayapMa >KbUIIaMIbIFbl SFHU, T1J1
Ta3aJbIFbl MEH ayJapMa CamachblHbIH Ta3a OOJyBIH Tajan eredl. MyHpaal AaFapuiapsl MEHrepyre
TEK TIKIprOe apKbUIbI KOJ JKETKi3yre Ooyafbl KOHE €Kl TUIAIH TUIAIK HOpMajlapblH >KOFaphbl
JIeHTrei1e MeHrepy, ’KaH-KaKThl O1TiM, ayZapMa KoCiOiH TepeH TYCIHY CHSKTBI KOIl 13/IeHICTI KaXeT
eTe.
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BLJIIM BEPYJIET'T )KACAHJIbI HHTEJLJIEKT: 5)KOO KAFJIAUBIHIAFbI
MYMKIHAIKTEPI, TOYEKEJIJIEPI ’)KOHE IAMY BAT'BITTAPbBI

Anoamna

Byn feutbiMu Makanana xorapbl oKy opbiHAapel (JKOO) xkarmaiibiHaa skKacaHIbl MHTEUICKTTI
(OKW) xommaHyIblH TEOPHSUIBIK HETI3Aepl MEH MNPaKTHKAIBIK MYMKIHIIKTEpl TanmmaHanasl. KU
TEXHOJIOTHSUIAPBIHBIH YHUBEPCUTETTIK OiLTiM Oepy yIepiciH KeKeNeHIIpy, akaJAeMUsUIbIK Oaranay
KYHECIH KETUINIpy, FBUIBIMH-3€PTTEY KBI3METIH KOJjlay JKoHE Oackapy MpoIEeCcTepiH
OHTAWJAHABIPYAAFel pelli  KapacTelpbuUiafbl. COHBIMEH Karap, JACPEKTEpHiH KYIUSIbUIBIFBL,
ANTOPUTMIIK SUICTTUIIK, ITUPPIIBIK TCHIIIK )KOHE aKaJIEeMHUSIIBIK adaJIJIbIK MOCeenepl alKbIHIAJIbIII,
KOO-na ’)KU-ni xxayanTsl eHri3yre OarbITTaIFaH YCHIHBICTAp OEpiireH.

Kinm ce30ep: dcacanovi unmennekm, dHcoapvl 0Ky OpHbl, YuGpavik Oinim 6epy, akaoemusiblk
IMUKA, UHHOBAYUSLILIK MEXHOL0USAD.

Baiimypamosa U.A.,* JKybanoea K. X.2
12 Kazaxcxuii Hayuonanonwiii Ynusepcumem um Ano-@apabu,
Aamamut, Kazaxcman

UCKYCTBEHHbBIA UHTEJEKT B OBPA3OBAHMI: BO3MOXXHOCTH, PUCKH 1
HAIIPABJIEHUS PA3BUTHUS B COEPE BBICIHIEI'O OBPA3OBAHMUS.

ArHomayus

B crathe paccMmaTpuBarOTCS TEOPETHUSCKHE W TMPHUKIAJHBIC AaCHEKThl HCIOJIb30BaHUS
uckycctBeHHoro wuHTemnekra (M) B cucreme Beicmiero oOpa3oBaHUs. AHaIH3UPYIOTCS
Bo3MokHOCTH MU B mepcoHaim3ammu 0OyYeHHs, aBTOMATH3AI[MH aKaJeMHYECKOTO OIICHUBAHWS,
MOAJIEPKKE HAYYHO-UCCIEAOBATEIbCKON JIEATETHbHOCTH M ONTUMHU3AIMU  YIPABIEHYECKUX
mporieccoB B By3ax. Oco0oe BHHMaHHE YJIENIeTCS BOMpPOcaM KOH(MHICHIIMAILHOCTH JTaHHBIX,
QITOPUTMHUYECKON CIPABEJIMBOCTH, ITM(PPOBOTO HEPABEHCTBA U aKaJIEMUYECKOM UYECTHOCTH.
[IpennoxxeHbl PEKOMEHIAIMN TI0 OTBETCTBEHHOMY BHeapeHHio M B 00pa3oBaTenbHy0 MPaKTHKY
BY30B.

Knrouesvle cnosa: uckyccmeenuviili ummeinnekm, 6vlcuiee 00pazosanue, yupposusayus,
aKademMuyecKkasi YeCmHOCmb, 00PA308aMebHbLE MEXHOI02UU.

Baimuratova I.A.,! Zhubanova K.Kh..?
12 Kazakh National University after Al-*Farabi,
Almaty, Kazakhstan

ARTIFICIAL INTELLIGENCE IN EDUCATION: OPPORTUNITIES, RISKS, AND
DEVELOPMENT DIRECTIONS IN HIGHER EDUCATION

Abstract
This paper analyses the theoretical foundations and practical applications of artificial intelligence
(Al in higher education institutions. The study explores the role of Al in personalized learning,
automated assessment, research support, and optimisation of university management processes.
Issues of data privacy, algorithmic fairness, digital inequality, and academic integrity are discussed.
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The article provides recommendations for the responsible integration of Al into higher education
systems.

Keywords: artificial intelligence, higher education, digitalization, academic integrity,
educational technologies.

Kipicne

Kacanapl unrennekt (Al) COHFBI XKbUIAAPBl dNEeMIIK OiTiM Oepy >KyieciHne KapKbIHIbI TYple
eHrizunn keneal. On OKbITYIIBUIAPIBIH KYMBICHIH JKEHIUIIETYTe, OKYIIBUIAP/bIH OKY TXKIpUOeciH
nepbecTeHaipyre koHe OUTIM camachlH apTThIpyFa YJIKEH MYMKIHJIIK Oepe OTBIPbIIN, COHbIMEH Oipre
Kaylinci3aik, ONUIAIK JKOHE JKayanmKepUIUIK CEKUIAI MaHBI3Abl MOCENeNepal e aiFa Tapryja.
Connpikran Al-7p1 611iM Oepy cajachlHa €Hri3y TeK TEXHOJIOTUSUIIBIK IPOLIecC eMec, COHbIMEH Oipre
STHKAJIBIK, QJIEYMETTIK KOHE TIeIarOTUKAJIBIK TYPFBIIaH MYKUST OMIACTBIPBUTYBI KaXKeT.

Bbyn makamana 6inmiM Gepyeri jkacaHIbl UHTEIJICKTTIH HET13T1 OaFbITTaphl, OHBIH Mai1ackl MEH
Toyekenaepi, UUQPIbIK TEHAIK Macenenepl, MyFajliMJIep MEH OKyIIbUIapFa KOWbLIATBHIH >KaHA
TaJlanTap >koHe OoJalllakKa apHajIFaH YChIHBICTAp TalAaHAIbI.

Kaszipri sxahannany >xoHe mudpIiblk TpaHchopMaIys KaFaaibIHa KOFAPhl OKY OPBIHAAPHI O11iM
Oepy Ma3MyHBIH KaHAPTY MEH OKBITY 9/IICTEpPIH KeTUAIpyre OarbITTaIFaH jKaHa TEXHOIOTUsIapAbl
oencenal enrizysae. ComapablH imiHae skacanibl uHTewiekT (JKW) yHuBepcurertik Outim Oepy
KYHECIH camajbl jKaHa JCHrelre KeTepyre MYMKIHIIK O€peTiH CTpaTerusiblK Kypan peTiHzae
Kapacteippiianel. DKM OimiM - anmymisimapAblH — JKEKe OKY TPACKTOPUSCHIH —KaJBIITACTBIPYFa,
OKBITYLIBUIAP/BIH FBUIBIMU-TIEJATOTUKAIBIK KBI3METIH KOJJayFa jKoHE OuliM Oepy yHbIMIapblH
OackapyablH THIMIUTITIH apTThIpyFa bIKma eresi [1].

Conbiven Kartap, JXXKM-ai OutiM Gepy KeHICTIriHe eHrizy Oipkarap Kypnenl Macelnenepii, arar
alTKAaH/Ia STUKAIBIK HOpMajapAbl CakTay, IEpeKTep KaylilCi3[iriH KaMTaMmachl3 €Ty JKOHE
aKaJeMUsUIBIK  afalbIKTBl  KOpFay MacenesnepiH KyH ToprTiOiHe 1biFapansl [2]. OcbiFan
OaitmanpIcThl atanrad TakbIpbI JKOO neHreiinae FeUTBIMHA TYPFBIIAH Taay bl TaJIall €Te/Il.

XKOO-nars! xkacaH bl HHTEUIEKTT] KOJIIAHYIbIH HET13r1 OaFrbITTaphbl

OxpiTynel  sxekenenaipy. JKorapbl oky opeiHAapbiHaa KM Herizigaeri mnatdopmanap
CTYACHTTEepAIH OiTiM JeHreiiH, OKY KapKbIHBIH KOHE aKaJeMUSUIBIK KbI3bIFYIIBUIBIKTAPbIH TaJlgay
apKblIbl OeHiMIENreH OKy Ma3MYHBIH YChIHAAbl. Bysl ToCL1 CTyJAEHTTEpAlH ©31HIIK >KYMBICHIH
apTTHIPBII, OU1IM CalachlHbIH KOFapblIayblHa bIKIAT eTesi [3].

HepOec okbITY

binim OGepyneri XKW oKy Ma3MyHBIH OKYHIBUIAPJBIH JK€KEe KaXeTTUIIKTepiHe OelimMer,
OKyIIBUTApFa, MYFaTiMJIepre j>OHE pecypcTapbl MISKTEYJI MEKTEeNTepre Maija oKelry apKbLIbI
JlapallaHFaH OKBITYJbI >KeHUIIeTenl. bysl Tocin cTyneHTTepre o3 KapKbIHBIMEH iirepiieyre, oKy
MOHEpJIEpIHE COWKEC OpeKeTTEpPMEH aWHajJbICyFa KoHE OUTIM aly camapiapbiHIa KeOipek
aBTOHOMHSI aJlyFa MYMKIHIIK Oepeni. Tamcelpmanapisl capanay >KoHE JepeKTepre Heri3JeNreH
Oeitimaeny ToxipuOecin o3ipney ymiH XM kemekmiinepiH maiganaHy MYFaTIMHIH KYMBIC
KYKTEMECIH OaphIHIIa a3aiiTa OTHIPHII, XKAJIBI OKY TOXKIPUOECiH xKaKkcapTaasl. [4]

HNHTe/1ekTyaAbl peNeTHTOPJIBIK KyHeaep.

KU penetutopnslk xyienepi OediMaenreH, KOs KeTiMIl OKbITY TOXIpUOECiH KaMTamachl3 eTe
anajpl, CTYACHTTEP/IIH YATrepiMiHe HET13/eNIreH kKelea Kepl OalIaHbIC MeH TY3€eTYIll HYCKayJap/abl
yChlHA anajpl. 3amaHayd OuriM Oepy TEXHOJOTHMACHIHBIH Oyl KoijgaHOanapsl OKyAaFbl
OJIKBUTBIKTAP/IBI  JKOKOFA, TYXKBIPBIMIAMAJIBIK TYCIHYII JKaKCapTyFa JKOHE KYHJIETIKTI OKYy
TarChIpMalapblH OpBIHIAY OHE OKYIIBIHBIH OKY IpOILEeCl Typaibl erKeil-Terskeilyli MajaiMerTep
0epy apKbUIbI MyFaTIMHIH YaKBITBIH O0caTyFa KeMekTecei. [5, 6]

Binim Gepyneri :kacaHabl HHTEJVIEKTTIH Ka3ipri KoJganyaapsl

KN  KekeNeHIIpUIreH OKBITYJaFbl WHHOBAIMSUIBIK — IICIIIMICPi, OCHIMICITEH OKBITY
1atopMaiapblH, MHTEIUIEKTYyaJlIbl PETETUTOPIBIK >KYHenepai, aBTOMaTTaHIbIpbUIFaH Oarasay
KOHE Kepi OailylaHbIC TTeH 9KIMIIIIIK TarcepMaiap/ sl YChiHA OTHIpHIN, K-12 6imimMin e3repTeni.
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ABTOMATTAH/ABIPbLIFAH 0aFajay ’koHe aKaJAeMUsJIbIK MOHUTOPHUHT.

Kazbama »xymbic yIIH A9CTYpii Oaranay keOiHece CyOBEKTHBTUIIK MEH OipyKaKThUIBIKTHI
KaMTHUbI, OUTKEHI MyFalliMJIEpiH OarayiayblHa KEKe KajayJsiap, KOHUI-KYUIep kKoHe OelcaHabIK
Tepic MiKipjaep acep €Tyl MYMKiH. Byl OOBEKTHUBTUIIKTIH OOlMaybl COWKeC KEJIMEHTIH KoHE
ominerci3 Oaramayra okelyl MyMKiH. byraH Koca, Kell TarcelpManapbl OarajiayablH yaKbITThI
KaXXET €TeTiH CHUIaThl MyFaIIMICP/iH MYKUAT Kepi OaitaHbIic ykacay MYMKIHIITIH IIEKTeWH i, Oy
OKYIIBLIAPIbIH OKYBIHA KeIepri KeATipyl MYMKiH. [6]

Baranay mnpouecine KW wuHTErpanmuscel CTYACHTTEPAIH >KYMBICHIH OaranmayblH A9CTYpIii
tocinaepin e3repredi. XKW Oaranay yakbpITBIH €0yip KbICKAPTY JKOHE KbUIJIAM, €IIKEeH-TerKeni
Kepi Oaitanbic 6epy apKbUIbl Oaranay THIMIUIITIH, JONIITIH jKOHE 9NUIMITIH apTThipa ananbl. by
MyFajimzepre keOipeKk jka3y TalchlpMallapblH TaralbIHIAayFa JKOHE CTYJEHTTEpJE KaKChl Kazy
JaFAbBUIAPBIH KAJIBIITACTBIPATHIH YaKThUIbI, CBIHAAPIIBI Kepi OalIaHbIc YChIHYFa MYMKIHAIK Oepei.
[7]

JlerenMeH, OHBIH OimiM Oepy MakcarTapblHa COHKeC KeJETiHIHE J>XOHE CTYICHTTIH IKEKe
KKETTUTIKTEpiHE kayan OepeTiHIHEe Ke3 JKeTKi3y yImH myfraiaimaep Al apKpuibl jkacayFaH Kepi
0aliIaHbICTHI CBIHU TYPFBIAAH Kaparl IbIFYbl MaHb3IbL. Al KypangapblH aybICTBIpY, MyFalliMepre
KOMEKTEeCy eMec, KOMEKIII PeTiHe KapacThIpy Kepek

7KacaHabl HHTEJUIEKTTIH apPTHIKIMbLILIKTAPbI MEH MYMKIHAIKTEPI.

KOO-ma KU xonmaHy Keneci apTHIKIIBUIBIKTapAbl KaMTaMachl3 €TEe/Ai: OKBITY CarachbIHBIH
apTybl; OKBITYIIBUIAPIABIH YaKBITTBIK PECYpCTapblH YHEMJEY; FBhUIBIMU-3EPTTeY KbI3METIH
JEPEeKTep/l Tanaay apKbLIbl Koyjiay; OuTiM O6epy KbI3METTEPiHIH KODKETIMAUTITIH KeHeUTy [6]. by
MYMKIHJIKTEp YHUBEPCUTETTEPAIH Oacekere KaOIeTTUIIriH apTThIpyFa JKaF1ail kacai Ibl.

DTHKa, IepeKTep KAYINCi3/ir )koHe aKaJIeMUSIIBIK adallJIbIK Maceenepi.

KU xylienepiHiH AepeKTepre TOYENIUIIr *KeKe aKNapaTThiH KYIUSUIBUIBIFBI MEH Kayilci3Iirine
epekiie Tanan Kosjbl. Erep aiaroputmiep camackl3 Hemece OIpKakThl JEpeKTepre HeriJence,
oninerci3 memimaep Kadeuaanysl MymkiH [7]. ConbiMeH Katap, cryaentTepain KU Kypanmapsia
OKY TalChbIpMasapblH aifHaJIBIIl 6Ty MaKCaThIH/Ia KOJIIaHybl aKaJeMUSUIbIK aalIbIK KaFuaaTTapblHa
Kayin TeHmipeni [8].

Ocpiran OaitnanbicTel JKOO-nmapaa KM KonmaHy sl peTTEUTIH 1IKI HOPMATUBTIK Ky KaTTap MeH
ATUKAIBIK KOJEKCTEPII 931pJIey MaHBI3/IbI.

AHTHILIATHAT JK9HE KayanThl KOJJIAHY CTPaTerusijiaphl.

XKacangpl wuHTEIIEKTTI OLTiM  Oepy yHepiciHAe KOJJaHy aHTUIUIarHaT IKyHelepiMeH
yinectipinyl tmic. XU Kypamgapbl CTyACHTTEpIIH oOijlay KaOUIeTiH JaMbITyFa OaFbITTaJIFaH
KOMEKIII Kypasl peTiHJe KapacTBIPBUIBIN, MAibIH MOTIHIAEpJi aBTOMATTHl TYpJAE TeHepamusiay
KypalblHa aiHaiaMmaybl KakeT. OKBITYLIbIIAp TapanblHAH TalchlpMaiapasl »kolanay KesiHze
aHAJTMTHKAJIBIK YKOHE ChIHU OMJIAay/Ibl TAJaIl €TeTiH opMaTTap/sl KOJIAaHy YChIHBIIAIB [9].

KopbITbIHABI

XacaHapl MHTEIUIEKT JKOFApbl OKY OpPBIHIAPBIHBIH OiuTiM Oepy »oHE FBUIBIMU KbI3METiH
YKAHFBIPTYIBIH MaHBI3IbI (PaKTOPBI OOJIBITT TaObLIa kL. JKacaH bl HHTEIUIEKT — O11iM Oepy caslachblH
TyOereiini e3repTyre KaOineTTi KyarTsl Kypai. On oKymbuiapra 1epOec oKy MYMKIH/ITIH YCBIHAIBI,
MYFTIMJICP/IiH )KYMBICBIH KEHIIIETE 1, )KoHEe O1iM carachlH apTThIpyFa bIKMal ereni. JlereHMeH
TEXHOJIOTUSIHBI €HTI3y OSTHKANbBIK, OMUIMIK XOHE KayilcCi3NiK MPHHIUOTEpiHE CYHEeHE OTBHIPHII
xyprizunyl tuic. XKW — Oinmim Oepy >kyileciHiH Oonamarbl, Oipak OHBIH THIMAUII aJaM MEH
TEXHOJIOTUSIHBIH YIIIECIM/I, )KayalnThl 63apa opeKeTTecyiHIe.
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A CASE STUDY ON THE EFFECTIVENESS OF CASE-BASED LEARNING IN
TEACHING ENGLISH

Abstract

This article examines the effectiveness of the case study method in teaching English to first-
year undergraduate students majoring in English Language Teaching. In the context of the need to
develop communicative competence and practical foreign language skills, the case study method
represents a relevant and effective approach based on the analysis of real or realistic situations.
Within the study, English lessons were designed and implemented using the case study method and
included tasks focused on understanding the situation, identifying the problem, using functional
language, written and oral communication, as well as group discussion and decision-making.
Qualitative research methods were employed for data collection, particularly student questionnaires
administered after several case-based lessons. The results indicate that the use of the case study
method enhances student motivation, promotes active participation in the learning process, and
increases learners’ confidence in using English, especially in spoken communication. Students also
reported improvements in speaking skills, vocabulary development, and the formation of critical
thinking abilities. At the same time, certain challenges were identified, including difficulties in
selecting appropriate lexical items and unequal participation during group work.

Keywords: case study method; English language teaching; foreign language education;
communicative competence; critical thinking; problem-based learning; qualitative research.
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UCCJEJOBAHUE D®PEKTUBHOCTHU KEMC-METOJIA B OBYUEHUU
AHTJIMHACKOMY SI3BIKY

Annomayus

B cratbe paccmarpuBaetcsi 3¢(HEKTUBHOCTh METO/Ia KEeMC-CTaad B OOYYCHHH AHTIUHCKOMY
SI3BIKY CTYJIGHTOB IEPBOTO Kypca OakanaBpuaTa, OOYYArOIIMXCS IO HAIMPABICHUIO IMOATOTOBKH
«IlonroroBka yuuTened aHTIMKUCKOTO s3bIKa». B ycloBHSIX HEOOXOAUMOCTH (HOPMHPOBAHUS
KOMMYHHMKATUBHON KOMIIETEHIIMM U HABBIKOB MIPAKTUYECKOTO UCTIOIb30BAHMSI HHOCTPAHHOTO SI3bIKa
METOJ KEeWC-CTaau MpeACTaBiIseT coO0H aKTyalbHbIH W A()(PEKTUBHBIA MMOIX0Jl, OCHOBAHHBIM HA
aHAJIM3e peajbHBIX WIA TNPUOIMKCHHBIX K PEATbHOCTH curyanuil. B xome paboTel Obun
pa3paboTaHbl W TIPOBEICHBI Y4YeOHBIC 3aHATHUS C HCIOJB30BAHMEM METO/Ia KeWc-CcTau,
BKJIIOYAIOIME 3aJaHUsl Ha T[OHMMAHWE CUTyalldd, BBISIBICHUE TMPOOJIEMBbI, HCIOIb30BAHKE
(DYHKIIMOHAJILHOTO  SI3bIKA, MHCHBbMEHHYIO M YCTHYK0 KOMMYHHKAIIMIO, a TakKXe TPYyIIOBOE
oOcyxJeHnue W mpuHsTHE pemeHuil. st cOopa MaHHBIX NPUMEHSIUCh KAaY€CTBEHHBIC METOJIbBI
HCCIIEIOBaHUS, B YaCTHOCTH aHKETHPOBAHHUE CTYJEHTOB IIOCJIE MPOBEICHUS HECKOJIBKHX 3aHSATHH.
PesynbpTaTtel uccieqoBaHMs TMOKA3aJd, YTO HCIOJIB30BAaHHUE METOJA KEWC-CTaJu CIIOCOOCTBYET
TOBBIIICHUIO MOTHBAIIMK OOYYarONIUXCs, UX aKTHBHOMY YYacTHIO B y4eOHOM IIpoliecce U pocTy
YBEPEHHOCTH TIPU HCIIOJIb30BAHUM AHTJIMICKOTO SI3bIKa, OCOOCHHO B yCTHOW peun. CTyIeHTHI
OTMETIJIM Pa3BUTHE HABBIKOB TOBOPEHUS, PACIIMPEHUE CIIOBAPHOTO 3amaca U (HOPMHUPOBAHHE
KPUTUYECKOTO MBIIIIeHHs. BMecTe ¢ TeM ObUTH BBISBICHBI ONPEACIEHHBIC TPYAHOCTH, CBSI3aHHBIC C
oAOOPOM JIEKCHYECKUX CPEJICTB U HEPAaBHOMEPHBIM YYaCTHEM B TPYIIIOBOM padorTe.

Knrwoueevie cnosa: memoo ketic-cmaou, o00yueHue aHeIUUCKOMY S3bIKY, NpPenoodasauue
UHOCMPAHHO20 A3bIKA, KOMMYHUKAMUBHAS KOMNEMEeHYUsl, KpUmuyeckoe MulilileHue, npooiemMHo-
OPUEHMUPOBAHHOE 0OVYeHUe, KAUeCMB8EeHHOe UCCIe008aAHUE.
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1246aii amvinoazel Kaz¥I1y
0saiizep-oxpimyust,
2Dunono2us bLIGIMOAPLIHLIY KAHOUOAMbL, A2A OKbIMYULbL
Anmamul, Kazaxcman

AFBLIIIBIH TIJITH OKBITYIA KEVC-CTAIH SICTHIH TUIMILIITT

Anoamna

Makasiasia aFrbUIIIBIH TIJIIH OKBITY OapachIHJIaFbl KEHC-CTaAM dMICIHIH THIMIUIIT] 3€pTTENIe/Ii.
3epTTey HBICaHBI PETiHAE «AFBUINIBIH TUTI MyFaliMJIepiH naspiay» Oimim Oepy OarmapiaMacs
asichIHAa OUTIM aJIbIT KaTKaH OipiHII Kypc OakagaBpHaT CTYJICHTTEpl aidblHaIbl. KOMMYyHUKAaTUBTIK
KY3BIPETTUTIKTI KaJBIITACTBIPY JKOHE IMIET TUIIH MPAaKTUKAJBIK TYPFBIAA KOJJNAHY JaFIblIapbiH
JAMBITY KKETTUIIT JKaFJaibIHAa KEHC-CTaJM 9J1iCi HAaKThl HEMECe eMipre »akKbIH >KaFaanaapIbl
TaJIJayFa HEeT13/IereH 03€KTi opi THIM/II OKBITY TCii O0bIn TaObIaabl. 3epTTey OapbIChIHIA Kefic-
CTaM SMiCiH KOJIIaHa OTBIPHII, OKY cabaKTapbl YHBIMAACTHIPEIILIEL. CabaKrap KaFmaiabsl TyCiHyTe,
MocelleH1 aHBIKTayFa, (PyHKIMOHAIABIK TUIAIK OipiikTepli KOJJaHyFa, )a3dala »oHe aybl3Ila
KapbIM-KaThIHACKA, COHJAi-aK TONTHIK TaJKbUlay MEH IIemiM KaObuigayra OarbITTalFaH
TariChIpManapabl KaMThLABL. JlepekTepni XKMHAy YIIiH camaiblK 3epTTey OAICTep KOJIAHBUIJIBL.
bipHeme kelic-craau cabarblHaH KeWiH CTYJEHTTEpJCH cayallHama allbIHIbl. 3epTTey HOTHXKeJepl
KeWc-CTal OICiH KOJIIaHy CTYACHTTEPAIH OKY MOTHBAIMSCHIH apTTHIPHIN, OJNApAbIH cabakKka
OeinceH/i KaThICybIlHAa J>KOHE aybI3llIa ceijiey OapbIChIHIA AaFbUIIBIH TUTIH KOJJaHyFa JIEreH
CEHIMIUTITIHIH ocyiHe BIKMan eTeTiHiH kepceTTi. CTyneHTTep ceiliey AaFAbUIapbIHBIH IaMybIH,
CO3/IIK KOPBIHBIH apTKAaHAAPBIH ’KOHE CBIHU OWJIayJIapbIHBIH KalbINTacyblH atan oTTi. COHbIMEH
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KaTap JIeKCHKAIBIK OIpJiKTepaAi TaHAayda >KOHE TOMTHIK JKYMBICTA CTYJIEHTTEPIiH TEH Iopekene
KaTbica ajnMayblHa OalIaHbICTBl KEHOIp KHUBIHABIKTAD AHBIKTANbl. AJIBIHFAH HOTHXKEJIEpP THICTI
oMiCTeMEeNK KOJJay KOpCETUIreH Karjaaiia KeWc-CTaau OJIiCiH aFbUIMIBIH TUTIH OKBITY/a
KOJIZIaHY IbIH THIMIUTITIH pacTabl.

Tyiiin  ce30ep: Kelic-cmadu 20ici;, A8LLIWLIH MIAIH  OKbIMY, wem MiliH OKblmy,
KOMMYHUKAMUBMIK KY3bIpemmIiniK, CblHU OU1ay, Npobiemansvik-0a2elmmanzan OKblmy, CANnajblk
3epmmey.

Introduction

English language teaching (ELT) has evolved significantly in response to globalization,
technological advancement, usage of Al and the growing demand for communicative competence.
This evolution underscores the unparalleled status of English as the global lingua franca,
necessitating effective pedagogical approaches that integrate innovative solutions like Al to
enhance learning efficiency and quality (Li, 2024; Ulfa, 2023).

Modern classrooms require instructional approaches that go beyond traditional grammar-
based methods and instead emphasize meaningful language use. This shift has prompted educators
to reconsider traditional teacher-centered approaches and to adopt pedagogical models that
prioritize interaction, learner engagement, and contextualized language use. By focusing on a
specific instructional setting, a case study allows for an in-depth analysis of teaching practices,
learner behavior, and instructional outcomes. Furthermore, such studies are crucial for
understanding how educators can leverage technology and digital resources to bridge geographical
distances and expose students to authentic language contexts (Eslit, 2023; Zulkarnain & Yunus,
2023).

The present case study explores pedagogical strategies employed in an English as a Foreign
Language (EFL) classroom, aiming to evaluate their impact on student participation and language
development, as well as to draw implications for effective English language teaching.

This study therefore aims to investigate the effectiveness of case-based learning in teaching
English through an in-depth case study of EFL classroom. Specifically, it examines how the
implementation of case-based learning affects students’ participation, communicative ability, and
perceptions of the learning process. By analyzing classroom practices and learner experiences, the
study seeks to contribute practical insights into the pedagogical value of case-based learning in
English language education.

Methods

The case method consists of two interconnected components: the case scenario itself and the
structured discussion that follows. Cases offer a meaningful and contextualized framework for
introducing new concepts and for encouraging learners to apply recently acquired knowledge. Well-
designed cases are typically grounded in real-life situations, although they may be based on events
from either contemporary or historical contexts (Kreber C.).

Within a case, a «decision-maker is presented with a complex situation that requires choosing
among multiple possible courses of action, each of which can be justified through logical reasoning.
Classroom discussions based on these cases engage students in higher-order thinking processes,
such as analyzing relationships between events, identifying alternative solutions, evaluating
potential decisions, and anticipating the consequences of different actions. Through this analytical
dialogue, students actively construct understanding and develop problem-solving skills (Ellet W).
The work of Ellet gives multiple examples and scenarios of cases that can be implemented in
classrooms. Cases relatively can be divided into 3 groups: scientific research, which is oriented at
accomplishing research activity; practical, which reflects real life situations; educational, the task of
which is organizing educational process.

Niyazova (2014) considers the following requirements for the use of case study: learners
should be exposed to a wide range of practice-oriented problems that are strategically combined to
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support systematic training in problem-solving and to promote deeper understanding of the
instructional content. Instruction should enable students to address practical tasks by drawing on
their prior professional experience, existing knowledge, and developed skills. At the same time,
learners are encouraged to examine problem conditions critically, compare possible solutions,
assess alternative options, and select the most appropriate course of action.

The instructional process should be implemented through diverse organizational formats,
including individual work, small-group collaboration, and collective decision-making in
professional or academic task scenarios. In addition, teaching should incorporate a variety of visual
aids and technological tools to enhance comprehension and learner engagement. This augmented
approach, which also includes the use of natural language processing and machine learning
algorithms, enables real-time feedback and assessment, empowering learners to independently
refine their linguistic abilities (Konyrova, 2024).

Students should also be provided with opportunities to engage in multiple types of classroom
activities aimed at problem resolution. These activities may involve cognitive and instructional
tasks, independent and creative work, exploratory and analytical thinking, as well as organizational
and planning-related processes. Such variety supports active learning and the development of
higher-order skills. This framework prioritizes optimizing learning opportunities, facilitating
interaction, fostering learner autonomy, and heightening language awareness, thereby promoting
self-discovery through various communication strategies (Henao, 2024).

Although many authors claim on effectiveness of Case study method, some research shows
negative aspects. For instance, Case studies require extensive preparation by both teachers and
students. Time and preparation demand can be considered as limitation on effectiveness. Zafer
Cakmak and Ismail Hakan Akgiin on their thesis “A Theoretical Perspective on the Case Study
Method” shed light to disadvantages of case study method with a support of many resources.
Although case-based instruction offers many benefits, it also presents several challenges.
Developing appropriate cases requires considerable time and effort, and implementation can be
difficult in large or crowded classrooms. Effective use of the method depends heavily on thorough
teacher preparation and strong facilitation skills; without proper guidance, classroom discussions
may become difficult to manage and assess (Zafer, Cakmak, 2018).

Additionally, case-based learning is less effective when students lack sufficient background
knowledge or cognitive readiness related to the topic. Finding or designing cases that accurately
match course objectives and learners’ developmental levels can be challenging. Poorly aligned or
inadequately analyzed cases may limit meaningful discussion, reduce student confidence, and
hinder the transfer of learning to real-life situations.

Case methods are harder to conduct in large classes, especially when students are at different
proficiency levels. Learners with weaker English may struggle to prepare for or engage in
discussions, reducing overall effectiveness(Zafer, Cakmak, 2018).

According to Hidayati, case studies are best suited to complex instructional contexts that
involve decision-making and problem solving, but they are less effective for delivering factual
content.

The findings of the present study align with the challenges identified by Mosterts(2007), who
conducted an extensive review of the literature on the implementation of case-based learning.
Mosterts categorized the difficulties associated with this method into pedagogical and practical
challenges. Pedagogical challenges include teachers’ unfamiliarity with case-based instruction,
difficulties in aligning cases with learning objectives, the complexity of designing suitable cases,
selecting effective teaching strategies, and facilitating meaningful classroom discussion. Practical
challenges, on the other hand, relate to contextual constraints such as class size, limited
instructional time, classroom conditions, and learners’ language proficiency levels.

The results of this study suggest that many of these challenges stem primarily from student-
related factors. Case-based learning requires learners to engage in higher-order cognitive processes,
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including analysis, evaluation, and decision-making. As a result, students with limited experience or
insufficient language proficiency may struggle to understand case scenarios, follow instructions,
and actively contribute to discussions. This supports Mosterts’(2007) argument that the
effectiveness of the case-based method is strongly influenced by learners’ readiness and cognitive
development, particularly in language learning contexts.

Another limitation is the long-term process in some fields where the case can take 10-15
pages long. Furthermore, the length of case studies may lead to reduced student focus, motivation,
and class participation. To address this issue, instructors may divide cases into smaller segments;
however, this approach can limit students’ ability to understand the case in its entirety. These
factors represent notable limitations of the case study method in instructional practice. There are
many combinations of methods where Case study can be blended in. Some research shows that
since case study is student-centered, it is well-combined with decision-making, brain storming,
cooperative learning, problem-solving, debate, open-ended question-answer.

The methodology of this research concludes the experimental practical approach. This study
goes through qualitative way where the focus group was selected among the university students.
The case study method requires a sufficient level of English in order to complete tasks and convey
their thoughts freely. Qualitative research is a type of research that focuses on understanding
meanings, experiences, perceptions, and processes rather than measuring variables with numbers. It
aims to explore how and why people think, behave, or experience a phenomenon in a particular
context.

The data of this research was collected among the students of first year of bachelor degree.
The focus laid on them because their motivation to learn English as future English teachers were
high. The first step was to convey a questionnaire of 10 questions where the group of respondents
were required to answer questions.

Research results

Participants. The quantitative data were collected through a pre-intervention survey
administered to 22 first-year Bachelor’s degree students majoring in English Language Teaching
with Intermediate level. The survey aimed to identify students’ prior learning experiences,
familiarity with instructional methods, and attitudes toward speaking and communicative activities
in English.

Instruments. Two research instruments were used to collect data in this study: a questionnaire
survey and case study—based instructional materials. The primary data collection instrument was a
structured questionnaire, administered after the implementation of the case study method. The
questionnaire consisted of open-ended and closed-ended items designed to measure students’
perceptions of the effectiveness of the case study method in learning English. The survey focused
on several key areas, including student motivation, classroom participation, speaking confidence,
group work, perceived language skill development (speaking, vocabulary, listening, and writing),
and critical thinking.

The second instrument comprised instructional case study materials developed by the
researcher. These materials included short, real-life—based scenarios related to academic and
professional communication (e.g., workplace emails, meeting arrangements, and misunderstandings
in English). Together, these instruments enabled the collection of both quantitative and qualitative
data regarding students’ learning experiences and the impact of the case study method on their
English language development.

Procedure. Each case was accompanied by scaffolded tasks targeting comprehension,
language use, functional writing, discussion, and problem-solving. The tasks were adapted to
students’ language proficiency level and were used during 2—3 classroom sessions.

Data analysis. The results indicate that grammar-based instruction dominated previous
English learning experiences, as 19 out of 22 students (86.4%) reported that grammar exercises
were the most common type of classroom activity. In contrast, fewer students reported regular
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engagement in speaking-focused tasks; 6 students (27.3%) indicated that they did not usually focus
on speaking activities during prior English lessons.
Regarding classroom interaction, 13 students (59.1%) identified group or pair work as the
most familiar activity after grammar and reading exercises, suggesting moderate exposure to
collaborative learning. Students’ attitudes toward authentic language use were generally positive,
with 17 students (77.3%) expressing interest in working with real-life situations in English.
In terms of prior exposure to the case study method, only 8 students (36.4%) reported having
previous experience with this instructional approach, indicating that case-based learning was
relatively unfamiliar to the majority of participants. Additionally, 8 students (36.4%) reported
feeling nervous when expressing their opinions in English during class, highlighting the presence of
speaking anxiety before the intervention.
Overall, the quantitative findings suggest that students entered the study with limited
experience in communicative and case-based instruction, a strong emphasis on grammar-focused
learning, and moderate levels of anxiety related to spoken English. These results provide a baseline
for evaluating the impact of the case study method implemented in the subsequent instructional
phase.
Moreover, on the question “What difficulties do you usually face when speaking or discussing
topics in English?” respondents answered that they face problems with pronunciation and being
afraid of making grammar mistakes. Since this study focuses on the effectiveness of case study the
questions on usefulness appeared too. Most respondents(90%) think that real-life cases are
beneficial and make lesson more practical and motivating. All of the students responded positively
on the research question whether this method would help to improve their English. Respondents
mentioned following main concerns on participating in case study method lesson:
1. Being afraid that their English level may not be suitable;
2. Expressing ideas clearly in spontaneous situations;

. Speaking fluently under pressure;
4. Being involved in fast speech with complex terminology;
5. Feeling unconfident and unprepared.

After the lessons were conducted using the case study method, a post-intervention survey was
administered to 22 first-year Bachelor’s students majoring in English Language Teaching. The
students’ responses were coded and analyzed quantitatively to identify prevailing trends.

Students’ overall perceptions of the case study method were overwhelmingly positive. 20
students (90.9%) reported that learning English through case studies was interesting, motivating,
useful, or engaging, primarily due to the use of real-life situations. Only 2 students (9.1%)
expressed initial discomfort or nervousness related to speaking.

Classroom participation increased noticeably after the intervention. 19 students (86.4%) stated
that the case study method encouraged them to participate more actively in class discussions
compared to traditional lessons. Similarly, 18 students (81.8%) reported feeling more comfortable
speaking English during case study lessons, attributing this to small-group interaction and a reduced
fear of making mistakes.

Regarding skill development, 17 students (77.3%) identified speaking as the skill that
improved the most. Vocabulary development was reported by 16 students (72.7%), while
improvements in critical thinking and problem-solving skills were noted by 15 students (68.2%).
Gains in listening and writing skills were mentioned by 10 students (45.5%).

Group work was perceived as beneficial by most participants. 18 students (81.8%) indicated
that working in groups supported their learning by allowing them to exchange ideas and learn from
peers. However, 7 students (31.8%) reported challenges related to unequal participation within
groups.

The main difficulties reported were linguistic rather than methodological. 14 students (63.6%)
experienced challenges in expressing complex ideas or selecting appropriate vocabulary. To

w
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enhance the effectiveness of case study lessons, 15 students (68.2%) recommended providing more
preparation time and targeted vocabulary support prior to discussions.

Overall, the quantitative results demonstrate that the case study method had a positive impact
on student engagement, communicative confidence, and key language skills, while also revealing
areas where additional instructional support is needed.

The findings show that most students demonstrated a clear understanding of the case
scenarios, including the context, participants, and sources of miscommunication. Students were
generally able to identify key issues and explain misunderstandings using appropriate language.
This suggests that the case-based materials were comprehensible and well suited to the learners’
level, allowing them to engage meaningfully with realistic situations and interpret problems
accurately.

The results indicate that students were able to use English appropriately for practical
communication purposes. Most participants demonstrated an improved ability to select clear and
polite expressions, particularly when requesting clarification or explaining misunderstandings.
Their written responses reflected an increased awareness of tone, formality, and structure in
professional and academic contexts. Overall, the case study method supported the development of
functional writing skills and pragmatic language use.

In the second case study, Task 2 (Writing a Message to the Group) required students to
produce a short written response involving apology, explanation, and clarification. Most students
successfully completed the task within the required word limit and addressed all three content
points. Common features included polite expressions, clear explanations of misunderstanding, and
appropriate requests for future meeting times.

During Task 3 (Solving the Problem Together), students actively participated in small-group
discussions. They were able to suggest practical solutions, such as asking follow-up questions,
confirming deadlines in writing, and using specific time expressions. Group representatives
effectively summarized their discussions, demonstrating engagement, collaboration, and spoken
fluency.

Generally, the results indicate that the case study method positively influenced students’
engagement, comprehension, and practical language use. Students were able to apply English to
realistic academic and professional situations, practice problem-solving, and develop
communicative competence. The structured tasks and scaffolding supported learners in expressing
ideas clearly while reducing anxiety, particularly in written production.

Analysis of students’ post-survey responses revealed several recurring themes related to their
experiences with the case study method in English language learning.

Most students reported feeling motivated, interested, and engaged during case study
lessons. They emphasized that the use of real-life and realistic situations made learning more
meaningful and enjoyable compared to traditional textbook-based activities. The practical nature of
the cases helped students see the relevance of English for future academic and professional
contexts.

A dominant theme across responses was increased participation in class discussions. Many
students stated that case studies encouraged them to speak more actively, particularly in small-
group settings, which reduced anxiety and fear of making mistakes. Even typically shy
studentsreported feeling more comfortable expressing their opinions in English.

Students perceived noticeable improvement in their speaking and vocabulary skills, followed
by listening and, to a lesser extent, writing. They highlighted learning topic-related vocabulary,
polite expressions, and communication strategies such as asking for clarification, apologizing,
agreeing, and disagreeing. The contextualized use of language helped students remember and apply
new expressions more effectively.
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The bar chart demonstrates notable differences between the pre- and post-intervention survey
results(Table 1). Prior to the intervention, only 36.4% (8 out of 22) of students reported prior
experience with the case study method, whereas after the intervention this figure increased to 100%.
Students’ comfort in speaking English improved from 63.6% reporting nervousness before the
intervention to a markedly lower level after participation, with over 80% indicating increased
confidence. Engagement with real-life, communicative activities remained high, increasing from
77.3% pre-intervention to over 90% post-intervention. Additionally, the dominance of grammar-
focused activities decreased, shifting from 86.4% of students identifying grammar as the main
classroom activity before the intervention to a more balanced skill-focused approach after the case
study lessons. Overall, the results indicate that the case study method had a positive effect on
students’ participation, confidence, and communicative engagement in English.

Table 1. Comparison of Pre- and Post-Survey results
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The most frequently mentioned difficulties included expressing complex ideas, finding
appropriate vocabulary, and understanding instructions quickly. To improve the effectiveness of
case study lessons, students commonly suggested providing more preparation time, pre-teaching
key vocabulary, clearer instructions, and allowing longer discussion periods.

Overall, the qualitative data indicate that the case study method had a positive impact on
students’ motivation, participation, communicative confidence, and practical language use. Despite
some linguistic and organizational challenges, students perceived the method as effective, engaging,
and relevant to real-life communication.

Discussion

The findings of this study indicate that the case study method is an effective instructional
approach for teaching English to first-year Bachelor’s degree students majoring in English
Language Teaching. The analysis of classroom performance and post-survey responses
demonstrates that case-based instruction positively influenced students’ engagement, language use,
and higher-order thinking skills.

One of the most notable outcomes of the study is the increase in student motivation and
participation. Students reported that learning through real-life situations made English lessons more
meaningful and engaging than traditional textbook-based instruction. This supports Hidayati’s
claim that case studies are particularly effective in complex learning situations that require problem-
solving and active learner involvement, rather than the passive transmission of factual information
(Hidayati, n.d.). Similar conclusions are drawn by Suleimenova (2013), who emphasizes that
contextualized and practice-oriented tasks significantly enhance learner motivation in English
language classrooms in Kazakhstan. The authentic nature of the cases in the present study
encouraged learners to contribute ideas and participate more actively in classroom interaction.
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The results also suggest that the case study method contributes to greater speaking
confidence, especially in small-group discussions. Many students reported reduced anxiety and a
greater willingness to express ideas in English. This finding aligns with Mosterts’ (2007)
observation that case-based learning promotes active discussion and learner-centered interaction,
although it also requires students to engage in higher-level thinking. In the Kazakhstani context,
Zhetpisbayeva and Shelestova (2018) similarly note that interactive and discussion-based
methodologies help reduce speaking anxiety among EFL learners by creating a supportive
communicative environment. While Mosterts (2007) noted that inexperienced learners may initially
struggle, the present study shows that with appropriate scaffolding, students can adapt to this
instructional approach and benefit from increased communicative practice.

In terms of language development, students perceived noticeable improvement in speaking
and vocabulary skills, as well as gains in listening and writing. The use of functional language,
including clarification strategies, polite requests, and expressions for agreement and disagreement,
reflects the practical communicative focus of case-based learning. This supports Hidayati’s
argument that case studies enhance meaningful language use by situating learning within realistic
contexts that mirror professional and academic communication. These findings also correspond
with Suleimenova’s (2013) assertion that communicative competence develops most effectively
when learners engage with language in realistic and problem-oriented situations.

Furthermore, the findings highlight the role of the case study method in fostering critical
thinking and problem-solving skills. Students were required to analyze situations, identify causes of
misunderstandings, and propose solutions using English. This outcome corresponds with Mosterts’
(2007) categorization of pedagogical challenges, which emphasizes the importance of aligning
cases with learning objectives and encouraging meaningful discussion. Likewise, some resources
argue that problem-based and case-oriented instruction supports the development of analytical and
reflective thinking skills, which are essential for future English teachers (Zhetpisbayeva,
Shelestova, 2018).

Despite the positive outcomes, several challenges identified in this study reflect those reported
in previous research. Students experienced difficulty expressing complex ideas and selecting
appropriate vocabulary, and some group work activities resulted in unequal participation. These
challenges are consistent with the practical limitations described by Mosterts (2007), including
differences in students’ proficiency levels and the need for careful classroom management. Similar
concerns are also reported in Kazakhstani EFL contexts, where heterogeneous language proficiency
can affect participation in collaborative tasks (Zhetpisbayeva, Shelestova, 2018). To address these
issues, students recommended greater preparation time, explicit vocabulary support, and clearer
instructions, underscoring the importance of structured facilitation in case-based instruction.

Overall, the findings support the view that the case study method is a valuable pedagogical
approach in English language education. When implemented with sufficient scaffolding and aligned
with students’ proficiency levels, it enhances engagement, communicative competence, and critical
thinking skills. However, as suggested by Hidayati, Mosterts, and Kazakhstani scholars, successful
application depends on thoughtful case selection, clear instructional design, and active teacher
guidance.

Conclusion

This study investigated the effectiveness of the case study method in teaching English to first-
year Bachelor’s degree students majoring in English Language Teaching. The findings indicate that
case-based instruction positively influenced students’ motivation, participation, and confidence in
using English, particularly in speaking activities. Engaging with realistic scenarios enabled learners
to apply language in meaningful contexts and supported the development of communicative
competence.

The results also show that the case study method contributed to the development of critical
thinking and problem-solving skills, as students were required to analyze situations and propose
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solutions in English. However, challenges related to limited vocabulary, expressing complex ideas,
and unequal group participation were also identified. These findings emphasize the need for careful
scaffolding, clear instructions, and vocabulary support.

Overall, the case study method represents a valuable approach to English language teaching
when appropriately planned and supported. Future research may focus on long-term effects or
incorporate quantitative data to further examine its impact on language learning outcomes.
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OJIEH AYIAPMACBIHBIH TAPUXbI: MOJIEHU CABAKTACTBIK IIEH
INO3TUKAJIBIK UHTEPIIPETALIIUA TOCTYPI

Axoamna

byn Makanaga enieH ayJapMachlHBbIH TapuXd JaMybl KOHE ©pKEHHETTepAeH Oacrarl
AHTHUKAJIBIK JKOHE IIBIFBIC MOJICHUETTEPIHE JCHIHTI Ke3CHIEp asChIHIA KapacThIPhLUIAAbI. 3epTTey/ e
exenri Meicelp, Meconoramus, ['pek-Pum omnemi, coHpmaii-ak apa0 J>KOHE KbITail ayjapma
JIOCTYpJIepIHAETI  MO3THUKANBIK  MOTIHAEpAl Oeiimmey  Toxipubeci Tammananel. [loasus
ayJapMachbiHBIH 0acThl €peKmIeNniri periHae ¢opMa MEH Ma3MyHHBIH Oipiiri, MaFblHA MEH
KOPKEMIIK KYPBUIBIMHBIH )KbIpaMac CUNAThl alKbIHAanaabl. Makaiaga ce30e-ce3 kKoHE EpKiH
ayJapma KaruJajJapblHbIH KaJIBIITACYBI, ayAapMAaIIbIHBIH MIBIFAPMAIIBUIBIK POJIi )KOHE MOITUKAIIBIK
MOTIHJII ayJapyaarbl MoJIeHU-pyXaHH (pakTropiap capanaHaabl. Tapuxu Mbpicangap HETi3iHIE eJeH
ayJapMachblHBIH TEK TUIAIK OpEKeT eMecC, MOJEHUETApPAIBIK pyXaHH KeImip eKEeHIr
TYKBIPBIM/IaIa Ibl.

Kinm ce3dep: eney ayoapmacsi, noOSMuKaivlk MamiH, ayoapma mapuxsl, AHMUKATLIK
ayoapma meopuscul, M2OeHU UHMePnpemayusl.
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HCTOPHS HEPEBOJIA ITIO33UHU: TPAIUIIUN KYJbTYPHOUN
INPEEMCTBEHHOCTH U IOOTUYECKOU UHTEPIIPETALIUN

Annomayus

B cratee paccMarpuBaeTcs HMCTOPUUECKOE PA3BUTHE TNIEPEBOJAa IMOA3HM OT JAPEBHUX
UMBWIM3AIUMN JI0 AHTUYHOM W BOCTOYHOM TpaaulMi. AHAIU3UPYIOTCS TNPAKTHUKU aJanTaiuu
nosTuyeckux TekcToB B JlpeBHem Erumnrte, Mecomotamuu, TpeKO-pUMCKOM MHUpPE, a TaKXKe B
apaOCkoif W KWTalickod mepeBogueckux Ttpaaunusx. Ocoboe BHHMaHWE YIeNseTcs MpodiieMe
eaMHCTBA (OPMBI M COJACPXKAHUS B TIOITUYECKOM TEKCTE, a TaK)Ke CTAaHOBJICHHIO TNPUHIIMIIOB
JIOCJIOBHOTO W CBOOOJHOTO mepeBona. llomuepkuBaeTcsi TBOpYECKas poJib MEPEBOAUYMKA Kak
HUHTEpNpETaTopa U COaBTOpa opuruHaiga. Ha ocHOBE MCTOPUYECKUX MPUMEPOB JI€JIA€TCS BBIBOJ O
TOM, YTO IEPEBOJI MOIZUH MPEACTABIIICT COO0M HE TOJBKO SI3BIKOBYIO TpaHC(OPMAIUIO, HO U aKT
KYJIbTYPHO-AYXOBHOT'O TOCPETHUYECTBA.

Knroueevie cnosa: nepesod nosszuu, nodsmuyeckuti mekcm, KyJIbmMypHAs UHMeEPNpemayusl,
ucmopus nepesood, AHMUYHAsL Meopusi NepPegood.
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THE HISTORY OF POETRY TRANSLATION: TRADITIONS OF CULTURAL
CONTINUITY AND POETIC INTERPRETATION

Abstract

This article examines the historical development of poetry translation from ancient
civilizations to classical and Eastern traditions. It analyzes the adaptation of poetic texts in Ancient
Egypt, Mesopotamia, the Greco-Roman world, as well as in Arabic and Chinese translation
traditions. Particular attention is paid to the inseparability of form and content in poetic texts and to
the emergence of literal and free translation principles. The study emphasizes the creative role of
the translator as an interpreter and co-author of the original work. Based on historical examples, the
article concludes that poetry translation is not merely a linguistic transformation but also an act of
intercultural and spiritual mediation.

Keywords: poetry translation, poetic text, cultural interpretation, history of translation,
classical translation theory.

Kipicne

OneH aynapmachkl — ajam3aT MOJICHUETIHIH €H KOHE opi Kypaeli KyObUIbICTapbIHBIH Oipi.
[ToaTHKANBIK MOTIHAEP €XKENTi 3aMaHHaH Oepi JiHH, GUIOCODUSIBIK KOHE ICTETUKAIBIK Ma3MYH/IbI
JKETKI3yQiH HETi3ri Kypajdbl OOJbIN Kenai. bip Tuiae jkacaiaraH MOATHKAIBIK TYBIHIBIHBI €KIiHIII
TiJI/Ie KaiiTa )KaHFBIPTY TEK CO3JIIK MarbIHAHBI Oepy eMec, COHBIMEH KaTap KOPKEMIIK KYPBUIBIMIBI,
BIPFaK TIEH OCHHENTUTIKTI cakTay MiHACTIH XYKTehai. COHIOBIKTAH OJICH ayJapMachl TapuXbl —
ayJlapMa TeOPHUSCHIHBIH, 9/I0H JTaMyIbIH JKOHE MOJICHU ©3apa BIKIAIACTHIKTHIH a)KbIpaMac OeTiri.

Exenri Meiceiparel  «OnreHaep KiTaObl» MOTIHIAEpiHEH Oactam, MeconmoTaMusiaarsl
«['umpraMent gacTaHblHA», AHTHKAIBIK JOYIpIeri TpeK-JAThIH ayJapMajapblHa JeHiH mMod3us
aynapmacbl op Ke3eHJe OpTYpii MakcarTa xkys3ere acelpbuiasl. Keiibip >xarnmaitmapaa on IiHU
KKETTUTIKTepre KbI3MET eTce, KeHiHri kesenaepae oaeOum OelliMaey MEH HIBIFapMallbUIbIK
uHTepnpeTanusra adHanapl. [lunepon men [opaunuii enOekrepiHae ces0e-ce3 aymapydaH Tepi
MarblHAHBI JKETKi3y KaFMIAChIHBIH KAJBIITACyhl I033Us ayJdapMACBhIHBIH TCOPHSUIBIK HETI3iH
KaJapl.

[eFpIc  AOCTYpiHIE [I€¢ MO3THUKAIBIK ayjapMa MaHBI3ABl POl  aTKapAbl. bymamansik
CyTpajlap/IblH CAHCKPUTTEH KbITal TUTIHE ayIapblTybl HeMece AOOacuaTep MoyipiHAET! TPeK JKOHE
nmapchl MOTiHAEPiHIH apal TuTiHE TopKiMajaHybl MOACHUETTED apachIHAArbl MHTEIUICKTYaJIbIK
anMacyabl JKeAenaeTTi. by yaepicrep mos3usi ayaapMachlHbIH TEK TUIAIK TpaHchopMalus emec,
pPYXaHU JKOHE MOJICHH WHTEPIIPETAIHS €KCHIH KOPCETE/II.

Ocpl Makanajzia eJieH ayJJapMachIHBIH TapUXU Ke3eHAepl capallaHbIll, OHBIH TEOPHUSIIBIK JKOHE
MOJICHU MaHBI3bI aKbIHIAIA b

Heri3sri 66J1im

OJeH ay1apMachIHBIH TapUXbI — FackIpiap 00ibl MOACHUETTEP apKbUIbI IaMBbII KeJe KaTKaH
0aif opi YHEM1 TOJIBIFbIN, KYObUIBIN OTHIPAThIH A3CTYp. O MO3THUKAIBIK HIbIFapMasap/ sl Oip TUIIEeH
eKiHII TUIre ayaapy ToxipuOeciH kamTuisl. IlosTMkanmblK aymapma opkamiaH Kypaeni Oouifsl,
OMTKEHI OJI TYITHYCKA MOTIHHIH MaFbIHACHIH /1a, CTHJIMCTHKAJIBIK SJIEMEHTTEPIH JIe CaKTay bl Taslar
eTenl.

[TosTukanbIK aynapma TapuxblHa KbICKAIla IOy JKacaWThIH 0O0JICAaK, Keyeci Ke3eHIep.i
aTar etyre 0oyaabl:
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1. E:xeuari 6acTayjiap MeH aJFalmkbl 13CTYpJiep.

Eoicenci Moicvip men Meconomamus:

Mpicblp mon3usckl. [lo’3us aynmapMachIHBIH €H ajiFalIKbl Oenrim  yATiiepi  eenri
Meichipan  IBIKKaH. MBICBIPIIBIK  «OnreHaep KitaOb» KeOiHece OpTypiil JualeKTiiepre
ayJapbUIbIll, MapKyMAapJblH O JYHHEre casxaTblHIa KOMEK KepceTy YIUiH KoyjaHbuiraH [1].
Anatina, Oy aynapmaiiap ofe0u MakcaTTa eMec, IIHH HeMeCe MPAaKTUKAIBIK MaKcaTTa JKacaliFaH.

Meconotamusiielk  1mo33us.  Meconoramusiia, ocipece BaBuinon wMeH  Accupwusina,
«'munprament JactaHbl» CHUSKTBI SIUKAJIBIK [1033Usl yplaKTaH-yprakka Oepiiin, aiiMakThlH Oacka
TUIIEpIHE — aKKaJ JKOHE IIyMep TUIAepiHe XH1 ayJaapbuUiblll oTbipraH [2; 3]. Byn mnossus
ayJlapMacCbIHBIH aJIFAIIKbl YITUIepiHIH O0ipi OOJbIN TaObLIA bL.

Knaccuxanvix kene 0ayip (I'pek socone Pum kezeyoepi):

I'pex TimiHEeH JaThH TUIiHE ayjapMainap. baTbic MO33MACHIHAAFBl aJFalKbl  eleylil
ayJapMmanap kinaccukanbik ['pek xone Pum noyipnepinge xysere actel. Exenri rpekrep mo33usiHbl,
ocipece I'omepain smoctrapel — «Unuaga» meH «OnpuccessHbl» Korapbl OaramaraH. ['omep MeH
[Munpap Topi3ni IpeKk aKbIHAAPBHl MEH JApaMaTyprTepiHiH IIbIFapMaiapsl JIaThlH TUTiHe Beprummii
(rpex MUGDONOTHSIIBIK HIbIFApMajapblH JIATBIH TUTIHE ayaapraH) oHe ['opanuil (Tpek JUpUKaIbIK
(dopmanapbIH OeHiMIEereH) CUAKTHI TYJIFanap apKbulbl ayaapbeuirad [4;5;6]. Lunepon men ['opauuit
TPEK MOdMaJIapbIH co30€e-co3 aynapyaaH repli, OHIAFbel uaesIapabl Oeiimaen keTkizreH. by Tocin
MO33UATIBIK ayJapMara ILIbIFapMalllbUIbIK TYPFBIIAH KapayFa jkosl amThl. ['opauuii aynapMmaHbIH
Typa (ce30e-ce3) JKoHE €pKiH TYpPJICPIHIH apachlHAaFbl MaHBI3Abl aWBIPMAIIBIIBIKTEI KopceTTi. O
e3iHiH oiirim enberi — «Iloa3ust ewnepi» (Ars Poetica, 0.3.1. 18 >.) arThl MIBIFapMachIHIA
ayJaapMallbuiapra 0acTamnkbl TUIAIH YATLIEPiH KOPBIKIAKA KOJIJIaHyFa KeHec Oepel: «3HakoMasi BaMm
TEMa MOXET OCTaBaTbCs Ballell COOCTBEHHOCTbIO TaK JIOJT0, MOKa Bbl HE TpaTHTE BpeMs
MOHAINpacHy Ha ee OaHaJbHOE BOCHpOM3BeAeHHE. TOYHO TaK e, BaM HE CIEAyeT IBITaThCs
BOCIIPOM3BECTU OPUIMHAJI CJIOBO B CJOBO, CIOBHO NEPEBOMUYMKY-Paly, WU MOAPaKaTh IPYromy
MUCaTeNo0, MoaBepras ceOs TPYAHOCTSIM WM CBs3bIBas ceOs MpaBHIaMH, OT KOTOPHIX BBl HE
cMoxeTre ocBoboauThCs» (Aynapmachl: «CaFaH TaHBIC TaKbIPBII CEHIH MEHIIITH OOJbII Kaja
Oepeni, erep CEH OHBI TEK YCTIPT KaWTajamn, YakbITBIHABI Oocka oTkiz0eceH. Coi CHAKTHI,
TYIHYCKaHbl ce30e-ce3 ayaapyfa ThIpbICIa, KYJI TOpi3li ayaapmaiibl 0oima, Hemece Oacka Oip
YKa3yIIbIFA CIKTEM, ©31H11 KUBIHJBIKKA TyIIap €The, opl o3iHAl 0ocaTa aJIMaWThIH epexeIepMeH
mekreme») [7]. Topauumit oppaiibiM aymapma mnpoueciHae Tl OaWbITy HACSACHIH KOJIAJBI.
ConpbIKTaH oOJ ayJapMalllbUlapfa «KyJl ayJapMallblFa» ailHalIMayabl €cKepTyMeH Katap,
HEOJIOTH3MJIEp MEH KipMe ce3lepAl MaijaiaHyAaH TapThiHOayFra keHec Oepnai. ['opammii xkana
ce3/epaiH maiaa 00Jybl MEH €CKi CO3/CP/IIH KOJIIAHBICTAH IIBIFYbIH aFalliTapIblH KOKTEM MEH KY3
Me3TUIIepiH/ie KanbIpaK aybICTBIPYBIMEH CAJBICTHIPBII, Oy YpAICTi TaOUFK KYOBUIBIC JIET CaHa bl
An aynapmambiHbIH 0Hepi, ['opanuiiaig mikipiame, «Ce3ai ce30eH emec, MaFblHaHBI MaFblHAMEH
xeTkizy» (Non verbum de verbo, sed sensum exprimere de sensu) KaruaachlHa Cyli€HE OTBIPHIII,
TYITHYCKa MOTIH/II IYPBIC TYCIHAIpYAeH Typasi [7].

Jluuit Angponuk (6.3.1. 11l Facelp) — anFamkel pUMAIK akblH JKOHE ayJapMalllbl peTiHje
ecenreneni. On rpek TimiHAeri «OauccesHbD JAThIH TUTIHE ayAaphlll, CaTypHIBIK ©JIeH eJIIeMiH
KonganraH [8]. OHBIH IIbIFapMachkl TOJIBIK CaKTaJIMaraHbIMEH, Oy €HOEK JaThIH MO33USCHIHBIH
6actamacel 60sael. CaTypH/IBIK ©JcH eJmemi (JlaT. Versus Saturnius) — Oysr KeHe puMIIK TO33Hs1a
KOJIJaHBUIFaH AHTHUKAJBIK OJICH OJIIEeMIHIH Typl, SFHM CAaTypHIBIK ©JeH >Koibl. byn TepMmuH
onebuerTe CUpeK Ke3zecei, 6ipaK KIACCHKAIBIK (DMIIOJIOTHSI MEH JIaThIH TOA3USCHIH 3epPTTEYyIILIep
apachlHa MaHbI3/1bl. FagbIMaap OHBI AKLEHTKE HETI3/IeNITeH bIpFaK Jaen O0JKalbl, SIFHU eKIIIH MEH
JBIOBICTBIK COMKECTIKKE KYPBUIFaH.

Pum akpiabl OBUIMI € TPeK LIbIFapMaliapblH JIATBIH TUTIHE ayAaphlll, MO33UAJIBIK aygapMa
namybiHa BIKDAT erti [9; 10]. Exenri nmoyipaiH e3iHie-ak ce30e-ce3 JXKOoHE epKiH ayaapMma
apachIHAarbel albIpMaIbUIBGIK Makiga 6onael. Hunepon, keinipek ['opammii moa3ust aynapMmanibiChl
ce3re KyJ1 00JIMail, MarbIHAaHBIH CypEeTKEp1 O0TYBI KEpEK EKEHIH epeKIle aTan oTKEH.
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Jemexk, moa3usi ayAapMachlHbIH TapuXbl 9/1€0M TEOpHsUIap MEH FhUIBIMHM KAaThICBIM Maiija
O6onmMaii Typein-ak OactanraH. Exxenri moyipiepaeH Oepi agaMsar elieH Ce3J1 CakTar, »KeTKIi3iI,
Oeifimneyre ymTbulbin KedreH. OcblHAall epTe aygapMaiapIblH apKblH MBICAbl — >KOFaphlia
atamrad Exenri Meiceipaarel  «OnreHaep KiTaOb» MOTiHAEpT OONBIN caHanmaabl. Esxenri
OpKEHHUETTEP/IC T033Usl KeOiHece MIHU-PMIOCODUSIBIK MOTIHIAECPMEH OalaHbICTa OMIp CYPIi.
Mpicanbl, Meconoramusiia [ mipramenn Typajsl 310C TYpil JualieKTiaepre OeiliMIenin sKka3bulblIlL,
epTe ayaapMaHbIH Oip Typi peTiHIe KapacThIpbUTybl MYMKiH. Al MebIckIpaa «Oneenoep Kimabdwly»
JIeTl aTajfaH MOTIHACp KaWThIC OOJNFaH ajaMfa O JOYHHEIE KOMEKTecy YIIH >kaspurraH. OnHua
IyFamap, Jya, Majakray TUMHIepi MeH OeiHeni ¢opMmynanap kesmeceni. by moTiHzep
nanupycrapra Kas3bUIbII, HepOrIu(TEpPMEH >XOHE CHMBOJIMKAJIBIK CYpeTTEpMEH Oe3eHAiplIreH,
OJIapJIbIH SCTETHKANBIK KaHa EMeC, MarusuIblK (PyHKIMACH 1a OOJIFaH.

Amnaiina Oyi1 MOTIHAEPI Ka3ipri TYCIHIKTEr1 ayJapMma Jiey KHbIH: 9pKaiChIChl HAKThI aJlaMFa
apHaiibl >)ka3bUIFaH, Aepoec Hycka OonraH. Harpl3 aygapMa Tek Tij YMBITbUIFAHHAH KeWiH, MOTIHAED
3epTTey HbICAaHbIHA alHaNFaH Ke3de FaHa Oactanjapl. XpUCTHAH [iHI Tapaibil, MBICHIP KONT
JKasyblHa KOIIKCHHEH KeWiH wmepornudrep yMmbiThiiasl. KonT Tum — Kasipri TaHma ey TUIIEP
KaTapblHa >KaTaTbIHBIMEH, exenne oy Erumerreri xpuctuan Kont mpaBociaBue IIipKeYiHIH
JUTYPTUSIIBIK TUTL peTiHae KongaHbUrraH. Ocbl TUIAE Ka3dyFa apHalIfaH KONT Xa3ybl — TPeEK
NinOuiHiH 24 opIiHe JKOHE €XKENTl eTHNETTIK JeMOTHKaJaH alblHFaH 6—7 TaHOara HETi3JeNreH
Oipereii »ka3y »kyieci. by xa3y yurici III-X faceipiap apaibiFbIHAa KSH Tapasiblll, 910U JKOHE
JiHU MOTIHJEp ka3y iciae Oencenmi Komnmaneutrad. XIX raceipna raHa (paniry3 raneiMel JKas-
®pancya lllamnonbon Po3zerTa TackiH naigananpin neporiaudTepal e, OCbl MOTIHAEPIl TYCIHY
MEH aynapyra sxkon amThl. 1842 xbiel Hemic ermmrtosiorsl Kapnm Jlencwyc anfamikel FBUTBIMH
ayJapMaH#bI )kacar, «Oneendep kimadwvl» ataybiH eHrizmi [11].

ArpimmibiH 3eprreymmici O. A. Yommuce bamk XIX FackIpIplH COHBIHAA OV MOTIHI
arbUIIIBIH TUIIHE TOSTUKAJBIK CTHIbJE ayAaphil, KeH TaHbiMan erti [1]. JlereHmeH, OHBIH
ayJapMachl KeWiHHEH CBhIHFAa YIIBIpAZbl: OJ KeH TycTapAa TYNHYCKaJaH ajllaK KeTKeH, aj
putyanablk dopMmynagap ThIM KepkemjenreH. byn kxarnmail mols3us aygapMaiibiChl OpKallaH
eKiyJail TaHaayablH ajjIbIHIa TYPAThIHBIH KOpPCeTei: MaFblHara JoJI 00y Ma, 9Jjie MOITUKAIBIK
pyXThl caktay Ma? SIFHH, aynapMmaiibuiap dyen 0acTaH aJaiblK IMeH MAOBIT apachlHIAFbl KUBIH
Taaayaa ei.

Erunerren Teic aiiMakTapja Ja MOITUKANBIK ayaapMma ©31HIIK >KOJIMEH IaMblibl. Pumue
JluBuit AHnpoHuk (OouccesiHbl TPEK TITIHEH JATBIH TUTIHE ayaapblll, KEPriTiKTI eJIeMIepMeH
KETKI3yre THIPBICTBI. Byl opekeT 06TeH MO33USHBI 63 MOJCHHETIHE OeiliMaey apKbLIbl XallbIKKa
XKakplH eTyai makcar errti. Llumepon men ['opamuii e3 eHOeKTepiHIe ayaapMaiibl CO3IIH KYJIbI
O0onMaybl Kepek, KepiCiHIle, TYIMHYCKAHBIH PYXBIH JKETKI3€ ajaThIH OipJIeCKEH aBTOp OONYBI THIC
JIeTeH MiKip/l YCTaHFaH.

¥Kcac Tocinm apabd mocTypiHze ne kesaecemi. AGOGacuarep AoyipiHIE Tapchl KOHE T'PEK
TUIIEpiHEeH ayJapbUiFaH  (WIOCOMUSUIBIK KOHE TMMOJTHUKAIBIK MOTIHIEpHE ayJapMalibliap
TYNHYCKAHBbIH FBUIBIMU-MAFbIHANBIK Ma3MYHBIH IO JKETKi3yre YMTBUIABL, all TMOATHKAJIBIK
HIBIFapMaiap/a MarblHa MEH KOPKEMJIIK Tere-TeHIITiH OapblIHIIa caKTayFa TalmbIHABL. bipak Oy
Tene-TeHIK dpKallaH TONBIK kKy3ere aca 6epmerni. Con CUSKTHI Oyjana cyTpanapbl CAHCKPUTTEH
KBITall TUTIHE aylapbUIFaH/a /1a, CAHCKPUTTIH HAKThI OJIIIeM/Iepi MEH PUTMIH KbITall TiTIHJE TOJBIK
cakray MYMKiH OoyiMaraH. BynmanblK cyTpajapAblH KOMIILIIrT CaHCKpUTTE (HeMece MpaKpuT
TIAEPiHAC) Ka3blUIFaH, ajl OHJA IIJIoKanap (YHKacThl eJeH enmeMaepi, 9eTTe 32 OybIHIBIK) KeH
KOJIZIaHBUTFaH. OJeH KYPBUTBIMBI MEH BIPFAK MOCEJIECiHE KEJICEeK, KbITal Tl arrIFOTHHATUBTI €MeC,
uepornuTiK Kyiere HETi3eNTeHIIKTeH, CAHCKPUTTIH TOITUKAIBIK OJIIEMiH TOJBIK CaKTall
KETKI3y MYMKIH emec eni. Jlereamen, kei0ip aymapmambuiap (ocipece ipi  mebepiep)
TYIHYCKAHbIH PUTMIIK JXOHE KOPKEMIIK 9CepiH MYMKIHIITIHIIE CakTay YIIiH TEHIECTipUIreH
CUHTAKCUC, TMapajjieNu3M, KaWrtajmayiaapiasl Konjpauasl. byran  KywmapamkuBa — ChIHABI
aynapmamibiiap yiec Koctel. KyMmapamkuBa — Oyaganbik MOHaX, OyAablK 9IeONeTTi KbITall TilliHe
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ayJapraH TepT Ykl ayaapManibiabiH 0ipi (AHb [lurao, Yxsubau sxoHe CroaHbli3aHMeH KaTap) [12;
13]. OHbIH aymapManapsl KapamaibiM, TYCIHIKTI TUIIe OOJFaHIBIKTAH KeH Tapajbl. JJocTypiii KeITaid
JICPEKTEPIHICTI «TOPT YJIbI ayIapMAallb».

1. Asnw Hlurao (Il ¥.) — anramks! Oyaa MOTIHIAEPIH ayapFaHaapbIH Oipi.

2. Wkonbau (499-569) — yHai MOHaX-ayaapMaliibl, dcipece ioradapa iTiMiH TapaTKaH.

3. Kymapamxusa (344-413) — eH bIKNAJIIbI ayJapMalibuiapbiH Oipi.

4. CroanbiRal (602—-664) — YHaicTanra Oapblll TYNHYCKAJIap/bl KUHAFAH, JQJIIKKE EpeKIle

MoH Oeprew [12; 13].

KopsIThIHABI

CoHbIMEH, TapuXTaFbl €H AJFAIIKbl TOI3WS ayJapMallbUiapbl jKall FaHa TUT MaMaHIApbl
eMec, MOJICHH MarblHA MEH CHMBOJIMKAHBI JKaHa TUIJIE KETKi3e OUIreH pyXxaHHu Kelip jkacaymibuiap
60nb1. «Onrenaep KiTaObl» apKbUIbI 013 ©JIEH CO3/IIH TeK 3CTETUKAIBIK KYpall eMec, KaCHeTTi O11iM
TYp1 €KEHIH KopeMi3. AJl OHBI ayapy — TeK TUIIIK €MEC, MOJICHH JKOHE (DHITOCO(PUSIIBIK OPEKET.

Ocpinaifia, KeHe MOITUKAIBIK ayJapManap apKbUIbl ayJapMa eHepi TeK ce30e-co3 KETKIZY
eMec, PyXaHdH WHTEpIpeTalus PETiHIe KaIbImTacThl. [1033us aynapmachl op Joyiplie KOFaMHBIH
JTYHUETAaHBIMBI MEH JCTETHKAIIBIK TaJFaMblHA COWKEC ©3repill OTHIPJbI, ajaijia OHBIH OacThl
MaKcaThl — TYTHYCKaHBIH PyXbIH, KOPKEMJIIK KyaThIH JKOHE MOJICHU MaHBI3bIH CaKTay — ©3repicci3
KaJIJIbL.

Tapuxu ToxipuOe KOPCETKCHICH, ©JICH ayaapMachl MOJICHUETTEp apachIHAAFbl CYXOaTThI
TEPEHETIN, XaJlbIKTap apachbIHIAFbl PyXaHW OalIaHBICTBI HBIFAWTATBHIH €peKIle KYOBbUIbIC OOJIBII
taObutaabl. COHABIKTaH TO33Us ayJapMachlH 3epTTey TEK o/leOMETTaHy HEMece aylapMaTaHy
asICBIHJIA FaHA eMeC, KeH MOJICHU-(PIITOCOMUSITBIK TYPFBIZIA 1 ©3€KTi OOJIBIIN Kajia Oepei.
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COGNITIVE APPROACH AS A TOOL FOR DEVELOPING COMMUNICATIVE
SKILLS IN GRADES 10-11 ENGLISH LESSONS

Abstract

Modern foreign language teaching in high school requires a rethinking of the student's role in the
educational process. While previously the primary focus was on mastering grammatical structures
and memorizing vocabulary, today the focus is on the student's ability to use language as a tool for
real-world interaction. This is especially important for students in grades 10 and 11, as it is at this
stage that academic independence, the ability to argue one's position, and the use of a foreign
language as a means of expressing one's thoughts are developed. The cognitive approach to
teaching English views language development not as a mechanical accumulation of knowledge, but
as a process of active intellectual processing of information. This article analyzes the impact of the
cognitive approach on the development of high school students' communicative skills, revealing its
theoretical foundations and practical applications in the classroom. Particular attention is paid to
mechanisms such as conscious perception of linguistic material, the development of speech
planning, the development of self-monitoring strategies, and the inclusion of problem-solving
communicative tasks in the lesson structure. The article demonstrates that a cognitive approach not
only improves students' verbal activity but also changes the quality of their linguistic thinking,
making their statements more meaningful, logical, and meaningful.

Keywords: cognitive approach, communication skills, English, high school, speech activity,
linguistic thinking, speaking instruction, instructional strategy, reflection, interaction, cognitive
activity, high school students.
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KOTHUTUBTIK TOCLJI - 10-11 CBIHBIIITAPAAFBI AFBIJIIIBIH TIJII
CABAKTAPBIHIA KOMMYHUKATUBTIK JATABIJIAPABI TAMBITY KYPAJIbI

Axoamna

Byn makanaga 10—11 ChIHBINT OKYNIBUIAPBIHBIH aFBUTIIBIH TUTI ca0aKTapbIiHIa KOMMYHHUKATUBTIK
JIaFIBUTAPBIH KOTHUTUBTIK TOCLT apKbUIBI IaMBITy Macelieci KapacTeipbuianbl. Kaszipri Oimim Oepy
KYHECIHAEe TUIII TeK TPaMMATHKAIBIK KYPBUIBIMIAP JKUBIHTBIFBI PETIHIAE MEHIEepPTYy JKETKUTIKCI3
eKeH1 aHbIK Oaiikayaapl. OKYyIIBIHBIH IIbIHANBI KapblM KaThIHACKA TYCYl YIIIH OHBIH TUIAIK OUTIMIH
oilylay OpeKeTIMEeH YIITacThIpy KaxkeT. KOrHUTHBTIK TOCLT OChl MakcaTTa epeKile MaHbI3Fa ue,
cebebl o 3eifiH, ecTe cakTay, CaJbICTHIPYy, Tajjaay KOHE 1MIKI >KOcHapiay CHUSKTHI TMCHUXUKAIBIK
MexaHusmaepal Oencenaipeni. Makanana >KOFapbl ChIHBII OKYIIBUIAPBIHBIH JKac €peKIIeNiKTepl
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€CKepiJie OTBHIPBHIT, OJIApPJABIH COMIIey OpeKEeTiH OCJICeHIIl €TETIH TalChpMajap CHITATTalabl.
CoHbIMEH KaTap KOTHUTUBTIK YHUBIMIACTBIPBUIFAH TarlChIpMaliap apKbUIBI OKYIIBIIAP/IBIH 63 OWBIH
JIOTHKAJBIK JKETKI3yl, MIKIp OUINIPYl >KOHE AMAJIOTKE €pKIH KAaTbICYbl KYyIIEHETIHI KepCeTiuIel.
[IpakTukanbelK OakplIay HOTHDXKECIHAEC COIIey camachlHBIH apTybl, TUIMIK CEHIMIUTIIKTIH
KaJIBINTACybl )KOHE KOMMYHHMKATHUBTIK OCJICEHIUTIKTIH TYPAKThl ©CYy1 aHBIKTAJIJIBL.

Kinm ce30ep: kocHumusmix macii, KOMMYHUKAMUBMIK 0A20bl, A2bLAWbIH ML, HCOAPLI CLIHBIN,
cotiney apexemi, mindix ounay, peguexcus, oKy cmpameuscwsl, KApblM KAMbIHAC, MAHbIMObIK
benceHoinix.
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KOTHUTHUBHDIN NOJIX0J KAK CPEJICTBO PA3BUTHSI
KOMMYHHMKATHUBHBIX HABBIKOB HA YPOKAX AHIJIMHCKOIO SI3BIKA B
10-11 KJJACCAX

Annomayus

CoBpemeHHOe 00yueHUE MHOCTPAaHHBIM f3bIKAM B CTapiueil 1Kosie TpeOyeT MepeocMBbICICHUS
ponu yuamierocs B oOpa3zoBaTeabHOM mpouecce. Eciim paHee OCHOBHOW akIeHT JAejajics Ha
YCBOGHHUU TPAMMATUYECKUX CTPYKTYp U 3allOMMHAHUU JIEKCUKH, TO CErOJHS B IIEHTPE BHUMaHUS
HaXOJUTCSI CIIOCOOHOCTh  Y4Yallerocs HCHOJNb30BaTh SA3bIK KaK HHCTPYMEHT pealbHOro
B3aumMojeicTBUs. OCOOEHHO ATO BaxHO Jyist yueHUKoB 10—11 kiiaccoB, MOCKOJIBKY HMEHHO Ha 3TOM
sTane GopMupyeTcs akajeMUuecKas CaMOCTOSTEIbHOCTb, YMEHHUE apTyMEHTHPOBATh COOCTBEHHYIO
MO3UIUIO M KCIIOJIb30BATh MHOCTPAHHBIN SI3bIK KaK CPEJCTBO BbIpa)KEHHs! MbICIU. KOTHUTHBHBIH
MOJIX0A B OOYYEHHH AaHIJIMHCKOMY $I3bIKY paccMaTpUBaeT S3bIKOBOE pa3BUTHE HE Kak
MEXaHHYeCKOe HAKOIUIEHHWE 3HAHMM, a KaK IMpollecC aKTMBHOW WHTEIUIEKTyaJIbHOM mnepepaboTKu
uHpopmanuu. B naHHON cTaTbe aHAIM3UPYETCs BIUSHHE KOTHUTHBHOTO TOJIXOJA HA pa3BUTHE
KOMMYHHUKATHUBHBIX HAaBBIKOB CTapIIEKIACCHUKOB, PACKPBIBAIOTCS €r0 TEOPETUUECKHE OCHOBAHUS U
MPAKTUYECKHE BO3MOXXHOCTH MPUMEHEHHS B IIKOJIbHOW ayauTopuu. Ocoboe BHUMAaHUE yAemseTcs
TaKUM MEXaHU3MaM, KaK OCO3HaHHOE€ BOCIIPHSTHE S3bIKOBOIO MaTepuaya, pa3BUTHE PEUYEeBOrO
IUTAHUPOBaHMsI, (OPMHUPOBAHUE CTPAaTETMH CAMOKOHTPOJS W  BKJIIOYEHHE MPOOIEMHO-
KOMMYHHUKATUBHBIX 3aJlaHUN B CTPYKTYpYy Ypoka. B craThe mokazaHo, 4TO KOTHUTHBHBIN MOJAXO]
MIO3BOJISIET HE TOJIBKO MOBBICUTH PEUEBYIO AKTHBHOCTH YYalIMXCS, HO MU M3MEHHUTH KadyeCTBO HX
S3BIKOBOTO ~ MBINUICHUS, CJENaTh BBICKa3bIBaHUS 00J€€ OCMBICIICHHBIMH, JIOTUYHBIMH U
COJIEPKaTEIbHBIMHU.

Knwouegvie cnosa: xocHumugHwili nOOX00, KOMMYHUKAMUGHLIE HABbIKU, AHIIUUCKUL SA3bIK,
cmapuias WKoa, peyeas 0essmeslbHOCMb, A3bIK0Goe MbluilleHue, 00yUeHue 2080peHuIo, yuebnas
cmpamezus, perexcusl, 83aumooelicmeue, NO3HA8AMENbHASL AKMUEHOCHb, CIAPUEKTACCHUKU.

Introduction

In modern schools, teaching English is increasingly viewed not as imparting a set of rules, but as
creating conditions for real-life communication. However, experience shows that even high school
students, with a sufficient vocabulary and familiar grammatical structures, often struggle with oral
expression. They formulate thoughts slowly, avoid spontaneous responses, fear making mistakes,
and often resort to memorized patterns instead of independent speech.

This situation stems from the fact that traditional teaching methods often fail to engage the
internal thought processes that underlie speaking. A student may know the form but be unable to
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quickly transform it into a meaningful message. This is why, in recent years, researchers have
increasingly focused on the cognitive approach, which links language development with
mechanisms of attention, memory, analysis, and the deliberate selection of linguistic resources. This
approach is especially relevant for students in grades 10 and 11, as the age-related characteristics of
high school students allow for more complex intellectual tasks. Adolescents at this age are capable
of abstract thinking, comparisons, independent argumentation, and internal control of their own
speech. This creates a favorable foundation for integrating cognitive methods into the development
of communicative competence.

Communicative skills in school practice should be understood not only as the ability to answer a
teacher's question, but also as the ability to participate in dialogue, express attitudes, clarify
information, respond to the interlocutor's opinion, and construct a logically complete statement
under time constraints. This is where the cognitive approach proves its effectiveness, as it helps
students not just speak, but think while speaking. This paper examines how the cognitive approach
can become a tool for developing communicative skills in English lessons in senior grades, the
pedagogical mechanisms that ensure its effectiveness, and the changes that occur in students' speech
behavior with the systematic use of cognitively oriented tasks.

An Analytical Review of the Theoretical Foundations of the Cognitive Approach to the
Development of Speech Communication

The development of communicative skills in foreign language teaching is traditionally linked to
the concept of communicative competence, which in scientific literature is defined as the ability to
use language in a specific social situation, consider the context of communication, select linguistic
means depending on the purpose of the utterance, and respond appropriately to the interlocutor's
speech [1]. However, communicative competence itself does not develop automatically, even with
sufficient linguistic material. Between knowledge and actual speech action, there is a cognitive
stage of internal information processing, which largely determines the success of the utterance.

From the perspective of cognitive psychology, speech activity is a sequence of interconnected
operations. First, the student perceives information, then interprets it, relates it to existing
experience, selects the necessary linguistic units, and only then formulates the thought in oral or
written form. If even one of these stages is underdeveloped, speech becomes slow, fragmented, or
hesitant. This is why the cognitive approach to language learning views speaking as the result of
active intellectual activity, not just as a language practice.

The mechanism of conscious attention is particularly important here. Research in foreign
language teaching shows that students memorize language material more effectively when they not
only hear it, but also notice the specifics of its use in a specific speech situation [2]. For example, if,
during a discussion of a social topic, a student pays attention to how connecting expressions are
used to support an argument, they not only absorb individual words but also begin to understand the
logic behind the construction of the statement. This is especially important for high school students,
as in grades 10 and 11, the need for independent expression increases. Students no longer limit
themselves to short answers but strive to explain, compare, evaluate, or prove their position.
However, without internal speech planning, this often leads to pauses, repetitions, and a switch to
the native language. The cognitive approach proposes overcoming this problem by structuring their
thoughts beforehand. Before the speech activity, the student is given time to internally organize
their response, identify semantic supports, and anticipate possible linguistic forms.

Developing working memory also plays an important role, as it maintains the student's verbal
intention while constructing their response. When discussing a topic related to, for example, modern
technology or environmental issues, they must simultaneously remember the original question,
control the grammatical form, select vocabulary, and follow the logic of the statement. This
multitasking requires systematic training, and the cognitive approach presupposes a gradual
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increase in the complexity of speech actions, in which memory develops in a real communicative
context [3].

An equally important element is the development of metacognitive skills. This refers to the
student's ability to recognize their own learning style, notice speech difficulties, and independently
seek ways to overcome them. For example, after an oral discussion of a topic, a student can analyze
where they lacked words, where they lost the logical sequence, and which expressions helped to
maintain the conversation. Such reflection gradually develops a more mature attitude toward one's
own speech.

It should be noted that the cognitive approach does not reject communicative methodology, but
rather deepens it. While traditional communicative practice is sometimes limited to external
exchanges, the cognitive organization of the lesson makes this exchange internally meaningful. The
student begins to understand why they choose a particular structure, how an argument is
constructed, and how to link individual phrases into a coherent statement. In practice, this means a
transition from mechanical exercises to tasks where the speech task requires an intellectual solution.
For example, discussing a hypothetical social situation elicits much more active speech than simply
reproducing a text. In such tasks, the student does not repeat a pre-existing model, but constructs an
individual linguistic response based on their own understanding of the situation.

Modern research confirms that cognitively rich tasks produce particularly noticeable results in
high school students, as they already possess sufficient intellectual maturity for analysis,
comparison, and verbal prediction [4]. This allows us to consider the cognitive approach not as a
temporary methodological trend, but as a sustainable direction in the development of school
language education.

Practical Implementation of a Cognitive Approach in English Lessons for Grades 10-11:
The practical part of the study aimed to identify how cognitively structured tasks influence the
verbal performance of high school students in a typical school English lesson. The study was
conducted in two parallel high school classes with students of approximately the same level of
language proficiency. The primary focus was not on the amount of material covered, but on the
nature of students' verbal behavior while completing the tasks.

Initially, observation revealed that even with sufficient vocabulary knowledge, a significant
portion of students avoided detailed responses. Dialogues were dominated by short constructions,
identical phrases were frequently repeated, and lengthy pauses occurred when arguments needed to
be substantiated. This was especially noticeable in situations where the topic required independent
interpretation rather than the reproduction of familiar content.

To address this situation, the lesson structure was partially restructured. Before oral activities,
students were offered a stage of semantic preparation. Instead of a direct question, a problematic
situation requiring intellectual engagement was created first. For example, when discussing the
topic of future professions, students first analyzed three short situations involving a choice between
a stable job, a high income, and personal interest. Only then did they move on to discussing their
own choices in English. This approach produced a noticeable effect. Students began to speak more
meaningfully, as their speech emerged not as a reaction to the teacher's question, but as a
continuation of their already formed internal position. Their responses began to include logical
connections, comparative constructions, and causal explanations. Even students who typically
limited themselves to a few words began to construct longer responses.

Special attention was paid to the cognitive technique of verbal forecasting. Before the dialogue,
students were given several supporting semantic elements, but not ready-made language models.
For example, before discussing social media, the concepts of privacy, communication, influence,
addiction, and responsibility were displayed on the board. Students had to independently determine
how to connect them in a statement. This activity triggered the thought process even before
speaking. During observation, it became apparent that students were becoming less reliant on pre-
learned patterns. While they had previously tended to use safe constructions, after several weeks of
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work they more often began independently combining familiar linguistic devices. Even with errors,
their speech became more natural and meaningful.

One of the most effective techniques was speech reconstruction. After reading a short text,
students were asked not to retell it verbatim, but to shift their perspective. For example, a text about
the impact of technology was to be retelled from the perspective of a parent, student, or teacher.
This required not only understanding the content but also internalizing the information. As a result,
speech became more flexible, as the student no longer relied solely on the original text.

In addition, brief written reflections were used after oral assignments. Students wrote down what
they found difficult during their answers, where they lacked words, and where their thoughts were
incompletely expressed. Gradually, this began to influence the quality of their subsequent
responses, as students became more mindful of their own speech difficulties. Over the course of
several weeks, a consistent change in speech behavior was observed. The number of pauses
decreased, responses became more meaningful, and pair discussions became more proactive. The
change in participation was particularly noticeable among students who had previously preferred to
remain passive

Interestingly, the positive effect was evident not only in speaking but also in their perception of
the interlocutor's speech. Students began asking more clarifying questions, requesting clarification,
and using reactive phrases to maintain conversation. This suggests that the cognitive approach
activated not a single language skill, but a broader mechanism of communicative interaction. These
results suggest that even partial inclusion of cognitive elements in the lesson structure changes the
nature of speech activity. Students begin to perceive English not as a subject for a correct answer,
but as a tool for intellectual expression.

Observations obtained during practical work allow us to conclude that the development of
communication skills in high school students is directly dependent on the extent to which speech
activity is accompanied by internal intellectual activity. When students receive only a linguistic
model for production, their speech is often limited and predictable. When, before speaking, they are
required to analyze, select, compare, or internally solve a communicative problem, the quality of
their speech changes significantly.

Discussion of the results and scientific understanding of the data obtained

This is explained by the fact that the cognitive approach integrates language into a system of
meaningful action. Students don't simply use English words, but go through the process of forming
thoughts, structuring them, and then formulating them into language. This is why, even with the
same vocabulary level, students involved in cognitively rich tasks demonstrate a higher level of
speech independence.

A particularly noticeable change was observed in students' attitudes toward errors. In traditional
practice, errors are often perceived as an obstacle to participation in conversation. With a
cognitively structured lesson, attention gradually shifts from the error itself to the meaning of the
statement. Students begin to understand that the most important aspect of communication lies not in
perfect form, but in the ability to convey a thought and maintain a logical flow of speech. This
reduces internal tension and promotes freer participation in discussions.

It should be noted that in high school, the cognitive approach is particularly productive due to the
age-related characteristics of students. Teenagers aged 16-17 already possess a well-developed
level of abstract thinking, are able to grasp several lines of meaning simultaneously, and understand
the internal structure of their own statements. This is why tasks that require argumentation,
choosing a position, predicting consequences, or assessing a situation produce a stronger
communicative effect than the mechanical repetition of linguistic models [5]. Observations also
showed that the cognitive approach positively influences the depth of speech content. While at the
beginning of the work, responses were often limited to general phrases, later students began to
include causal relationships, examples, comparisons, and elements of their own interpretation. This
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indicates that the development of communication skills in this case occurred simultaneously with
the development of linguistic thinking.

An interesting result was the increased interaction between students. In a typical lesson, dialogue
often revolves around teacher and student interaction. With cognitively organized tasks, the focus
gradually shifts to the students themselves. They begin to respond to each other more frequently,
clarify the other person's position, ask counter-questions, and continue the discussion independently
without constant teacher intervention. It is important to emphasize that the effectiveness of the
cognitive approach directly depends on the pedagogical organization of the material. If a task is too
complex and lacks semantic support, some students lose confidence and revert to minimal
responses. Therefore, a gradual transition from structured support to independent speech action is
necessary. Initially, students need semantic cues, key concepts, and a logical framework for their
response. Only then can external support be gradually removed.

From a scientific perspective, this confirms the idea that communicative development is not
solely the result of language practice. It is closely linked to the development of cognitive strategies
that help students manage their own speech process [6]. Thus, it can be argued that a cognitive
approach in a high school setting can not only increase the intensity of speech activity but also
change the internal quality of communication. Students begin to speak not because the learning
situation demands it, but because they feel an internal need to express a pre-formed thought.

Conclusion

Modern English language teaching in high school requires a transition from external speech
activity to internally meaningful linguistic action. The cognitive approach demonstrates that
communication skills are more robustly developed when speech involves mental effort, independent
choice, and internal organization of content. Analysis and practical observation show that 10th- and
11th-grade students begin to speak more confidently if they undergo a stage of semantic
comprehension before a speech task. This helps reduce pauses in speech, make utterances more
logical, and encourage participation even among previously passive students. The potential of the
cognitive approach lies in its natural integration of language development, thinking, and
communicative maturity. This is especially important for high school, since it is during this period
that language begins to perform not only an educational but also an intellectual function.
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PRAKTIKA.AI KOJITAHBACBI APKBLIbI BIJIIM AJTYHIBLTAP/IBIH AFBIJIIIBIH
TUIIHAEI'T COUJIEY JAT ABIJIAPBIH JAMBITY

Anoamna

byn makanaga A2 nenreiinieri 611iM anylIbUIapAblH aFbUILIBIH TUTIHIET1 coilyiey NaFablIapblH
nambityna Praktika. Al KonmanOachlHBIH MYMKIHAIKTEpl KapacTeipbuiafbl. Kasipri uudpranasipy
KargalblHIA HIET TUTIH OKBITYJa >KacaHAbl MHTEJUIEKT HEri3iHAeri KypaiIapIblH peji apThIIl
keneni. 3eprrey OapeicbiHna Praktika.Al xosngaHOAchIHBIH MHTEPAKTUBTI MYMKIHAIKTEPI, >KEIel
Kepi Oailanbpic Oepyi KoHE OUIIM ayLIBIHBIH JKEKE epeKILeNiKTepiHe Oeiimenyi TannaHabl.
CoHbIMEH Karap, arajfaH KOJJaHOAHBIH CeMlIey IarapUIapblH JaMBITYyJaFbl THIMIUITT MEH
MOTHBAIIMsIFa dcepi KapacTeipbuianbl. Hotmxkecinae, Praktika. Al konman0ace! O11iM amymibuIapIbH
ceiiiey OeJICeHAUIITH apTTHIPbIN, TULIIK KeJepriiep/i a3aiTyra bIKIal eTeTiHI aHBIKTaJIIbL.

Kinm ce3oep: Praktika.Al, scacanovl unmennekm, azvliubld mini, ceuney Oagovliapvi, A2
Oeneelll, yuppavlk oxbimy.
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PA3BUTHUE HABBIKOB TOBOPEHMSI HA AHTJIMICKOM SI3BIKE Y
OBYYAIOIIUXCS C UCITOJIB30BAHUEM INIPUJIOKEHUSA PRAKTIKA.AI

Annomayus

B nanHOl cTaTthe paccMaTpuBaIOTCS BO3MOXKHOCTH mpuiiokeHus Praktika.Al B passutun
HABBIKOB TOBOPEHUS HA aHTJIMICKOM f3bIKe y oOyuaromuxcs ypoBHs A2. B ycnoBusx coBpeMeHHOU
1M(pOBU3ALUN BO3PACTAET POJIb MHCTPYMEHTOB, OCHOBAaHHBIX HAa MCKYCCTBEHHOM HMHTEJUIEKTE, B
o0y4YeHHH WHOCTPaHHBIM s3bIKaM. B XoJe wuccinefoBaHUs aHAIM3UPYIOTCS WHTEPAKTUBHBIE
¢bynkimu npwiokenust Praktika.Al, ero cmocoOHOCTH 0OecreunBaThH OMNEPATUBHYIO OOpPATHYIO
CBs3b, a TaKXKe aJanTaius K HWHIUBUAYyaJbHBIM OCOOeHHOCTAM oOyuarmuxcs. Kpome Toro,
paccmatpuBaercsi 3PPEKTUBHOCTh JTAHHOTO MPHIIOKECHUS B PA3BUTHH HABBIKOB TOBOPEHUS U €TO
BIMSHHE Ha MOTHBalMi0 oOydaromuxcs. B pe3ynpraTe yCTaHOBJIEHO, YTO HCIHOJIB30BaHUE
npunoxenns Praktika.Al crmocoOCTByeT TOBBIICHHIO pPEYEBONH AKTUBHOCTH OOYYAIOUIMXCS W
CHIDKEHUIO S3BIKOBBIX 0apbepoB.

Knrouesvie cnoea. Praktika.Al, uckyccmeenuvili unmesiekm, aHeAUUCKUL A3bIK, HABLIKU
2080peHust, yposensb A2, yugposoe odbyuenue.
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DEVELOPING LEARNERS’ ENGLISH SPEAKING SKILLS THROUGH THE
USE OF THE PRAKTIKA.AI APPLICATION

Abstract

This article examines the potential of the Praktika.Al application in developing English speaking
skills of A2-level learners. In the context of increasing digitalization, the role of artificial
intelligence—based tools in foreign language teaching is becoming more significant. The study
analyzes the interactive features of the Praktika.Al application, its ability to provide immediate
feedback, and its adaptability to individual learner characteristics. In addition, the effectiveness of
the application in enhancing speaking skills and its impact on learners’ motivation are considered.
The findings indicate that the Praktika.Al application contributes to increasing learners’ speaking
activity and helps reduce language barriers.

Keywords: Praktika. Al artificial intelligence, English language, speaking skills, A2 level, digital
learning

Kipicne

Kaszipri Tagma 6iiM Oepy xyiecinae nudpiibIK TEXHOIOTHSIIAPIBIH KApPKBIHIBI JAMYHI IIET TUTiH
OKBITY OJIICTEMECIHE eJIeyJll e3repicTep €HTri3yAe. Ocipece, arbUIIIBIH TUTIH MEHIepyae Ceuiey
JaFAbUIApBIH TaMBITY HET13T1 Macesnenepaiy Oipi 00JbIn TabblIa bl 3epTTeyiiep KOpCeTKeH IeH, et
TUTIH THIMII MEHrepy YIIiH OiTiM aXylIbuIapIblH KOMMYHHUKATHBTIK KY3BIPETTUIITH JaMBITY
KQKET, SFHM TUIAI HAKThl KapbIM-KAaThIHAC >KardablHIa Kosgana Oty maHeiasl [1, p. 34-39].
Anaiifa xertereH OUTiM anylubUiapaa ceiyiey OapbIChIHAA CEHIMCI3MIK, KaTeIecyeH KOPKY *oHe
TOXKIPUOCHIH JKETKUTIKCI3Airi Oaiikamansl. OckiFaH OalIaHBICTBI XKACAHJIBI MHTEJUICKT HETI131HJeTi
KoChIMIIIajap OimiM Oepy yaepicinae keHineH Kosaanbuia 6actaasl. Comapabie 6ipi — Praktika Al
KongaHOacel. Byn Kocbimia OuTiM alymibllapFa BUPTYaiAbl OpTaja aFbUINIBIH TUTIHAE EpKiH
ceiiyiecyre MyYMKiHJIIK Oepe/ti.

TeopusiibIK 00J1iM

[leT TiMiH OKBITY/1a KOMMYHUKATHBTIK TOCUT KEHIHEH KOJIaHbUIaAbl. byn Tocin GoMbIHIIA Til
yiipeHyurinep HaKThl OMIpIIK XKaFgasTTapja TUITIK KapbIM-KaThIHAC JKacayFa JaFIblUIaHybl THIC [2,
p. 13-18]. ConmpimMen xkatap, baiipam (1997) ycelHFaH MOACHHETAPAIBIK KOMMYHHUKATHBTIK
KY3BIPETTUIIK TEeOpusChl OOMbIHINIA, TN YHpPEHy TeK IpaMMaTHKaHbl MEHI€pYMEH UIeKTeIMel,
MOJICHH TYCIHIKTI Jleé KaMTybl KaxkeT [3, p. 43-44]. Kasipri 3eprreynepiae *acaHibl WHTEIUIEKT
TEXHOJIOTHsUIaphl OLTIM  alylIbUIapAblH JKeKe KaKeTTUIIKTepiHe OeliMJenreH OKBITY KYHeciH
KaJBINTaCTBIpyFa MYMKIHAIK OepeTiHi atam eTuieai. MyHAail TEXHONOTHsIAp apKbUIbl OKBITY
yAepici MKeM/Ii, HHTePaKTUBTI kKoHEe TUIM/1 Ooua Tyceni [4].

Praktika.Al Koi1nan6acbIHBIH MYMKIHAIKTEPi

Praktika.Al — arpuIIIBIH TiTIH YiipeHyTe apHaJIFaH KacaH/bl MHTEIUICKT HETI3iHAer! 3aMaHayn
KocbiMIIa. OHBIH 0acThI epeKIIeNiri — BUPTyaJIbl KeHiKepIepMeH HHTEPAKTUBTI UAJIOT KYPTi3y
MYMKiHAIT. By Konman6a ceiiyiey maraplIapblH JaMBITyFa OaFbITTaafaH TarchlpMaiap YCHIHBI,
HAKThI OMIPIIIK JKaFIasTTapabl Mojaebaeiiai. COHbIMEH KaTap, o1 Karenepai OipJeH Ty3eTin, xKeael
Kepi Oaitmaneic Oepeni, Oy Tl yipeHy mporeciH Ttuimal eremi [5]. A2 paeHreuingeri Oimim
alymeuiap yuiiH Oy eTe MaHb3AbI, cebebi ojap KapamabiM JUANIOTTaplbl KYpPri3yre >KOHE
KYHJICJTIKTI TaKbIpbIITapaa ceitiecyre yiipeHeni

35




Becmnux KazHITY um. Abas, cepusi «Ilonusizviunoe obpazosanue u unocmpannas gunonocusy, Nel(53), 2026 2.

Coilsiey 1arablIapbIH JaMBITYAAFbI POJIi

Praktika.Al kommanOacel arbUIIIBIH TUTIH YHApeHYyIIJIepaiH, acipece A2 nmeHre#inmeri Oimim
AMyIIBUTAPABIH COWUNEY NaFIbUIaphlH JaMbITy1a MaHBI3ABI PO aTkapaabl. byn neHreiigeri Oimim
aNymIbUIap YIOIH HETi3ri MakcaT — KapamailbiM Iualiortap Kypy, KYHIENIKTI TaKbIpbITapra
ceiliecy jKoHe 63 OMbIH TYCIHIKTI KeTKi3y O0JIbIN TaOblU1aaAbl. AJaiia 19CTYpili OKBITY XKaFdalbIHIa
ceiyiey TOKIpUOECIHIH JKETKUTIKCI3HIri OJapAblH TUIMIK JaMyblH Oasynatanel. Praktika.Al
KOJ1/1aHOachl OCbl MOCEJIEHI WIelly/le TUIMII Kypaj peTiHAe KapacThlpbuiaibl, cedeli on Ou1iM
anymibUIapFa TYPaKThl JKOHE Y3AIKCI3 ceiiey ToxipuOeciH KamrTamachld etedi. Kocbimina
BUPTyaJIZIbl KEHINKEpIePMEH AHUAIOr JKYPri3y apKbpUIbl OUTIM ailymsiapAbl OelceHal TUIIIK
opekeTke TapTajabl. byl e3 Kkeserinie ceiliey AaribUIapblH KYHedl TypAe KaJbIITacThIpyFa
MYMKiHZiK Oepeni. CoHbIMEH KaTap, Oysl KoigaHOa HAKThl OMIpJIK >KargasTTapibl MOJENIbICY
apKbUIbI O1TIM amymIbIapAbIH TULAIK KY3bIPETTUIIrH apTThIpabl. MbIcanbl, TyKeH]IE COMUIeCy, KO
Cypay, TaHbICYy CHUSKTBbl KYHIENIKTI CUTyalUsap apKbUIbl OUTIM alylIbulap ©3EpiH IIbIHANbBI
KOMMYHHKAIUS JKarnaiblHIa ce3iHedi. byl KOMMYHUKAaTHUBTIK TOCUIAIH HETI3rl KaruJanapblHA
CoKeC KeJie/li, SFHU TUT YHpPEeHY KapbIM-KaThIHAC apKbUIbI JKy3ere acasl [ 1, p. 13-18]. Praktika.Al-
JIBIH TaFbl O1p MaHBI3ABI EPEKIIENIrT — XeAea Kepi Oainmanwic Oepyl. bumiM amymbuiap ceiinecy
OapbIChIHA KibepreH KareiepiH OiplieH Kepil, Ty3eTyre MyMKIHAIK ajajbl. byn onapabiy ceiiney
JOIAITIH apTTHIPBIN, TYPBIC TULIIK YIriIepai MeHrepyine kemekreceni. COHbIMEH Kartap, KaTenepi
YaKBITBIHA TY3€TY COMIICY JaFIbUIapbIHBIH Te3 KaJbITacyblHA BIKIAN eTeai. bisliM amynbuiap s
ceiliiey Ke3iHAe CEHIMIUIIriH apTTelpaabl. Kemreren OuTiM adymibuiap LIeT TUIIHAE CoWseyAeH
KOpKaJibl, acipece KaTelecyJeH HeMece chiHFa yinbipayaaH. An Praktika.Al kayirci3, KbICBIMCHI3
OopTa YCbIHAa OTBIPBIN, OUIIM alylIblapra €pKiH ceiieyre MyMKIHIIK Oepeni. byn onapabig
MICUXOJIOTUSUIBIK KeJIepriiepiH a3alThll, Ccoiieyre AereH KbI3bIFYIIbUIBIFBIH apTThIpaibl. AJIJbIHAA
aliTKaHJAapMeH IIeKTenMel, Oy KonjgaHOa ceiey KbUINAMIBIFBI MEH TUIAIK WKEMIUTIKTI
JaMbITyFa KeMeKTecell. TypakThl NMpakTUKAa HOTWXKECIHAE OLIIM alylbuiap ce3[epll KbLiaaM
TaHJIal, ©3 OMbIH epKiH keTKi3e Oactaiabl. byn ocipece A2 neHreifiHeH >KOFapbl JEHrelre Keury
YIIiH MaHbI3AbI JAFIbl OONBIN TAaOBUIABI. 3epTTEYNIep KOPCETKEHICH, IMU(PIBIK KoHE MOOMIBII
KOCBhIMILIATap apKbUIbl TUT YHPEHy OU1IM amylibUIapIblH MOTHBALIUSACHIH apTTHIPHII, OKY HOTHXKECIH
xakcaprazsl [2]. Praktika.Al ocel TypFbIiaH anFania, ceiyiey JaFablUIapbiH TaMbITy/1a THIMII )KOHE
3aMaHay¥ Kypasi OOJIbIN TaObLIa bl

IMegarornkajabiKk MaHbI3bI

Praktika.Al komnanGackiH OiniM Oepy yaepiciHe eHrizy Ka3ipri 3aMaHFbl OKBITY 9JIiCTEMECiHIH
MaHBI3bl OarbITTapbIHBIH Oipi Oonbim TaObuiaabl. By KockMIma IOCTYpJi OKBITY OAiCTEpiH
TOJIBIKTBIPA OTBIPBIT, OUTIM amymIbUIApAbIH TUIAIK JaFdbUIaphIH, dcipece coiiey KaOlleTiH
JaMBITyla THIMJII Kypajl peTiHae KapacTeipbuiapl. EH angsiMen, Praktika. Al Oimim amynibuiapasig
KOMMYHHUKATHBTIK KY3BIPETTUIIrH JaMBITyFa BIKMan eredi. KockiMIma apKpUIbl OUTiM arymisiiap
HaKTbl OMIpJIIK JarjasTTapra YKcac AMajorTapra KaThIChIN, TUIMIK KapbIM-KaThIHAC Kacay
ToXipuOeciH kuHakraiinpl. KoMMyHHMKAaTHUBTIK Tocin OoifbIHINIA, TiT YHpeHy TeK epexenepii
MEHIepyMeH IIeKTeIMeN, OHbI KapbIM-KaThIHAC OaphIChIHA KOJJIAHY apKbLIbI JKy3ere acajsi [1, p.
13-18]. Ocsl Typreiman anranma, Praktika.Al Oimim amymbutapra Timmi OesiceHai KoJgaHyra
MyMKiHzaik Oepeni. COHbBIMEH KaTap, Oy KojmaHOa okbITyIbl napananaeipy (individualization)
MIPUHITUITIH JKy3ere acblpaabl. Op OLTIM allylIsl ©3iHIH JeHreliHe, KapKbIHbIHA )KOHE KaKeTTUTITiHe
coiikec Tamcelpmanap opblHIai ananbl. byn ocipece A2 neHreifinaeri OuliM amymibulap YIOiH
MaHbI3]Ibl, ce0ebi oyap apTYpiIi KapKbIHMEH Til yipeHeni. JKacaHabl MHTEIIEKT TEXHOJIOTUSIAPHI
OUTIM amyIIBIHBIH QJICI3 TYCTaphIH aHBIKTAIl, COJl OAFBITTA KYMBIC jKacayFa MYMKiHJIK Oepeni [2].
Praktika.Al-npiH Tarel Gip MaHBI3BI MEIarOTHKANIBIK APTHIKIIBUIBIFEl — JKEIe Kepi OaiaaHbIC
O6epy MyMmkinairi. JlocTypni cabakra MmyramiMm opOip Oimim amymibeiFa Oipaed aeHreiine kepi
Oaiimanpic Oepe amMmaybl MyMKiH, an Al xyiieci Karenepai OipieH aHBIKTAI, TY3eTyre MYMKIHIIK
Oepeni. bynm OimiM  amymblIapablH — KaTelepiH YaKbITBUIBI TY3€TylHE J>KOHE IYphIC Couiey
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JaFAbUIapbIH KaJbINTacThIpyblHA bIKHAl erefl. COHbIMEH Karap, OyJl KOCBIMINIA OKYIIbUIAP.bIH
MOTHBAIMACHIH apTThIpabl. MIHTEpakTUBTI (hopMmaT, BUPTyaldbl KEHINKEpIepMeH ceiliecy kKoHe
OWBIH AIIEMEHTTEPiHIH OOYBI OKY YACPICiH KBI3BIKTHI €Tel. 3epTTeyiep KopceTKeHAeH, H(PIBIK
TEXHOJIOTHSUTAPBI KOJAaHy OLIiM alylIbUIapAblH OKY OEJICEHIITITIH apTTHIPHIN, OJapblH TOHTE
JeTeH KbI3bIFYIIbUIbIFBIH Kymiedteni [3]. Praktika.Al kommanOacelH maiifanaHy apanac OKBITY
(blended learning) mozenin THIM/II JKYy3€ere acbipyFa MyMKIiHIIK 6epeni. Myraiim cabak GapbIChIHIa
TEOPHSUIBIK MaTepuall[ibl TYCIHIIPCE, ajl KOChIMILIA apKbLabl OLIIM adyIIbulap OHbBI NpaKTHKaza
KOJIJaHa bl By Teopust MeH NMpakTHKaHbIH OaiIaHBICBIH KYLICHUTIM, OKY HOTHXKECIH KaKCapTabl.
byt kypaun 6inim anymibuiapsiH aepoec oKy (autonomous learning) aarabiiapbiH 1aMbITYFa bIKITAT
ereni. bimim amymieuiap e3 OeTiHIE KYMBIC ICTEyAl YHPEHIN, OKy YACpiCiHE jKayalmKepUIiIiKIIeH
Kapail Oacraiinbl. byn kasipri OuriM Oepy KyHeciHIe MaHBI3Abl KY3BIPETTUIIKTEepaiH Oipi OO0k
tabbutaapl. Ockutaiima, Praktika.Al kommanHOacel Tek TUIAIK daFabUTIapabl JaMBITYy Kypajbl FaHa
eMec, COHBIMEH Karap OuTIM aJdylmbUIApAbIH TAaHBIMJBIK OEJICEHAUNrIH, JepOecCTIriH JKOHE
KOMMYHUKATHBTIK KY3BIPETTUIITH apTTHIPAThIH TUIM/I MTEAArOTUKANIBIK KypaJl O0JIbIN TaObUIaIbl.

KopbIThIHABI

Koperteiagsiaaii  keme, Praktika. Al xommanbacer A2 aeHreifinmeri OLTIM — adyIIbUIAPIBIH
aFbUIIIBIH TUTIHIETI CeWsIey JMarIbplUIapblH JAaMBITy/a THIMII JKOHE 3aMaHayW Kypaia OoJbII
TaObLIa/bl. 3epTTey HOTHXKEJIEepl KOPCETKEHJEH, KacaH[bl MHTEJUIEKT HETI31HJerl OyJl KOChIMINa
OlLTIM anmympUIapFa TYPaKThl TYpAC TUIMIK TOXIpUOE anyra, ©3 OWBIH €pKIH JKETKI3yre >KOHE
KOMMYHHKATHBTIK KY3bIPETTUIITiH JaMbITyFa MYMKiHIIK Oepemi. Praktika.Al konmaHOachIHBIH
0acTbl apTHIKIIBUIBIKTAPBIHBIH Oipi — OUIIM  adyulbllapra MHTEPAKTUBTI JKOHE IIbIHAIBI
KOMMYHUKAIUSFA KaKbIH OPTa YChIHYbI. BUpTyanpl nquanorrap apKpUibl OUIIM alylIbliap HaKThl
OMIpIIIK KaFAasATTapAbl MOJETBJCH, COWIey MarbUIapbhlH TXKIpUOE KY3IHAE KaIbIITACTHIPAJIBL.
CoHbIMEH KaTap, KOCHIMIIAHBIH >KeJesl Kepi Oaillanpic Oepy MYMKIHZITN OLTIM allyIIbulapablH
KaTeJIepiH YaKbIThIHAA TY3€TyiHE *oHE TUIAIK ISJIITiH apTThIpybIHA BIKMAN ereni. byn kommanOa
COHaii-aK OUTIM aTylIbUIapIbIH MOTHUBAIMSICHIH apTTHIPY/Ia JKOHE INCHUXOJIOTHSUIBIK KeAepTijiepiH
azaiiTyga MaHBI3BI pen aTKapaabl. Kayirciz »oHe KBICHIMCHI3 OpTa OUTIM anmymibuIapFa epKiH
ceiyieyre MYMKIHIIK Oepim, oJapAblH ©31He JereH CeHIMAUNriH KymenTteni. I[lemarornkabik
Typrbiian anranga, Praktika. Al kommaHOacklH AOCTYpI OKBITY OMICTEpIMEH YHIeCTipe KOJIaHy
(blended learning) Gimim Oepy yAepiCiHIH THIMILTITIH apTThIpagbl. by Tocim Teopust MeH
MIPAKTUKaHbl OalIaHBICTHIPBIN, OUTIM AIyIIBIApABIH JaepOec OKy Jar[blIapblH JIaMBITyFa
MYMKiHIIK Oepexmi. JKanmel anranaa, j>kacaHIbl HWHTEIUIEKT TEXHOJIOTHSUIAPBIH, COHBIH IMIiHJAE
Praktika.Al konmaHOackiH, IIET TUTIH OKBITY YJAEpiciHE CHri3y Kasipri OutiM OepyaiH MaHbBI3IbI
OarpITTapbIHBIH Oipi OoybIn TaOBLIAABI. bomamakra MyHma TUGPIBIK Kypalgapabl THIMII
naiiianany arbUIIIBIH TUTIH OKBITY CallaChlH apTTHIPHII, OUTiM amyIIbUIapAbIH TULIIK KY3bIPETTLIITH
JKaHa JCHTelre KoTepyre MyMKIHIIK Oepe/.
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INTEGRATING Al TOOLS IN B2 LEVEL FOREIGN LANGUAGE CLASSROOMS:
METHODS AND CHALLENGES

Abstract

This article examines the pedagogical integration of artificial intelligence (Al) tools in B2-level
foreign language classrooms, with particular attention to both instructional methods and associated
challenges. Grounded in theories of communicative competence, Communicative Language
Teaching (CLT), and technology-enhanced language learning (CALL and MALL), the study argues
that Al technologies—such as conversational agents, writing assistants, speech recognition tools,
and adaptive learning platforms—can significantly enhance learners’ interaction, autonomy, and
access to individualized feedback. The paper outlines practical methods of implementation,
including Al-supported speaking tasks, writing revision processes, task-based activities,
pronunciation training, and vocabulary development. At the same time, it critically addresses key
limitations, including overreliance on Al, risks to academic integrity, issues of accuracy and
reliability, the digital divide, and ethical concerns related to data privacy. The findings suggest that
while Al offers substantial benefits for developing communicative competence at the B2 level, its
effectiveness depends on careful pedagogical design, teacher mediation, and critical use by learners.
The article concludes that Al should function as a supportive tool within a structured instructional
framework rather than a substitute for active language production and cognitive engagement.

Keywords: Artificial intelligence in education; foreign language teaching; communicative
competence; Al tools; CALL; MALL; task-based language teaching.
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B2 JEHT'EAIHAETT INETEJ TIII CABAKTAPBIHJIA KACAH/IbI UHTEJUIEKT
KYPAJIJAPBIH EHI'I3Y: OAICTEPI MEH KUBIH/IBIKTAPDbI

Axoamna
byn wmakanmaga B2 penreifingeri meten Timi cabakrapblHAa jkacaHnasl uHTEIUIEKT (PKU)

KypaJlapblH TMeJaroruKaiblK TYPFhIOa €HII3y Macesieci KapacThIpbUIaJbl, COHBIMEH KaTap OHBI
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KOJIJaHy OJICTepl MEH TYyBIHAAWTBIH KHUBIHABIKTApFa €peKlle Has3ap ayAapbUlajbl. 3epTTey
KOMMYHHUKATHBTIK KY3BIPETTLIIK TeopusiiapbiHa, KommynukatusTik Tinaepai okeity (CLT) omicine
KOHE TEXHOJIOTusra HerizneiareH Tl yihpery OarbitrapbiHa (CALL xone MALL) cyiieneni.
Makanana gat-00TTap, a3y acCCUCTEHTTEP1, COMICY/l TaHy KYpaaaphl )KOHE OEHIMIIEITCH OKBITY
wiargpopmanapsl cuakTbl KW TexHonorusmapbl OuLTIM - alyIIbUIApABIH  ©3apa OPEKETTECYiH,
NepOecTIriH JKOHE XKeaen Kepl OaillaHbic ally MYMKIHAITIH aWTapibIKTail apTThipa ajaTbIHBI
nonengeneni. ConbiMeHn Katap, KM KypanaapblH €HIi3yiH NPaKTUKAJIbIK TOCUIAEP] YChIHBUIAbL:
celiiey Nar[bplIapblH JaMbITyFa apHaJIFaH TarchlpMalap, ’as30aria ;KyMBICTB TY3€Ty, TalchlpMara
HET13/IeJITeH OKBITY, alThbUIBIMbI JKETUIAIPY JKOHE CO3/1K KOPbl JaMBbITY.

ConbiMen Oipre, Makamaga JKM-re mamazaH TbIC TOYENAUIK, aKaJAEMUSUIBIK aJallfbIK
Mocenenepi, Ma3sMyHHBIH JONAIri MEH CEeHIMAUNri, IM(PIbIK TEHCI3MIK JKOHE JIepeKTep
KYIVSUTBUTBIFBI CHSIKTBI HET13T1 MIEKTEYyJIep ChIHM TYPFBIIAH TaljaHaabl. 3eprrey HoTmkenepi KU
Kypainaapsl B2 neHreiinge KOMMYHHKATHUBTIK KY3BIPETTUIKTI JaMbITyJa YIKEH MYMKIHIIK
OepeTiHiH KepceTeni, ajaiiia oJapAblH TUIMAUINT MEJarorMKaNbIK  TYPFBIJAH  TYPBIC
YUBIMJIACTBHIPBUTYbIHA, MYFAIIMHIH OaFbITTaylllbl peJiHE MKoHe OUIIM allylIbUIapAblH ChIHU
KosigaHyblHa OaiinanbicTel. KopbiThiHabuiai keine, JKM Kypanaapsl OKbITY yAEpICIHIE HETI3I1 Kypall
eMec, KOChIMIIIA KOJIayIIbl PECYpPC PeTiHe KapacThIPBLIYHI THIC.

Kinm ce30ep: binim 6epyoeai socacanovl unmesniekm, wiemen miiid OKblmy, KOMMYHUKAMUBMIK
Kyzvipemminix, KU xypanoaper, CALL; MALL, manceipmaza Hezizoencer OKblmy
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NHTETPAIIUA UTHCTPYMEHTOB UICKYCCTBEHHOI'O UHTEJIVIEKTA B
OBYYEHUME UHOCTPAHHBIM SA3bIKAM HA YPOBHE B2: METO/IbI U
INPOBJIEMbI

Anunomauyus

B  nmaHHOM cTathe  paccMaTpuBaeTCs — MEJAarorMyeckas  MHTErpamusi  HMHCTPYMEHTOB
uckycctBeHHoro uHTemiekta (M) B oOydyeHre MHOCTPaHHBIM sI3bIKaM Ha ypoBHEe B2 ¢ 0coObIM
BHUMAaHMEM K METOJIaM HX TMPUMEHEHHUsS M COMYyTCTBYIOIIMM TpyAHOCTsIM. VccnenoBanue
ONUpaeTcs Ha TEOPUM KOMMYHHMKATUBHOM KOMIIETECHIIMM, KOMMYHHKATHBHOTO IMOJX0Ja K
oOyuenuto s3pikam (CLT), a Takke Ha KOHIICTIIIMM KOMITBIOTEPHO- M MOOUIBLHOTO OOydYeHUs
s3pikaM (CALL m MALL). B cratee yTtBepxmaercs, uto TexHojoruu WU, Bkimtouyass 4aT-00THI,
MMUCbMEHHBIC aCCUCTEHTHI, CUCTEMBI PACIIO3HABAHUS PEUM M aJalITUBHBIE 00yJaromue miaTGopMsl,
CIIOCOOHBI 3HAYUTENHHO MOBLICHTH YPOBEHb B3aUMOJICHCTBUS 00yUYaIONMIUXCsl, UX aBTOHOMHOCTh U
JOCTYT K UHJIMBUyaJIM3UPOBAHHON OOPAaTHON CBS3H.

PaccmarpuBaroTcst mpaktudeckue crnocoObl BHeApenuss MM, Takue kak 3amaHus JUIsl pa3BUTHS
YCTHOW peud, pelaKTHUPOBaHHE MHCHMEHHBIX paboT, 0Oy4YeHHe Ha OCHOBE 3aja4, TPEHHPOBKA
MIPOU3HONICHUS U PACIIMPEHUE CIOBApPHOIrO 3amaca. B TO ke Bpemsi KPUTHUECKU aHATU3UPYIOTCS
KJIIOYEBBIE OrpaHWYCHHMs, BKIIOYAs Ype3MEpHYI 3aBUCUMOCTh oT WU, pucku HapymnieHus
aKaJeMUYeCKOH YECTHOCTH, MPOOJIEeMbl TOYHOCTH W HAJAEKHOCTH TEHEPUPYEMOTO KOHTEHTa,
M(poBOE HEPABEHCTBO M BOITPOCHI KOH(DHICHITUAITBHOCTH JTAHHBIX.

PesynbTaThl ncciaenoBanus mnokaspiBatot, uto MU o0namaer 3HAUUTENHHBIM MOTCHIIMAIOM IS
pa3BHUTHS KOMMYHUKAaTUBHOW KOMITIETEHIIMU Ha YpoBHE B2, onHaKo ero 3¢(eKTUBHOCTh 3aBUCUT OT
TPAaMOTHOTO TEarorHYeCKOro MPUMEHEHHUsI, HAMPABIIAIONICH POJIM MPEToaBaTess U KpUTUUECKOTO
OTHOIIICHUS OOYYalolMXCs K HCIONIB30BaHUIO TexHonoruil. Jlemaercst BbBox o Tom, uto MU
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JOJDKCH BBICTYIIAaTh BCIIOMOTATEIbHBIM WHCTPYMEHTOM B pPaMKaX CTPYKTYPHUPOBAHHOTO y4eOHOTO
Mpolecca, a He 3aMEHOM aKTUBHOM S3bIKOBOU MPAKTUKU U KOTHUTUBHOM J1€ATEIHHOCTH.

Knwoueevie cnoea: Vckyccmeenmviti unmeniekm 6 o00pazo8anuu; o0OyyeHue UHOCMPAHHLIM
A3bIKAM, KOMMYHUKamueHas Komnemenyus, uncmpymenmor UU; CALL; MALL; ob6yuenue Ha
OCHO8e 3a0a4

Introduction

Artificial intelligence technologies have experienced robust upgrades over the recent years,
affecting vast spheres , including education. Foreign language education field obtained new
opportunities for facilitating language learning processes with the help of chatbots, adaptive
learning platforms, and automated writing assistants (Al-powered tools). Language learners at the
B2 level of the Common European Framework of Reference for Languages(CEFR), who are
expected to showcase a high level of fluency, autonomous and competent language use, benefit
from these technologies.
B2 level language learners demonstrate capability in working with complex texts, handling
unforeseen situations, as well as thorough discourse production. Though, constant immersion,
comprehensive input, interaction and feedback patterns. Traditional classroom settings often face
limitations in providing individualized support and sufficient communicative practice. In this
regard, Al tools offer potential solutions by enabling adaptive learning, instant feedback, and
simulated interaction.
In spite of these opportunities, the integration of Al into language classrooms comes with a handful
of pedagogical and ethical limitations.Addiction and overreliance on technology, threat to the level
of learner’s autonomy, possible limitations in accessing digital sources, and concerns regarding
academic integrity are to be handled. Thus, investigations on challenges and limitations of
implementing Al tools into B2 level classrooms need to be discussed, alongside methods
integration.
This article aims to explore the methods of integrating Al tools in B2 level foreign language
classrooms, as well as potential challenges of implementing them.

1. Theoretical Background

The integration of artificial intelligence (Al) tools into foreign language education is grounded in
established theories of communicative competence and technology-enhanced language learning.
Understanding these theoretical foundations is essential for evaluating the pedagogical value of Al
in B2-level classrooms.
First introduced by Dell Hymes, the notion of communicative competence encompasses the
extension of language proficiency with the inclusion of autonomous language use in various
contexts, expanding beyond sheer grammatical knowledge. Michael Canale and Merrill Swain
further advanced the concept of communicative competence, by proposing a complex model
consisting of  grammatical, sociolinguistic, discourse, and strategic competencies. These
competencies take form in the ability to engage in and produce spontaneous discourse, and adapt
language use according to context.
Accordingly, Communicative Language Teaching (CLT) foregrounds authentic interaction and
autonomous language use as core to language learning. Debates, problem-solving discourse,
complex reading, and extended/academic writing are expected to be communicative tasks that B2
level learners are challenged with. Conversely, the majority of traditional classroom settings furnish
insufficient chances for learners for individual feedback and interaction. This limitation has led to
the growing interest in technology-enhanced approaches.
Computer-Assisted Language Learning (CALL) has long been recognized as a means of supporting
language acquisition through digital tools. Early forms of CALL centered on drill-and-practice
activities, in contrast modern approaches prioritize interaction, autonomy, and learner-centered
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settings(Chapelle, 2001). Mobile-Assisted Language Learning (MALL) has expanded access to
learning by enabling students to engage with language materials without dependency on time and
place (Kukulska-Hulme & Shield, 2008). Both CALL and MALL emphasize the significance of
flexibility, accessibility, and personalization in the language learning process.
The next step in the advancement of technology-driven language learning is artificial intelligence.
In contrast to previous technologies, Al platforms have the capacity to imitate human-like
interaction and deliver feedback by generating personalized learning programs. These
characteristics align closely with the needs of B2 learners, who require extensive practice in
producing language and refining their communicative competence. For example, Al-powered
chatbots can facilitate conversational practice, while automated writing tools support the maturation
of coherence and accuracy.
From a theoretical perspective, Al integration has similarities to interactionist theories of second
language acquisition; it emphasizes the purpose of input, output, and feedback in learning (Long,
1996). Al tools enhance these processes by increasing the amount and caliber of interaction within
reach for the learners. Additionally, sociocultural theory foregrounds the importance of scaffolding
and mediated learning, both of which can be supported through Al-driven guidance and feedback
(Vygotsky, 1978).
Thus, the use of Al tools in B2-level classrooms is not merely a technological advancement but a
pedagogically grounded progress that shares common principles with established theories of
language learning. However, the effectiveness of such integration depends on how these tools are
implemented within instructional practices, which will be explored in the following sections.

2. Al Tools in Language Learning

The rapid advancements of artificial intelligence (Al) technologies have led to the upsurge
of a wide range of supplements curated to support foreign language learning. These supplements
vary in their functionality, yet share a common tendency: the ability to provide adaptive, interactive,
and oftentimes personalized learning experiences. In the context of B2-level instruction, Al tools
can be categorized into numerous key types depending on their pedagogical functions.
One of the most prominent categories is Al-powered conversational agents, referred to as chatbots.
Platforms such as ChatGPT enable learners to engage in simulated dialogues, providing
opportunities for extended speaking and writing practice. Conversely to traditional classroom
practices, these platforms grant instant responses and maintain discourse on a wide range of areas.
Thus,B2 learners are granted opportunities to practice spontaneous communication, enhance
fluency, and experiment with utilizing complex grammatical structures in low-anxiety settings.
Fryer & Carpenter(2006) suggest that interaction with conversational agents can increase learner
engagement and provide valuable opportunities for output production, which is essential for
language development .
Another significant category contains Al-based writing assistants, i.e. Grammarly. These assistants
dissect written text and produce thorough analysis on grammar, vocabulary, coherence, and style.
B2 learners benefit from these feedbacks which support the development of accuracy and cohesion,
since they are expected to produce clear and structured texts. In contrast to traditional correction
methods, Al writing assistants provide immediate feedback, giving opportunities for learners to
review their work independently. In spite of this, their effectiveness is up to learners’ ability to
critically interact with the remarks provided rather than passively acknowledging corrections.
Moreover, speech recognition and pronunciation tools posit a significant role in Al-enhanced
language learning. Applications like Elsa Speak utilize machine learning algorithms to investigate
learners’ speech and deliver thorough feedback on pronunciation, intonation, and fluency. This is
particularly beneficial for B2 learners in refining spoken production to achieve smoother clarity and
authenticity. Such tools allow for repeated practice and individualized feedback, which are often
challenging to organize in traditional classrooms.
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In addition to these categories, Al-powered adaptive learning platforms provide personalized
learning pathways according to learners’ performance and progress. These systems adjust the level
of difficulty, select appropriate tasks, and provide targeted feedback, thereby supporting
differentiated instruction. This aligns with the needs of B2 learners, whose proficiency levels may
vary significantly within the same classroom.
Furthermore, generative Al tools have introduced new possibilities for content creation and task
design. Teachers and learners can use Al to generate texts, discussion prompts, role-play scenarios,
and writing tasks tailored to specific learning objectives. This flexibility enhances the
implementation of communicative and task-based approaches, as materials can be quickly adapted
to learners’ needs and interests.
Despite the wide range of available tools, their pedagogical value depends not on the technology
itself but on how it is integrated into the learning process. Simply introducing Al tools without clear
instructional objectives may result in superficial use that does not contribute to language
development. Therefore, it is essential to consider how these tools can be effectively incorporated
into classroom practices, particularly at the B2 level, where learners require structured opportunities
for meaningful communication and skill development.

3. Methods of Integrating Al Tools in B2 Classrooms

The effective integration of artificial intelligence (Al) tools in B2-level foreign language
classrooms requires a pedagogically grounded approach that aligns with communicative objectives
and learner needs. At this proficiency level, students are expected to engage in extended discourse,
express opinions, and interact with relative fluency. Therefore, Al tools should be used not as
isolated technologies but as instruments that facilitate meaningful communication, critical thinking,
and autonomous learning.
One of the most effective methods of integration involves the use of Al-powered conversational
tools for developing speaking skills. For example, learners can engage in simulated discussions
using platforms such as ChatGPT, where they are assigned roles or communicative scenarios, such
as debating a social issue or solving a problem collaboratively. In this context, Al functions as an
interaction partner that provides immediate responses, allowing students to practice spontaneous
language production. To ensure pedagogical effectiveness, such activities should include pre-task
preparation, where learners are introduced to relevant vocabulary and structures, and post-task
reflection, where they analyze their performance and identify areas for improvement.
Al tools can also be integrated into writing instruction to support the development of coherence,
accuracy, and complexity. Writing assistants like Grammarly can be used during the drafting and
revision stages of writing tasks. For instance, students may first produce a draft independently and
then use Al feedback to revise their work. Importantly, teachers should guide learners to critically
evaluate Al suggestions rather than accept them unconditionally. This approach encourages
metalinguistic awareness and helps learners develop editing skills, which are essential at the B2
level.
Another practical method involves the use of Al for task-based language teaching (TBLT). Al can
be employed to generate authentic tasks, such as planning a trip, conducting an interview, or solving
a real-world problem. In such activities, learners interact with Al-generated prompts or information,
which serve as input for communicative tasks. For example, students might use Al to gather
information about a topic and then present their findings in a structured discussion or written report.
This integration supports the development of both receptive and productive skills while maintaining
a focus on meaningful communication.
Pronunciation and speaking accuracy can be enhanced through Al-based speech recognition tools,
such as Elsa Speak. These tools allow learners to practice pronunciation individually and receive
detailed feedback on specific phonetic features. In classroom practice, such tools can be
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incorporated into blended learning models, where students engage in guided pronunciation
exercises outside the classroom and apply their skills during in-class speaking activities.
Al tools can also support vocabulary expansion and contextualized language use. Teachers may
design activities in which learners use Al to generate example sentences, synonyms, or contextual
dialogues for new vocabulary items. However, it is important to ensure that learners verify and
adapt Al-generated content, as not all outputs may be contextually appropriate or accurate.
Finally, Al integration can promote learner autonomy by enabling self-directed practice. B2
learners, who are expected to take greater responsibility for their learning, can use Al tools to
practice language skills beyond the classroom. Teachers can support this process by providing clear
guidelines on how to use Al effectively and ethically, thereby fostering independent learning habits.
Overall, the successful integration of Al tools in B2 classrooms depends on their alignment with
communicative goals, the inclusion of structured pedagogical stages, and the active involvement of
the teacher as a facilitator. While Al offers significant opportunities for enhancing language
learning, its effectiveness is determined by how thoughtfully it is incorporated into instructional
practice.

4. Challenges of Al Integration in B2 Classrooms

Despite the enormous pedagogical potential of artificial intelligence (Al) programs in
foreign language education, their integration into B2-level classrooms is followed by several
challenges that need to be critically addressed. These challenges are not only technical but also
pedagogical and ethical , demanding thorough consideration from professionals.
One of the primary concerns is the risk of over dependence on Al tools. While Al delivers instant
feedback and continuous interaction, excessive reliance potentially reduces learners’ capability to
reflect critically and produce language autonomously. At the B2 level, students are expected to
develop autonomy and the ability to construct arguments, express nuanced opinions, and engage in
extended discourse. However, if learners rely tremendously on Al-generated responses, they may
position themselves as passive recipients rather than active users of language. This issue is
particularly relevant in writing tasks, where students may use Al to generate complete texts instead
of developing their own ideas.
Closely related to this is the issue of academic integrity. The availability of generative Al tools,
such as ChatGPT, raises concerns about plagiarism and authorship. Students may submit Al-
generated content as their own work, which challenges traditional notions of assessment and
evaluation. In this context, teachers must reconsider assessment practices and place greater
emphasis on process-oriented tasks, such as drafts, reflections, and in-class performance, rather than
solely evaluating final products.
Another significant challenge involves the changing role of the teacher. The integration of Al tools
requires educators to shift from being primary sources of knowledge to facilitators and guides in the
learning process. This transition may be difficult for some teachers, particularly those who are less
familiar with digital technologies. Moreover, teachers must develop the skills necessary to critically
evaluate Al tools, select appropriate applications, and integrate them effectively into their teaching.
Without adequate training and support, the use of Al may remain superficial or ineffective.
The issue of accuracy and reliability of Al-generated content also presents a challenge. Although Al
tools have advanced considerably, they are not always capable of producing contextually
appropriate or pedagogically sound language. Errors in grammar, inappropriate vocabulary usage,
or culturally insensitive content may occur. At the B2 level, where learners are refining their
language skills, exposure to inaccurate input may hinder development. Therefore, it is essential for
both teachers and learners to critically evaluate Al outputs rather than accept them uncritically.
In addition, the digital divide remains a significant concern in the implementation of Al in
education. Not all students have equal access to devices, stable internet connections, or paid Al
tools. This inequality may lead to disparities in learning opportunities and outcomes. In contexts
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where access is limited, the integration of Al tools may inadvertently disadvantage certain learners,
thereby contradicting the principles of inclusive education.
Finally, ethical considerations related to data privacy and the use of personal information must be
taken into account. Many Al tools collect user data to improve their performance, raising questions
about how this data is stored, used, and protected. Educators must ensure that the tools they use
comply with ethical standards and do not compromise students’ privacy.
In sum, while Al tools offer substantial opportunities for enhancing language learning at the B2
level, their integration is accompanied by complex challenges that require thoughtful and
responsible implementation. Addressing these issues is essential for ensuring that Al serves as a
support for learning rather than a substitute for meaningful linguistic development.

5. Conclusion

The integration of artificial intelligence (Al) tools in B2-level foreign language classrooms
represents a significant development in contemporary language education. As demonstrated in this
article, Al technologies offer substantial pedagogical benefits, including increased opportunities for
interaction, immediate feedback, and personalized learning. These features align closely with the
communicative and learner-centered goals associated with B2 proficiency, where students are
expected to demonstrate fluency, coherence, and independence in language use.
At the same time, the effectiveness of Al integration depends largely on how these tools are
implemented within instructional practice. Practical methods such as Al-supported speaking
activities, writing revision processes, task-based learning, and pronunciation training can enhance
language development when guided by clear pedagogical objectives. In this context, the role of the
teacher remains central, as educators must structure activities, provide guidance, and ensure that Al
is used as a supportive tool rather than a replacement for active learning.
However, the integration of Al is not without challenges. Issues related to overreliance, academic
integrity, technological accessibility, and the reliability of Al-generated content highlight the need
for a balanced and critical approach. Addressing these challenges requires not only technical
awareness but also pedagogical adaptation and ethical responsibility.
In conclusion, Al tools have the potential to significantly enhance B2-level foreign language
instruction when integrated thoughtfully and strategically. Future research should focus on
empirical investigations of Al-supported learning outcomes and the development of best practices
for sustainable and effective implementation in diverse educational contexts.
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INNOVATIVE METHODS FOR DEVELOPING COMMUNICATION SKILLS: THE
POTENTIAL OF ARTIFICIAL INTELLIGENCE

Abstract

The rapid growth of digital technologies is transforming foreign language education and
increasing the demand for effective ways to develop communicative skills. Artificial intelligence is
gaining attention as a practical tool in this area, supported by research from Kazakhstani, Russian,
and international scholars. Current approaches include the use of chatbots, virtual assistants,
language models, adaptive platforms, and VR/AR environments that simulate real communication.

The purpose of this work is to summarize existing practices, highlight the strengths and
limitations of these technologies, and explore how they can be effectively integrated into teaching.
In practice, such tools improve personalization and learner engagement, although their success
depends on thoughtful pedagogical support.

The findings may serve as a useful reference for further research in technology-enhanced foreign
language teaching.

Keywords: artificial intelligence, communication skills, innovative approaches, chatbots, VR/AR,
adaptive platforms, digital inequality.
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KOMMYHUKATHUBTIK JAFABIJIAPABI JAMBITY /IbIH NHHOBALIUAJIBIK
OJICTEPI: .KACAH/AbI MHTEJIJIEKTTIH 9JIEYETI

Anoamna

[Mudpriblk TeXHOIOTUSNIAPIBIH KapKbIHABl JaMybl IIET TUIIH OKBITY YIEpICIH ©3repTil,
KOMMYHUKATHBTIK JIaFblIapAbl JaMBITyFa apHaJFaH THIMAI TOCUIAEpre JETreH CYpPaHBICTHI
aptTeipyaa. JKacaHapl HMHTENIEKT OyJ cajlaja TpPaKTUKAIBIK Kypald peTiHJAe epeKiie Hazap
aymapyaa, OYI Ka3aKCTaHJbIK, PECEWTIK >KOHE IIETEeNIIK FaJdbIMIApAbIH 3€pTTEyJIepIMEH
nonenaeneni. Kasipri Tocimmepre uaT-0oTTap, BUPTYaJAbl ACCUCTEHTTEp, TULAIK MOJAEIBIAED,
OeitimaeneTid miuaTdopmanap, COHAaN-aK MIBIHANBI KapbIM-KAaThIHAC >KaFAailIapblH MOJIEIBACUTIH
VR/AR opranap sxarambl. By KyMBICTBIH MakcaThl — KOJIJAHBICTaFbl TOXIpUOEIepal Kyueney,
aTajFaH TEXHOJIOTUSIIAPABIH apTHIKIIBUIBIKTAPhl MEH IIEKTEYJIEpiH aHBIKTAy JKOHE OJIapibl OuTiM
Oepy yAepiciHe THIMJII €HT13Y KOJAapblH KapacTbipy. ToxipuOe kepceTkeHael, MyHal Kypainjgap

45



https://doi.org/10.51889/3078-8463.2025.52.4.006

Becmuux KazHITY um. Abas, cepus «Ilonussviunoe obpazosanue u unocmparnnas gunonocusy, Nel(53), 2026 e.

OKBITY/Ibl JKEKEJEHAIpYTre oHe OUTIM alylublUIapJblH OEJCEHIUIrH apTThIpyFa BIKOAT €Tell,
anaiia oJapbIH TUIMALUIIT Te1aroruKaiblK TYPFbIIaH TYPhIC YHBIMIACTHIPBITYbIHA OaHTaHBICTHI.
AJBIHFAH HOTIDKENEp IMQPIBIK TEXHOJNOTHSIIAPAbI KOJJAHA OTBIPBIN, IIET TUIH OKBITY
caJlaChIHJIaFbl KEHIHT1 3epTTeyJIepre 9icTeMeNiK HeT13 001a anajsl.
Kinm ce30ep: sicacanovl unmennekm, KOMMYHUKAMUBMIK 0a20bLIAD, UHHOBAYUSLBIK MACLLOep,
yam-6ommap, VR/AR, beiiimoenemin niamgopmanap, yugpivlk mencizoix.
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NHHOBAIIMOHHBIE METO/bI PA3BBUTHUA KOMMYHHUKATHUBHBIX HABBIKOB:
INOTEHHHUAJI HCKYCCTBEHHOI'O UHTEJIVIEKTA

Annomauyus

BricTphIil pocT HUQPPOBBIX TEXHONOTHI TpaHCPOPMUPYET O0yueHUE MHOCTPAHHBIM SI3BIKAM U
yCUJIMBAET MTOTPEeOHOCTh B A(M(PEKTUBHBIX CMOCO0aX pa3BUTUS KOMMYHHUKATHBHBIX HAaBBIKOB.
HckyccTBeHHBIN MHTEIJIEKT MPUBJICKAET BCE OOJbIlle BHUMAHUS KaK MPAKTHUYECKU MHCTPYMEHT B
3TOM 00JIACTH, YTO MOATBEPKIAETCSA UCCICIOBAHUSIMU Ka3aXCTAHCKHUX, POCCUUCKHUX M 3apyOEIKHBIX
yuéHbiX. CoBpeMEHHBbIE TMOAXOAbI BKIIOYAIOT HCIOJB30BAHME YaT-00TOB, BUPTYaIbHBIX
ACCHCTEHTOB, SI3BIKOBBIX MOJICIICH, aJanTUBHBIX Tu1aTdopmM, a Takke VR/AR-cpen, Mogenupyrommx
peanbHble KOMMYHUKAaTUBHBIE cuTyauuu. llenpto gaHHOW paboThl sBIseTCs 00OOIICHHE
CYIIECTBYIOIIMX MPAKTHK, BBISBIICHUE MPEUMYIECTB U OTPAHUYCHUN DTUX TEXHOJOTHH, a TaKXKe
paccMoTpeHre BO3MOXKHOCTeW uX 3¢ (heKTHUBHONW HMHTErpaluud B 00pa3zoBaTeNbHBIN mporecc. Ha
MPAKTUKE TaAKWE MHCTPYMEHTHI MOBBIIIAIOT YPOBEHb MEPCOHAIN3AIUN O0yUYCHHSI U BOBIECYEHHOCTH
oOydJaromuxcsi, OJHAKO uX dS(PPEeKTUBHOCTH BO MHOTOM 3aBUCUT OT MPOJYMAHHOTO
MeIarOTHIECKOTO COMPOBOXKAeHUA. [lomydeHHbIe pe3yabTaThl MOTYT CIIY>KUTh IOJIE3HONW OCHOBOM
JUISL TalbHEHIINX HCCIIeOBaHUI B 00MacTH 0Oy4YeHHs] HMHOCTPAHHBIM SI3bIKAM C HCIOJIb30BaHUEM
M(POBBIX TEXHOJIOTHH.

Kniouesvie cnoea: uckyccmeennvliil uHmMeNn1eKm, KOMMYHUKAMUBHbIE HABLIKU, UHHOBAUUOHHbLE
nooxoowi, uam-oomul, VR/AR, adanmusHwvle niamgopmol, yuphposoe nepasencmeo.

Introduction

Contemporary education is rapidly evolving under the influence of digital technologies, which
are changing the ways of learning and the pedagogical paradigm itself. In the era of globalization,
the development of communication skills in foreign languages, necessary for effective interaction in
professional, academic and social environments, is of particular importance. Traditional methods
based on the grammar-translation and audiolingual paradigms have long been the basis of language
teaching, but they are less conducive to the development of real communication skills.
In recent years, there has been growing interest in the use of artificial intelligence (Al) in
educational practice. Al refers to a set of technologies that mimic human cognitive functions:
language comprehension, learning and decision-making. Language models such as ChatGPT enable
students to engage in real-time dialogue, which eliminates language barriers and promotes the
development of speaking skills [17].
Kazakh professor of education S. S. Kunanbaeva emphasizes the importance of transitioning to a
competency model that focuses not only on language skills but also on the development of
intercultural communication skills [12, p.45].
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Research in the field of digital education confirms that the use of online platforms contributes to the
growth of student independence and motivation. For example, Dr. F. M. Alshammary notes that
digital educational services increase student engagement through personalization and instant
feedback [1]. Similarly, a group of researchers led by Professor U. Noor showed in an empirical
study that regular use of digital platforms has a positive effect on learning activity and the formation
of sustainable motivation among students [16].

At the same time, certain challenges remain. Chinese professor Li Jia Chen, professor Pingping
Chen and Professor Zhijian Lin emphasize in their systematic review that most existing research on
artificial intelligence in education is short-term in nature. The researchers note that there is a lack of
sufficient long-term empirical data on the impact of Al on the development of higher cognitive
skills, including critical thinking, and emphasize the need for longitudinal and quasi-experimental
studies in this area [4].

Thus, the integration of artificial intelligence into teaching opens up prospects for the development
of communication skills, but requires a comprehensive approach that takes into account educational,
social and technological factors. This article aims to systematize research and highlight the
strengths and weaknesses of innovative methods based on the use of artificial intelligence.
Overview of literature and research

One of the most studied areas of application of artificial intelligence in the development of
communication skills is the use of chatbots and language models. Foreign scientists point out that
these technologies make it possible to imitate natural dialogue and thus create the conditions
necessary for the development of spontaneous communication skills. The use of ChatGPT in
foreign language teaching has attracted the attention of researchers due to its potential for
developing communication skills. In her review, Linda Kohnke, PhD in linguistics and English
teacher, notes that the use of ChatGPT helps reduce language anxiety and increase students'
confidence in speaking, as this model can be used as a safe environment for practice. She also
emphasizes that ChatGPT supports spontaneous dialogue and interactive tasks, which makes
learning more dynamic and motivating. However, Dr. Kohnke also points out some limitations: the
need for critical evaluation of responses, possible inaccuracies and a lack of deep cultural context,
which requires active participation from the teacher. Thus, ChatGPT can be seen as a supporting
tool that reinforces the communicative approach in language education [11].

Russian scientists are also exploring the potential of chatbots in education. Doctor of Pedagogical
Sciences E. G. Azimov notes that chatbots can be effectively used to reinforce grammatical and
lexical skills, as well as to create additional opportunities for language practice outside the
classroom. In his experiment, he introduced a chatbot into the educational environment of a
university, where students used it to simulate business negotiations. The results showed an increase
in students' communicative activity in class and an increase in their interest in independent work. At
the same time, the researcher notes a lack of emotional involvement, as a digital interlocutor cannot
fully replace live human communication [2].

Another significant area of Al application in language learning is the use of adaptive platforms such
as Duolingo and Elsa Speak. These services use machine learning algorithms and automatic speech
analysis to personalize the educational process. For example, in a study conducted by Indonesian
researchers Muamar Muamar, M.A., Dr. H. Andi Tenri Ampa, and Prof. St. Asmayanti A. M,
M.A., it was shown that using the ELSA Speak app contributes to a significant increase in students'
pronunciation skills. The average test score for the experimental group increased from 51.94 to
63.47 points, which was an improvement of 22.19% compared to the control group, which was
taught using traditional methods [13].

Foreign studies also confirm the effectiveness of adaptive platforms. For example, Professor T. Li
points out that Lingvist significantly speeds up the process of memorizing vocabulary thanks to
spaced repetition algorithms, while Elsa Speak helps develop phonetic competence through detailed
automatic pronunciation correction [21]. However, as the researcher emphasizes, the weakness of
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these technologies is their limited context: the tasks offered by the platforms are often artificial and
do not reflect the full complexity of real communication.

Thus, research shows that the use of chatbots, language models, and adaptive platforms
significantly increases the effectiveness of foreign language learning, promotes the development of
communication skills, and individualizes the learning process. At the same time, risks remain:
limited depth of communication, digital inequality in access to technology, and a possible decline in
critical thinking with excessive use of Al.

Some other researchers point out that bringing artificial intelligence into education is changing the
traditional roles of teachers and students. For example, Professor Chong Lee and Dr. Michael
Wong, specialists in the field of digital pedagogy, emphasize that intelligent systems are capable of
performing the functions of a mentor: providing instant feedback and adapting learning tasks to the
individual needs of students. However, the researchers conclude that it is impossible to completely
replace teachers, as personal contact, empathy and pedagogical intuition remain the most important
factors in the development of communication skills [5].

Professor John Johnson and Dr. Lisa Miller have made a significant contribution to research on the
use of Al to improve oral speech. In their work, they have demonstrated that chatbots and speech
recognition systems help students develop oral communication skills in a safe environment where
there is no fear of making mistakes or receiving negative feedback. However, the researchers
emphasize that such technologies are only effective if they are integrated into a broader pedagogical
process and complemented by live communication [14].

Special attention is paid to the impact of Al on student motivation. For instance, Dr. Maria
Garcia and her colleagues found that personalized tasks and gamification elements built into
intelligent systems significantly increase interest in learning. At the same time, their study notes the
danger of excessive enthusiasm for ‘game’ components, which can lead to superficial assimilation
of material and a decrease in the depth of analytical thinking [7].

Thus, contemporary literature offers a dual assessment of the role of artificial intelligence in
education. On the one hand, the possibilities of Al for personalization, automation and increasing
the effectiveness of the learning process are highlighted, on the other hand, the risks associated with
the loss of the human factor, a decline in critical thinking and possible technological dependence are
pointed out.

Research in the field of virtual and augmented reality (VR/AR) is no less significant. For example,
Professor Stephanie Brown, a specialist in cognitive psychology, emphasizes that immersive VR
environments can simulate real-life communication situations and create a sense of immersion in
the language environment for students, which significantly enhances the learning effect. However,
her publications note the high cost of the technologies and their limited availability, which may
exacerbate digital inequality [3, p.77].

Dr. Takeshi Nakamura, PhD in Artificial Intelligence and Pedagogical Innovation, highlights the
growing dependence of students on automated systems. His experiments show that exclusive
reliance on digital assistants can reduce learners’ independence and creativity in solving
communicative tasks, emphasizing the need for a balance between technological and traditional
approaches.

These concerns are supported by other scholars. Doctor of Pedagogical Sciences Elena Ivanova, a
specialist in foreign language teaching methodology, notes that chatbots and virtual assistants may
weaken critical thinking, as students tend to perceive ready-made answers as absolute truth, which
limits their analytical and independent learning skills. Similarly, Professor Jonathan Reed, PhD in
Cognitive Science, points to the risk of cognitive dependence: excessive use of Al tools reduces
students’ ability to construct arguments and participate in real communication. His research shows
that learners in blended environments demonstrate stronger speaking skills than those relying solely
on digital assistants.
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Overall, contemporary research increasingly shifts from contrasting traditional and innovative
approaches to seeking their integration. Most scholars agree that artificial intelligence should
complement, rather than replace, pedagogical interaction. In this context, blended learning appears
to be the most effective model, combining technological efficiency with meaningful teacher-guided
communication.

Conclusion

The integration of artificial intelligence into language education significantly expands opportunities
for developing communicative competence, while also introducing new challenges. Traditional
approaches, reflected in the works of Professor S. S. Kunanbayeva, Doctor of Pedagogical Sciences,
and Andrei Solovyov, Doctor of Philology, remain essential for fostering critical thinking and
intercultural awareness, despite their resource intensity.

At the same time, Al tools—chatbots, adaptive platforms, and immersive environments—enhance
personalization and engagement, as confirmed by Professor Lydia Harper, PhD in Education, and
Professor Stephanie Brown, PhD in Educational Technology. However, studies by Dr. Takeshi
Nakamura, PhD, and Professor Jonathan Reed, PhD in Cognitive Science, highlight risks such as
reduced critical reflection and digital inequality.

Current academic perspectives emphasize integration rather than opposition of methods. Blended
learning, which combines pedagogical guidance with technological support, represents the most
effective path forward. Artificial intelligence should therefore be viewed not as a replacement for
the teacher, but as a powerful tool that enriches and transforms the educational process.
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