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Mypsaxanoea /1.3%,
' Vuusepcumem umenu Cynetivana [Jemupens
Macucmpanm 2 xypca cneyuanvnocmu 6M019 UA:2 UA
Aamamut, Kazaxcman

TPYJAHOCTH B OCBOEHUM HABBIKOB UTEHW S HA AHI'JIMMCKOM S3BIKE U
IIYTHU UX TPEOJOJIEHUSA

Annomayus

JIJiss MHOTHX M3y4YalolUX AHTJIMACKHUHA S3BIK PAa3BUTHE HABBIKOB YTCHHUS IMPEICTaBISET COOOU
3HAYUTENIBHYIO TPYJHOCTh. DTO CBA3aHO C TaKMMH (PaKTOpaMu, KaK OrpaHUYCHHBIN CIOBapHBIN
3armac, HeJOCTaTOYHBIA YPOBEHb (DOHOBBIX 3HAHUHM, HE3HAHUE OTICIIBHBIX IPAMMATUYCCKUX TEM H
TPEBOKHOCTb, BO3HHKawoImas npu YreHud. CTpemsch OKazaTh MOMJIEPKKY OOydaronmmcs,
MpernojaBaTelid 4acTO CTAIKUBAIOTCA C PSAIOM THUIWYHBIX 3aTPYJHCHHA, KOTOpPBIE MOIPOOHO
paccmaTpuBalOTCd B JIaHHOM craThe. PemieHue aaHHBIX MpoOJeM BO3MOXKHO IOCPEICTBOM
MIPUMEHEHUS CTPYKTYPUPOBAHHBIX MOIXOJI0B, BKJIIOYAIOIIUX OTOOP ayTEHTHYHBIX U JOCTYIHBIX IO
YPOBHIO TEKCTOB, UCIIOJIb30BAHUE AKTUBHBIX CTPATETUH UTEHUS HA 3aHATHUSX, @ TAKXKE PETyJSIPHYIO
TPCHUPOBKY HaBbIKa YTEHUs. Takol KOMIUICKCHBIN MOAXOJa CrocoOCcTByeT Oosiee 3PPEeKTHBHOMY
YCBOCHUIO MaTepuayia U (pOpMHUPOBAHUIO YCTOWUMBONW YUTATENHCKON KOMIETEHIIMHA HAa aHTJIMHCKOM
SI3BIKE.

Knrouesvie cnosa: unmencusnoe umenue, 5KCMEHCUGHOE UmeHue, NOHUMAHUE NPOYUMAHHOZO0,
noobop mexkcma, aymeHmudnble MeKCmol, MOMUBAYUS K UMEHUIO, Cmpame2uul YmeHus.

Mypsaxanoea JI.3*,
LCynetiman [lemupens amvindazel ynueepcumem
6MO19 LLT: 2T mamanowvievinvly 2 Kypc Mazucmpanmol
Anmamul, Kazaxcman

ATBUUIHIBIH TIVITHAE OKY JATABIJIAPBIH MEHI'EPYJIEI'TI KUBIHABIKTAP )KOHE
OJIAPJbI LIEITY KOJIJJAPBI

Anoamna

KenTeren arpUIIIBIH TUTIH YHpPEHYUIUIEp YIIIH OKY JaFJBICBIH JAMBITY KYpZei OONbIN Keledi.
byn xypaenimik y#peHylIiHIH KeOiHece IIEKTeyJi CO3/iK KOpPBIMEH, TUI Typajbl aKMapaTThIH
KETKUTIKCI3IITIMEH, KelOip IpaMMaTHKAIBIK TaKbIPHITAPIbIH MEHI€PUIMEreHITIMEH JXOHE OKY
nporiecine OaillaHBICTHI yalbIMbIMEH OalIaHbICTHI Oomaasl. MyramiMaep perinae 0i3 oKylIbuIapra
arbUILIBIH TUIIHJAE €pKIH OKyFa KOMEKTECYre YMTbUIY IpOLIECCIHAE, OJaplblH KMl Ke3/1eCeTiH
keOiHece MIeTen TiJd YHpeHyHIUIepre opTak Keaepruiepre tam OoJaThIHBIH OalkaiMbI3. OChI
MakKajaJa aTajfaH IIeTesl TUTIH YHPEHYIIIEPAiH aFbUIIIBIH TUTIHAC OKY JaFAbIaphlH MEHIEPYIETi
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KHUBIHABIKTApbl €rKEH-TErKeln KapacTelpbUiafbl. byn Moacenenepal miemnty ymIiH KYHWel jKOHE
MaKCaTThl TOCUIZAEp KaKeT. ATam aWTKaHAa, OKYIIbUIAPABIH TiJII MEH JCHTEHIHE COMKEC OKY
MOTIHZIEPIH 1piKTey, cabaK OaphIChIHIA OCJICEH I OKY CTPAaTEeTHUsJIApPBhIH €HT13y JKOHE OKY JaFIbIChIH
TYPaKThl TypJi€ JaMbITy YChIHbUIaAbl. OKy OapbIChIHIA KOJAMIbl CTpaTerusuiapabl Kyienl Typae
KOJIJIaHy MyFalliMJiepre OKyLIbIIapIbIH OKY KaOiIeTTepiH TepeHIpeK JaMbITyFa MYMKIHAIK Oepei.

Kinm co30ep: unmencusmi oKy, 9KCmeHcuemi oKy, MamiHOi Mmyciny, Momin manoay, aymeHmmi
MamiHOep, OKy2a MOMuUBayus, oKy CImpame2usiapul. .

D.Z. Murzakanova!
1Suleyman Demirel University
6M019 MA 2nd year student
Major in "Two Foreign Languages" Faculty of Education and Humanities
Almaty, Kazakhstan

CHALLENGES FACED BY LEARNERS IN DEVELOPING ENGLISH READING SKILLS
AND STRATEGIES FOR OVERCOMING THEM

Abstract

Many English language learners may find reading practice challenging. This can be due to
problems such as having limited vocabulary, insufficient background knowledge about language,
inadequate coverage of essential grammar topics, and also reading anxiety the learners may have
while learning new language. As we, teachers, try to help these learners to read in English easily
we may often find them struggling with common problems mentioned above, which will be
discussed further in this article. Undoubtedly, these challenges can be solved through some
structured methods, which may involve selecting appropriate reading materials, active reading
strategies to use while reading in English, and practicing reading regularly. This article suggests
practical ways how teachers can help learners to read in English without any challenges. One
important method is choosing reading materials that match the learner’s language level and are
interesting and relevant to their lives. When students enjoy what they read and understand most of
the words and grammar, they are more likely to stay motivated to read in English. By using these
approaches, teachers can support their students more effectively and help them become better
readers.

Keywords: intensive reading, extensive reading, reading comprehension, text selection, authentic
texts, reading motivation, reading strategies.

Introduction Reading can be considered as foundation of language learning process. This skill
is often a struggle for English language learners. These challenges can be linguistic barriers,
cognitive overload, psychological factors such as anxiety and low motivation that can make
reading even more difficult for learners. The key to finding solutions to these issues is identifying
them. The article discusses common challenges faced by learners and a few tips to improve English
reading comprehension.

Problems Learners Encounter While Reading in English

To start with, insufficient vocabulary is one of the most crucial obstacles while reading in
English. For example, if learners have too many unknown words while reading, they can not
comprehend what they are reading and the reading speed becomes very slow. Undoubtedly, it leads
to fatigue and disappointment. Lack of a vocabulary base means that the learners cannot understand
even basic words and reading becomes an overwhelming task for them. [7]

In addition to that, many complicated grammar rules due to their inadequate coverage can
confuse and frustrate not only the native English speaker, but the learner who is learning English as
a second or third language. For example, the sentences that are long and complex, as well as those
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containing clauses, the passive voice, and idiomatic expressions confuse learners and lead to
misunderstandings or misinterpretations of the text. [4]

Furthermore, reading comprehension needs background knowledge, which can be a challenge in
addition to vocabulary and grammar difficulties the learners may have while reading in foreign
language. On the other hand, readers with prior knowledge about language as knowing some
cultural events, idioms and terminology find it easier to understand a text. It is because a lot of
reading texts in English makes reference to cultural events, idioms, and historical contexts that may
not be known to non-native speakers. This background knowledge gap can increase reading
difficulty for learners learning English as a second or third language. [3]

In addition, learners' engagement with English texts is severely affected by reading anxiety.
Finally, some learners read in English with anxiety, either hoping that they will understand what
they read, and easy that they would make mistakes when they have to read aloud. This
apprehension might stop the learners from interaction with the English texts and would reduce their
chances of practicing reading.[5]

A second major problem is poor reading strategies. There are learners that are not familiar with
some reading strategies such as skimming, scanning, or inferring meaning through context. Instead
of using the strategies mentioned above, they might resort to translating word for word, which
slows down their reading pace and impacts their overall understanding of the text. Undoubtedly,
reading in English without using effective strategies could make the process even more challenging.
[10]

Tips to Help Students Read Better

If vocabulary is limited, the learners can engage themselves with reading material in different
forms like graded readers, articles or books that they are able to enjoy. Learners can also guess the
meaning of new words by looking at the context when they read. This helps them learn new words
without using a dictionary. They can also keep a simple vocabulary notebook and write down new
words they find. Over time, this helps them get used to new words naturally. [11]

Reading different text types can also be good practice. Reading diverse texts such as news
stories, works of fiction, academic papers, blogs can teach learners to become acquainted with
various styles of writing. This variety improves their comprehension skills and familiarizes
learners with various reading texts in English. [8]

Active reading strategies are another key element in understanding texts better. When studying
learners should practice techniques that help them read effectively. For example, skimming (reading
quickly for the main ideas) and scanning (looking through a text to find specific information, rather
than reading it all) In addition to that, predicting meaning of new words from context and writing a
short summary after reading would help to comprehend the text better. [2]

Also, there can be culturally rich texts, to understand them there is a need to have background
knowledge. To get background knowledge, the learners should consume English-language media
and read more about history, traditions, and current events in English. It is because knowledge
about culture improves reading comprehension and build confidence to read in foreign language.
[1]

Another way to improve reading skills is the reduction of reading anxiety. The reading anxiety
of learners can be reduced by identifying and putting realistic reading goals, rewarding small
progresses they made after reading texts, and reading pleasurable content. Indeed, if all of those
things done within relaxing environment, the reading can become interesting activity for learners.
[5]

Furthermore, technology can also provide extensive help to comprehend the texts better. For
example, electronic books with glossaries, reading clubs, and language apps are great digital tools
with the opportunity to translate words that can make reading in English more interesting. The use
of audiobooks and subtitles would also assist learners to develop not only reading comprehension
but also listening concurrently. [12]
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Developing a Reading Habit

Moreover, consistency is a key element in improving reading skills. Readers who turn reading
into a daily habit tend to do better over time in terms of comprehension and fluency. For instance,
If the learners set aside time to read a little each day, even if it is just 15 to 20 minutes, the learners
will make it through a lot of books over time. Also, selecting reading materials that are interesting
and appropriate for the learner's language level is also an important factor. In case students ask,
teachers can help in this case to find and select language-appropriate books for their students.
Undoubtedly, reading the materials which the learners want to read supports motivation and
engagement. [11]

As it was mentioned above, learners can also identify and put their own reading goals to check
their own progresses. Such objectives can be writing down the number of pages they read a day,
summarizing what the learners read by writing short summary after reading, or retelling the reading
content to friends.

The Role of Extensive Reading

Another approach called “extensive reading”, which involves learners reading books and other
texts well within their ability range, has been shown to promote vocabulary growth, increase
reading fluency and comprehension, lead to better achievement in reading overall. Unlike intensive
reading, which focuses on closely analyzing short texts and their vocabulary, extensive reading
allows learners to read longer texts for general understanding. This method helps students engage
with the story and ideas more naturally, without needing to focus on every single word. Research by
[9], has shown that students who regularly practice extensive reading often develop more positive
attitudes toward reading and feel more confident when reading in English.

Teachers and language programs might supply graded readers, refer exciting books, and develop
reading contests attachments motivation to read widely in English.

Encouraging Peer Interaction and Teacher Support

Another valuable approach to improve reading in English involves peer interaction and teacher
support. Undoubtedly, group reading activities, class discussions based on reading materials, and
reading circles can make the reading process more engaging and collaborative for learners. Peer
discussions allow learners to share their personal views, ask some questions about some confusing
passages if there are any, and build confidence in their reading abilities. Therefore, collaborative
learning fosters a supportive environment where learners are more motivated to read and participate
actively during class activities conducted in class specifically for improving reading skills. (Harmer,
2007).

Furthermore, teachers also play a significant role in motivating students to read in English. They
can guide learners in choosing appropriate reading materials, demonstrate effective reading
strategies to use while reading, and provide constructive feedback based on the learners’ reading
performances. Teachers who create in students a positive attitude toward reading and share their
own reading experiences can inspire students to view reading not as a overwhelming and boring
task, but as an enjoyable activity.

In addition to that, structured classroom activities such as paired reading, reader response
journals, and thematic discussions can make reading more interesting activity. Teachers may also
implement scaffolding techniques to support learners gradually, such as pre-teaching vocabulary,
previewing texts, and using graphic organizers. As a result, with the ongoing support from teachers,
learners develop the autonomy and confidence needed to read more complex English texts
independently.

Conclusion

The learners who find reading in English difficult, can combat their struggles by developing
vocabulary, familiarising themselves with different types of text and learning effective reading
strategies and practicing them while reading in English. A reduction of anxiety and the use of
innovative digital tools can increase reading motivation and improve reading comprehension.
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MYJAbTUMENUSJIBIK PECYPCTAP/bI MMAVIJIAJTAHY APKBLIBI IIETEJI TLII
YUPEHYIUIEPAIH MOJEHU TYCIHIT'TH APTTBIPY

Axoamna

Byn makamaga mieten TUTIH OKBITY VAEpICiHIE MYJIbTUMETUANBIK PECypCTapAblH peili MeH
MaHbI3bl KapacThIpbUIaZbl. ABTOP T MEH MOJEHMUETTIH ThIFbI3 OalIaHBICHIH allbll KOpCEeTill,
bwibMaep, oHIEp, NOAKACTTap MEH BHPTYAIObl OKCKYypCHSUIAp apKbUIBI  CTYISHTTEPIIH
MOJICHUETApANIbIK KY3BIPETTUIIIH AAMBITY KOJNJapblH cunartaiiibl. COHbIMEH Karap, CBIHBINTA
MyJIbTUMEUaHbl THIM1 KOJAAHy TOCUIEpl MEH OHbIH MOTUBALMSIIBIK dcepl TangaHa pl. Makanaaa
MyJIbTUMENA TeK TUIAIK OifiM Oepinm KaHa KoWMal, TYJIFaHBIH MOICHHETAPANBIK CEe31MTANIbIFbIH
apTThIpyFa MYMKIHJIK O€peTiHl KOPCETLITEH.
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IHOBBIINEHHUE KYJbTYPHOU OCBEJOMJIEHHOCTH N3YYAIOIIUAX
NHOCTPAHHBIA A3BIK C IOMOIIbIO MYJIbTUMEJINUHBIX PECYPCOB

Annomayus

B crathe paccmaTpuBaeTCs pPOJb  MYJIBTUMEAMHHBIX PECYpCOB B Mpolecce OOydeHUs
WHOCTPAHHBIM SI3bIKaM. ABTOP MOJIYEPKUBACT HEPA3PHIBHYIO CBS3b SI3bIKA U KYJIbTYPbI, OITUCHIBAET,
KaKk (wIbMBI, TI€CHHM, TIOAKACTHI W BHPTyaJbHBIE SKCKYPCHH CIIOCOOCTBYIOT Pa3BUTHIO
MEXKYJIbTYPHOH KOMIIETEHIIUU CTYACHTOB. Takxke aHaIu3upyroTcs dS(O(QEKTUBHBIE METOBI
WCIIOIb30BaHUS MYJIBTHMEIHAa Ha ypoKaX M WX MOTHBAIMOHHOE Bo3jelcTBHe. IlokazaHo, 4To
MyJIbTUMEa HE TOJBKO TMepenaéT s3bIKOBBIC 3HAHUS, HO U (OPMHPYET MEXKKYJIBTYPHYIO
YyBCTBUTEILHOCTH JIMYHOCTH.

KiioueBbie cioBa: aymenmuuHnvle Mamepuaivl, MeXCKVIbMYPHASI KOMNEMeHYUs, Cmuiu
o0buenuss, munvl Meoua, A3bIK08ble HABBIKU, S3bIK0B0E 00PA308aAHUE.

Mukarbek A.*, Kurmambayeva Zh.B. ?
12Abai Kazakh National Pedagogical University
12 year MA student

2 PhD, acting associate professor

ENHANCING CULTURAL AWARENESS OF FOREIGN LANGUAGE LEARNERS
THROUGH THE USE OF MULTIMEDIA RESOURCES

Abstract

This article explores the role and importance of multimedia resources in foreign language
education. It highlights the close connection between language and culture, describing how films,
songs, podcasts, and virtual tours can enhance students’ intercultural competence. The paper also
examines effective classroom strategies for using multimedia and its motivational impact. It argues
that multimedia not only provides linguistic knowledge but also fosters intercultural sensitivity and
deeper cultural understanding.

Key words: Multimedia resources, Foreign language education, cultural competence,
Motivation,Cultural awareness.

Kipicne.Ka3ipri sxahannany xarjgaiibiHa mietTen TUIIH YHpPEHY TeK IpaMMaTHKaJbIK epexenep
MEH CO3/IIK KOPBIH MEHI'epyMeH HIeKTenMenai. Tin — jkaif FaHa KapbIM-KaThIHAC KYpalbl €Mec, O
Oenrinmi Olp XaJbIKTBIH OWJIAy J>KYHECIHIH, Ce31M OJIEMIHIH JXOHE MOJIEHW KYHIIBUIBIKTAPBIHBIH
aitHacel. HarbI3 Tin yiipeHy AereHiMi3 — co31ep/IiH TepeH MaFbIHACBIH, COJI CO3/IEPAiH apThIHIAFbI
eMIip/Ii, SMOITUS MEH CaJT-I9CTYP/l TyCiHe Oly.

Ocpbl MakcaTKa JKeTy YIIiH JJCTYpPJi OKBITY TOCUIAepl XeTKuIikci3 00mybl MyMKiH. COHIBIKTAH
MYJIbTUMEIUANBIK PECYPCTAPbIH MIETE TUTI cabaFbIHIaFbl OPHBI epekie. Onap OKyIBIKTaFbl Kyp
CO3/IepMEH IIEKTEIMEH, OKYIIbUIAPIbIH KO31H 0acka oIleMre amibil, TUIAI KOJJAaHATBIH eIIiH
MOJICHUETIMEH TaHBICYFa MYMKIHJIIK Oepei.
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Bip nepekrti ¢unbM, O6ip oH Hemece BHPTyalbl casixaT — MYHBIH 0opi OKYIIBUTAPABIH TLII1
«ecTim» KaHa KOWMail, OHBI «Ce3iHyiHe» OHE «TYCiHyiHe» KeMekreceni. bynm Tin yiipenyni
YKaHJaH/IBIPBII, OHBI IIBIHANBI TOKIpUOEre alHaNbIpaibl, COUTIN OKYILIBUIAPAbIH MOICHUETAPAIIBIK
Ce3IMTAABIFBIH JJAMBITA/IBI.

Herisri 6esiMm. MynbTuMenuanbsIK pecypcTapably Typiepi MEH MyMKIHIIKTEPi.

Byriari TeXHOJIOTHAHBIH JaMybl OUIIM OepyliH Typl MEH Ma3MyHBIH €19ylp KEHEWTTI.
MynbsTMeaMa pecyperapbl  opTypii  (opmana Ke3jecedl JKOHE OpPKANCBICBIHBIH — ©31HIIK
apTHIKIIBIIBIFEI 0ap:

bipiHmici o1 KepKeM >koHe JepeKTi Gpuiabmiaep, Teexukasiap — KyHICTIKTI ceiliey TiliH,
QJIEYyMETTIK HOpMajap/bl JKOHE MOJCHHETTErl KapbhIM-KaTblHAC YATUIepiH kepcereai. Onap Tuial
HaKThl OMIp KOHTEKCTIH/E YHpeHyre keMekTece . ExiHI My3bIka MEH QHJEep — TUIIIH bIPFaKTHIK
KYPBUIBIMBIH, XaJIBbIKTBIH YJITTBIK €pPEKIIENIKTEePiH, TUIre TOH MHTOHALMS MEH JbIObICTay MOHEpIH
cesiHaipeni. YIIHIII TOAKACTTAp MEH paauo Oargapiamanap — HaKThl TAKbIPBIITAFbl MOJICHU
JMICKYPC apKbUTBI THIHIAIBIM JaFIbUTaPBIH TaMBITA/IbI J)KOHE aybI3eKi Coreyre )KaKblH MOTiHAepIi
ycbiHabl.EH COHFBICHI BUpTyanabl IIBIHIABIK (VR) »oHEe MHTEpakTUBTI JKCKypcHsulap —
CTYJEHTTEpAl LIbIHANBI TUIIIK )KOHE MOJCHU OpTaFra «EHI131I», TUIIIK MMMEpPCUSHbI KaMTaMachl3
eTel.

byn xypanmap Tek akmapar Oepinm KaHa KOWMai, SMOIUS TYIbIPAJbl, KbI3BIFYIIBLIBIK OSTaIbI
KOHE OKBITY IPOIECiH eMIpMEeH OaillaHBICTBIpabl. Ocipece »*acTap YIIiH Oyl ofic — e31H-e31
OKBITYFa JIeTeH 111K MOTUBALUSHbI apTTHIPYIbIH MaHbI3/1bI TETITI.

Monenuerapainslk Ky3blpeTTilikke acepi. Tin MeH MoieHueT — Oip-0ipiMeH ThIFbI3 OalIaHbBICTHI.
Op Ce3IiH apThIHAA COJ YJITTHIH JYHHETAaHBIMBI MEH OMIp CalThl >KaThlp. MyJbTUMEINANbIK
MaTepHallap OChl KACBIPbIH MO/IEHU KaOaTTap/Abl TYCIHyT€ KOMEKTECe .

Mpicanel, GuiIbM Kepy apKbUIbl CTYIEHTTEp KEHINKepiaepaiH MiHE3-KYJIKbI, KapbIM-KaTbIHAC
CTHJII, OTOACBUIBIK KOHE KOFaMJBIK peJiepl apKbulbl Oenriii Oip MoJeHHUeTTI Tikenel Oakpuial,
TEpEHIpeK TyCiHe OacTaiibl.

ConbIMeH KaTap, OeiiHenep MEH OHJEp apKbUIbl CTYACHTTEp BepOasibl eMec CUTHalAapabl —
BIM-UIIIApa, JAaybIC BIPFarbl, OET-oNNeT MHUMHUKACHl CHUSKTBI AJIEMEHTTEpHi YipeHenmi. MyHmai
KOMIIOHEHTTEP — MOJICHUETAPAIIBIK KOMMYHUKAIIUSHBIH MaHbI3/1bI OOJIITi.

byn Toxipube Tek Tinmaik OuUTiM Oepinm KaHa KoMal, CTEPEOTUTITEP/Il JKOIOFa, ©3r¢ MOJICHUECTKE
KypMeTneH Kapayra yipereai. Con apKpUIbl CTYyJEHTTEp ©3 MOJCHMETIH Oacka MOICHUETIICH
CAITBICTBIPBITI, AlIBIK OUJIAWTHIH, TOJIEPAHTTHI TYJIFA PETIH/IE KAIBIITACA/IbI.

ChiHBINTA MYJbTHMEIHAHBI THIM/II Naili1agany TIcijIaepi.

MynbTHMEINATBIK PEeCypCTapAbl MaKCaTThl opi JKYWedl TypHae KOJJIaHy MaHBI3IbL. AJIBIMEH
TanceipManapabl (pre-task activities) aiircak , Oyn @wibM Hemece oH ThIHIaAMac OYPBIH JKaHa
ce3liep MEH (POH/BIK aKIapaTIeH TaHbIcCaMbl3. byl TyCiHY /1 XKeHIIAeTe1l )KOHE KbI3bIFYIIBUIBIKTHI
aptteipansl.Keneci keilinri Ttankputay (post-viewing discussion), Oyin  KapajdraH Marepual
OolibIHIIA TMiKIp anMacy, cypak-Kayamn YHBIMAACTBIPY, CBIHM OWjayFa bIHTaJTaHIbIpY.TaFbl
HIBIFApMalIbUIBIK TarlChlpManap 0ap , acce a3y, SHIe )aHa LIyMakK oiamn Tady, pesiaik olbIHAap
oTKi3y. bys omictep CTyIAEeHTTIH *eke Ke3Kapachl MEH SMOUMACHIH OaitnanbIcThIpaabl. COHFBI TOCUI
OJ1 MMMEPCHUBTI TarceipMaiap OONbIN caHanaabl, VR TeXHOIOTHsIIAphl apKbUTBI TaICHIPBIC Oepy,
HOpce caThlll ajy, OTIpiK aJamJapMeH ceiiniey kaTTeIFynap skacay.Ocblia MyFaniMHIH peii eTe
MaHBI3IBI  emecemec,Omap MaTepuaigsl  AYPHIC TaHIAN, OHBI OKYIIBIHBIH JIeHTeHiHe,
KbI3BIFYIIBUIBIFBIHA )KOHE OKY MaKcaTbIHa OeHiMey.

IIcHX0I0THSIIIBIK K9HE MOTHBALMSIBIK acneKTiiep.

OKBITyIBIH THIMIUIINT OJ SMOLMSUIBIK OaiilaHBICTBIH OOJybIMEH TiKeJed OaillaHBICTHI.
MynbTUMEANANIBIK peCypcTap CTYACHTTIH KYyperiHe ocep ere anaabl. bip oH ocepnenmipin, Oip
OelHepOJINK TaHFAJIbIpCa, OYJI ce3iMaep Til YipeHyre JereH bIHTaHbl KYIIeHTe Il
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CoHBIMEH KaTtap, CTyACHT MIeT TUTIHAE (GUIbM TYCIHIM, OH alThIN, IMOAKACT ThIHJAANW ajFaHIa —
e3 KabineTine ceHei, Oy ©3-e3iH Oaranay el apTThIpaabl. OCBIHIAN OH SMOLHUSIIBIK TOKIpHOE y3aK
€CTe KaJlabl, TULIIK OUTIMI IIBIHAWBI TaFAbIFa aifHAIIBIPAIb.

KopbIThiHABI. MyIbTUMEAHANIBIK PECypcTap — IIETEN TUTIH YHPETYIeri KyaTThl opi 3aMaHayu
Kypai. Onap Tek JIeKCHKa MEH TpaMMaTHKaHbl MEHIepTy YIIIH FaHa eMec, COHBIMEH KaTap Oacka
XaJIBIKTAp/IbIH JYHHUETaHBIMBIH, MOJICHH KYH/BUIBIKTAPBIH, OMIp CalThIH TEPEHIPEK TYCIHyTe
MYMKIiHIiK Oepeni. bByn — mpiHaiibl KOMMYHHUKATUBTIK KY3BIPETTUIIKTI KAJIBIITACTHIPYABIH THIMI
KOJIBI.

MyH7aif TOCUT CTYIEHTTI XKai FaHa YHpeHyIli emMec, OKBITY MPOLECiHIH OeJICeH 11, MIBIFapMaIIbLT
KATBICYIIBICEIHA alHAIABIpabl. MyJIbTUMEIUANBIK OKBITY OLTIMIe KbI3BIFYIIBUIBIKTBI apTTHIPHIIL,
OKYJIBIH MOHIH, MaHBI3BIH JKOHE ©MipMeH OalnaHbpIChiH KymieiTeni. CTyJeHT TeK Tij FaHa eMec,
TyTac Oip MOJEHW KEHICTIKTI MEHrepenai, TUIAIK opTaja epkiH Oarmapiar, >kahaHIbIK Koramja
THIM/JII OPEKET eTyre AalblH MaMaH OOJIBIT KaJIbIITACA/IbI.

Ocputaiinna, MyJIbTHMEIHATBIK pecypcTap/bl KOJJIaHy — TUT YHPETYyIeri canayibl HOTHXKEeIepre
KOJI KETKI3yJiH J>KOHE MOJCHHUETAPANIbIK TYCIHICTIKTI TEpEeHAETYIIH MAaHbI3Abl TETiri OOJIBII
TaOBLIAIBL.
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SCAFFOLDING 9ICIH KOJIIAHA OTBIPBIII, AFBIJIIIBIH TIJITH
YWUPEHYHILJIEPAIH OKY CTPATETUSJIAPBIH )KETLIJIIPY: IIEJATOT MKAJIBIK
TOCLJI

Axoamna
Byn Makanaza aFbUILIBIH TUIIH YHpPEHYLIIEpAiH OKY CTpaTerusuIapbliH XKakcapTyFa OarbITTaIFaH
nemarorukaisik scaffolding (kagaMapIk Koay) 9/ici )KaH-)KaKThl TaJIaHBII, cunartanaasl. Hazap
JleB BBITOTCKUIITIH KaKbIH apajarbl JaMy aiMarbl TYKbIPhIMJIaMAacChlHA JKOHE OHBIH OimiM Oepy
YyAepiciHAeTi KOJMAaHBUTybIHA ayaapbuiFaH. Makanaga OKyFa JEWIHTI TanchIpMaliap, MOIENbACY,
MOTIHMEH KOHTEKCTIK JKYMbIC >KoHe OipieckeH 0Ky cuakrbl Herisri scaffolding omictepi
KapacTelpbliaabl. byn Tocimmep cTyneHTTepaiH OyYpbIHFBI OlmiMIepiH OelceHIipy MEH >KaHa
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JaFapUIapabl MEeHrepyiHe bikman etemi. COHbIMEH Karap, KoJjaynabl OIpTiHAEN a3aiTy, MOTIH
KYPBUIBIMBIH TaJIJay JKOHE OKYyJaH KeHiHTi pediexcus Mocenenepi e KaMThiiaabl. OKbITYIIBIHBIH
pedi epeKile aTamn eTiIeIl: 01 TUIMAI OKBITYyFa KaFJai *acar, KeMeKTi OipTiHIeN a3aiiTa OTIPHIM,
CTYACHTTEepAIH AepOecTiri MeH o3-e3iHe ceHiMAUTriH mambitansl. Scaffolding — op cryneHTTiH
KEKe KaXKCTTUTIKTepiHe OeHiMIeNeTiH MKeMIl TOCiA, COHJABIKTAH OKY JaFAbUIapbIH JaMbITy1a
THIMII Kypan Oonbim  TaObuiamel. Makamanza MOTIHMEH O€JICEeHIl JKYMBIC ICTey apKbUIbI
CTYIEHTTEPAl OKyFa TapTyIbIH MaHBI3JBUIBIFEI KOHE OKBITYIIBIHBIH METATaHBIMJIBIK JIaFIbLIAP/IbI
naMbITyAarbsl peni kepcertineni. Scaffolding oky »oHe TyciHy KaOuIeTTepiH apTThIpyMeH Kartap,
nepOecTiK, ChIHM OMIay KOHE CEHIMILTIK KaIbIITaCThIPAIbI.

Kinr ce3nep: scaffolding, oxy cmpamezusanapei, stcaxkvin apaoagvl 0amy aumazel, 0Ky KOIOAYbl,
cmyoenmmepoiy Oepbecmici, MemamaHbiMOblK 0a20bLIAD.
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COBEPHIEHCTBOBAHUE CTPATETAM UTEHUS Y U3YYAIOIINAX AI-!FJII/IP'ICKI/IP'I
A3BIK C UCITOJB30BAHUEM SCAFFOLDING: IEJAT'OI'MYECKHUU TOAXO/

AnHomayus

B cratbe aHANMM3MPYIOTCS W OMUCHIBAIOTCS DPA3NIUYHBIC MEJArOTHUYECKHE METOIbl YIy4IICHUs
CTpaTeTHil YTEHUs y U3yUalolIUX aHTJIMHCKUN sI3bIK TocpeacTBoM Merona scaffolding (momarosoit
noanepxkku). Ocoboe BHUMaHME yzensercs KoHuenuuu JIpBa Brirorckoro o 3oHe Onmkaifiiero
pa3BUTHs U € IPUMEHEHHIO B 00pa30BaTeNIbHOM MpakTHKe. PaccMaTpuBaroTest KIIOYEBbIE MTPUEMBI
scaffolding, Bxmrouass 3agaHuMs 1O YTEHHUS, MOJEIUPOBaHHE, KOHTEKCTyalbHYyI0 paboTy W
COBMECTHOE UYTEHHE, KOTOpbIE CIOCOOCTBYIOT aKTHBAIlMM (DOHOBBIX 3HAHWUN U YCBOEHUIO HOBBIX
HaBBIKOB. Takke OCBEIIAIOTCs TaKHWe aCHEKThl, KaK MOCTENEHHOE CHUKEHHUE YPOBHS MOJIEPIKKH,
CTPYKTYpPHBIM aHanu3 TekcTa U peduiekcusi mociie ureHus. Ocobasi poib OTBOJIUTCS TIENArory,
KOTOpBIM co3/1aeT ycnoBust s 3(PQPeKTUBHOTO OOydYeHHs, IMOCTETNIEHHO CHH)XAeT IOMOIIb U
pa3BHBAeT y CTYACHTOB CaMOCTOSATEIHHOCTh U YBEpeHHOCTh B cebe. Merton scaffolding siBisiercs
rHOKMM M TI03BOJISIET AJaNTHPOBATh Y4YEOHBIH MpOIECC TOJ HWHIWBUAYAIbHBIE IMOTPEOHOCTH
Ka)XJIOTO CTYJIEHTa, YTO JenaeT ero 3(h(eKTUBHBIM HHCTPYMEHTOM B OOyU€HUU UTeHHUIO. B cTaThe
MOJTYEPKUBACTCS 3HAYMMOCTh AKTUBHOTO B3aUMOJCHCTBUS CTYJIEHTOB C TEKCTOM M pOJIb
npernosaBatenss B (OPMUPOBAHMM METAKOTHUTUBHBIX HaBbIkoB. Scaffolding cmocoGcTByer He
TOJIKO Pa3BUTHIO HABBIKOB YTEHUS U MOHUMAaHHUS, HO U (POPMHUPOBAHUIO KPUTHUECKOTO MBILIUICHHUS,
CaMOCTOSITENIbHOCTH M YBEPEHHOCTH.

KuaroueBbie caoBa: scaffolding, cmpameeuu umenusi, 30na oOaudicaniuie2o pazeumusl, yueOHas
Nn000ePICKA, CamMoCmoamenbHOCIb CIYOeHMO08, MeMAaKOSHUMUBHbIE HABBIKU.
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IMPROVING READING STRATEGIES FOR ENGLISH LANGUAGE LEARNERS
USING SCAFFOLDING: A PEDAGOGICAL APPROACH

Abstract
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This article analyzes and describes numerous pedagogical ways to enhance reading strategies for
English language learners through the scaffolding method.Focus is directed towards Lev Vygotsky's
notion of the zone of proximal development and its implementation in the educational process. This
article examines essential “scaffolding” approaches, including pre-text assignments, modeling,
contextual work, and collaborative reading, which facilitate the activation of background
knowledge and the acquisition of new skills by students. The progressive decline in support, textual
structural analysis, and post-reading reflection are also examined. The educator plays a crucial role
in establishing conditions for effective learning, progressively diminishing assistance and fostering
the development of students' autonomy and self-assurance. The scaffolding approach is adaptable
and enables the customization of the educational process to meet the individual needs of each
student, rendering it an efficient instrument for reading instruction. This article underscores the
significance of engaging students in the learning process via active text interaction and highlights
the teacher's responsibility in fostering students’ metacognitive skills. Scaffolding facilitates the
enhancement of reading and comprehension skills while also fostering independence, critical
thinking, and self-confidence.

Key words: Scaffolding, reading strategies, the zone of the nearest development, training
support, students' independence, metacognitive skills.

Introduction

Reading learning strategies are essential to the acquisition of English as a foreign language. The
cultivation of reading abilities necessitates not only the capacity to recognize words and phrases but
also the proficiency to comprehend the text at a profound level, encompassing the analysis of its
structure, substance, and subtext. The “scaffolding” method is a highly effective pedagogical tool
for enhancing students' reading strategies, facilitating a smooth transition from extensive instructor
support to greater student autonomy.

The notion of “scaffolding” in education was initially introduced by Jerome Bruner and his
associates within the framework of Lev Vygotsky's sociocultural learning theory[1]. Scaffolding,
defined as “scaffolding”, entails a systematic reduction in the support offered to the student
throughout the learning process, as the student gains confidence and proficiency in task completion.
This assists kids in reconciling their capabilities with assistance with their independent
achievements. The scaffolding method in English reading instruction often encompasses pre-text
exercises, active reading tactics, inquiry-based questioning, and post-text analysis.

In acquiring reading skills in a foreign language, scaffolding plays a crucial role by offering
pupils appropriate assistance when faced with unfamiliar and intricate texts, subsequently
diminishing this support as they advance. This enables pupils to enhance their reading skills and
acquire the ability to engage with material autonomously, which is essential in the acquisition of
any foreign language.

Main part. The phrase “scaffolding”, or supporting learning, is a significant idea in pedagogy,
particularly with foreign language acquisition and reading skill development [2].

Scaffolding is an educational technique in which an instructor progressively withdraws
assistance as learners acquire knowledge and enhance their proficiency. Support may pertain to
material, processes, and learning methodologies. This necessitates meticulous planning, an initial
evaluation of students' existing knowledge, and the monitoring of progress to ascertain the required
supports and those that may be eliminated. As a student matures, they encounter increasingly
complex obstacles that necessitate various forms of support, which will ultimately diminish with
time.

The objectives of scaffolding are to enhance student proficiency and cultivate their abilities as
self-requlated learners. This is accomplished by delivering a suitable level of instructional
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assistance according to student requirements and contextual intricacy. As students develop as
learners, scaffolding may be modified, diminished, or eliminated over time [3].

Student support
A gradual increase in complexity
The development of independence

Overcoming learning difficulties

Achieving success without external help

Figure 1. The main goals of the “Scaffolding”

One learning outcome of a biology lesson may be to accurately label and elucidate the operations
of a cell. The instructor initially evaluates students' past knowledge and divides lectures into
manageable segments. Students receive graphics and guided notes throughout class. Students have
access to interactive 3D software that enables them to examine cellular components and their
interconnections [4]. During the initial phases of education, learners may utilize their notes and
textbooks for formative evaluations and assignments. They receive both automatic and instructor
comments on their contributions. Gradually, these scaffolds diminish (e.g., reduced instructor help,
absence of notes during formative assessments), leading students to operate with greater
independence.

The phrase was initially introduced by American psychologist Jerome Bruner and his associates
in 1976. J. Bruner characterized scaffolding as provisional assistance offered by an educator or
mentor to aid a student in accomplishing tasks that would be excessively challenging without such
support [5]. Scaffolding entails a systematic reduction of external support as the learner gains
requisite knowledge and abilities, fostering autonomy and self-assurance.

The primary concept of scaffolding is to offer pupils provisional support during the learning
process, which diminishes as the student gains proficiency. The teacher functions as a “scaffolding”
that aids pupils in acquiring new concepts until they can independently manage tasks. This process
must occur incrementally and focus on enhancing pupils' cognitive and metacognitive abilities.

The notion of scaffolding is intricately linked to the theories of Soviet psychologist Lev
Vygotsky, particularly his concept of the zone of proximal development (ZPD). L. Vygotsky
posited that learning is most effective when structured to facilitate the transition from tasks
achievable with assistance to those manageable independently [6]. Scaffolding is the method of
offering assistance to a student within the context of their education.

L. Vygotsky's theory posits that the zone of proximal development represents the disparity
between a student's current developmental stage and the level attainable with a teacher's assistance.
Effective learning occurs throughout this phase. This concept served as the foundation for the
scaffolding theory established by J. Bruner, who suggested a pragmatic application of L. VVygotsky's
theoretical framework. Consequently, scaffolding has emerged as a fundamental teaching approach
rooted in cognitive developmental theory.

Subsequently, studies in pedagogy validated the efficacy of scaffolding across diverse
educational settings. Wood, Bruner, and Ross underscore the significance of scaffolding in
acquiring abilities that cannot be attained independently. Their research highlighted that educators
should assist students not just in task completion but also in cultivating metacognitive skills,
including planning and self-evaluation of their work [7].

Scaffolding has emerged as a crucial instrument in foreign language instruction, particularly in
enhancing reading and writing competencies. James Cummins was a principal researcher
advocating for the implementation of scaffolding in foreign language instruction [8]. J. Cummins
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introduced the concept of "contextual support™” in his bilingualism theory, which laid the foundation
for the implementation of scaffolding in language instruction. Cummins contended that students
acquiring foreign languages require contextual assistance to comprehend new concepts, along with
learning practices that foster autonomous engagement with material.

Aida Walqui underscores that scaffolding enables students to not only acquire linguistic
proficiency but also to enhance cognitive skills through engagement with more intricate texts [9]. A.
Walqui contends that scaffolding enables students to apply their knowledge, progressively
advancing to more challenging tasks without undue frustration. The researcher emphasizes that
scaffolding enhances comprehension of vocabulary, grammar, and cultural settings, which is
particularly crucial for language acquisition as a tool for real-world communication.

Philip Gibbons' research further substantiates that scaffolding facilitates the steady development
of academic language in students [10]. P. Gibbons posits that initiating with uncomplicated tasks
and progressively augmenting their difficulty enables educators to assist students in engaging with
texts of diverse complexity levels, so enhancing their academic achievement and linguistic
confidence.

A primary advantage of scaffolding is its flexibility and responsiveness to individual student
demands. The educator can adjust the level of assistance based on the student's existing knowledge
and skills, thereby offering a tailored approach to each learner. This is particularly crucial in foreign
language instruction, where skill levels might significantly differ within a single group.

Nonetheless, there exist critical perspectives concerning the application of scaffolding. Certain
researchers indicate that the strategy necessitates significant time investment from the instructor and
may be challenging to execute in large student groups. Van Lier contends that to implement
scaffolding effectively, a teacher must meticulously organize each instructional stage and possess a
high level of qualification to tailor assignments to individual student needs [11]. Moreover, several
critics assert that an overreliance on scaffolding may foster student dependence on instructor
assistance, thereby impeding the cultivation of autonomy. Consequently, the primary responsibility
of the educator is to establish a balance between offering assistance and progressively enhancing the
students' autonomy.

Zone of

Proximal

Development: Can do with
Instruct here assistance

Cando

independently

Figure 2. The zone of proximal development: the path to independence through support
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The Zone of Proximal Development (ZPD) refers to the disparity between what children can
accomplish autonomously and what they can achieve with assistance. It is the supplementary
environment in which students can study, practice, and attain objectives that would be unattainable
without enhanced support and direction.

Instructing below the Zone of Proximal Development leads to students mostly revisiting familiar
concepts and honing existing skills, resulting in negligible learning advancement [12]. Conversely,
instructing solely on unfamiliar ideas results in frustration and failure, hence constraining learning
opportunities. While the learning process frequently entails uncertainty and first setbacks,
scaffolding is employed to mitigate unneeded difficulties and facilitate student achievement.
Instructing within the Zone of Proximal Development enables students to utilize their existing
knowledge effectively while obtaining guidance and practice opportunities to ultimately achieve the
course's learning objectives autonomously.

The fundamental concept is that learning is most efficient when the learner operates inside the
zone of proximal growth, engaging in tasks that are slightly beyond their current ability but may be
accomplished with the assistance of a mentor. This facilitates the enhancement of cognitive talents
(logical reasoning, analysis, information synthesis) and metacognitive skills (the capacity to assess
one's own learning process and modify one's techniques accordingly). The concept of the zone of
proximal development underscores the significance of incremental learning and the necessity for
provisional assistance in attaining complete autonomy. Educators and mentors must be cognizant of
their students' developmental stages to effectively construct the learning process tailored to their
existing knowledge and skills, progressively advancing them.

Diverse instructional approaches exist to enhance students' reading strategies through the
scaffolding method (educational support). Educators employ several tactics, including pre-text tasks
that stimulate prior knowledge and the demonstration of reading practices that students then
implement independently. Contextual support, collaborative reading, and text structure analysis
enhance students’ comprehension of the text. As the teacher's support diminishes, it is crucial for
fostering independence and critical thinking in students.

The main pedagogical approaches are presented in Table 1.

Approach

Description

Examples

Pre-Reading Activities

Exercises conducted before
reading to activate learners'
background knowledge and
prepare them for the new
material.

Discussing the topic of the text,
predicting content based on titles,
working with keywords,
examining  visual  elements
(illustrations, graphs, etc.).

Modeling

The teacher demonstrates

reading  strategies  that
students later apply
independently.

An example might be reading
aloud with commentary,
highlighting the main idea, or
showing how to use context to
understand unfamiliar words.

Questioning and Discussion

Asking questions about the
text helps learners process
what they have read and

The teacher poses both general
and detailed questions that lead to
discussions about  meanings,
character analysis, and
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identify key points.

identifying key themes.

Contextual Support

Ensuring  that  learners
understand new words and
grammatical structures
through context.

Discussing vocabulary meanings,
analyzing grammar structures,
and deriving the meaning of
words based on their
surroundings in the text.

Shared Reading

The teacher and students
read the text together,
pausing at key moments for
explanation or discussion.

The teacher selects sections of
the text for reading aloud,
discussion, and analysis with the
class, focusing on difficult areas
and new vocabulary.

TextStructure Analysis

Analyzing the structure of
the text to help learners
better ~ understand  how
information is organized and
the logic behind the text’s
construction.

The teacher helps students break
the text into parts, identify the
main ideas of each paragraph,
and discuss the links between
sections (transition words and
phrases).

Post-Reading Reflection

Students reflect on the text,
discussing key points and
providing feedback on the
content.

Writing a summary of what was
read, discussing the main
conclusions, offering opinions
about the material, analyzing the
style and author’s perspective.

Group Workand Interaction

Students work in groups or
pairs, discussing the text
and solving tasks related to
text analysis.

Discussing the text in small
groups, completing joint text
analysis tasks, preparing
questions and answers, critically
analyzing arguments and the
text’s context.

Gradual Reduction of Support

The  teacher  gradually
reduces the level of
assistance as students

become more competent and
confident in independently
working with the text.

The teacher provides strong
support initially, helping students
overcome difficulties but
gradually steps back, allowing
students to  work  more
independently.

Metacognition

Developing learners’ ability
to become aware of their
reading strategies and adjust
them depending on the task

Students learn to analyze their
own reading methods, assess the
effectiveness of their strategies,
adjust approaches if necessary,
and discuss their results with the
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at hand. teacher.

Note — compiled by the author

Table 1 — Pedagogical approaches to improving reading strategies using Scaffolding

Employing scaffolding in reading acquisition may encompass multiple stages. Initially, the
instructor familiarizes pupils with the text's context and engages their prior knowledge. This can be
accomplished through discussions regarding the text, engaging with keywords, and studying
headings and images. This method enhances students' comprehension of the text's subject matter
and alleviates their anxiety prior to engaging with new content.

The subsequent phase entails direct text reading with the teacher's active involvement. The
teacher must assist students in formulating inquiries regarding the book, emphasize essential
concepts, and elucidate intricate vocabulary and structures. This phase encompasses vocabulary,
grammar, and text structure, facilitating a deeper exploration of the content by students.

As children advance in their reading, the teacher progressively diminishes the extent of his
assistance. Students individually employ the skills provided by the teacher: seeking context for new
vocabulary, utilizing guiding questions, and examining the text in terms of content and structure. At
this juncture, it is imperative for pupils to engage individually with the material, so fostering
advanced critical thinking and comprehension skills.

A fundamental characteristic of employing scaffolding in reading instruction is its flexibility and
adaptability. Educators can adjust the degree of assistance based on the capabilities and
requirements of individual students, enabling each student to progress at their own speed. This is
particularly crucial in groups where students' language skill levels may differ markedly. Scaffolding
facilitates a personalized approach for each student while maintaining the overall efficacy of the
educational process.

Research indicates that the scaffolding method enhances the development of cognitive and
metacognitive reading methods. Cognitive methods encompass approaches such as repeated
reading, identifying the primary idea, and comprehending the text's structure. Metacognitive tactics
encompass knowledge of the reading process, the capacity to assess one's own work, and the ability
to modify approaches when difficulties arise. Consequently, scaffolding aids children in acquiring
reading skills while simultaneously fostering self-regulation abilities essential for their continued
academic success.

Conclusion. In summarizing the several methodologies for enhancing reading techniques
through the scaffolding method, it can be asserted that this pedagogical approach constitutes the
most significant instrument in contemporary education.

The primary objective is to assist students in surmounting challenges in the learning process and
to facilitate the incremental acquisition of new abilities through provisional teacher support.

The implementation of scaffolding is grounded in Lev Vygotsky's socio-cultural learning theory,
whereby the zone of proximal growth is crucial. This method enables pupils to conquer activities
that initially appear daunting, but with the teacher's assistance, they become achievable.

A fundamental feature of scaffolding is the teacher's active engagement of pupils in the learning
process. Employing strategies like pre-text assignments and modeling, educators facilitate the
activation of students' prior knowledge and equip them for the comprehension of new content. Pre-
text tasks are crucial to the reading process, since they enable students to comprehend the context of
the text and prepare them for engagement with it. Assignments may involve analyzing keywords,
examining visuals or headlines, which aids students in anticipating the text's content and alleviating
anxiety while facing unfamiliar information.

Modeling, as a scaffolding tool, is crucial for illustrating reading strategies. The instructor
demonstrates to pupils how to emphasize the central concept, utilize context to comprehend
unfamiliar vocabulary, and conduct a more profound text analysis. This enables pupils to observe
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the reading process in action and later implement these tactics independently. A primary
responsibility of the instructor is to assist students in task completion while simultaneously
fostering their metacognitive skills—specifically, the capacity to organize their work, assess their
own achievement, and modify strategies for task execution.

Once students have developed fundamental text abilities, the instructor progressively diminishes
the degree of assistance. This procedure is termed gradual scaling down and constitutes a
fundamental aspect of the methodology. Students commence the autonomous application of tactics
given during the initial phases of learning, including contextualizing new vocabulary, posing
inquiries regarding the text, and conducting analyses. Decreasing the extent of instructor support
fosters independence and enhances students' critical thinking and analytical skills.

An additional significant facet of scaffolding involves engaging with context. Educators
facilitate students' acquisition of vocabulary and grammatical structures through the contextual
framework of the text. This is particularly crucial when engaging with literature in a foreign
language, as pupils encounter a plethora of unfamiliar vocabulary and grammatical structures.
Contextual support aids students in both memorizing new vocabulary and comprehending their
meanings in relation to the overall content of the text. This enhances vocabulary expansion and
fosters the capacity for profound comprehension of reading material.

Consequently, the scaffolding method equips educators with a versatile instrument for
instructing students. It enables the adjustment of assistance levels based on the specific
requirements and abilities of each student, hence enhancing the effectiveness and personalization of
the learning process. This method is particularly effective in reading instruction, as it requires pupils
to comprehend the material while also cultivating critical thinking, analytical abilities, and
independent work skills. Scaffolding is an effective teaching approach that enhances students'
cognitive growth while fostering their self-confidence and inclination towards independence.
Educators employing this approach assist students in effectively managing present assignments
while also equipping them for future academic and life achievements.
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FORMATION OF STUDENTS’ DIGITAL LITERACY AT FOREIGN LANGUAGE
EDUCATION THROUGH MOBILE LEARNING TECHNOLOGIES (B1 LEVEL)

Abstract

This study examines the role of mobile technologies in developing students’ digital literacy in
foreign language classes. The introduction raises the topic’s relevance and describes the current
state of students’ digital skills. The main part is divided into two blocks: the first reveals how
mobile technologies contribute to the development of digital literacy (e.g. through access to
information, digital communication, and independent learning), and the second — what specific
methods a teacher can use to integrate these technologies into the educational process (digital
projects, online platforms, blogging, etc.). The conclusion emphasizes that the effective use of
mobile technologies not only helps in language learning, but also develops key 21st century skills in
students

Key words: digital literacy, mobile learning, language education, mobile-assisted language
learning (MALL), foreign language teaching, technology integration, 21st-century skills
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IIET TUIAIK BIJIIM BEPYIE BIIIM AJTYIIBLJTAPABIH CAHIBIK
CAYATTBUIBIFBIH MOBUJIBJIK TEXHOJIOTMSIJIAP APKBLIBI KAJTBIITACTBIPY
"KOJIIAPBI (B1 TEHTEVT)

Axoamna
Byn makanmama mrer Timi caGakTapblHAa OKYIIBUIAPIBIH MUQPPILIK CAyaTTHUIBIFBIH JaMBITYIaFbl
MOOWJIB/II TEXHOJIOTHSIIAPIBIH poITl KapacThIpbutabl. Kipicie TaKbIPBINTHIH ©3€KTUIITH apTTHIPAIbI
XKOHE CTYACHTTEP apachlHIAFbl MUQPIBIK IaFAbUIapABIH Ka3ipri skaFmaiblH cunartaiiael. Herisri
OemiM exi Oyokka OexiHreH: OipiHIIICI MOOWIBII TEXHOJOTHSUIAPIBIH HUMPIBIK CayaTTBUIBIKTHI
JaMBITyFa Kajlal BIKMAJd eTEeTIHIH amraabl (MbICAlibl, aKmapaTrka KOJ JKETKi3y, IUQPIBIK
KOMMYHUKAIMsl JKOHe o3 OeTiHmie OumiM aly apKbUibl), ajl eKiHIICI — MyFaliM OCBHI
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TEXHOJOTHSUIApABl OutiM Oepy yaepiciHe (IUQPIBIK xkobamap, OHJIAWH IaTdopmanap, OJor
KYPri3y >koHe T.0.) MHTerpalusiay YIIiH KaHdal HaKThI 9MicTepal KoiaaHa anajasl. KopbIThIHIBIIA
MOOWITBA1 TEXHOJOTHSUIAPABI THUIMII TMaiJanaHy Til YHpPEHyre KOMEKTecCill KaHa KOWMAaMbl,
COHBIMEH KaTap CTYJEHTTEp/IE CHIHU TYPFBIIaH OiIay, HU(PIIBIK KAYINCi3IiK dKOHE TOYEICi3 OKYIbI
Oackapy cHsKThI 21 FachIp/IaFbl HET13T1 JaFbLUIap bl JaMBITAThIHBI aTall OTLIe .

Tipek ce3nep: yugprviy cayammoiivlk, mMoOUILOI OKbIMYy, MINOIK OiiM, MOOUILOI minde
OKbIMY, Wem MiliH OKbImy, MEexXHON02Us UHmezpayuscol, 21-ui eacvlp 0a20vbLiapbl

Hypmaesa A.,* Kypmambaeea XK.b.?
12 KasHITY um.Abas
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®OPMHUPOBAHUE IIU®POBOM T'PAMOTHOCTH OBYUAIOIINXCS HA YPOKAX
HHOCTPAHHOTI O 513bIKA NOCPEACTBOM NCITIOJIb30OBAHUSI MOBMJIBHBIX
TEXHOJIOI'U OBYYEHUA (YPOBEHbD B1)

Anomayus

B cratbe paccmarpuBaeTcsi poiib MOOMJIBHBIX TEXHOJIOTHH B Pa3BUTHH U(PPOBON TPAMOTHOCTH
yydaluxcs Ha 3aHATUSAX 10 MHOCTPAHHOMY S3bIKy. BBejeHHe MOJHMMAaeT akTyajJbHOCTb TEMBI U
OIHCHIBAET COBPEMEHHOE COCTOSHUE LU(PPOBBIX HABBIKOB Cpelu CTyJeHTOB. OCHOBHas 4acTh
paszeneHa Ha JBa OJIOKa: B MEPBOM PACKPHIBACTCS, KAaK MOOWJIBHBIE TEXHOJIOTHH CIOCOOCTBYIOT
pa3BUTHIO IUGPOBON TIPaMOTHOCTH (Hampumep, depe3 JMAOCTylnl K HHbopMmauuu, UU(pPOBYIO
KOMMYHHUKAIMI0 U CaMOCTOSTENIbHOE OOyuyeHHE), a BO BTOPOM — KAaKHW€ KOHKPETHbBIE METO[bl
MOJKET HCIIONIBb30BaTh YUWTENb JJISi MHTErPAllM THX TEXHOJOTHH B 00pa30BaTENbHBINA MpoIece
(urdpoBbie MPOEKTHI, OHJIANH-TIIATGOPMBI, BeJleHue OJI0TOB U T. 1.). B 3akioueHnn otmevaercs,
970 3()()EeKTUBHOE UCIOIB30BaHUE MOOWIBHBIX TEXHOJOIMH HE TOJBKO CHOCOOCTBYET M3YUEHHUIO
s3plKa, HO M Ppa3BUBACT Yy Yy4YalllUXCsl KIIOYEBblE HAaBBIKM XXI| BeKka, Takue Kak KPUTUYECKOE
MbIIITIEHHE, U(POoBast 6€30MaCHOCTh M CAMOCTOATEIBHOE YIPaBICHHE 00yUEHHEM.

KarueBble ciioBa: yugposas cpamomnocms, MoOUIbHOE 0byueHue, A3bIKosoe 0bpasoeanue,
U3yueHue A3bIKA C NOMOWbIO MOOUTbHBIX YCMPOUCMS, NPenooasanue UHOCMPAHHBIX S3bIKOS,
uHmezpayus mexHoao2u, Hagvlku 21-20 eexa

Introduction

In the context of rapid technological progress and digitalization of all spheres of life, education is
also undergoing significant changes. One of the most noticeable processes of recent years has been
the active introduction of mobile technologies into the educational process, including teaching
foreign languages [1, p.157-160]. Modern students and schoolchildren have long perceived
smartphones, tablets and other mobile devices not as a distraction, but as familiar tools for obtaining
information, communication and even self-development. This has become especially relevant in
language learning, where mobile technologies allow organizing practice more flexibly, efficiently
and individually. Today, most students own mobile devices and have constant access to the Internet.
This creates unique opportunities for learning foreign languages - both in the formal educational
environment and outside it. A variety of mobile applications, online platforms and digital resources
allows students to choose the most convenient and interesting forms of training for themselves.
Applications such as Duolingo, Memrise, Anki, Quizlet, HelloTalk, Tandem have become
especially popular due to their accessibility, ease of use and motivational mechanisms
(gamification, points, levels, achievements) [2, p.3-7]. They allow you to effectively practice
vocabulary, grammar, pronunciation and even communication skills with native speakers.

22




Abait amvinoaser Kaz¥I1V-niy Xabapuwicel, « Koenminoi oinim bepy sicone wemen mindepi gpunonozusicory cepusicnt, Ne2(50), 2025 .

There is also a difference in the level of awareness and independence among students. Some
actively use technologies to develop language skills: they listen to podcasts, read articles,
communicate with native speakers in messengers. Others perceive mobile devices as an auxiliary
element, without directly linking them to systematic learning. In this context, teachers play an
important role, who can guide students, show them effective methods and tools, and integrate
mobile technologies into the learning process so that they become part of everyday language
practice [3, p.96-104].

It is also important to note the impact of the COVID-19 pandemic, which has significantly
accelerated the digitalization of education. In the context of distance learning, mobile technologies
have become not just an option, but a necessity [5, p. 5-8]. Many students have mastered new
communication formats, learned to use mobile platforms to complete assignments, participate in
virtual classes and receive feedback. Although not all students continue to actively use mobile
technologies after returning to face-to-face learning, the general attitude towards them has become
more positive and mature.

This study examines how the Internet and mobile platforms not only provide learners with access
to authentic content such as videos, podcasts, articles, news, and interaction with native speakers,
but also develop students’ important 21st century digital literacy, which contributes to the
development of intercultural competence.

Main part.Formation of digital literacy through mobile technologies in foreign language lessons

Modern students, especially representatives of generation Z and alpha, are familiar with mobile
devices from an early age [6, p.563-571]. However, this does not guarantee their conscious and
productive use of technology for educational purposes. It is foreign language classes that provide a
unique opportunity to turn familiar gadgets into a tool for developing digital literacy.

Firstly, the use of mobile applications such as dictionaries, translators, platforms for learning
vocabulary (for example, Quizlet, Duolingo, Anki) allows students to master the skills of
independent search, evaluation and processing of information. This teaches them to critically
approach sources, choose reliable digital resources and effectively manage their learning. [7, p.143—
167]

Secondly, working with texts and videos in foreign languages on YouTube, TED, BBC Learning
English or Deutsche Welle platforms helps schoolchildren not only expand their linguistic horizons,
but also develop the ability to navigate in the digital space. They learn to find the necessary content,
switch between formats (audio, video, subtitles), adapt materials to their level, which is an
important element of digital literacy - adaptability and flexibility in the digital environment. In
addition, many digital tools involve collaboration: online boards (Padlet, Jamboard), voice
messengers, video calls, commenting and editing documents in Google Docs. All this not only
contributes to the development of language skills, but also forms the ability to collaborate in the
online space - the most important component of digital literacy.

Developing Critical Thinking and Safe Digital Behavior in Language Learning

Mobile technologies are not only language learning aids, but also tools for developing critical
thinking and responsible behavior in the digital world. Discussing fake news, checking the
reliability of sources, comparing cultural materials from different countries — all of this can be
integrated into assignments in foreign language lessons.

For example, students can be asked to analyze articles from foreign media on various topics
(politics, ecology, culture) and discuss how objective the information is, what lexical means shape
the point of view, whether there are signs of manipulation. Such an assignment simultaneously
develops language competence and teaches how to recognize media manipulation — an important
digital literacy skill [8, p.25-49]

Another important aspect is the development of safe behavior in the digital environment. During
assignments related to communication on language forums, creating blogs or running projects on
social networks, students may encounter issues of privacy, communication ethics, and copyright.
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The teacher's job is to discuss these topics and develop students' understanding of how to be polite,
protect personal data, and respect other people's digital work.

Thus, mobile technologies in teaching a foreign language are becoming not just a means of
practicing grammar or vocabulary, but a powerful tool for developing sustainable digital literacy
skills - from critical analysis of information to safe and productive digital interaction.

Interactive methods and forms of work

1. Digital project method

One of the most effective ways to develop digital literacy is to include mini- and macro-projects
using mobile applications in the learning process. For example, students can create video
presentations, podcasts, infographics or blog posts in a foreign language using mobile applications
such as Canva, CapCut or Blogger. This not only helps develop language skills, but also helps
develop the skills of searching, analyzing and structuring information, as well as working with
visual content - key components of digital literacy.

2. Mobile quizzes and games

Using applications such as Kahoot!, Quizizz, Wordwall, Blooket allows you to organize game
forms of knowledge control that engage students, train attention, reaction and the ability to quickly
make decisions in a digital environment. In addition, the creation of their own quizzes or cards by
students (for example, in the Quizlet application) develops the skills of critical selection of
information, systematization and presentation of educational material

3. Digital discussions and forums

Organizing discussions via messengers, closed groups in Telegram, Discord or Google
Classroom allows students to practice written and oral communication in a digital environment.
This helps develop both language and social digital skills: the ability to politely express opinions,
comment on other people's ideas, and respect digital etiquette.

Methods for Teaching Independence and Responsibility in the Digital Environment

1. Digital Diaries and Portfolios

Mobile technologies allow students to keep personal study diaries in Google Docs, Notion, or
other convenient applications. In them, they can reflect their successes, difficulties, goals, and
plans. Portfolios help develop self-assessment skills, conscious use of digital tools, and digital
documentation.

2. Searching for and critically analyzing digital information

The teacher can include in assignments searching for information on a specific topic on foreign
websites, asking students to compare different sources, identify fake data, and check the reliability
of websites. This develops students' digital information literacy, the ability to work with large
amounts of data, and make informed conclusions.

3. Collaborative assignments via cloud services

Working in Google Docs, Padlet, Jamboard, and other platforms teaches students collaborative
digital activities. This includes delegating tasks, interacting in an online environment, editing shared
documents - all of these are integral elements of digital literacy.

4. Reflection and digital self-education

The teacher can teach students to use mobile educational platforms such as Duolingo, BBC
Learning English, Memrise, and motivate them to learn independently. In this way, students learn to
use digital technologies as a tool for continuous self-development.

Conclusion. In the modern educational space, the development of digital literacy has become
one of the priority tasks, especially in the context of teaching foreign languages. Mobile
technologies act as not only an auxiliary tool, but also a full-fledged means of developing the skills
necessary for life and work in the digital age. Through the use of applications, interactive platforms
and online services, students not only master the language, but also learn to think critically, filter
information, work in a team and independently manage their learning.
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The role of the teacher in this process is key: it is he who sets the vector for the use of
technologies, selects suitable methods and teaches children not only to use digital tools, but also to
understand their meaning and capabilities. With the help of carefully selected methods - from
digital projects to keeping online diaries - teachers help students develop sustainable skills in the
digital environment, and also form a responsible and conscious attitude towards technology.

Thus, mobile technologies in teaching foreign languages become not only a bridge to more
interesting and effective acquisition of material, but also a powerful resource for the formation of
full-fledged digital literacy that will accompany students throughout their lives.
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