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Tileukabyl A.Zh.,* Akimbekova Sh.A. 2
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12-year Master’s Degree Student,
2PhD, Associate Professor
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THE FORMATION OF HIGH SCHOOL STUDENTS’ INTERCULTURAL COMPETENCE
ON THE BASIS OF AUTHENTIC VIDEO MATERIALS

Abstract

This article explores the process of developing intercultural competence among high school
students through the use of authentic video materials in foreign language teaching. The introduction
substantiates the relevance of the topic in the context of globalization and multilingual education.
The main part reveals the theoretical foundations of intercultural competence, emphasizing the
ideas of Byram, Kramsch, and Hall, and describes the practical advantages of authentic audiovisual
materials in promoting intercultural understanding. The study also presents methodological
recommendations for teachers on how to integrate authentic videos into lessons to enhance cultural
awareness, empathy, and communicative competence. The conclusion emphasizes that authentic
videos not only improve linguistic skills but also foster students’ tolerance, curiosity, and readiness
for intercultural communication.

Keywords: intercultural competence, authentic materials, video-based learning, communicative
approach, EFL teaching, cultural awareness.

Tineyxatwvin A.JK.2, Axumbexosa I1I.A.2
L246aii amvinoasvr Kaz¥ITY
12 kypc mazucmpanmeor,
’PhD, xayvimoacmuipubinzan npogeccop
Anmamol, Kazaxcman

AYTEHTTIK BEHHEMATEPHUAJIJIAP HETT3IHJIE 7)KOF APBI CHIHBIII
OKYUWBbIJIAPBIHBIH MOJIEHUETAPAJIBIK K¥3bIPETTIVIIT'TH KAJIBIIITACTBIPY

Anoamna
By makanana mieT Tini cabakTapblHia ayTeHTTI OeliHeMaTepuaap bl aianany apKbUIbl JKOFapbl
CBIHBIT OKYIIBUIAPBIHBIH MOJICHUETAPAIIBIK KY3bIPETTUIITH KAJBINTACTBIPY KOJIIAPBl KAPACTHIPHLIAIbI.
Kipicrre Gemimie TaKeIpbINTHIH kahaHTaHy KaFTalbIHAAFEl ©3CKTUIIIT MEH IIETeT TUTIH OKBITYIaFbI
MOJICHUETAPAIBIK ~OaFbITTBIH MaHBI3IBUIBIFBI  AonenaeHeni. Herisri OenmiMae MoneHUETAPATBIK
KY3BIPETTUTIKTIH TEOPHSUTBIK Heriznepi baiipam, Kpami skone Xosut eHOeKTepl HeTi31HIe CUTaTTablI,
ayTeHTTI OelfHeMaTepHuaIIapIbliH OKYIIBUIAPIABIH MOJICHU TYCIHITIH apTTHIPYAarbl apThIKIIBUIBIKTAPhI
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tanaaHaapl. COHbIMEH Katap, MyFajiMmaepre OeliHemarepuanaap/pl cabakka TUIMJL €Hri3y OoMbIHIIA
omicTeMeniK yChIHbIMIap OepiireH. KopbeIThIHIBIIA ayTEHTTI Oeli-HeMaTepuaniap TUITIK JaFabpuIapabl
JAMBITBIIN KaHa KOMMal, OKyIIbUIAP/bIH TOJCPAHTTBUIBIFBIH, KbI3bIFYIBUIBIFBIH JKOHE MOICHUETAPAIIBIK
KapbIM-KaTbIHACKA JaspIIbIFbIH APTTHIPATHIHBI aTal eTuUIe .

Kinm ce30ep: maoenuemapanvix Ky3vlpemminix, aymeHmmi mamepuanoap, OeuHeniK OKbimy,
KOMMYHUKAMUBMIK MICLI, A8bIIULLIH MLTI, MIOeHUemapanslk myciHix.

Tineyxaboin A.JK.}, Akumbexosa I11.A.?
12 KasHITY um.Abas
Y Mazucmpanm 2 kypca
2PhD, accoy.npogeccop
Anmamul, Kazaxcman

®OPMHUPOBAHUE MEXKYJbTYPHOM KOMIIETEHIIMA CTAPIIEKJIACCHHUKOB
CPEJHEMN IKOJIbI HA OCHOBE AYTEHTUYHBIX BUJTEOMATEPUAJIOB

AnHomayus

B crathe paccmarpuBaeTcsi mpouecc (pOPMHPOBAHUS MEKKYJIbTYPHOW KOMIIETEHIIMH CTapiie-
KJIACCHMKOB ITOCPEICTBOM HCIIOJIb30BAHMS ayTEHTUYHBIX BUICOMATEPUAIIOB HA YPOKAaX MHOCTPaH-
HOTO si3bIKa. BBeseHne 0OOCHOBBIBAET aKTyaJIbHOCTh TEMBI B YCIOBHAX TNI0OANM3aLMU U MHOTO-
SI3BIYHOTO0 00pa3oBaHusA. B OCHOBHOM 4YacTU pPACKpBHIBAIOTCS TEOPETHUECKHE OCHOBBI MEXKKYJIb-
TypHOH KOMIIETEHIIMM, Oonupasch Ha uaeu baiipama, Kpamm u Xosuia, a Takke aHAIU3HPYIOTCA
IIPEUMYIIECTBA MCIOJB30BAaHUS AyTEHTUYHBIX BUACOMATEPUAIOB JUIsI Pa3BUTUSA KYJIBTYPHOIO
MIOHMMaHMs ydamuxcs. B paborte npuBeneHbsl METOANYECKHE PEKOMEHIAMM U1 IpernoaBareiei
[0 MHTErpalMd BHMJEOKOHTEHTa B y4eOHBIH mporecc. B 3axmoueHHM NOAYEPKHUBAETCS, YTO
ayTeHTUYHbIE BU/IEO HE TOJIKO YJIYYINAIOT S3bIKOBBIE HABBIKM, HO U CHOCOOCTBYIOT BOCIMTAHHUIO
TOJIPAHTHOCTH, SMIIATHH U TOTOBHOCTHU K MEXKYJIbTYPHOMY OOIIEHUIO.

Kniouegvie cnoga: medckynbmypnas KomMnemeHyus, aymeHmMuuyHble Mamepuansl, 00yyeHue c
UCNONIb308AHUEM — 6UO€O0, KOMMYHUKAMUBHBI NOOX00, Npenooasanue aHuIutiCkoeo sA3blKd,
KYJbMypHOe 0CO3HAHUE.

Introduction

In the 21st century, the process of globalization and the expansion of intercultural
communication have made the development of intercultural competence one of the central
objectives of foreign language education [1, p. 34-39]. Foreign language learning today is no longer
limited to mastering grammar or vocabulary—it involves understanding the values, traditions, and
communicative norms of other cultures. As Kramsch notes, “language is not simply a means of
communication but a medium through which culture is lived” [2,p.21].

Modern teaching methodologies emphasize the need for authentic materials that reflect the real
use of language in genuine cultural contexts. Among these, authentic video materials—such as
films, interviews, news, vlogs, and documentaries—occupy a special place, as they combine
linguistic, visual, and cultural information in an engaging format [3, p. 96-104]. For high school
students, video content serves as both a source of language practice and a window into the
worldview of other nations. Therefore, this study focuses on the pedagogical potential of authentic
video materials as an effective means of forming intercultural competence among high school
students.

Theoretical Basis of Intercultural Competence

Intercultural competence is understood as the ability to interact effectively and appropriately in
situations of cultural diversity [4, p. 12-19]. Byram (1997) defines it through several components:
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attitudes (curiosity and openness), knowledge (of social groups and their products), skills of interpreting
and relating, skills of discovery and interaction, and critical cultural awareness [5,p.43-44].

Hall’s concept of high-context and low-context cultures helps explain differences in
communication styles—implicit versus explicit, emotional versus formal [6, p. 45-46]. Kramsch
(1993) views language as a symbolic system that mediates between the self and the other,
emphasizing the importance of cultural reflection in language education [2,p.26].

Thus, authentic materials provide opportunities for students to analyze real communication
situations, compare cultural behaviors, and reflect on their own cultural assumptions.

Authentic Video Materials as a Tool for Cultural Learning

Authentic video materials differ from adapted educational content because they present genuine
linguistic and cultural contexts [3, p. 96-104]. They expose learners to accents, idioms, gestures,
and values that cannot be reproduced artificially.

For instance, films and TV shows demonstrate everyday life, humor, and social norms, while
interviews and news broadcasts highlight how people express opinions and emotions in real
contexts [7, p. 205-208]. When students watch such materials, they encounter not only linguistic
input but also paralinguistic and cultural codes—intonation, body language, symbols—which enrich
their understanding of communication styles. Furthermore, authentic videos support the socio-
cultural approach in teaching, where the goal is to prepare students for real-life interaction with
representatives of other cultures, rather than memorizing isolated language forms.

Pedagogical Strategies for Using Authentic Videos

To effectively integrate authentic video materials into foreign language lessons, teachers can
apply a range of pedagogical strategies that guide students’ comprehension, interpretation, and
reflection on cultural content.

1. Pre-viewing activities are essential for activating students’ prior knowledge, introducing
relevant cultural and social contexts, and stimulating curiosity. Examples include brainstorming
sessions about the topic, discussing related cultural norms, or making predictions about the video
content. These preparatory tasks help learners approach the video purposefully and set the stage for
meaningful engagement.

2. While-viewing tasks encourage active observation and analytical thinking. Students can focus
on communicative functions, gestures, tone, expressions, and other non-verbal cues that reflect
cultural values. They may also note differences between the target culture and their own, identify
idiomatic expressions, or track how language is used in real-life social interactions. Structured
worksheets, guided questions, or short note-taking exercises can support students in focusing on
relevant linguistic and cultural features, ensuring that they do not passively consume the material.

3. Post-viewing discussions and activities provide opportunities for deeper reflection, critical
thinking, and intercultural comparison. Students can express their personal attitudes, discuss
cultural similarities and differences, evaluate behaviors in context, and consider alternative
perspectives. Project-based tasks, such as creating short videos comparing cultural traditions,
analyzing social issues, or dramatizing cultural scenarios, further consolidate learning by combining
language practice with cultural analysis. Such projects also enhance collaboration, problem-solving,
and creativity, while reinforcing empathy and cultural sensitivity [8, p. 57-60; 9, p. 14-18]. The
teacher’s role is crucial throughout this process—not only in selecting authentic and culturally
relevant materials but also in facilitating dialogue, guiding reflection, and creating a supportive
classroom environment that encourages respect, open-mindedness, and intercultural awareness.

By systematically applying these strategies, teachers can ensure that authentic video materials
are not only engaging but also pedagogically meaningful, contributing to both students’ linguistic
competence and their capacity for intercultural understanding. Incorporating multiple stages—pre-
viewing, while-viewing, and post-viewing—along with creative, collaborative tasks helps learners
internalize cultural knowledge, develop critical thinking skills, and build the confidence necessary
to interact effectively in diverse cultural contexts.
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Conclusion

In modern foreign language education, fostering intercultural competence has become a central
objective that goes beyond traditional linguistic proficiency. The integration of authentic video
materials in high school classrooms provides students with dynamic, real-life examples of language
use, cultural behaviors, social interactions, and non-verbal cues that textbooks alone cannot fully
convey. By observing and analyzing authentic interactions, learners gain a deeper understanding of
cultural norms, values, and communication styles, which enriches both their cognitive and affective
dimensions of intercultural competence.

The use of authentic videos also encourages critical thinking, reflective skills, and active
engagement. Students are prompted to compare cultural practices, evaluate appropriateness in
various contexts, and interpret subtle cultural signals. Classroom activities such as discussions, role-
plays, and project-based learning based on video content foster collaboration, problem-solving, and
meaningful communication. Through these interactive exercises, students develop strategies for
effective intercultural communication, improve their ability to express ideas clearly, and cultivate
empathy toward people from diverse cultural backgrounds.

Moreover, authentic video materials enhance students’ digital literacy and promote independent
learning. By navigating online resources, critically evaluating multimedia content, and using digital
platforms, learners acquire essential 21st-century skills that support both academic and personal
growth. Such experiences prepare students not only for effective language use but also for
responsible participation in a globalized and digitally connected society.
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Abstract

The article explores how digital technologies function within blended models of foreign
language education. It analyzes how technological tools influence students’ motivation, autonomy,
and communication skills by synthesizing empirical and conceptual works published between 2018
and 2025. The findings demonstrate that when digital tools such as learning management systems,
mobile applications, and immersive environments are integrated into a coherent instructional
framework, they foster learner engagement, self-regulation, and active participation. However, their
success depends on teachers’ digital competence, systematic formative assessment, and institutional
infrastructure. Persistent barriers include unequal access to technology and limited training
opportunities. Overall, the study concludes that well-structured blended approaches can create
flexible, learner-centered, and pedagogically effective environments for language acquisition.
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IET TIITH OKBITYIA APAJIAC OKBITY ) KYWECIHJIE IIA®PJIBIK
TEXHOJIOTI'UAJIAP/IbI KOJITAHY

Anoamna

Makanajga meT TiiH OKBITYAarbl apajac OKBITYy YATUIepiHAe HUQPIBIK TEXHOJIOTHSIIAPIbIH
KBI3MET €Ty epeKienikTepi Kapacteipbuiafbel. 2018-2025 xpuimap apaiblFbIHAQ JKapUsIaHFaH
OMIUPHUKAIBIK KOHE TYXKBIPBIMIAMAIBIK 3€pTTEYJEpi Taijiay HETi3iHAe TEeXHOJIOTHSIIBIK
KypalgapJslH OLTiM anylibUIapAblH MOTHBAIMAICHIHA, aBTOHOMUSICHIHA >KOHE KOMMYHHKATHUBTIK
JaFpUIapbIHA 9cepi 3epTTeNe/Ii. 3epTTey HOTHKEIepi OKy YAepiciHe OKBITYIbI Oackapy xyienepi,
MOOWJIB/II KOCBIMINIAJIAp >KOHE WMMEPCHUBTI OuliM Oepy opTanapbl CHAKTHI HUQPIBIK Kypajiaap
OipTyTac oJICTeMENliK XYie asChIHAa EHTI3UIreH jKaFmaiia, OuUTiM alylibUIapAblH OKY YyAepiciHe
OCJICeH]II KATBICybIHA, ©31H-031 PETTeY JaF/bUIAPbIHBIH JaMyblHa OHE OKY OCJICeHIUIIriHIH
apTyblHa BIKNAT €TETiHIH KepceTelmi. Amaiia oJapAblH THIMIUNN MyFamiMIACpAiH IHQPIBIK
KY3BIPETTUTITIHE, KAIBITACTRIPYIIBl OaFanay/IblH XKYHeNl TYpAe JKYpri3ilyiHe KoHe WHCTUTYIIHO-
HaIJIBIK WHQPAKYPBUIBIMFA TOyesai. Herisri mocemnenep peTiHIE TEXHOJOTHsIIapFa KOJIKETIM-
JOUTIKTIH TEHCI3IIrT MeH KociOM AasipiblK MYMKIHAIKTEpPiHIH MIEKTEYNIUTri atanm eriieni. Kamrmbl
aNFaH/aa, IypbIC KYpbUIBIMAAIFAH apanac OKbITY MOJENbJEpl IIET TUIIH MEHrepy YILIIH HKeMIl,
OiniM anymibiFa OarbITTalFaH >KOHE TIearoTMKaiblK TYPFBIAAH TUIMII OimiM Oepy opTachiH
KaJIBIITACTBIPA AJIAJIbI IETCH KOPBITHIHIIBI Kacalabl.
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W CHOJIb30BAHUE IIA®POBBIX TEXHOJIOT U B CHCTEME CMEIIAHHOI'O
OBYYEHUA B UHOA3BIYHOM OBPA30OBAHUUN

Annomayus
B crathe paccmaTpuBaercs GyHKIMOHHPOBAHUE MU(PPOBBIX TEXHOJIOTHUH B CUCTEME CMEIIIAHHOTO
00y4eHHs] UHOCTPAHHBIM SI3bIKaM. AHAJIM3UPYETCs BIMSHUE TEXHOJIOTMYECKUX WHCTPYMEHTOB Ha
MOTHBAIIMIO OOYYaIONIUXCS, UX aBTOHOMHIO M KOMMYHHKATHUBHBIC HABBIKM HA OCHOBE CHHTE3a
SMITUPUYECKUX M KOHIICITYaJbHBIX HCCIAEAOBaHUHM, onmyOanKoBaHHBIX B mepuoa ¢ 2018 mo 2025
rofel. Pe3ynbpTaThl MOKA3bIBAIOT, YTO MPH HHTETPALUU TaKUX MH(PPOBBIX CPEICTB, KAK CHCTEMBI
yhnpaBieHus: 00yuyeHueM, MOOWIIbHBIE MPHJIOKEHUS U UMMEPCHUBHBIE 00pa3oBaTebHbIE CPEIbl, B
I[EJIOCTHYI0 METOAMYECKYI0 MOJIeJb OHHU CHOCOOCTBYIOT TMOBBIIICHUIO BOBJICYEHHOCTH OO0ydaro-
UIMXCS, PAa3BUTHIO CAMOPETYJSIIMM W aKTUBHOTO YyyacTuss B ydeOHOM mpouecce. OpaHako
YCHEIIHOCTh MX NMPUMEHEHHUS 3aBUCHT OT YPOBHS IH(PPOBON KOMIIETEHTHOCTH IMPENOaBaTENICH,
CUCTEeMAaTU4YeCKOro (OpMAaTUBHOIO OLIEHUBAHUS W WHCTUTYLUMOHANbHOM HHPpacTpykTypbl. K
COXPAHSIIOIIUMCS TPOOJIeMaM OTHOCATCS HEPaBHBIM JOCTYN K TEXHOJOTHSIM W OTPaHUYCHHBIC
BO3MOXKHOCTH TMpPO(ecCHOHANbHOM MOATOTOBKU. B 11e10M B uCClieIOBaHUM JENaeTcsl BBIBOJ, YTO
rPAaMOTHO OPTaHWU30BAaHHBIE MOJEIM CMEIIAaHHOTO OOy4YeHHUs CIOCOOHBI Cco37aTh THOKYIO,
OpUEHTHPOBAHHYIO Ha OOydYaromerocss M mneaarorudeckud 3(QGeKTUBHYIO cpeay A OBJaJeHUs
WHOCTPAHHBIM SI3BIKOM.
Knwoueewie cnosa: cmewannoe odoyuenue, yugposvie mexnono2uu; oOyueHue UHOCMPAHHOMY
A3bIKY,  B80GNIEUEHHOCMb  00YYAIOWUXCA, ABMOHOMUS, MOOUIbHOE O00OyueHue;, GUPMYalbHble
obpaszosamenvHvle Cpeobl, camopezyiupyemoe ooyueHue

Introduction

The swift advancement of digital tools has dramatically reshaped the landscape of modern
education, transforming established teaching practices and redefining how instructors and learners
interact. Within this shifting context, blended learning has emerged as one of the most resilient and
versatile educational formats. By merging in-person instruction with digitally mediated learning,
this approach enables educators to design learning experiences that are more flexible, inclusive, and
personalized [1, 125].

Foreign language teaching has been particularly affected by this shift. Because successful
language acquisition depends on ongoing communication, interactive exchange, and engagement
across multiple modalities, the use of digital instruments has expanded both the scope and the depth
of instructional practice. Online environments, mobile applications, and collaborative digital spaces
now allow continuous interaction with authentic language materials and offer learners opportunities
for real-time practice, reflection, and feedback.

Through these tools, learners maintain consistent exposure to the target language, access
personalized materials, receive instant feedback, and follow adaptive learning trajectories. Yet
integrating technology into blended language instruction poses specific challenges. Studies
repeatedly underline that the educational value of technology relies not only on infrastructure but
also on instructional design, teacher competence, and learner motivation [3, 16]. To achieve
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effective results, educators need a solid grasp of the theoretical and methodological principles of
blended pedagogy. Ultimately, the impact of digital innovation depends on how well these tools are
aligned with communicative objectives and the broader goals of language education [4, 232].

The global health crisis of the past few years has accelerated the transition to hybrid, technology-
driven education, requiring both instructors and learners to adapt to virtual environments. While this
shift revealed the potential of online platforms and diversified available resources, it also exposed
persistent inequalities — unstable access to digital tools, insufficient user competence, and limited
pedagogical readiness [5, 1074]. These developments encouraged educators and researchers to
revisit existing frameworks and reimagine blended learning as a sustainable balance between
innovation and human interaction.

Despite a growing body of literature on digital pedagogy and online learning, the field still lacks
a unified theoretical synthesis that systematizes contemporary findings and highlights research gaps.
The objective of the present paper is to conduct an analytical review of scholarly works exploring
the use of digital technologies in blended foreign language instruction. The study aims to:

1. Explore how the concept of blended learning has evolved as a pedagogical model in foreign
language education.

2. Examine the theoretical foundations and teaching strategies most frequently applied in
blended settings;

3. Identify recurring limitations and unresolved challenges in technology-enhanced language
instruction;

4. Highlight conceptual gaps and outline directions for further investigation.

The study follows a descriptive-analytical literature review methodology, focusing on academic
publications, peer-reviewed articles, and conceptual papers on digital and blended language
education. The selected sources represent both theoretical discussions and empirical findings that
collectively contribute to understanding how technology supports or constrains the blended model.
The analysis emphasizes the intersection between pedagogy and technology rather than technical
descriptions alone [6, 1610].

The article's structure follows the conventional scientific model. The Methodology section
describes the selection of literature and analytical procedures. The Results section summarizes the
key findings extracted from the reviewed sources. The Discussion interprets these findings and
addresses the pedagogical implications of digital integration. The Conclusion outlines the main
theoretical insights and suggests directions for future research.

Methodology

The present research utilizes a descriptive-analytical review to consolidate findings from studies
addressing the role of digital technologies in blended foreign language learning. The
methodological goal is to identify central theoretical perspectives, summarize key empirical
outcomes, and evaluate the extent to which digital innovations influence learners’ motivation,
autonomy, and communicative competence.

The analyzed literature comprises peer-reviewed journals, scholarly books, and institutional
reports published between 2018 and 2025. Preference was given to sources focusing directly on
technology-supported or hybrid models of language instruction. At the same time, general works on
educational digitalization were included only when they provided relevant conceptual or
pedagogical insights. Altogether, 37 sources were selected for detailed analysis. Each study was
assessed for its research quality, clarity of theoretical background, methodological design, type of
technology applied, and documented learning outcomes. Particular attention was given to studies
that connected technological tools with specific pedagogical aims and learner-centered practices.

To identify relevant materials, multiple academic databases were searched, including ERIC,
Scopus, SpringerLink, ScienceDirect, and ResearchGate. The search employed a combination of
Boolean operators and key terms, including “blended learning,” “digital tools in language
instruction,” “mobile-assisted language learning,” “virtual and augmented reality in education,”
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“learning management systems,” and “technology-enhanced pedagogy.” After screening abstracts
and eliminating duplicates, roughly 60 publications were identified, of which 37 met the inclusion
criteria.

The collected literature was analyzed through a conceptual and comparative synthesis approach.
This analytical process involved identifying shared themes, pedagogical frameworks, and research
directions across various studies. The selected works were organized into three main categories:

* Types of technologies applied: mobile-assisted systems (MALL), flipped learning supported by
LMS platforms, and immersive or virtual learning environments;

* Pedagogical roles and learner outcomes: collaboration and interactive engagement, self-
management and independence, sustained motivation, and the advancement of communicative
ability;

* Benefits and constraints: overall effectiveness, contextual limitations, institutional capacity,
educator preparedness, and ongoing professional growth requirements.

Such categorization enabled a more systematic synthesis, highlighting both the technological
aspects and their educational implications. In particular, the analysis focused on the relationship
between digital tools, instructional design, and the learning experience, revealing how digital tools
can foster — or, in some cases, hinder — self-regulation, engagement, and communication-oriented
learning.

The limitations of this methodology stem from the language and time frame of the reviewed
sources. Only materials written in English were included, and the review covered works published
between 2018 and 2025. Additionally, the analysis relied mainly on open-access or institutionally
available databases, potentially excluding proprietary research. Nevertheless, the selected corpus
offers a well-grounded basis for analyzing ongoing developments in the implementation of digital
tools in hybrid foreign language teaching.

Results

The integration of digital resources into blended language teaching has become a hallmark of
twenty-first-century pedagogy. The reviewed literature confirms that technological tools no longer
serve as optional add-ons but function as mediators that shape interaction, learner independence,
and multimodal engagement. Their application can generally be classified into three key spheres:
mobile-based learning, LMS-enhanced or flipped instruction, and digitally immersive settings.

A substantial body of research highlights the effectiveness of mobile-assisted learning
applications, particularly in enhancing vocabulary acquisition and encouraging autonomous
practice. Experimental studies show that students who used mobile platforms for vocabulary
learning and repetition achieved higher results than those who relied on printed materials [7, 179].
Reviews further confirm that gamified tools, such as badges and leaderboards, transform vocabulary
learning into an engaging and dynamic activity, increasing motivation and participation [8, 54].
Mobile-supported instruction extends learning beyond the classroom, encouraging students to
interact with real-life language content, obtain immediate responses, and monitor their performance
over time. These practices are rooted in the constructivist view of learning as an active process of
building knowledge facilitated by both technological and social collaboration.

A second prominent direction of integration centers on flipped classroom practices and LMS-
based instructional frameworks. Within blended language courses, platforms like Moodle or Google
Classroom act as core spaces for organization and digital collaboration. They provide access to
instructional materials, allow asynchronous participation, and support structured formative
assessments that encourage personalization and self-regulated learning [10, 142]. When lessons and
video lectures are completed outside of class, face-to-face sessions become spaces for dialogue,
cooperative problem-solving, and mutual evaluation. This method expands opportunities for
communication and reduces emotional obstacles to active involvement [11, 25].
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Empirical comparisons between traditional and blended instruction consistently demonstrate
higher student achievement and satisfaction in flipped environments [12]. In such contexts, teachers
serve not as information providers but as architects and mentors of interactive digital learning
environments, while students assume greater responsibility for progress. This change marks a
broader pedagogical shift toward learner-centered approaches to language pedagogy.

A third, rapidly developing field of integration involves immersive technologies such as VR and
AR, which aim to replicate genuine communicative contexts. Meta-analyses show that VR-based
learning delivers significant gains in linguistic and affective outcomes [13, 3147]. Learners engaged
in simulated, context-rich virtual situations exhibit improved pronunciation accuracy, listening
skills, and communicative assurance in comparison with conventional classroom learners [14, 31].
Virtual and augmented platforms cultivate a strong sense of presence and immersion that goes
beyond what text-based tools can provide. Despite technical and financial constraints, such
environments demonstrate the growing potential of multisensory and experiential learning.

Across studies, several common tendencies emerge. The success of digital integration relies on
careful pedagogical design—technology yields meaningful results only when embedded within
coherent educational models rather than applied as isolated tools. Learner autonomy and digital
literacy are critical mediators of performance and satisfaction. Moreover, teacher readiness and
institutional backing remain essential conditions for long-term success; without these supports, even
advanced technologies risk being adopted only at a surface level.

The overall evidence indicates that integrating digital resources into blended language instruction
produces multiple interconnected pedagogical outcomes: greater learner motivation and
engagement, enhanced independence and self-regulation, and noticeable improvements in
communication skills. Contextual examples, including those from Kazakhstan, further demonstrate
how these outcomes manifest locally, showing that thoughtful adaptation is a decisive factor
determining the overall success of blended learning programs.

Empirical findings confirm that integrating digital tools has a notable positive effect on learner
motivation. Interactive, multimodal resources—videos, games, and simulations—evoke stronger
emotional engagement and sustain students’ attention for more extended periods [15, 179].
Research on flipped learning in EFL contexts suggests that digitally supported formats are
perceived as more dynamic and enjoyable, generating greater satisfaction and participation [16, 8].
Likewise, mobile applications designed for vocabulary practice enhance learners’ sense of progress
through instant feedback, flexible scheduling, and the possibility to monitor achievement
independently [17, 21].

These outcomes correspond with the self-determination theory, which identifies autonomy,
competence, and relatedness as essential motivational components. Digital environments that enable
learners to choose their own activities, set their own pace, and monitor their development encourage
sustained interest and clearer goal orientation [18, 19].

A significant pedagogical advantage of digital integration lies in strengthening learner autonomy
and self-regulatory capacity. Studies show that online platforms, mobile apps, and LMS interfaces
nurture responsibility, time management, and metacognitive control [19, 10]. For example, flipped
models require students to prepare independently before class and apply acquired knowledge during
collaborative classroom tasks, building both confidence and accountability [16, 9].

A 2025 systematic review concluded that flipped instruction promotes autonomy when teachers
successfully balance flexibility with structure and maintain guidance without diminishing
independence [20, 22]. Similarly, mobile learning contexts enhance self-regulation as learners often
engage with adaptive systems that personalize content [17, 13]. Scholars also note that effective
self-regulation strategies — goal setting, self-reflection, and progress evaluation — mediate the link
between technology usage and academic success. Learners with stronger self-monitoring skills
benefit more from blended formats, while those with limited digital proficiency are more prone to
cognitive overload.
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Another key outcome involves the development of communicative competence. Technology-
enhanced learning provides realistic, interactive environments that simulate authentic
communication. VR and AR systems, along with synchronous online communication tools, enable
students to participate in real-world linguistic exchanges. Quantitative evidence shows that VR-
supported courses substantially improve speaking fluency, listening comprehension, and
pronunciation accuracy relative to conventional instruction [21, 3147].

Blended learning formats usually allocate in-person sessions for speaking and collaborative tasks
while digital tools strengthen receptive and productive skills. Mobile learning particularly aids
vocabulary and pronunciation development, whereas LMS platforms and video-based activities
refine writing and interaction. Despite pedagogical progress, results may vary depending on
contextual and human factors, such as teacher expertise and access to technology.

Frequent issues include cognitive overload, distraction, and inconsistent connectivity,
underscoring the importance of balanced integration that maintains human interaction as the
foundation of language development. Within blended instruction, various technological solutions,
ranging from gamified vocabulary training to adaptive feedback tools, serve distinct purposes
depending on learning objectives.

Among the most widely used resources are mobile vocabulary applications. For instance, a study
comparing the BaiCizhan mobile app with paper-based word lists found higher immediate recall of
meaning and form in the mobile group. However, long-term retention showed minor differences
[17, 39]. This implies that while digital tools accelerate acquisition, sustained learning depends on
consistent practice and integration with course design.

A meta-analysis of mobile vocabulary studies demonstrated that well-designed apps significantly
enhance retention and learner attitudes, especially when incorporating spaced repetition or game-
based features [22, 41]. However, research also notes that many MALL applications focus primarily
on receptive vocabulary rather than productive use or complex communication skills [23, 7303].

Digital reading platforms with interactive glosses and contextual hyperlinks also contribute to
vocabulary growth, particularly among intermediate learners [24, 4535]. Gamified tools such as
Kahoot! or Quizizz increase motivation by combining competition, feedback, and emotional
engagement, supporting low-stress formative assessment [25, 336].

Recent innovations include metaverse-based and augmented reality learning. Experiments with
secondary-level learners indicate that metaverse environments promote stronger retention and a
greater sense of social presence than conventional instruction [26, 58]. Similarly, AR projects such
as VocabulARy enhance vocabulary learning through visual annotation, leading to superior
immediate and delayed recall [27]. These results emphasize the transformative potential of
immersive, interactive technologies in fostering authentic communication and motivation.

Discussion

The rapid adoption of digital technologies in foreign language education has required not merely
technical adaptation but a fundamental shift in pedagogical paradigms. Integrating digital resources
into blended environments has reshaped the relationship between teacher and learner, transforming
classrooms into interactive ecosystems that combine human communication with technological
mediation. The reviewed research consistently emphasizes that the success of blended learning
depends on a combination of pedagogical coherence, teacher preparedness, learner autonomy, and
institutional support rather than on the technologies themselves.

A central dimension of this transformation is the redefinition of the teacher’s role. In blended
language education, instructors are no longer positioned primarily as transmitters of knowledge but
as designers, facilitators, and mediators of learning experiences. The ability to curate, adapt, and
integrate digital tools effectively has become a core component of pedagogical competence. This
reorientation requires teachers to cultivate digital literacy, awareness of instructional design, and
reflective practice. As noted in the study Digital Literacy Practices in Language Pedagogy [28,
1326], the development of digital competence unfolds gradually—from basic awareness and
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acceptance to active adaptation and eventually full integration into CALL and MALL frameworks.
Teachers move through cyclical processes of experimentation, evaluation, and refinement,
suggesting that digital pedagogy is inherently dynamic and iterative.

Instructors’ digital literacy is closely connected to formative assessment literacy, which has
emerged as a cornerstone of effective blended teaching. The capacity to assess learning
continuously, rather than exclusively through summative evaluation, allows teachers to tailor
instruction in real time. The study Understanding EFL Teachers’ Formative Assessment Literacy
demonstrates that teachers’ expertise, institutional backing, and experience directly affect their
ability to provide relevant and constructive feedback [29, 25]. Similarly, research such as Formative
Assessment in a Blended Learning Model confirms that ongoing digital feedback delivered through
LMS platforms—most notably Moodle—enhances student engagement, writing quality, and
academic achievement [30, 171]. In this sense, formative assessment functions as a bridge between
the online and face-to-face components of blended instruction, linking continuous feedback,
reflection, and motivation.

At the same time, pedagogical alignment emerges as a decisive determinant of blended learning
effectiveness. When digital and physical components are deliberately integrated, rather than
duplicated, they reinforce each other’s strengths. According to A Systematic Review on the Effects
of Blended Learning in EFL Higher Education Contexts [32, 1867], the most successful blended
courses are those in which online tasks, materials, and evaluation complement in-person sessions,
forming a coherent instructional logic that enhances engagement and language competence. This
coordination transforms digital tools from supplementary materials into integrated pedagogical
instruments that expand opportunities for practice, collaboration, and creativity.

Institutional support, however, remains an indispensable prerequisite. Without access to
professional development and technological infrastructure, digital integration risks becoming
superficial—an aesthetic addition rather than a genuine innovation. Studies underline that schools
and universities must provide training programs, mentoring, and adequate infrastructure to
empower teachers as active innovators rather than passive users. When institutional frameworks
promote experimentation and collaboration, instructors are more likely to engage in continuous
professional growth and reflective digital practice.

Furthermore, the learner’s role in blended contexts has changed dramatically. Learners are no
longer passive recipients of instruction but active participants in constructing knowledge through
interaction with peers, instructors, and technological systems. Theories such as constructivism,
connectivism, and self-determination theory help explain how blended learning fosters self-directed
engagement and motivation. From a constructivist perspective, learning occurs through active
meaning-making, supported by digital tools that provide authentic, contextualized input.
Connectivist theory extends this by suggesting that digital platforms function as nodes in a larger
network of learning, enabling students to access and contribute to knowledge communities.

Self-regulated learning (SRL) frameworks also shed light on why blended environments enhance
learner performance. Students who plan, monitor, and evaluate their own learning, mainly when
supported by teacher scaffolding, develop stronger cognitive and metacognitive skills. Research by
Xu and Gao [33, 5] demonstrates that learners applying SRL strategies in blended settings exhibit
higher satisfaction, improved receptive skills, and more autonomous behavior. Similarly, the
inclusion of structured peer interaction and mobile-based feedback systems such as WeChat or
Google Classroom threads significantly boosts motivation, oral fluency, and sustained engagement
[35, 10]. These findings reinforce the idea that effective blended learning requires a balance
between teacher guidance and learner agency.

Motivation, as numerous studies confirm, functions as both a precondition and an outcome of
successful blended instruction [36, 6839]. Digital learning environments promote intrinsic
motivation when they satisfy learners’ needs for autonomy, competence, and relatedness, as
outlined by self-determination theory. The availability of adaptive content, gamified interaction, and
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opportunities for immediate feedback fosters a sense of control and achievement. However, these
same features can produce cognitive overload if students lack digital literacy or self-regulation
skills. Consequently, motivational gains depend on how well the pedagogical design supports the
learner's capacity to navigate technological complexity.

A persistent challenge involves equity and accessibility. Despite technological progress, many
institutions still face limitations in infrastructure, bandwidth, and device availability. Students from
disadvantaged contexts may experience fragmented access, undermining participation and
performance. Moreover, cultural and linguistic differences can shape how learners perceive
technology-mediated instruction. These disparities highlight the need for inclusive policies and
adaptive designs that consider diverse learning environments [37, 71].

Another important theme emerging from literature is the relationship between human interaction
and digital mediation. While online platforms enhance flexibility, they cannot entirely replace the
immediacy of human communication. The most effective blended designs integrate digital activities
that complement rather than substitute for face-to-face interaction. As studies show, social presence
—the feeling of being connected to peers and instructors —plays a crucial role in sustaining
engagement. Tools such as synchronous video meetings, collaborative writing platforms, and virtual
breakout rooms help preserve interpersonal communication in digital contexts.

Furthermore, the ongoing digital transformation of education introduces new ethical and
pedagogical challenges. Issues of data privacy, surveillance, and the commercialization of
educational technology demand critical awareness from educators. Pedagogical innovation must
therefore align with principles of transparency, inclusivity, and ethical digital citizenship.
Instructors are encouraged to critically evaluate not only the functionality but also the socio-cultural
implications of the technologies they employ.

Emerging research points toward the integration of Al-driven adaptive systems and data
analytics in language education. These technologies allow for real-time feedback, personalized
learning trajectories, and predictive assessment of learner progress. However, their successful
application depends on the instructor’s ability to interpret and contextualize algorithmic insights
pedagogically. Artificial intelligence can augment, but not replace, human judgment and empathy—
the core elements of effective teaching.

Looking to the future, blended language education is likely to evolve toward even greater
interactivity, personalization, and learner agency. Project-based approaches, combined with SRL
and peer collaboration, are expected to define the next generation of blended models. As mobile
technologies and immersive platforms become more accessible, teachers will need to continue
adapting their roles, transitioning from content deliverers to facilitators of discovery and innovation.

In summary, the literature suggests that the transformative potential of blended foreign language
education lies not in the technology itself, but in the intentional and reflective pedagogical design
that integrates human and digital dimensions. Sustainable success requires investment in teacher
development, institutional infrastructure, and equitable access. By balancing innovation with
empathy and methodological rigor, blended learning can deliver not only linguistic proficiency but
also the cognitive, social, and emotional skills essential for lifelong learning.

Conclusion

The growing incorporation of digital technologies into blended language education has reshaped
instructional practices and learner experiences. This review demonstrates that strategically
implemented digital tools strengthen student motivation, autonomy, and communicative ability.
Mobile-assisted applications, LMS platforms, and immersive technologies such as VR and AR
provide authentic, interactive environments that expand learning beyond the classroom and foster
self-directed study.

The effectiveness of blended instruction depends on pedagogical design rather than technology
alone. Its full potential emerges when digital resources are coherently aligned with face-to-face
components and when instructors possess the digital and formative assessment competencies
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required for facilitation. Continuous professional training and reliable infrastructure further enhance
sustainability and quality.

Learner success is closely connected to self-regulated learning and peer collaboration. Students
who consciously plan and evaluate their progress show stronger outcomes and greater satisfaction.
Digital feedback systems and adaptive learning platforms not only improve cognitive performance
but also nurture emotional engagement and a sense of agency, consistent with the principles of self-
determination theory, which emphasize autonomy and competence.

Despite progress, disparities in access and expertise remain. Limited connectivity, insufficiently
developed digital materials, and inadequate pedagogical preparation can reduce the effectiveness of
blended models. Addressing these gaps requires integrative strategies combining technology,
pedagogy, and institutional support to ensure equitable opportunities.

Looking ahead, the future of blended language education lies in the adoption of Al-driven
adaptive systems, immersive environments, and project-based designs that unite technological
capabilities with sound pedagogical objectives. Longitudinal and comparative studies are essential
to assess the durability of learning outcomes and the broader impact of digital transformation on
learner identity and communication.

Ultimately, the success of blended education rests on balancing technological innovation with
human interaction, ensuring that technology enhances rather than replaces meaningful teaching and
learning. When pedagogy, institutional backing, and learner motivation converge, digital tools act
not as accessories but as catalysts for creativity, communication, and knowledge construction.
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ENHANCING INTERCULTURAL COMMUNICATIVE COMPETENCE THROUGH
FOREIGN LANGUAGE TEACHING: A COMPREHENSIVE APPROACH

Abstract

In an increasingly interconnected world, the development of intercultural communicative
competence (ICC) is not merely an optional enhancement but a vital component for fostering
successful engagement across diverse cultural landscapes. This article presents a comprehensive
approach to integrating ICC enhancement into foreign language instruction, equipping learners with
the tools necessary for effective communication in a globalized society. To achieve truly effective
pedagogy, it is imperative to transcend a purely linguistic emphasis and actively cultivate
intercultural awareness, attitudes, and skills. We delve into the theoretical foundations of ICC,
drawing from fields such as linguistics, cultural studies, and communication theory. This multi-
disciplinary perspective allows for a richer understanding of how language and culture intertwine
and influence one another. Additionally, we provide actionable strategies that educators can
implement in their classrooms. These strategies include using authentic materials that reflect the
complexities of real-world communication, engaging students in intercultural tasks that promote
collaboration and understanding, encouraging critical cultural analysis to help students deconstruct
stereotypes and biases, and fostering metacognitive reflection that enables learners to evaluate their
own cultural perceptions and communication styles. By integrating ICC into language instruction,
educators can better prepare their students to navigate the challenges of cultural differences and
engage respectfully and effectively with diverse communities worldwide.

Keywords: intercultural communicative competence, effective communication, authentic
materials, intercultural tasks, cultural framework, language learning.
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3. T. Opvinbaesa
Kasax-Peceu meouyunanvlx ynueepcumemi
Aza oxbimyuisl
Anmameor , Kazakcman

HETEJI TIJIIH OKBITY APKbIJIbI MOJIEHUETAPAJIBIK
KOMMYHUKATHUBTI KY3BIPETTIJIIKTI KAJIBIIITACTBIPY: KEHHEH/I TOCLI

Anoamna

O3apa 0OaiiaHBICTBI dJEeMJIe MOACHHETApaIbIK KOMMYHHKATHBTI KY3BIPETTUIIKTI JaMBITy TEK
(haKkyJIbTaTHUBTI KETUIIPY FaHA €MeC, COHBIMEH KaTap OpTYpsIi MOJIeHHU JaHamadTrapaa TaObICThI
e3apa OpEKeTTeCy/]li BIHTATAHIBIPYIBIH MaHBI3ABI Kypampac Oeiiri Ooinbim TaObutagel. byn
Makanaaa CTyACHTTEep/l ahaHmaHFaH Koramja THIMZII KapbIM-KaThIHAC jKacay YIIIH KaKeTTi
KypaJJapMeH KaOJbIKTail OTBIPHII, IMIETEN TITIH OKBITYJa MOJICHUETApaIblK KOMMYHUKATHBTI
KY3BIPETTUTIKTI JKETUIMIPYII MHTETparysiayiblH KeIIeHl ToCclai YChIHBUIFaH. Harbiz Thimuai
MeJarorukara KoJj ’KeTKi3y YIIIiH Ta3a JIMHIBUCTHKAIBIK €KIIHHEH achlll, MOJICHUETAPAIIBIK CaHAHBI,
Ke3Kapac TeH JaFabpuiapabl OCJICeHIl TypAe AaMbITy KaxeT. bi3 Tim OutiMi, MOJIEHUETTaHy J>KOHE
KOMMYHUKAIUST TEOPHUSICHI CHSIKTBI caiajiapFa CYHEHE OTBIPBIIN, MOJICHUETAPATBIK KOMMYHUKATHUBTI
KY3BIPETTUTIKTIH TEOPHSUIBIK HETI3ACpiH 3epTTelik. bysn moHapanblK MepCreKTHBa Til MEH
MOJICHUETTIH Oip-OipiMeH Kamaii OaiiaHbIchil, Oip-OipiHe ocep eTeTiHIH TEepeHIpeK TyCiHyre
MyMKiHAIK Oepeni. COHbIMEH KaTap, 013 CTYJACHTTEP/IIH 63 CHIHBINTAPBIHAA JKY3€Te achlpa ajJaThiH
TUIMII CTpaTerusuiapAbl YChIHaMbI3. By cTparerwsuiapra HAKTHI QJIEMIETT KapbIM-KaThIHACTHIH
KYPJAETUIIriH KepCceTeTiH IIbIHAMBI MaTepuaiiapabl naiianany, CTyA€HTTEep 11 bIHTBHIMAKTACTHIK ITEH
TYCIHICTIKKE BIKIAJ €TETIH MOACHHETAPANIBIK TallChIpMaapFa TapTy, CTYACHTTEPre CTEPEOTUIITED
MEH Ke3KapacTap/bl »OIOFa KOMEKTECy YIIIH CbhIHU MOJCHHM TalljayJbl BIHTAIAHJBIPY >KOHE
OKYIIBUIApFa ©3/IEPiHiH MOJICHH TYCIHIKTEpl MEH KapbIM-KaThIHAC CTUJIBIAEPIH Oaranayra MyYMKIHIIK
OCepeTiH MeTaTaHBIMJBIK PEeQIICKCUSHBI JaMBITY Kipeai. MojeHueTapaiblK KOMMYHHKATHBTI
KY3BIPETTUTIKTI TUIMIK OKBITYFa OIpIKTIpy apKbUIBI OKBITYIIBUIAP ©3 CTYICHTTEPIH MOJCHU
allbIpMAIIbUIBIKTAD MOCENIETIEPIH IeUIyre KOHEe IYHHE >KY3IHIET1 opTypii KaybIMIacThIKTapMEH
KYPMETIICH OHE THIM/II KapbhIM-KaThIHAC kKacayFa KaKChIpaK JalbIHIal alajbl.

Kinm ce30ep: maoenuemapanvix KOMMYHUKAMUSMIK KY3bIpemminiK, Muimoi KapblmM-KamulHAac,
MEeYMYNHYCKAIbL  MAMepuanoap, Ma0eHUuemapaivly Mminoemmep, MaOeHU weHoepaep, mindi

MeHeepy.

Opvinoaesa 3.T.
Kaszaxcko-poccuiickuti meouyunckuti yHusepcumem
Cmapuwuil npenooagameins
Anmamul, Kazaxcman

MOBBIIIEHUE MEXKYJbTYPHOM KOMMYHUKATUBHOM
KOMIIETEHTHOCTHA NOCPEJICTBOM NPEINOJABAHUSI MTHOCTPAHHBIX
A3BIKOB: KOMILJIEKCHBIN MOJIXO0/I

Anunomayus

B mupe, KoTOpbIit cTaHOBUTCA Bee OoJiee B3aMMOCBSI3aHHBIM, Pa3BUTHE MEKKYIbTYPHOU KOMMY-
HukatuBHON komnereHuuu (ICC) sBnsercs He IMPOCTO HEOOS3aTEIBbHBIM IOBBIIIEHHEM KBaJM-
(uKanuy, HO KU3HEHHO BaXKHBIM KOMIIOHEHTOM, CIIOCOOCTBYIOIIKUM YCIEIIHOMY B3aUMOJECHCTBHUIO
B pa3IUYHBIX KyIbTypHBIX JaHamadTax. B 3Toli crarhe mpeacTtaBieH KOMIUIEKCHBIA MOAXON K
uHTerpanuu nosbimeHns kBamdukanuun [CC B o0ydeHHEe WHOCTPAHHOMY SI3bIKY, OCHAIICHUIO
YYaIuXCcsl UHCTPYMEHTaMH, HE0OX0MUMBIMU 7151 3(HEKTUBHOTO OOIICHHS B TJIOOATM3UPOBAHHOM
obmectBe. UT0ObI 10OUTHCS TO-HAcTOsMIEMY 3(h()EKTHBHONW NEAaroruku, HEOOXOAMMO BBIMTH 3a
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pPaMKM YHCTO JIMHTBUCTUYECKOTO TOAXOJAa W AaKTHBHO PAa3BHBaTh MEXKKYJIBTYPHYIO OCBEIOM-
JICHHOCTh, OTHOUICHUSI U HaBBIKA. MBI yriryOmsiemcs B Teopetudeckre ocHOBbl ICC, onupasich Ha
TaKkue OO0JACTH, KaK JIMHTBHCTUKA, KYJbTYPOJIOTHS M TEOpPUS KOMMYHHMKAIWMU. Takol MeXIuc-
IUITMHAPHBIN TTOAXO0/ MO3BOJISIET TITy0XKe MOHATH, KaK SA3bIK U KyJIbTYpa IEPETIeTaloTCs U BIUSIOT
apyr Ha apyra. Kpome Toro, Mbl npezyiaraeM 3 QeKTHBHbIE CTPATEruy, KOTOPhIC MPENo1aBaTeNIn
MOTYT TPUMEHSTh B CBOMX KJIacCaX. DTH CTPATETHH BKIIOYAIOT HCIOJIH30BAHWE AYTCHTUYHBIX
MaTepHaoB, OTPAXKAIOUIMX CIOKHOCTH OOIIEHHS B pPEaJbHOM MHUpE, BOBJICYCHHE YYalMXCS B
BBITTOJIHEHUE MEXKYJIbTYPHBIX 33JaHHU, CIIOCOOCTBYIOLINX COTPYAHUYECTBY M B3aMMOIIOHUMAHUIO,
MOOIIPEHNE KPUTHIECKOTO KYJIbTYpHOTO aHAJIM3a, MTOMOTAIOIIETO CTyIEHTaM Pa3pyLIUTh CTEPEO-
THUIIBl U TIpeyOeKACeHUs, a TaKXKe Pa3BUTHE METAaKOTHUTUBHON pEeQIICKCHHM, MMO3BOJISIONICH yda-
IIMMCSl OLIGHUTHh CBOM COOCTBEHHBIE KYJbTYPHBIE MPEICTABICHUS U CTHIU oOmeHus. aTerpupys
ICC B s3pIKOBOE OOydYeHHE, TpPEnojaBaTeld MOTYT JydYllle IMOATOTOBHTH CBOMX CTYACHTOB K
NPEOJOJICHUIO TPYIHOCTEH, CBA3aHHBIX C KYyJbTYPHBIMH DPa3IUUUSMH, U YBOKUTCIBHOMY H
3¢ (EKTUBHOMY B3aHMMOICHCTBHIO C PA3IMYHBIMU COOOIIECTBAMU 110 BCEMY MHPY.

Kniwouegvle cnoea: medxcKynomypHas KOMMYHUKAMUGHAS KOMNEMeHMHOCMYy, 3pgexmusnas
KOMMYHUKQYUSL, aYMeHMUuuHble MAmepuabl, MeXNCKYJIbMmypHble 3a0ayu, KyJIbMmypHble PAaMKU,
uzyueHue A3vlKa.

Introduction

In contemporary society, intercultural communicative competence has emerged as a fundamental
component of adequate education and professional practice. The instruction of a foreign language
serves a crucial role in fostering this competence, as it facilitates not only the development of
linguistic skills but also the enhancement of cultural awareness, cross-cultural understanding, and
respect for cultural diversity [1, p. 11]. Fundamentally, intercultural communicative competence is
the ability to establish relationships and promote mutual understanding with individuals from
diverse cultural backgrounds. Intercultural communicative competence involves the ability to build
relationships with individuals from different cultures and to foster mutual understanding by
recognizing their cultural values and embracing a tolerant attitude towards their diverse
communication styles, behaviors, clothing, lifestyles, traditions, and customs within the
international labor market. The success of communication between people from different cultures
largely depends on their ability to understand and communicate effectively. This process involves
not just sharing information but also recognizing and respecting the diverse beliefs, values, and
ways of life that each culture brings to the conversation. To communicate effectively in intercultural
settings, individuals should practice active listening, which means fully concentrating on what is
being said rather than just passively hearing the words. This includes paying attention to nonverbal
cues, such as body language and facial expressions, which can vary widely across cultures.
Empathy is another crucial component; it involves putting oneself in the other person's shoes and
trying to understand their feelings and perspectives. This can help to bridge gaps that might arise
from cultural misunderstandings. Moreover, being adaptable is essential. Individuals should be open
to changing their speaking or behavior to accommodate the communication style of the person they
are speaking with. Creating a friendly and respectful environment is also essential. When people
feel safe and valued during conversations, they are more likely to express themselves openly and
honestly. This atmosphere fosters trust, allowing for deeper connections and more productive
discussions. Ultimately, by improving their communication skills and actively working to
understand one another, individuals from various cultures can achieve outcomes that benefit
everyone involved. This not only helps to build strong, positive relationships across cultural
boundaries but also encourages collaboration and learning in a globalized world.

The term "intercultural communicative competence™ encompasses two fundamental components
essential to effective foreign language instruction: communicative competence and intercultural
competence. Communicative competence refers to the ability to accurately express, interpret, and
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discuss meanings across different contexts, including verbal, non-verbal, written, and spoken forms.
Intercultural competence involves understanding, respecting, and appropriately responding to
cultural differences that influence communication behaviors. By integrating these two, individuals
can achieve meaningful interaction and dialogue between two or more individuals who may belong
to the same or different speech communities. Such interactions can occur across various settings,
including face-to-face conversations, virtual exchanges, and written communication, underscoring
the importance of both language skills and cultural awareness in mastering a foreign language [2, p.
54].

Intercultural communicative competence is a complex, multifaceted skill set that enables
individuals to effectively comprehend, communicate with, and engage people from diverse cultural
backgrounds. This competence is fundamentally grounded in an acute awareness of one's own
cultural identity, coupled with a thorough understanding of the values, beliefs, and practices that
characterize other cultures. The development of intercultural competence requires adapting one’s
communication styles and behaviors to different cultural contexts, thereby demonstrating both
flexibility and sensitivity in interpersonal interactions. Furthermore, this competence highlights the
importance of openness and receptivity towards diverse worldviews and cognitive frameworks.
Consequently, this deepens the understanding needed for practical evaluation and program design,
where the incorporation of diverse perspectives is particularly salient, as it enhances the educational
experience by fostering inclusivity. By recognizing and valuing multiple viewpoints, educators can
judiciously select content, reading materials, and learning activities that reflect cultural diversity,
thereby promoting a richer educational environment. Ultimately, cultivating intercultural
competence is imperative for fostering mutual respect and understanding in an increasingly
globalized society. This skill set enables individuals to navigate cultural complexities effectively
and contribute positively to collaborative environments, thereby enhancing both personal and
collective engagement in diverse settings.

Methods and materials

Language learning does not follow a straightforward linear progression; however, one
foundational element of foreign language acquisition is vocabulary acquisition. This is frequently
approached by memorizing extensive lists of word pairs, one from the native language and its
counterpart in the target language. It is important to note that not all lexical items have direct
equivalents in the native language. In such instances, learners often consult dictionaries for
definitions. Nevertheless, words encompass more than mere denotative meanings; they also possess
connotative meanings that may diverge from their dictionary definitions. A nuanced understanding
of these connotative implications requires cultural awareness to inform proper interpretation. By
integrating cultural knowledge with linguistic study, learners can transcend basic "classroom”
competencies and engage in more authentic and contextually appropriate language use.

The concept of "communicative competence,” introduced by Dell Hymes, encompasses a
language user's ability to engage effectively within various communicative contexts. Hymes posited
that communicative competence extends beyond mere grammatical accuracy to include the
contextual appropriateness and social acceptability of language use. In essence, while an individual
may possess linguistic competence and generate grammatically correct utterances, effective
communication necessitates an understanding of the pragmatic rules governing language
interaction: "There are rules of use without which the rules of grammar would be useless™ [3,
p.278]. Notably, Hymes’ framework recognizes non-verbal components, such as attitudes, values,
and motivations related to language and its speakers, which can further differentiate communicative
competence among native speakers. This integrative approach highlights the intricate interplay
between linguistic, social, and cultural dimensions in effective communication.

In the 1980s, Canale and Swain offered an expanded framework for understanding
communicative competence, delineating its components as follows:
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- Grammatical Competence: This encompasses a speaker's knowledge of lexical items and the
applicable grammatical rules, which form the foundation of language structure.

- Sociolinguistic Competence: This reflects the capacity to communicate appropriately across
diverse contexts, integrating both verbal and non-verbal forms of communication, and thereby
ensuring context-sensitive interactions.

- Discourse Competence: This pertains to the ability to construct coherent and cohesive
discourse, which requires an understanding of structural and semantic ties that unify a text, ensuring
that the language used functions effectively within a discourse context.

- Strategic Competence: This involves the adept application of communication strategies to
address and mitigate communication breakdowns. Such breakdowns may arise from insufficient
linguistic competence or inadequate cultural knowledge of communication norms and social taboos.

These components collectively contribute to a more nuanced understanding of effective
communication across varied linguistic and cultural landscapes [4, p.47].

The concept of communicative competence, particularly in its emphasis on sociolinguistic and
sociocultural dimensions, has emerged as a pivotal aspect in the intersection of language and culture
within contemporary theories of language education. This focus concerns the essential skills
required for effective language use in authentic communicative contexts, underscoring the
importance of understanding the interplay between language and cultural norms in fostering
effective communication.

Despite substantial evidence of a strong correlation between cultural knowledge and language
proficiency, cultural studies remain marginalized mainly in foreign language pedagogy. Several
factors contribute to this oversight in culture-focused instruction. Primarily, educators often
encounter constraints imposed by a tightly packed curriculum or rigidly defined lesson plans that
leave little room for additional content. Consequently, many instructors find it challenging to
allocate time for cultural instruction, believing it necessary to prioritize foundational vocabulary
and grammatical structures first. There exists a widespread assumption that students will receive
adequate cultural exposure as they progress in their language studies. However, the unfortunate
reality is that, for most learners, such exposure is seldom realized, leading to a gap in their overall
linguistic competence and intercultural understanding [5, p.37]. One significant challenge faced by
language educators is the apprehension many teachers feel about their own knowledge of the target
culture, particularly when they are non-native speakers of the language they teach. This insecurity
often leads educators to default to a rote teaching approach, where they primarily convey cultural
information through facts or brief culture capsules commonly found in textbooks. Such an approach
can limit students' exposure to the richness and nuances of the culture, which is essential for
fostering genuine understanding and appreciation. Another critical issue arises from students'
negative attitudes toward the target culture. When individuals are confronted with unfamiliar
cultural situations, it is natural for them to interpret these experiences through the lens of their own
cultural background and understanding. As Isik points out, this tendency can present considerable
challenges in foreign language education. Specifically, students may use their personal cultural
frameworks to assess the target culture, leading them to view certain cultural practices or values
negatively [6, p.259]. This biased perspective can lead to the rejection of the target culture's values,
thereby creating a barrier to effective language learning and cultural integration [7, p.35].
Furthermore, many teachers may find themselves unprepared to adequately address cultural
instruction due to a lack of explicit training on how to teach culture effectively. This shortfall in
professional development leaves educators without the tools and skills to present cultural
information meaningfully or facilitate informed discussions about cultural differences. Without
proper training, teachers might struggle to engage students in critical dialogue about culture,
hindering students' ability to develop a more comprehensive understanding of the language within
its cultural context. Ultimately, addressing these challenges is vital to creating a more enriching
language-learning environment that promotes cultural awareness and sensitivity.
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Conclusion

The instruction of these intercultural communication competence (ICC) skills can take various
forms, constrained only by the teacher's creativity and available resources. Activities should be
tailored to meet students' needs and, to maximize their effectiveness, align with their linguistic
proficiency levels. For instance, if a student is a beginner, the cultural activities should be designed
for beginners. These activities can target any of the language skills, such as reading, speaking,
listening, or writing, and may be conducted in either the students' first or second language. Initially,
these activities often use students' first language, which should not be viewed as a limitation, given
the aim of enhancing intercultural awareness. As students advance, the activities can increasingly
incorporate their second language, reflecting their growing linguistic abilities. The key point is that
we aim to enhance intercultural awareness alongside linguistic skills.

In this educational strategy, teachers step away from their traditional role as the primary experts
on culture. Instead, their function shifts to that of facilitators or guides who support and enrich the
learning process. This approach emphasizes that practical learning activities often lack clear-cut
right-or-wrong answers. Instead, these activities are carefully crafted to encourage critical thinking,
reflection, and a heightened awareness of cultural nuances. Consequently, teachers do not evaluate
students based on the correctness of their responses; instead, they assess how well students engage
with the task and whether they fulfill its requirements. The focus for teachers, therefore, lies in
curating relevant and engaging materials and designing meaningful tasks that resonate with
students' experiences. Such tasks aim to spark interest and promote a deep understanding of
intercultural perspectives, allowing students to explore diverse viewpoints and challenge their
assumptions. This method not only fosters an enriching learning environment but also empowers
students to take ownership of their learning journey, cultivating essential skills for engaging with an
increasingly interconnected world. Through this approach, the goal is to nurture not just knowledge,
but a genuine appreciation and respect for cultural diversity.

To promote fluency in the target language among students, it is essential that classroom activities
be closely aligned with their real-life concerns, needs, interests, and daily routines [8, p. 231]. This
pedagogical approach requires designing activities that are highly relevant to each student, thereby
facilitating clear connections between the material and their individual experiences. Such personal
relevance is instrumental in fostering deeper engagement among students during discussions and
collaborative tasks, as they can contribute insights drawn from their own lived experiences. When
learners can relate new information to their personal narratives, they tend to exhibit greater
engagement in the learning process. This engagement not only enhances comprehension but also
encourages students to explore the intersections between the target language and cultural themes
and practices pertinent to their own lives. As students engage in the analysis and evaluation of these
relationships, they are more inclined to uncover their own underlying beliefs and to understand how
their cultural backgrounds shape their daily interactions and perceptions [9, p.179]. In conclusion,
by situating classroom activities within students' realities, educators can cultivate a more dynamic
and responsive learning environment that promotes active participation, deepens cultural awareness,
and ultimately supports students in achieving greater proficiency in the target language.
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KACAHJABI UHTEJUIEKT APKbLJIBI ’/KACAJIFAH CYBTUTPJIEPAIH ThIHJAY
JATABIJTAPBIH ' KAKCAPTY JATBI TUIMALJIITT

Axoamna

Byn makanana xacannel nHTEIUIEKT (Al) KeMeriMeH aBTOMATTHI TYPJE JKacaiFaH CyOTUTPIEPIiH
meT TUTH YHpEeHYyUIUIepAlH ThIHAAJIBIM JaFAblIapblH JKETUINIPYJIEri peiii  KapacTbIpPbLIaJIbl.
3amanayn Al okyienepi ceineyni TaHy, MOTIHAI CHHXPOHJAY JKOHE MAaFbIHAIBIK JOJIJIKTI
KaMTaMachl3 €Ty apKbUIBl TUI YHpEHY MpOIECiH KOJDKEeTiMIi opi Twimai ereni. Makamama Al-
CyOTUTpIEPIIH CO3IIK KOPAbl apTThIPYFa, ThIHJAIFaH aKMapaTThl TYCIHYre *oHE Ma3MyHJbI €cTe
cakTayra THTi3eTiH ocepi TanmaHansl. CoHpaili-ak, ojapisl cabakTa KOJNIAHYIBIH oJiCTeMENiK
YCBIHBICTapHI Oepineni. 3eprrey HoTHXenepi Al apKpUIbl JKacanFaH cyOTUTpIAEpAl Kyielni KoanaHy
OUTiIM aJymIbUIApIBIH OKYy MOTHBAIMSCHIH aPTTBHIPHIN, THIHAAIBIM OapbICHIHIA TYBIHAAWTHIH
KOTHUTHUBTIK KUBIHJIBIKTAP/Ibl a3alTaThIHBIH KopceTeli. COHbIMEH KaTap, OyJ1 TeXHOJIorusIap O6i1iMm
TYIIBIIAPJBIH JKEKE EpEeKIIeTIKTepiH ecKepyre MYMKIHIIK Oepir, OKBITYAbl JapallaHabIpyFa
Karma okacaiael. JKanmer anranna, Al-cyOTuTpiiep mieT TiUTIH OKBITyJa WHHOBAIMSUIBIK Kypas
peTiHe THIHJAJIBIM JaFAbUIAPbIH TUIMAL KaJIBIITACTBIPYFa bIKIAN €TEI.

Kinm ce30ep: odicacanovl unmeniekm, cyomump, mulHOAIbIM, COULeyOi Mmawy, mil yupemy,
MEeXHONI02USL.
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IPPEKTUBHOCTDb CYBTUTPOB, CO3JAHHbBIX C IIOMOLIbIO
NCKYCCTBEHHOI'O UHTEJIJIEKTA, B PASBUTHUUN HABBIKOB AYIUPOBAHUSA

AnHomayus

B nmanHOIi cTaThe paccMaTpUBaeTCs pOJib ABTOMATHUECKH T€HEPUPYEMBIX CYOTHUTPOB C HCIIOJNb-
30BaHUEM HUCKycCcTBeHHOro uHreiiekra (MW) B pa3BUTHH HABBIKOB ayJIMpPOBAHUS Yy U3YyYarOLIUX
nHocTpaHHble sA3bIkH. CoBpeMeHHbIe cucTteMbl MU nenaroT npoiecc u3yueHus sA3blka JOCTYITHBIM U
3¢ dekTHUBHBIM, OOecreurBasi Pacro3HABAaHHE PEYM, CHHXPOHU3AIMIO TEKCTa U CEMaHTHUYECKYIO
TOYHOCTh. B craThe aHanmu3upyercs BIUSHHE CYOTHTPOB ¢ ucmoiib3oBaHueM WU Ha pasButue
CJIOBApHOIO 3amaca, MOHMMaHUE W 3allOMHUHAHUE MPOYUTAHHOrO. Takyke JalOTCS METOAUYECKUE
PEKOMEHIallui MO KX MCHOJB30BaHUIO B Kjacce. Pe3ynbTaTbl MCCIEIOBAaHUS IMOKA3bIBAIOT, YTO
CUCTEeMAaTHYECKOE HCIIOJIb30BAHUE CYOTHTPOB, CO3JAHHBIX C TOMOINBIO HMCKYCCTBEHHOTO HWHTEI-
JIEKTa, CIIOCOOCTBYET MOBBIIEHUIO YUeOHOW MOTUBALIMU OOYYAIOIIUXCS M CHUYKEHUIO KOTHUTHBHBIX
TPYJIHOCTEH, BO3HUKAIOLIUMX B Mpouecce ayaupoBaHus. Kpome TOro, paHHble TEXHOJOTHH
MO3BOJISIFOT YYUTHIBATh MHJWBHIYabHBIE OCOOCHHOCTH OOYYAIOIUXCS M CO3/AI0T YCIOBHS IS
nepcoHanu3anuu odyudenusi. B nemom Al-cyOTUTpBI BBICTYINAlOT B KadecTBE HHHOBALIMOHHOIO
WHCTpyMEHTa B OOyYEeHHWH HHOCTPAHHBIM s3bIKaM, 3(P(EKTUBHO CIOCOOCTBYIOMIETO (HOpMHPO-
BAHUIO U PA3BUTUIO HABBIKOB ayAMPOBAHUS.

Knrouesvie cnosa: uckyccmeenHvlii uHmemleKm, cyomumpvl, ayoupo8aHue, pacno3Ha8aHue
peuu, uzydenue a3viKd, MmexHoI02UU.
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THE EFFECTIVENESS OF AI-GENERATED SUBTITLES IN
IMPROVING LISTENING SKILLS

Abstract

This article examines the role of automatically generated subtitles using artificial intelligence
(A in improving the listening skills of foreign language learners. Modern Al systems make the
language learning process accessible and effective by providing speech recognition, text
synchronization, and semantic accuracy. The article analyzes the impact of Al subtitles on
vocabulary development, comprehension, and content retention. It also provides methodological
recommendations for their use in the classroom. The findings of the study indicate that the
systematic use of Al-generated subtitles enhances learners’ motivation and reduces cognitive
difficulties encountered during listening activities. Furthermore, these technologies make it possible
to address individual learner differences and support personalized learning. Overall, Al-generated
subtitles function as an innovative tool in foreign language education, effectively contributing to the
development of listening skills.

Keywords: artificial intelligence, subtitles, listening, speech recognition, language learning,
technology.
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Kipicne

TeIHDaN TYCiHY LIETEN TUTIH YHpeHyAe MaHbI3Ibl JaFabl OONBIN TaObUIaabl. J[ereHMeH, HaKThI
oJleMzeri TUIIIK opTa KeOiHece KUBIHABIK TYIbIpasbl, ce0eli coilfiey >KbULIaMIBIFBIHBIH KOFaphI-
JIBIFBI, OPTYPJI €KITiH, (GOHABIK 1Ty JKOHE KYPJEesi CO3/IK KOPhl CHSAKTHI (paKkTopiap TYCiHY KWBIH-
JBIKTAapbIHAa 9KeNyl MyMKiH. COHFBI JKbUIJAphl JKacaHIbl WHTEIUIEKT KacaraH CyOTHUTpP TEXHOJIO-
THSICHI Maiaa 0011k, OYJI OChI KHBIHABIKTApFa THIM/I IIEIIM YChIHAIBI.

Kacanapl MHTEIUIEKT CyOTUTpIIepl ayAHO Ma3MYHJIbI aBTOMATThl TYpJieé MOTIHIe TYpJICHIIpel
KOHE OHbI OCHHEMEH CHMHXPOHJBI Typie Kepcereai. bysl oKymibutapra KOC CEHCOPIIBIK apHalapbl
YCBIHAJIBI:

1. EcTy apkpUibl KaObpU1Aay: TYIIHYCKA ay IO MaTepHalbl TIKeJIeH ThIHaay;

2. Kepy apkpUibl KaObUIAAy: 9KpaHAaFbl CAHXPOHJAIFAH MOTIHII OKY.

«Trmpay» xoHE «kepy» TipKeciMmzaepl ThIHIAN TYCIHyre THIMJI KeMekTecell. OKylbuiap ce3-
JepiH ska30alna TypiH aHbIK Kepil KaHa KoWMail, TaHbIC eMecC CO3/1iK KOPBIH Te3 aHbIKTal allajbl,
COHBIMEH KaTap COWJIeM KYpbUIBIMIAPbIH MHTYWUTHBTI TypAe TYCIHIN, TUIAl >Kalmbl TYCiHYIH
teperaeTe anaapl. COHABIKTAH, >KacaHAbl MHTEIIEKT CYyOTHUTpJIepl TUT YHUPEHYUIUIEpIIH THIHIAY
JaFIbLTAPbIH JKaKCapTyIbIH KyaTThl KYpaliblHa aiHaJIIbI.

Herisri 6eJim. 7KacaHabl HHTEJUIEKT CYOTUTPJICPIHIH APTHIHAAFBI 03bIK TEXHOJIOT U

Kacannpl nHTENNIEKT CyOTUTPIEepiHiH O13/11H aWTKAHBIMBI3ABI Kajlall «TYCIHII», OHBI SKPaH IaFbl
AHBIK MOTIHIe alHAJIIBIPATHIHBI 13711 KbI3BIKThIpMal Ma? [1Ib1H MoHIH/IE, MYHBIH apThIHAA OipKaTap
KyaTTbl TexHonorusiap Typ. bipinmici - aBToMatThl ceineyai tany (ASR), onst XXC cyOTutp-
JIEPIHIH «KYJIAFbD) JEN caHayFa 0O0JIajIbl.

JKCP TexHOJOTHACH aca ce3IMTall KYJIaK CHSKTBI; OHBIH MIHZICTI - O13/1IH alTKaHBIMBI3IbI aHBIK
«eCTy» JKOHE OHBI MATiHTe aiiHanmAbIpy. by oHail MiHgeT emec, ce6edi SpKIMHIH alThITYbI SPTYPIIi,
an ceiiney KbU1naMIblFbl opTypiii. KCP TeXHOJOTUsChl opTYpili €KHIHAEpAl, CoMiey KbliaaM-
JIBIFBIH )KOHE OPHEKTEP/Il 19J1 TaHy YIIIH KeH ayKbIMbI JalbIHABIKTHI KJKET eTe/Il.

Exinmni - YKacanapl MHTEIJIEKT CyOTUTPIEPIHIH «MHBD) OOJBIN TaObUIATBIH TAOUFU TUIAL OHICY
(NLP).Ceiineyai mMoTiHre ailHaJlabIpy >KETKUIIKCI3; CyOTHUTpJepai MarblHAJIbI €Ty YIIIH MOTIHHIH
MaFbIHACBIH TYCiHY Jie KakeT. MiHe, ockl sxepe NLP TexHomoruscel naiiaa 6omaasl. NLP TexHomo-
THSICHI «TpaMMaTHKa 1medepi» CUSKTHI;, OJ1 COMIeM KYPBUIBIMBIH TajIail anajbl, CO3/epAiH MarbHa-
CBIH TYCiHE[l, TIMTI COMIEYIIiHIH TOHBl MEH SMOUMSIAPBIH Oaranmail amanbl. NLP TexHomorwus-
CHIHBIH KOMETIMEH >acaHIbl WHTEJUIEKT CYOTHUTpJIepi TBHIHBIC OCNTIIEpiH IyphIC KOcCa aJiajibl,
TYCIHIKCI3JIIKTEH ayJiaK 0oJia anajpl :oHe OeifHe Ma3MYHBIH JKaKChI TYCIHYTe KOMEKTECEII.

Copan keiiiH MamuHaiblK OKpITYy (ML) Oap: ’xacaHAbl HMHTEIUIEKT CYOTHUTpPIEpPIHIH «OKY
KO3FAITKBIIIBI». JKacaHIbl WHTEIJIEKT cyOTuTpiepi OacbhlHaH OacTam akbUIAbl €Mec; OJap.Ibl
Y3IKCi3 OKBITY KOHE JKETUIIipy KaxkeT. byn MammHanbik oKpITy (ML) TeXHOJIOTHICHIHBIH apKa-
ChIHAA. MaIMHAIBIK OKBITY TEXHOJOTHSCHI «Y3IIK OKYIIBD) CHSKTBI OPEKET eTeidi, YITUIep MeH
epexxenepai Taby YIIH COUsey JKOHE MOTIHAIK ASPEKTEPAiH KON MeepiH Tanmaiabl. TepeHipek
yiipeHreH caiiblH, )KacaH/Ibl MHTEIUIEKT CyOTUTpIIepl coiey i AoipeK TaH! ajajbl )KoHe CyOTHTp-
aepal epkiH >kacail ananpl. llleT TUTiH yipeHy CHSKTBI, jKacaHAbl UHTEUIEKT CyOTHTpIiepl medep
YKOHE aKbLIIBI 00J1a TYCEeIi.

By yir TexHOMOTHS XKacaHIbl MHTEIUIEKT CYOTUTPICPIHIH «YII CUKBIPIIBI Kapybl» CHIKTHI; OJIap
013re >KOFaphl camnaibl CyOTUTpIEepl YChIHY YIIiH Oipre »yMbIc icTeiiai. Omap oapTypal eKmiHaepl,
CoiiNiey KbUIIaMIBIFBIH JkKOHE (DOHIBIK IIyAbl aHBIKTAl anajbl JKOHE OKYIIbIFAa €H JI9J MOTIHAL
YCBIHA aJIaJibl.

ThIHAay AaFABLIAPHIH KAKCAPTYFA JKACAHAbI HHTEJIEKT CyOTHTPJIEpiHiH dcepi

Kacanapl UHTENNEKT CyOTUTpIEpl Tl yipeHyre yJIKeH KOMeK OOJbIN TaObLIaabl, ThIHAAYIbI
TYCIHYIl THIMII Typlae kakcapraabl. Onap «ayaapMmaiib» CHUSKTBI SpeKeT eTefl, SpTypil
IBIOBICTAPIBI TYCIHYTE KoMeKTecemi. JKacaHapl MHTEIUIEKT CyOTUTpIiepl 013 eCTIreH HOPCEH1 aHBIK
eTelli, alTbuIFaH Ma3MyHIbl MOTIHIe aWHaIAbIpagbl >KOHE OHBI aHBIK KepceTell, TYCIHYIl
xeHuigereal. bynm ocipece Te3, KyIITI €KIMIHMEH HEMece KYpZell CoeisieM KypbUIbIMJapbIMEH
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ceiinerenne aypeic. CyOTutpiepmen Oy OipeyaiH «MiHE3 KenTipim», kibepinm amraH ce3nepi
TOJNITBIPBIN, Y3bIH ceilneMaepi Oemimn, TYCiHYII dnieKaiaa KeHUIAeTeTiHIHe YKcaiabl. Kpickachl,
JKacanapl MTHTEIUIEKT CYOTHTPIICPiH Mainaiany ThIHIAY/ Ikl TYCIHYI allTapibIKTail sKaKcapTabl.

ConpiMeH Kartap, JKacaHIpl HMHTEIUIEKT CO3IIK KOPBIH apTThipaabl. JKacaHIbl WHTEIUIEKT
CyOTUTpIIepl ’KaHA CO3IIK KOPbIH XMHAKTayFa keMmekreceli. JKacaHIpl MHTEIEKT CyOTHUTpiepi
apKbUIbI 013 CO3/IEpaiH aUThUTYBl MEH ’Ka3bUTYBIH Oip YakKbpITTa KOpe alaMbl3, )KaHa CO3JEpi AYPhIC
JKazy apKbUIBl YHpEHEMi3 >KOHE KYypJeil ce3 TipKecTepi MEeH (Ppa3eosioru3MIepAiH MarFblHACHIH
Tycinemi3z.)KacaHapl MHTEIUIEKT CYOTUTpiepl CHpEK KaTejecell, al YChIHBUIFaH Ce3[ep MEH
coiilemMep o/eTTe JJN JKOHE CTaHAApTThl Oonambl. Bynm jkaHa ce3diK KOPBIH JKyHem Typae
YHpEeHyTe %KoHe CO3/IIK KOPBbIH KypyFa MyMKIHJIIK Oepei.

JKacaHapl MHTEIIEKTTIH alThUTYbl CTAHIAPTTHI; THIHAAY XKOHE OKYy Oip Me3rinje auTbuly JdaFabl-
JapbIH JKakcapTaabl. JKacaHIpl MHTEIJIEKT CyOTHTpIiepi alThUIBIMIBI jka30aa Typae OaiinaHbic-
TBIpYFa, OpINTEpP MEH MAbIOBICTAPIBIH apachblHAAaFrbl OallIaHBICTBI TYCIHYT€ >KOHE WHTOHALUSA,
KiJlipicTep *oHe eKIIiH CUAKTHI (POHETHUKAJIBIK OeIeKTepre Ha3ap aynapyra kemekreceai.Kepy men
€CTYIi KOC BIHTAJIAHIBIPY apKbUIbI Ci3 COMICY KYPBUIBIMBIH JXKaKChIpaK KaObUIAai amachi3. by
OoJjamakra 1ypbic alThUTy YILIH ©T€ Maiaabl.

ConpIHza, jKacaH/lbl HHTEIUIEKT OKYJIbl KbI3BIKTHI eTeal. XKacaHapl MHTEIUIEKT cyOTuTpiepi 6ap
OeifHenep ci3re TUII TYCIHYI1 )KEeHIIETE 1 )KOHE Ci3re OH ce3iMIep Chliaipl. MbIcasbl, O Ci3IiH
KETICTIKKE YKEeTy Ce3IMIHI3/l apTThIpajibl, TUI YHPEHYAEH KOPKYBIHBI3/IbI a3aiiTa ibl, OKY IIapIlayblH
6acazibl )KOHE OKYFa JIEre€H TYPAKThI KbI3bIFYIIBUIBIFBIHBI3/IbI 05ATa/ibl. beline Ma3MyHBIH OHail TyciHe
QJIATBIHBIHBI3/IbI OaifiKaraH Ke3ze, Ci3/iH CeHIMIUIriHi3 OeH OKyFa JIereH BIHTAHbI3 alTapibIKTal
apTapl.

KubIHABIKTAp MEH LIEKTeYJIep

JXacanapl MHTEIIEKT KacaraH CyOTHTpIIep Tl YHpEeHyTe aTapiblKTail KoJjiay KOpCeTKEeHIMEH,
ojlapipl MaiinanaHy OipHelle KHUBIHABIKTAp MEH IeKTeyiepAl Ae Tyasipanbl. bipinmigen, KC
KyHenepi ceiieyni TaHy YVIIIH CBHIpTKBl (aktopinapra cyieHeni. Onapra (OHIBIK IIyJIBIH
KOFaphIIaybl, NUAIEKTiIEp MEH (OHETHKAIBIK €pEeKIIeNIKTepal kui Maiiganany, OeiiHe Hemece
ayJlIno carachblHbIH HalIapJbIFbl, Oip yakbITTa OipHelle AMHAMUKTIH OOJIybl 5KOHE ThIM JKbUIJIAM
HeMece TYCIHIKcI3 ceilney xkataasl. byn ¢akropnap XKC-TiH MOTIHAI 1971 TaHYbIHA KeJlepri KenTipyi
MYMKiH. MyHzaii karmaiinapaa cyOTHTpIEpIiH IIIIrT TOMEHIeyl MYMKIH jKoHE Keibip cesnep
OypmaliaHybl MYMKIH.

ConbIMeH Katap, Keilip MoJieHH uauomanap, OeKiTuireH ce3 Tipkecrepi Hemece kaprougap XKC
YIIiH KABIHIBIKTAP TYIBIPYBl MYMKiH, OYJT OHBIH MaFbIHAHBI JIQJI KETKi3yiHe KeAepri kenTipeai. by
OKYIIBLIAP/IbIH KOHTEKCTTI TOJBIK TYCIHOEylHE HEeMece IypbhiC €MeC aklapaT ajyblHa OKelyl
MYMKIH.

Connpikran, JKC cyOTUTpiepiH TOJBIK oHE aOCONIOTTI CEHIMI aKmapar Ke3i peTiHae emec,
KOMEKII1 Kypajl peTiHe MaijalaHy YChIHbUIaJIbl. MyFanimaep HeMece OKyILIbLIap TeK CyOTHUTp-
Jepre raHa cyileHOeyi Kepek, ThIHAAJIFaH MaTepralbl KOHTEKCTE Talljar, KaKeT OoJiFaH Jkaraaiina
0acka TeKcepy pecypcTapblH Nai1ananysl Kepek.

Herenmen, O6yn mekreynep XKC cyOtutpiepiHiy Kajambel THUIMIUIITIHE acep erneial. CaHaibl
’KOHE CHIHU MaiiaaHy - OHTAMIIbI TOCLIL.

KopbIThIHABI

Al-cyOtuTpnepain meTen TUTiH yipeHy YIepiciHAeri MaHbI3bl KYHHEH-KYHT€ apThIl Kelei.
Kacanapl MHTEIUICKT HETI3IHJE KacallFaH CYOTHTpJIp MOTIHII HAaKTHI TaHy, COWJIEYIl Jon Oepy
YKOHE JICKCUKAJIBIK OIpJIIKTEP/Il AYPHIC KOPCETY apKbUIbI CTYICHTTIH THIHAAJIBIM JIaFAbLIAPhIH JKaHA
neHreire kerepeni. Onap Kypaeni HeMece Te3 alThUIFaH COMICYIl >KEHUIAETIN, TYCIHY CamachlH
apTTHIPAIbl, all (POHETHKAIBIK AJIEMEHTTEP/I KOPCETY apKbUIbl ABIOBICTHIK KaObuigay KaOijeTiH
KYIIeHTe .
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ConbimeH Katap, Al-cyOTutpiep Tijl YUpeHYIIiHIH CO3/IIK KOPBIH OalbITyFa, jKaHa CO3Aep/Il ecTe
CaKTayFa >KOHE CeHJIeM KYPBUIBIMBIH TepeHIpeK TYCiHyre MyMKiHAIK Oepeni. Bumeo ma3myHBIH
OHall TYCIHY CTYJIEHTTIH ©31H/IK CEHIMIH apTTBIPBIN, OKy MOTUBALUACHIH KyleiTeni. Ocpliaiiia,
Al-cyOTuTpiep TeK TEXHUKAJIBIK Kypall FaHAa eMecC, TUI YHpeHyAl KOJJAAWTBhIH THIMA1 Tearoru-
KaJIBIK peCypcKa alHaIBII OTHIP.

Kanmer anranga, jkacaHIbl MHTEIUIEKT CYOTHUTpJIEpiH Til YHpeTy miatdopmanapbl MeH cabak
YIepiciHe eHrizy — 3amaHayu OuriM OepyniH axblpamac Oediri. byl TeXHOJIOTHsS CTyIEeHTTEpIiH
THIHJATBIMBIHA FaHA €MeC, OJIAPJBIH MOJICHH TYCIHITIHE, KOMMYHHUKAIUSIBIK KaOlJIeTiHEe >KOHE
aBTOHOM/JIBI OKY JaFJIbUIapbIHA J1a OH 9cepiH Turisesl. bomamakra Al TeXHONIOTUSIAPBIHBIH JaMYbI
CyOTHTpJEP/IIH CalmachlH OJIaH opi KETULAIPIMN, TUI YHpeHyAl OapblHIA KOJDKETIMIII opi HOTHXKEI
€TeTiHI Co3Ci3.
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WAYS KAZAKHSTANI TEACHERS FACILITATE COMMUNICATIVE
COMPETENCE IN ENGLISH CLASSROOMS

Abstract

In recent years, the number of people who want to learn languages has been increasing. English
is considered to be one of the most well-known languages with the largest number of non-native
speakers of English. The main reason for learning languages is the ability to communicate in this
language, express oneself and understand the interlocutors. Thus, the concept of communicative
language teaching (CLT) has emerged in the field of language teaching, which basically involves
teaching students how to use the language in real-life situations. There is a need for researchers to
examine the current conditions in order to see the point of view of language teachers with regard to
facilitating communicative competence in English classrooms. So, this research paper aims to
explore the ways how kazakhstani teachers facilitate communicative competence in English
classrooms along with identifying benefits and challenges that teachers face while promoting it and
emphasizing the procedures that usually take place in the process of facilitation of communicative
competence. The qualitative research design was chosen for this research and the data collection
tool was the semi-structured interview in which seven kazakhstani English teachers participated.
The findings of this study showed that communicative competence best facilitated through
interactive practices, and linguistic and cultural differences play a crucial role in facilitating
communicative competence.
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KA3AKCTAH/IBIK MYFAJIMIEPIH AFBLIIIBIH TIII CABAKTAPBIH/IA
KOMMYHUKATHUBTIK KY3BIPETTIIIKTI KAJIBITITACTBIPY KOJIIAPBI

Anoamna

CoHFBI KBULAAPHI TUT YUPEHTICI KEJIETIH alaMIap/IbIH CaHbI OCII Kelieai. AFBUIIIBIH TUT aHa T
eMec ajgamap YHUpEeHETIH eH TaHbIMall TuiaepAiH Oipi. Tinal ylipeHymiH Heri3ri cebeli— coi Tiae
KapbIM-KaTbIHAC jKacail ally, e31H epKiH *keTki3e OuTy >koHe cyxOarrtactapisl TyciHy. Ocbuiaiiiia,
IIBIHAWBI OMIp JKaFaalmapblHIa TULII KOJIaHyAbl YHPETyTre HETi3[ereH KOMMYHUKATUBTIK TUIIIK
okpITy (CLT) Tyrplpmamacel TUTI OKBITY cajlachiHia maiga Oonasl. Kaszipri skarmaiael 3epTTey
KaxeT, ce0ebl oy arbUIIBIH Tl cabakTapblHAa KOMMYHHUKATHBTIK KY3BIPETTUIIKTI JaMbITy
KOHIH/IE TIJI MyFalliIMIEPiHIH KO3KapachlH aHbIKTayFa MYMKIHIIK Oepeni. COHABIKTAaH Oy FHUTBIMU
JKYMBIC Ka3aKCTaHJIBIK MYFaJIIMIEPAIH aFbUIIIBIH TUT ca0aKTapbliHAa KOMMYHUKATHUBTIK KY3BIPET-
TUTIKTI Kalall KalbIMTaCThIPATBIHBIH 3€PTTEYAl, COHAai-aK OHBI AaMbITy OapbIChIHIA KE3JEeCETiH
apTHIKIIBUIBIKTAD MEH KHBIHABIKTAPABl AaWKBIHAAY(BI KOHE KOMMYHHUKATHUBTIK KY3BIPETTLTIKTI
KaJIBITACThIPY YJEpICiHAE KU1 KOJAAHBUIATBIH TOCUIAEpre Haszap ayaapylbl MakcaT ereai. by
3epTTeyle camaiblK 3epTTey AW3aiHBI TaHIAIbI, all JepPEeK >KWHAY Kypallbl PETiHIe >KapThUIai
KYpbUIBIMIaHFaH cyx0aT KomaHbuiael. OFaH JKeTli Ka3aKCTaHIBIK AaFBUIIBIH Tl MYFalliMi
KATBICTBI. 3epTTeY HOTHXKeJIepl KOMMYHHUKATUBTIK KY3BIPETTUIIKTI €H THIM/1 JaMbITY HHTEPaKTUBTI
MIpaKTUKaIap apKbUIbI JKYy3€re acaThbIHBbIH, COHJAN-aK TIIMIK JKOHE MOJEHH ailblpMAallbUIBIKTap IbIH
KOMMYHHUKATHBTIK KY3BIPETTUIIKTI KaJbIITACTHIPY/1a MAHBI3/IbI POJT aTKAPATHIHBIH KOPCETTI.

Kinm ce30ep: kxommyHukamuemix Kysvlpemminik, xazaxcmanowvix myeanimoep, EFL, ESL, min
yupeny, KOMMYHUKAMUEMIK KY3blpemminikmi 0amvlmyoasbl KublHObIKMAp, KOMMYHUKAMUGMIK
KY3blpemminikmi ineepinemyoiy apmulKuLbLIbIKMapbl
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CIIOCOBBI, KOTOPBIMHA KABAXCTAHCKHE YUYUTEJISI COJEMCTBYIOT
PA3BUTHUIO KOMMYHUKATUBHON KOMIIETEHIIUA HA YPOKAX
AHTJIMMCKOT O SI3bIKA

Anunomauyus
B nocneanue roxapl xenaHuWe U3ydaThb MHOCTPAHHBIE S3bIKM PACTET y HACENICHUs JIOJEH IO
BCEMY MHUPY. AHTJIMMCKUHN SI3bIK SIBISIETCS OJHUM W3 CaMbIX PAacCHpOCTPaHEHHBIX HMHOCTPAHHBIX
SI3BIKOB B MUPE C OTPOMHBIM KOJIMYECTBOM HeHocuTeneld. CrocoOHOCTh BhIpaxarh ce0s Ha APYTroM
sI3bIKe, Oeryiasi pedb, MOHHUMAaHUSI M TOAJEPKaHUS UCKYCCUM SIBIISIIOTCS TJIaBHBIMHU MPUYUHAMU
CTPaCTH K U3YUYECHUIO MHOCTPAHHBIX S3bIKOB. ClieoBaTeNbHO, B 0071aCTH MPENoiaBaHNs HHOCTPAH-
HBIX SI3BIKOB C()OPMHUPOBATIACH KOHIICTIIHS KOMMYyHHKAaTHBHOTO 00ydeHwms 36Ky (CLT), koTopas
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AaKTUBHO TOJUICP)KUBACT M3Y4YCHHE S3bIKa OJjaromaps KOTOPBIM U3ydaTeld y4aTcs HCIOJIb30BaTh
SI3BIK 9TOOBI CIIPABUTHCS C IKU3HEHHBIMHA CHUTYallUsIMHA KOTOPBIC CIIyYarOTCS KaKIbIA JCHB.
CymiecTByeT MOTPEOHOCTh PACCMOTPETh TEKYIHE COCTOSHUE MPENOAaBaHMs aHTJIUICKOTO S3bIKa,
9TOOBI OTMETHTHh TOYKY 3pPCHHUS Ka3aXCTAaHCKHX YUYUTEJICH IO BHEAPEHUI0 KOMMYHHKATUBHOM
KOMIICTEHTHOCTH Ha YpOKaX aHTJIMHCKOTO si3blka. Kak ciieicTBre, 1eIbo ATON UCCIIeI0BaTeIbCKON
paboThI SBISIFOTCS- PACCMOTPETH MOAXOJIBI TIPETOAaBaTeNeii aHTTUHCKOTO S3bIKa B MPOIBUIKCHUH
KOMMYHUKAaTHBHOH KOMIIETCHTHOCTH Ha YPOKaxX aHTJIHMICKOTrO s3bIKa, a TaKXke 3a(HUKCHpPOBAThH
MPEUMYIIECTBA M HETATUBHBIC aCIEKThI, ¢ KOTOPHIMH MPEMOAAaBaTeId HMMEIOT JIeJI0 BO BpeMs
BHE/IPCHHUSI KOMMYHHKATUBHOW KOMITETCHTHOCTH HAa ypOKaX, U TOAYEPKHYTh METOIBI , KOTOPHIE
OOBIYHO 3a/ICHCTBOBaHBl B IMPOILIECCE BHEAPCHHS KOMMYHHKATHBHOW KOMIETEHTHOCTH. Jls
JTAHHOTO WCCIICJIOBaHMS OBLI BBHIOpAH KA4YEeCTBEHHBIM MOJIXOJ, a TOJYCTPYKTYPHPOBAHHOE WH-
TEPBBIO, B KOTOPOM MPHUHSUIA y4acTUE CEeMb MpernoiaBaTeieil aHrMicKoro s3bika u3 Kazaxcrana,
SIBJIICTCS MHCTPYMEHTOM cOOpa JTaHHBIX. Pe3yibTaThl MCCICIOBAaHUS MOKA3aJId, YTO KOMMYHHKA-
TUBHAsT KOMIIETEHTHOCTh JIydllle BCero (opMHUpyeTcs MOCPEACTBOM HHTEPAKTHUBHBIX MPAKTHUK, a
SI3BIKOBBIC M KYJIBTYPHBIC Pa3IMYMsl WTPAIOT PEIIAIONIYI0 POJIb B Pa3BUTHH KOMMYHHKATHBHOM
KOMIICTEHTHOCTH.

Knrwuesvie cnosa: KoMMyHUKaAMUBHAS KOMNEMEHMHOCMb, KA3AXCMAHCKUE Y4umens, aHeIuli-
ckutl kak unocmpauuslil (EFL), anenutickuti kax eémopoti sizvik (ESL), uzyyenue szvika, npobiemsl 6
Pazeumuy KOMMYHUKAMUBHOU KOMNEMEHMHOCU, NPeUMyWecmed pa3eumus KOMMYHUKAMUGHOLU
KOMNemeHmHOCmu

Introduction

Teaching foreign language effectively has always been the topic of discussion for a very long
time. Many scholars and institutions have expressed their opinions and claims on language
pedagogy. As learning and acquiring a new language is a complex process, there have been several
methods and concepts introduced into the teacher and learner interaction and knowledge transfer. In
modern times Communicative language teaching (CLT) is picked as the most effective method in
language teaching by many scholars. Communicative competence is the central concept of CLT.
Before exploring this concept, it is essential to foreshadow what was before CLT in language
pedagogy.

The Grammar Translation method (GTM) serves as one of the oldest methods in foreign
language pedagogy. Despite the GTM’s “old-fashioned” status, it had remarkable success
(MacMillian,2002). Explicitly detailed rules’ explanation, memorizations of verb conjunctions and
vocabulary lists, and emphasis on writing and reading skills characterize the GTM. Teachers were
authoritative figures during the language teaching process. Kissacik (2016) states that students’
regard to teachers as the singular authority of information repercussed their total dependence. The
GTM’s effectiveness halts at rules memorization whilst failing at cultivating and enhancing
speaking and listening skills (Bahar, 2013).

The Audio-lingual method (ALM) served as a replacement to the GTM and arose in the mid 20th
century. In contrast to GTM, ALM focused on speaking and listening skills by prioritizing drill
activities, repetition.Cuadrado and Cuadrado (2016) state that challenges in application of new
words arise as focusing on repetitive drill recoils into lack of contextual understanding.

The afore-mentioned methods’ aftermath in the form of language learners' dissatisfaction and
several scholars' criticism of an overcomplicated and fruitless teaching process resulted in rise of
communicative competence. Communicative competence is a concept that arose in the late 1960’s
and early 1970’s. It is often characterized as the ability of learners' usage of target language
verbally and non-verbally under different circumstances and varying environments. This concept
was introduced by Dell Hymes as he opposed Noam Chomsky’s notion of “linguistic competence”.
Dell Hymes believed in order to use foreign language professionally and coherently, grammar
expertise wasn’t enough.
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Communicative competence consists of several components: grammatical, discourse,
sociolinguistic, and strategic. Cueellar (2013) defines grammatical competence as learners’ aptitude
for the production and perception of grammatically adhering phrases and sentences. Expertise in
logically transmuting sentences into appropriate meaningful oral or textual utterances depending on
social context is referred as discourse competence (Trujillo,2010). Sato and McNamara (2019)
comment that sociolinguistic competence is the competence of mastering the appropriate language
use in different sociolinguistic contexts. Strategic competence defines language user’s
resourcefulness in dealing with unanticipated challenges during communication despite their
mastery of linguistic and sociocultural code (Mariani,1994).

Communicative competence’s positive influence on language learner’s capability in usage of
English in real life serves as the reason for teachers to facilitate it during the language learning
process. Teachers’ tailoring methodology in accordance with learners’ needs, styles, and
preferences is essential in facilitating communicative competence formation. Effective development
of learners’ communicative competence requires the consideration of proficiency level, learning
style, cultural background in planning lessons, and provision of prospects in authentic language use.
This paper seeks to unravel the ways kazakhstani teachers facilitate communicative competence in
their classrooms. To achieve this aim the following research questions were designed:

1. How do kazakhstani teachers promote communicative competence in the classroom?

2. What are the possible challenges and benefits of implementing communicative competence
in English language classrooms?

Methods and Materials

As it was mentioned before, the aim of this research was to explore the ways kazakhstani
teachers facilitate communicative competence in their classrooms.

Research design

Qualitative research design in the form of semi-structured interviews was opted for exploration
of the ways kazakhstani teachers facilitate communicative competence. According to Creswell
(2012), the qualitative research design’s aspect of granting access to in-depth inspection of
participants’ experiences and detailed responses, thus it was the reason for the selection of this
particular research design.

Research sampling

The sample of the study was kazakhstani English-language teachers with 1-2 years of experience
in the field of teaching. Purposive sampling techniques were used by the researcher, which basically
means that participants of this study were selected according to certain criteria(Creswell, 2012). In
this case, these criteria included that the participants had 1-2 years of experience teaching English
and experience implementing communicative competence in their classroom. In addition, the total
number of interviewees accounted for 7 people.

Data collection tools and methods

Due to geographical restrictions, all interviews were conducted online via Zoom. The format of
the interview was semi-structured. So, it consisted of six questions that were prepared in advance,
but at some points, due to further elaboration on the response, there was a need for asking additional
questions to fully grasp the teacher's opinions. Teachers’ responses were recorded and then
transcribed.

Ethical consideration

Prior to the interview, all participants were presented Consent form, and they participated in this
study on a voluntary basis. Confidentiality of the responses was ensured.

Findings

This section will present the findings of the semi-structured interview. Participants were to
provide answers to 6 beforehand prepared questions and several unexpected questions occurred
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during the interviewing process. The obtained data were analyzed with Braun and Clarke’s(2012)
method of thematic analysis.

Theme 1 In-class procedures

The first three questions were dedicated to discovering the techniques kazakhstani teachers use
to facilitate communicative competence in their classrooms. The first three questions were crafted
to cover this theme. The first question was structured as follows - What strategies do you implement
in fostering communicative competence? It was revealed that most of the teachers implement
speaking skill based activities during their lessons. Since speaking skill based activities enable
students to enhance their collaborative skills.

“... | often rely on group activities such as role-playing, interactive games, and poster-making; as
they engage students in speaking activities. And speaking skill is essential in communication...”.
(Participant 3)

Not all participants focus on speaking skills and group work. It was discovered that some
teachers investigate how the English language works.

“... My students and I use a lot of translation practices. I do it because I want to show my
students the contrast between their Mother Tongue and English. So through these exercises my
students see how ideas are conveyed in English...”( Participant 5 )

Second question was constructed as follows- “How do you assess communicative competence in
your classroom?”. Several teachers admitted that they pay attention to the speaking tasks that
students are required to do. They measure students based on students’ ability to fully express
themselves.

“... I combine formative and summative assessments . I write down notes while students are
handling classroom tasks and how they initiate and keep up the conversation with each other.
Speaking tests or group projects, even role-plays are used by me for formal assessment.”
(Participant 1)

Several Teachers indicated that they pay attention to the writing tasks as well.

“I often assign my students short essays for various topics. Then while checking the essays | pay
attention to the appropriateness of the language and if they express their viewpoints in a culturally
appropriate way”.(Participant 2)

The next question asks the following question- “What do you do when there are differences
between students’ levels of communicative competences?”’. Teachers responded that they promote
pair work and healthy interaction between learners with different levels of communicative
competence.

“I pair up stronger students with less able ones. I also give extra supporting materials to those
who might need them. I also tell my students to help each other in order to let them know that we
are all learning together and not one by one.” (Participant 7)

Theme 2 Perception of the teachers

Questions number 4 and 5 were asked to identify the benefits and challenges in facilitating
communicative competence in the classroom?”

Question number 4 asks “Are there any difficulties in facilitating communicative competence?”’.
Many teachers expressed that the difference between students’ mother tongue and English is one of
the challenges in facilitating communicative competence in the classroom.

“The way how Kazakh and English languages are constructed , they are different. English is
more direct, while Kazakh language is more indirect or formal. Since my students already use two
languages other than English, which are Kazakh and Russian. They are reluctant to speak English
because they had bad experience using Russian which is another foreign language to my students”
(Participant 4)

“My students have a habit of translating sentences directly from their native language which
leads to inappropriate utterances due to the difference in level of politeness in both languages”
(Participant 1)
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Teachers also indicated that fear of making mistakes and shyness slow down the process of
facilitating communicative competence.

“Making mistakes is the major hindrance in communicative competence. Our children were not
given a chance to make mistakes so they are scared to be punished, but you know English is about
confidence. Shy attitudes need to be overcome in order, because communicative competence
requires the ability to express themselves. How can they express themselves, ideas and opinions if
they are shy all the time” (Participant 5)

Question number five asks “What are the benefits of promoting communicative competence?””.
Teachers have pointed out that students learn how to apply language in everyday life and students
use language meaningfully.

“Engagement is guaranteed during the lesson as students use language to tackle real life
problems. By focusing on meaningful interaction, students not just learn rules but also learn how to
adapt their language in different situations.” (Participant 6)

It was also discovered to be beneficial from a cultural perspective. Students get to learn about
cultural aspects of the language.

“Facilitating communicative competence enable students to be aware of cultural aspects of
English speaking population, developing their adaptability in dealing with cultural clashes”
(Participant 4)

Theme 3 Suggestion to colleagues

Last question was dedicated to finding out recommendations from kazakhstani teachers to their
colleagues. Participants gave several insights to facilitating communicative competence in the
classroom. Some teachers suggest implementing interactive work activities where students apply
the target language in different contexts.

“I would advise encouraging students to use language naturally, creating real life situations.
Asking open-ended questions and frequently organizing discussions are also beneficials for
facilitating communicative competence in the classroom” (Participant 3)

Some teachers advice encouraging students to use target language outside of the classroom.

“I think it is fun and helpful to ask students to use English in realistic environments, such as
during the break, at home etc. This also facilitates independent learning” (Participant 2)

Discussion

Through thorough analysis of the responses received from the qualitative research several
aspects of promotion kazakhstani teachers’ communicative competence were revealed. It can be
identified that teachers link speaking skill directly with communicative competence. It seems that
there are strong correspondents between speaking skill and communicative competence. This might
be due to the fact that speaking is the primary component of a language which is productive.

It was discovered that cultural differences serve as an obstacle in facilitating communicative
competence. From teachers' responses, it can be noted that it is important for students to be aware of
linguistic structural differences between their native and target languages.

Opportunity for students to learn about different cultures and provision reinforcement to express
themselves fully in another language are the benefits of promoting communicative competence.

Conclusion

Language learning is a complex process that requires thorough consideration of a plethora of
aspects. Communicative competence is one of them. It is essential to be facilitated in the classroom.
It was discovered that communicative competence positively affects learner’s awareness of the need
for adaptability according to cultural settings. Findings unraveled that the best ways to facilitate
communicative competence is through interactive activities where students develop their
collaborative skills and communication skills. However language structure differences and cultural
contrasts might cause obstacles in facilitating communicative competence. Findings indicated that it
is essential to address these issues during the learning process in order to make students fearless in
case of uncertainties’ occurrence during the learning process.
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There are some limitations of this research. This first one is a time constraint, more precisely,
there was not enough time to conduct the research. Consequently, the sample of the research was
also smaller. The next limitation is employing qualitative design. Although this design gave the
opportunity to gather in-depth information on this topic, due to the small number of participants the
results cannot be generalizable. For this reason, it would be better if future researchers use
quantitative design to gather statistical data and by covering a larger sample to generalize the
results.
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THE IMPORTANCE OF INTEGRATING SOCIO-CULTURAL COMPETENCE INTO
FOREIGN LANGUAGE TEACHING

Abstract
This article examines the importance of integrating socio-cultural competence into the process of
foreign language teaching, particularly at the initial stages of language acquisition. Socio-cultural
competence is viewed as a key component of communicative proficiency, enabling learners to
understand cultural norms, values, and interaction patterns of the target-language community. The
study analyzes theoretical approaches to socio-cultural learning and highlights the relevance of
intercultural sensitivity, cultural awareness, and tolerance in modern education. An empirical
investigation was conducted among first-year students of Abai University majoring in Two Foreign
Languages, whose English proficiency level corresponds to A2. Diagnostic questionnaires were
used to assess motivational, cognitive, and axiological components of socio-cultural competence.
Findings demonstrate significant improvement in the experimental group after the implementation
of culturally oriented instructional strategies, including the use of authentic materials, cultural texts,
and activities aimed at enhancing intercultural awareness. The results confirm that integrating
socio-cultural content into language instruction fosters learners’ motivation, deepens cultural
understanding, and strengthens intercultural communication skills. The study underscores the
necessity of incorporating cultural dimensions into foreign language curricula and provides
recommendations for effective pedagogical practices.
Keywords: socio-cultural competence; intercultural communication; cultural awareness; foreign
language teaching; motivational component; cognitive component; axiological component.

Hypmyxan 3.5.
Kopkvim Ama Ynueepcumemi
2 Kypc MA2ucmpaHmol

HIET TIJIIH OKBITY YAEPICIHE 9JIEYMETTIK-MOJIEHU K¥3bIPETTIVIIKTI
NHTEI'PALIIUAJIAY IBIH MAHBI3bI

Anoamna

Byn makanazna meten TUTIH OKBITY YIEpICIHE QJIEyMETTIK-MOICHU KY3BIPETTLTIKTI OipiKTipyIiH
MaHBI3JIBUTBIFBI, OCipece T YHpEHYMiH OacTamKbl KE3CHIHJE, >KaH-)KaKThl KapacCThIPHLIAJIbI.
OJIeyMETTIK-MO/ICHU KY3BIPETTUIIK KOMMYHMKATUBTIK KY3BIPETTUTIKTIH HEri3ri Kypampjac Oediri
peTiHIe KapacTBIPBUIBIN, TiJ YHPEHYIIIepre MakCaTThl TUT €TIHIH MOJICHU HOpMaJlapblH, KYH/IbI-
JBIKTApbIH KOHE KapbIM-KAaThIHAC YITUIEPIH TYCIHYyre MyMKiHAIK Oepexi. 3epTreyie dIeyMeTTiK-
MOJIeHH OuliM OepyliH TEOpHsUIBIK TOCUIAEpl TajJaHbll, Kasipri OuriM Oepy yaAepiciHaeri
MOJICHUETAPAJIBIK CE3IMTaJIBIK, MOJICHN XabapAapliblK >KOHE TOJIEPAHTTBUIBIKTBIH MAaHbI3IbUIBIFbI
aTam eTinenl. DOMIUPUKAIBIK 3epTTey AOail aThlHIarsl YHUBEpCUTETTIH «Eki mer Tim» maman-
JBIFBIHBIH OIPIHIINI KypC CTYACHTTEPl apachIHAa JKYPTi3iii, ONapAblH arbUIMIBIH TiUTl AeHTedi A2
CaThIChIHA COMKEC Kenenl. OJIEYMETTIK-MOJACHH KY3BIPETTUNIKTIH MOTHBAIMSUIBIK, KOTHUTHBTIK
KOHE aKCHOJOTHSAJIBIK KOMIIOHEHTTEPIH aHBIKTAy YIIiH JUarHOCTUKAIBIK cayalHamaiap KoJijga-
HBUIIBL. 3epTTeY HOTHXKENEPl MOJIEHU OAFbITTaIFaH OKBITY CTpATETUsJIapbIH, COHBIH 11I1HIE ayTEHT-
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TI MaTepuangapibl, MOJCHHM MOTIHIAEPAl MOHE MOJEHHUETapalblK XaldapJapibIKThl apTThIpyFa
OaFpITTaIFaH TalChlpMallap/ibl €Hr13y CTYIEHTTEP/IH QJIEYyMETTIK-MO/IEHU KY3bIPETTUIIIH alTapiIbl-
KTall JKakcapTaTbIHBIH KOpCeTTl. AJIBIHFaH [JEpeKTep oJNCYMETTIK-MOACHH Ma3MYHIbl TUIIIK
OKBITYFa €HI13y OKYIIbUIAPJbIH YXKIH apTThIPbII, MO/ICHU TYCIHITIH TEPEHAETETIHIH XKOHE MO/ICHHU-
eTapajiblK KOMMYHUKALUSUIBIK JaFIbUIapbIH JaMbITAThIHBIH Jonenjeiini. 3eprrey Iieresn TUIIH
OKbITYy OarjapiiaMaiapblHa MOJACHM KOMIIOHEHTTEPl EHTI3yJlH Ka)KEeTTUIINH KepCeTil, TUIMIL
Ne1aroruKablK TXKipudesaep OOMbIHINA YChIHBICTAP YCHIHABI.

Kinm ce30ep: aneymemmik-maoeHu Ky3vlpemminik;, MaOeHUemapaivlk KOMMYHUKAYUA, MIOeHU
xabapoapnvlk, wiemen MiniH OKbIMY, MOMUBAYUANLIK KOMNOHEHM, KOSHUMUBMIK KOMROHEHM,
AKCUONIO2UANBIK KOMNOHEHM.

Hypmyxan 3.b.
Kuvizvinopounckuti ynusepcumem umenu Kopxkoim Ama
Maeucmpanm 2 xypca

BAJKHOCTb UHTEIPAIIUU COLIMOKYJbTYPHOM KOMIETEHTHOCTH B
INPOIECC OBYYEHUSA NTHOCTPAHHOMY A3BIKY

Annomayus

B nanHo# cTathe paccMaTpuBaeTCs BaXKHOCTh MHTETPALIMU COIMOKYJIBTYPHOM KOMIIETEHTHOCTH
B IIpoIIecC 00yUYEHHUs MHOCTPAHHOMY SI3bIKY, OCOOCHHO Ha HAYaJbHBIX dTalax OBJAJCHUS S3BIKOM.
CouuoKyIbTypHast KOMIETEHTHOCTD MPEICTABISAETCS KIIFOUEBBIM KOMITIOHEHTOM KOMMYHUKAaTUBHOM
KOMIIETCHIINH, MTO3BOJISIOMNUM 00YyJaroIIUMCsl TIOHUMATh KyJIbTYpHBIE HOPMBI, IIEHHOCTH U MOJIEIH
B3aMMOJCICTBUSL HOCUTENIEH U3Yy4aeMoro si3blka. B uccienoBaHny aHaIU3UPYIOTCA TEOPETUUECKHE
MOAXOABl K COIMOKYJIBTYPHOMY OOYYEHHI0O W TIOJYEPKHUBACTCS 3HAYUMOCTh MEXKYIBTYPHOM
YYBCTBUTEIHHOCTH, KYJIBTYPHOH OCBEIOMJIEHHOCTH M TOJIEPAHTHOCTH B COBPEMEHHOM 00pa3o-
BaHUHM. OMIMPUYECKOE HCCIENOBaHUE OBUIO TIPOBEICHO CPEeAW CTYIASHTOB TIEPBOTO Kypca
CIIENUAaTBLHOCTH «JIBe MHOCTpaHHBIC S3BIKWY AOaif YHUBEPCUTETI, YPOBEHb BIIAJICHUS aHTIIMHCKAM
SI3IKOM KOTOPBIX COOTBETCTBYET YpOBHIO A2. Il AMAarHOCTUKH MOTHUBAIIMOHHOTO, KOTHUTUBHOTO
U aKCHOJIOTMYECKOTO KOMIIOHEHTOB COIMOKYJIBTYPHOH KOMIETEHTHOCTH OBUIM HCITOJI30BaHBI
COOTBETCTBYIOIINE ONMPOCHUKHU. Pe3ynbTaThl Moka3aau CyHIECTBEHHOE YJIYUIICHHE MOKa3aTelel y
AKCTICPUMEHTAIBHOW TPYIIBI MTOCJIE BBEJAEHUS KYJIBTYPHO OPUEHTHPOBAHHBIX METOIOB OOyYECHHS,
BKJIIOYAsl MCIOJIb30BAHME AyTEHTHUYHBIX MAaTE€pPUAlOB, KyJIbTYPHBIX TEKCTOB M 3aJlaHUW, HampaB-
JICHHBIX Ha Pa3BUTHE MEXKYJIbTYPHOH OCBEeIOMJIEHHOCTH. [lomyueHHbIE NaHHBIE MOITBEPIKIAOT,
YTO WHTETpAIUs COLMOKYIBTYPHOTO COJEp)KaHUS B MPOIECC OOyueHUs WHOCTPAHHBIM S3BIKaM
MOBBINIAET MOTHBAIMIO OOYYaIOMIMXCS, YTAyOnaseT WX KyJIbTypHOE IOHHMAaHHWE W pPa3BUBACT
HAaBBIKM MEXKYJIbTYPHOH KOMMYyHHKauu. MccienoBanue moquepKkuBaeT HEOOXOAUMOCTH BKITIO-
YeHUs KYJIbTYPHBIX KOMIIOHEHTOB B MPOTpamMMbl OOyUEHUSI HHOCTPAHHBIM SI3BIKAM U TIpejiaract
pekoMeH1auu 1o 3G(HEKTUBHBIM NEAaroruaecKuM MpakTHKaM.

Knrouegvie cnosa: coyuokyivmypuas KOMNEMEHMHOCHb, MeNCKVIbMYPHASL KOMMYHUKAYUS,
KYJIbMYPHASL 0CBEOOMAEHHOCHb, 00)YeHUe UHOCMPAHHBIM A3bIKAM, MOMUBAYUOHHbIUL KOMNOHEHM,
KOCHUMUBHBIL KOMNOHEHM,; AKCUONI02UHEeCKULL KOMINOHEHM.

Introduction

In today’s globalized world, the role of foreign language teaching extends beyond simply
acquiring vocabulary, grammar, reading skills, and speaking skills. One crucial aspect of mastering
a foreign language is developing socio-cultural competence. The importance of social and cultural
awareness and understanding in language learning cannot be overstated. Socio-cultural competence
refers to the ability to interact effectively with people from different cultural backgrounds, a skill
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that is vital not only for effective communication but also for fostering mutual respect and deeper
understanding. In foreign language teaching, this social and cultural competence is just as essential
as linguistic proficiency. Here are several reasons why social and cultural competence must be
integrated into foreign language teaching. Language is not only a means of communication but also
a reflection of the culture from which it originates. Without an understanding of socio-cultural
context, language learners may misinterpret words, phrases, or even non-verbal cues. For example,
gestures, tone of voice, and politeness strategies vary greatly across cultures. What is considered
polite or respectful in one culture may be viewed as rude or overly formal in another. Therefore,
teaching a foreign language without its socio-cultural nuances can lead to awkward interactions and
misunderstandings. By integrating cultural competence into language lessons, teachers can equip
students with the skills to navigate both linguistic and socio-cultural barriers, ensuring they can
communicate effectively in real-world situations.

The integration of socio-cultural competence into foreign language education has been a focal
point of discussion in educational research for many years. As the world becomes increasingly
globalized, the ability to communicate across cultures is essential. This literature analysis will
explore key themes from relevant research on the necessity of developing socio-cultural
competence in foreign language teaching. It will highlight the benefits of socio-cultural awareness,
its impact on learning outcomes, and its significance in the context of global communication.

According to Sercu (2005), integrating culture into language teaching promotes the development
of intercultural sensitivity, a crucial skill in today’s interconnected world. Without cultural
competence, language learners risk developing superficial understandings of the language, missing
out on the broader social context in which the language is used. As Sercu points out, an awareness
of cultural differences helps learners avoid ethnocentric judgments and fosters respect for the
diversity of values and traditions that they encounter. Research has consistently shown that cultural
competence is crucial for successful communication. Furthermore, according to Fantini (2009),
cultural competence enables learners to recognize and understand cultural differences in
communication styles, which is fundamental for effective intercultural communication. For
example, in some cultures, indirect communication is preferred, while in others, directness is
valued. A language learner who is unaware of such cultural variations may struggle to communicate
appropriately, potentially leading to misunderstandings. By teaching cultural competence alongside
language, educators provide students with the skills to navigate such differences and build more
effective relationships (Sercu, 2005; Fantini, 2009).

Despite the growing recognition of the importance of socio-cultural competence in foreign
language education, many studies primarily focus on theoretical frameworks or general principles
of intercultural communication. However, there is still a noticeable lack of empirical research
examining how socio-cultural competence is developed among first-year university students who
are at the initial stages of learning a foreign language and whose communicative competence
remains at the basic (A2) level. Additionally, insufficient attention has been given to the specific
challenges these learners face in integrating cultural knowledge with linguistic skills. Existing
literature often highlights the importance of cultural awareness but rarely addresses how socio-
cultural competence can be effectively fostered within the curriculum of programs such as Two
Foreign Languages at non-linguistic or multilingual universities. This gap indicates a need for
targeted research exploring practical approaches, instructional strategies, and learning outcomes
related to the development of socio-cultural competence in such educational contexts.

The purpose of this study is to examine the development of socio-cultural competence among
first-year students of Abai University majoring in Two Foreign Languages, who study English as a
foreign language at the A2 level. The study aims to identify the specific socio-cultural challenges
these learners face, evaluate their initial level of socio-cultural awareness, and analyze the
effectiveness of instructional practices designed to enhance their socio-cultural competence. By
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addressing these objectives, the research seeks to contribute to a deeper understanding of how
socio-cultural competence can be integrated into foreign language teaching for beginners and
provide evidence-based recommendations for improving intercultural components within the
language learning process.

Literature Review: Socio-cultural competence is recognized as an essential factor in shaping
the personality of a future foreign language teacher. It contributes to the development of important
personal qualities such as creativity, the ability to generate new ideas, understanding the
psychological state of the interlocutor, tolerance toward diversity and alternative viewpoints, as well
as a positive attitude toward a foreign culture and its representatives (Muravyova, 2011).

N. G. Muravyova defines socio-cultural competence as “an integrative characteristic of a person,
who is aware of various socio-cultural spheres and capable of communicating with different people
based on life experience” (Muravyova, 2011).

Learning the culture of the target language country enhances mutual understanding, tolerance,
respect for another culture, and awareness of its unique features during communication with native
speakers (Nikitenko, 2010).

The most effective way to acquire cultural knowledge is through immersion in the target-
language country, experiencing its culture, traditions, customs, and social norms firsthand.
However, such opportunities are not always available to all learners. Therefore, it is necessary to
identify effective methods of developing socio-cultural competence outside the authentic language
environment (Nikitenko, 2010).

The problem of forming socio-cultural competence among foreign language learners and the
pedagogical methods used to address it has attracted considerable scholarly attention. Researchers
such as N. G. Bragina (2013) and Yu. E. Prokhorov (2017) explore socio-cultural stereotypes;
issues of the interaction between language and culture are discussed in the works of E. M.
Vereshchagin and V. G. Kostomarov (2005), V. I. Karasik (2002), among others. The structure and
components of socio-cultural competence, along with approaches to its development, are addressed
in works by M. Celce-Murcia (1995) and a group of foreign researchers.

The cultural component plays a crucial role in forming socio-cultural competence, as it
determines how foreign-language culture is perceived and internalized. S. G. Ter-Minasova
famously describes the foreign language classroom as a “crossroads of cultures.” In her textbook
Languages and Intercultural Communication, she emphasizes the need to learn a foreign language
inseparably from the world and culture of its speakers (Ter-Minasova, 2008).

The key role of culture in language teaching is also emphasized by foreign scholars such as
Byram (1989), Collings (2007), Brogger (1992), Hyde (1998), Kaikkonen (2001), and Kramsch
(1993). Cross (2000), referring to culture as a collective experience encompassing thoughts,
feelings, values, behaviors, communication patterns, and interpretation of sensory stimuli, argues
that immersion in a cultural environment is the most effective way to understand the challenges of
intercultural communication (Addai-Mununkum, 2019; Cross, 2000; Strunc, 2018). Thus,
immersion in the target language environment enables learners to acquire linguistic skills more
effectively through cultural values and contributes to the development of intercultural competence.

Methods of Research Design. To address the objectives of the study, the following methods
were applied:

Theoretical research methods: analysis of psychological, pedagogical, and sociological literature;
synthesis, involving a comprehensive examination of the development of sociocultural competence
based on the sociocultural approach (Safonova, 1992; Ter-Minasova, 2008; Byram, 1989) and the
culture-oriented linguistic approach (Vereshchagin & Kostomarov, 1990) in order to determine the
content and specific features of sociocultural competence formation in foreign language learners.

Empirical methods: questionnaires developed by Soikina (2003), Pakhotina (2014), and
Gerasimova (2001), which made it possible to identify four levels of sociocultural competence
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(advanced, high, intermediate, and low) based on three components: motivational, as a leading
characteristic of cognitive activity, cognitive, and axiological.

The selection of these components is determined by the structure of sociocultural competence
and correlates with its commonly distinguished structural parts: linguistic and cultural,
sociolinguistic, and socio-psychological components (Pakhotina, 2014; Ter-Minasova, 2008;
Frolova et al., 2019).

Participants. The study participants were 68 first-year students of Abai University enrolled in
the program Two Foreign Languages. The students study English as a foreign language, and their
level of Communicative Competence in English corresponds to A2, which is typical for learners at
the initial stage of foreign language acquisition at a higher educational institution. At this level, they
are able to meet only basic communicative needs in a limited number of everyday and sociocultural
situations. Consequently, their knowledge of the national and cultural characteristics of English-
speaking countries is still fragmentary, and they are not yet able to fully and adequately interpret
sociocultural information.

Data collection tools. The testing and assessment materials of the conducted study included the
data of the ascertaining experiment based on the questionnaires developed by I. V. Soikina
(Soikina, 2003), S. V. Pakhotina (Pakhotina, 2014), M. G. Gerasimova (Gerasimova, 2001), which
made it possible to identify 4 levels of SC formation (advanced, high, intermediate, and low)
according to three components: motivational, cognitive, and axiological.

The questionnaire developed by Soikina (14 questions with answer options and 2 questions, the
answers to which had to be ranked) allowed revealing the motives for studying the English
language and the levels of formation of the motivational component. This questionnaire is useful
for the current study, as it makes it possible to identify the external (passing the exam, getting a
good grade, receiving an education) and internal motives (the need and willingness to carry out
professional communication in the English language). The level of correct answers was determined
in the aggregate: low — 0-5 points; intermediate — 6-10 points; high — 7-12 points; advanced — 8-16
points. The analysis of the results and the levels of formation of this component are presented in
Table 1 (the column "Motivational component™).

The sociocultural questionnaire by Pakhotina, consisting of three parts and aimed at identifying
the levels of formation of the cognitive component, contained tasks for understanding the nonverbal
and verbal forms of speech (the 1st and 2nd parts), the knowledge of mentality, the geographical,
economic, and cultural features of the country of the language being studied (the 3rd part). The
level of knowledge was determined in the aggregate: low level of knowledge — from 1 to 32 points,
intermediate — from 33 to 66 points, high — from 66 to 86 points, advanced — from 87 points and
above. The results of the analysis are given in column 2 "Cognitive component”. The level of
cultural polycentrism (axiological component) was identified using the questionnaire by
Gerasimova. Students were offered a set of 26 statements, with which they had to agree or disagree.
Each statement concerned a certain side of inter-ethnic relations. Each ethnocentric statement was
rated by one point: 0-5 points — a low level of ethnocentrism; 6-12 points — intermediate; 13-20
points — high; 21-26 points — advanced level.

Data Collection Analysis. At the first stage (2023-2024), a thorough study of scientific and
methodological literature relevant to the research topic was conducted. During this stage, the
participants were identified, and three questionnaires were selected to carry out a diagnostic
assessment aimed at determining the levels of sociocultural competence among the students. These
questionnaires were chosen because they are easy to administer, clear and accessible for first-year
university students studying a foreign language, and require minimal time for both implementation
and data processing.

At the second stage, the questionnaire survey was administered to first-year students of the Two
Foreign Languages program at Abai University, who study English as a foreign language at the A2
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level. The results of the survey made it possible to assess the students’ motivational, cognitive, and
axiological components of sociocultural competence and to classify their competence levels as
advanced, high, intermediate, or low. The collected data were analyzed and interpreted to determine
the overall patterns of the formation of sociocultural competence among beginner-level learners of
English.

The analysis of the questionnaire results, supported by descriptive and comparative methods of
data interpretation, confirmed the relevance of socio-cultural factors in foreign language learning
and highlighted the specific challenges faced by first-year students in developing sociocultural
competence. Statistical processing of the data was carried out to ensure the reliability and validity of
the obtained results.

Data Analysis Techniques. The study was conducted according to the following plan:

The objectives and tasks of the research were refined and clearly defined to align with the focus
on the development of sociocultural competence among first-year students studying English as a
foreign language.

A questionnaire survey was administered to assess the students’ sociocultural competence.
Statistical processing of the collected data allowed the identification of competence levels at the
initial stage of the study: advanced, high, intermediate, or low. The assessment was carried out
across three components: motivational, cognitive, and axiological.

Based on the survey results, patterns in the formation of sociocultural competence were analyzed
to identify strengths and areas requiring development. The data were interpreted using descriptive
statistics and comparative methods, ensuring the reliability of conclusions regarding the students’
competence levels and their correlation with specific components of sociocultural competence.

Findings. The purpose of this study was to identify, theoretically substantiate, and empirically
verify the pedagogical conditions that ensure the effective formation of sociocultural competence in
foreign students studying English as a foreign language. In the authors’ view, integrating cultural
and linguistic materials allows students to develop communicative, lexical, grammatical, and
cultural skills, which contributes to a higher level of sociocultural competence.

At the initial stage of the study, students’ sociocultural competence was assessed, and four levels
of competence were identified:

Low level — students demonstrate superficial knowledge of the culture and realities of the target
language country. Communication is limited and often inaccurate; students struggle to interpret
cultural nuances and background knowledge, showing low motivation to develop sociocultural
competence.

Intermediate level — students possess sufficient sociocultural knowledge and can communicate in
authentic situations in the professional sphere, though background knowledge may require
adjustment. Openness, tolerance, and respect for representatives of the foreign culture are not fully
developed.

High level — students demonstrate deep knowledge of cultural norms and realities, confidently
using language in various situations, applying culturally appropriate behaviors, and recognizing
both similarities and differences in cultural patterns.

Advanced level — students creatively and consistently apply cultural characteristics of the target
language country, use idiomatic and colloquial expressions freely, demonstrate high tolerance and
cultural awareness, and can analyze world culture effectively.

Table 1. Levels of sociocultural competence before and after the study

Group Time Advanced High Intermediate Low
Experimental Before 5 (14.7%) 12 (35.3%) | 14 (41.2%) 3(8.8%)
Control Before 3 (8.8%) 11 (32.4%) | 15 (44.1%) 5 (14.7%)
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Experimental After 8 (23.5%) 14 (41.2%) | 11 (32.4%) 1 (2.9%)
Control After 3 (8.8%) 11 (32.4%) | 15 (44.1%) 5 (14.7%)
Table 2. Average levels of competence formation (%)

Time Advanced High Intermediate Low
Before 12 34.7 44.7 23.5

After 22.5 41.2 35.2 8.8

The results indicate that the experimental group demonstrated a significant improvement in
sociocultural competence after the intervention. The number of students at the advanced and high
levels increased, while the number at the low level decreased substantially. In contrast, the control
group showed minimal changes, indicating that standard teaching methods alone were less effective
in developing sociocultural competence.

The data also revealed improvements across all three components (motivational, cognitive, and
axiological) in the experimental group. Students showed greater motivation to engage with cultural
materials, deeper cognitive understanding of cultural norms and values, and a higher level of
tolerance and respect toward the target culture.

Statistical analysis using Student’s T-test confirmed the reliability of the observed differences
between the experimental and control groups, with a permissible error probability of 0.05 and a
calculation accuracy of 95% (T = 3.47 > 1.96). These results demonstrate that the pedagogical
intervention effectively enhanced the sociocultural competence of the students studying English as a
foreign language.

Discussion.When developing tasks on the basis of local texts, the authors took into account the
difficulties of the students from the the program Two Foreign Languages at the Abai University.
The solution of such difficulties will later most effectively fill the gaps in the language mastering.
The developed set of tasks develops the ability to carry out intercultural communication, based on
knowledge of the semantics of lexical units with a national-cultural component, which will allow a
foreign student to fully immerse in the language environment.

Based on the results of checking the test tasks completed by foreign students, the results of the
testing and assessment assignment approbation were monitored to determine the level of their
sociocultural competence. The test results lead to the following conclusions: 8 (23.5%) students
coped almost fully with the task by selecting 39 correct answers out of 40 possible (advanced level);
14 (41.1%) students completed 38 tasks correctly (high level); 12 (35.3%) students chose 37 correct
answers (medium level); and 0 students chose less than 30 correct answers (low level). It is not by
chance that the researcher S. G. Ter-Minasova calls a foreign language lesson the crossroads of
cultures. Continuing this idea, in her textbook "Languages and Intercultural Communication,” she
talks about the need to learn a new language inextricably from the world and the culture of the
people who speak it (Ter-Minasova).

During the experiment, it was revealed that students increased their interest in intercultural
contacts, respect for the customs of another

culture, a positive attitude to contact, speech relaxedness, recognition of cultural differences,
knowledge of norms and values of native culture and other cultures, tolerance, etc. Accordingly, the
results obtained in the course of experimental work make it possible to state that the level of the
formed sociocultural competence in foreign students from the preparatory courses in all components
is higher than before, which emphasizes the effectiveness of the formative experiment.

In the conditions of pedagogically organized communication in classes in the English language
as a foreign language, the students are familiarized with the sociocultural characteristics of the
countries of the language being studied. The secondary socialization of students is carried out.
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During the interaction of students of different cultures, a personality is formed at the turn of
cultures, the characteristic feature of which is the interaction of the common to humanity and the
national aspects.

The results of this study demonstrate that the use of local cultural texts in teaching English as a
foreign language significantly contributes to the development of sociocultural competence among
first-year students. The experimental group showed an increase in students at the advanced and high
levels and a decrease in those at the low level, while the control group demonstrated minimal
changes. This confirms that targeted pedagogical interventions can enhance students’ understanding
of cultural norms, values, and communicative behaviors.

The improvement observed in the motivational component indicates that students became more
engaged and interested in learning not only the language itself but also the cultural context in which
it is used. By interacting with authentic texts and cultural materials, students developed a more
positive attitude toward the foreign culture, which aligns with previous research emphasizing the
link between motivation and intercultural competence (Byram, 1989; Ter-Minasova, 2008).

The enhancement in the cognitive component suggests that students acquired a deeper
understanding of sociocultural norms, idiomatic expressions, and situational language use. This
supports the findings of Celce-Murcia (1995) and Fantini (2009), who highlight that cultural
knowledge is essential for accurate and effective communication in a foreign language.

Similarly, the growth in the axiological component indicates that students developed greater
tolerance, openness, and respect toward representatives of the target culture. This aligns with
research on the role of cultural competence in fostering intercultural sensitivity and reducing
ethnocentric attitudes (Sercu, 2005).

Overall, the study confirms that integrating cultural content into language instruction is essential
for developing well-rounded communicative competence. The combination of linguistic skills with
cultural understanding allows students not only to communicate effectively but also to navigate
social and professional interactions with cultural awareness.

However, it should be noted that the study was conducted with a limited sample of first-year
students at one university, which may affect the generalizability of the results. Further research
could explore long-term effects, different proficiency levels, or compare the effectiveness of
different types of cultural materials.

In conclusion, the findings indicate that using local cultural texts as part of the foreign language
curriculum is an effective approach to forming sociocultural competence in students, enhancing
their motivation, cognitive understanding, and cultural attitudes.

Conclusion. The findings of this study demonstrate that the integration of socio-cultural content
into foreign language teaching is not merely beneficial but essential for the formation of well-
rounded communicative competence. First-year students of Abai University majoring in Two
Foreign Languages showed significant improvement across motivational, cognitive, and axiological
components after participating in the experimental program. Exposure to cultural texts and targeted
instructional strategies contributed to increased interest in intercultural communication, deeper
awareness of cultural norms and values, and the development of positive attitudes toward
representatives of the target language culture.

The results confirm that socio-cultural competence can be effectively developed even at the A2
level when pedagogical conditions are carefully designed and implemented. Such instruction
prepares students not only for successful linguistic interaction but also for meaningful participation
in multicultural environments. Further research could expand on these results by exploring
longitudinal outcomes, comparing instructional methods, and integrating digital tools for cultural
immersion.
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