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SCAFFOLDING 91ICIH KOJIIAHA OTBIPBIII, AFBIJIIIBIH TIJITH
YUAPEHYIILIEPJIH OKY CTPATETUSAJIAPBIH )KETLIIIPY: HEJATOTMKAJIBIK
ToCLI

Anoamna

byn wmakamana afFpUIIBIH TUNIH YHPEHYUIUIEPAIH OKY CTpaTeTHsUIapblH JKaKcapTyFa
OarpITTaTFaH Tefarorukanblk scaffolding (kamamuablk Kosmay) omici KaH-)KAKThl TaJlJaHBIII,
cunarranaapl. Hazap JleB BBITOTCKUIAIH >KaKblH apajgarbl JaMy aiiMarbl TY>KbIPbIMIaMachiHA
JKOHE OHBIH OuTiM Oepy yaepiciHAeri KOoJAaHbUIyblHAa aynapbuUiraH. Makamana OKyFa JCHiHTi
TarchlpManap, MOJEIbACY, MOTIHMEH KOHTEKCTIK JKYMBIC JKOHE OIpJIECKEH OKY CHSIKTBI HET13r1
scaffolding omictepi KapacTelppiianel. Byn Tocinaep cTyaeHTTepliH OYpbIHFBI OuTiMIEpiH
OesiceHmipy MEH jKaHa JaFabuIapibsl MeHrepyiHe bIKnan etemi. COHbIMEH KaTap, KOJIIAyabl
OipTiHzen a3aiTy, MOTIH KYPBUIBIMBIH TaJ/1ay JKOHE OKyJaH KeHiHri pediekcus Macenenepi e
KaMTbIIaa6l. OKBITYIIIBIHBIH, POJII €PEKIe aTal OTLIeAl: Ol THIMII OKBITyFa >KaFJaad >kacarl,
KOMEKTi OIpTiHIEeN a3aliTa OTBIPHIN, CTYIACHTTEPHAiH JepOecTiri MeH ©3-631He CEeHIMIUTITIH
nambitansl. Scaffolding — op CTyAEHTTIH jkeKe KaKETTUIIKTepiHe OeiimMaeneTiH MKeMAl TICi,
COHJIBIKTaH OKY JaFJbUIAPBIH TaMBITyda THIMAI Kypasl 0okl TaObu1aael. Makanaga MOTIHMEH
OenceHAl JKYMBIC 1ICT€Y apKbUIBl CTYACHTTEpHAl OKyFa TapTyJblH MAaHBI3IbUIBIFBl JKOHE
OKBITYIIBIHBIH METaTaHBIMIBIK JaFablIapabl JTaMbITyaarbl peii kepceTineni. Scaffolding oky
JKOHE TYCIHYy KaOUIeTTepiH apTTBIPYMEH KaTap, AEepOecCTiK, ChIHM OiJlay >KOHE CEHIMIUTIK
KaJIBIITACThIPA/IbI.

Kiar ce3nep: scaffolding, oxy cmpameeusnapul, sxakvin apadagol 0amy aumaesl, oKy Koa0aybl,
cmyoenmmepoiy 0epbecmiei, MemamanbiMObIK, 0a20bLIAP.
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COBEPIIEHCTBOBAHME CTPATETAI YTEHUS YV N3YUAIOIINX
AHIJIMICKUT S13BIK C UCMTOJIb30BAHUEM SCAFFOLDING:
MEJATOTMYECKHI MOAXO0/

Aunomayus

B crathe aHanM3UPYIOTCA U OMUCHIBAIOTCS Pa3IMYHbIE MEeJarorMuyeckre METObl yITyUIlIeHHUs
CTpaTerwii YTEHUs y U3YyYAIIUX aHTIUHCKUN s3BIK mocpencTBoM Metona scaffolding
(momaroBoii mojaepkku). Ocoboe BHUMaHUE yiaemsieTcsl KoHuenuuu JIbBa BeiroTckoro o 30He
Onvxaiiiiero pa3BuUTHs U €€ NMPUMEHEHHIO B 0Opa3oBaTelbHOW MpakTuke. PaccmarpuBarorcs
kmoueBble  mpuéMmel - scaffolding, Brurowas 3amaHWsT 0 YTEHHs, MOJCIMPOBAHHE,
KOHTEKCTYaJbHYI0 pabOTy U COBMECTHOE UYTE€HHUE, KOTOPbIE CIIOCOOCTBYIOT aKTUBALIUU (POHOBBIX
3HAHWI ¥ YCBOCHHMIO HOBBIX HAaBBIKOB. Takke OCBEIIAIOTCS TaKWe acleKThl, KaK MOCTENEHHOE
CHI)KEHHE YPOBHSI IOJIEPKKH, CTPYKTYPHBIN aHaIN3 TeKCTa U peduiekcust nociue yteHus. Ocodast



POJIb OTBOJIUTCS IIEIATOTy, KOTOPBIH cO3aeT yCinoBus A 3 (HEeKTUBHOTO 00y4EHUs1, TOCTETICHHO
CHIDKAET TIOMOIIb U Pa3BUBAET y CTYACHTOB CAMOCTOSITEILHOCTh U YBEPEHHOCTH B cebe. Meron
scaffolding sBusiercs THOKMM U TO3BOJSET AaJaNTUPOBAaTh y4UeOHBIH MpPOIECC TOJ
UHIMBUAYAIbHBIE TOTPEOHOCTH KaXIOro CTYAEHTa, 4YTO Jenaer ero 3¢pQGeKTUBHBIM
UHCTPYMEHTOM B OOyYeHUHM YTEHHIO. B craThe MOMYEpPKUBACTCS 3HAYMMOCTH AKTHBHOTO
B3aUMOJICHCTBUSL CTYJCHTOB C TEKCTOM W poOjib TpernoaaBaTeass B  (GOpMUPOBAHUH
METaKOTHUTUBHBIX HaBBIKOB. Scaffolding cmocoOCcTByeT He TONBKO pa3BUTHIO HABBIKOB UTCHHS U
NOHUMaHHUA, HO W (OPMUPOBAHHIO KPUTHYECKOTO MBIIUICHUS, CAaMOCTOSATEIBHOCTH U
YBEPEHHOCTH.

KuroueBsble cioBa: scaffolding, cmpameauu umenus, 30na 6audicatiuie2o pazgumusi, y4eOHas
NO00ePIHCKA, CAMOCTOAMENLHOCMb CIYOEHMO8, MEMAKOSHUMUBHbIE HABLIKU.

Tastemir M.., Seidaliyeva G.O.?2
12Abai Kazakh National Pedagogical University
12 year MA student

2 PhD, acting associate professor

IMPROVING READING STRATEGIES FOR ENGLISH LANGUAGE
LEARNERS USING SCAFFOLDING: A PEDAGOGICAL APPROACH

Abstract
This article analyzes and describes numerous pedagogical ways to enhance reading strategies
for English language learners through the scaffolding method.Focus is directed towards Lev
Vygotsky's notion of the zone of proximal development and its implementation in the educational
process. This article examines essential “scaffolding” approaches, including pre-text assignments,
modeling, contextual work, and collaborative reading, which facilitate the activation of
background knowledge and the acquisition of new skills by students. The progressive decline in
support, textual structural analysis, and post-reading reflection are also examined. The educator
plays a crucial role in establishing conditions for effective learning, progressively diminishing
assistance and fostering the development of students' autonomy and self-assurance. The
scaffolding approach is adaptable and enables the customization of the educational process to meet
the individual needs of each student, rendering it an efficient instrument for reading instruction.
This article underscores the significance of engaging students in the learning process via active
text interaction and highlights the teacher's responsibility in fostering students’ metacognitive
skills. Scaffolding facilitates the enhancement of reading and comprehension skills while also
fostering independence, critical thinking, and self-confidence.
Key words: Scaffolding, reading strategies, the zone of the nearest development, training
support, students' independence, metacognitive skills.

Introduction

Reading learning strategies are essential to the acquisition of English as a foreign language. The
cultivation of reading abilities necessitates not only the capacity to recognize words and phrases
but also the proficiency to comprehend the text at a profound level, encompassing the analysis of
its structure, substance, and subtext. The “scaffolding” method is a highly effective pedagogical
tool for enhancing students' reading strategies, facilitating a smooth transition from extensive
instructor support to greater student autonomy.

The notion of “scaffolding” in education was initially introduced by Jerome Bruner and his
associates within the framework of Lev Vygotsky's sociocultural learning theory[1]. Scaffolding,
defined as “scaffolding”, entails a systematic reduction in the support offered to the student
throughout the learning process, as the student gains confidence and proficiency in task
completion. This assists kids in reconciling their capabilities with assistance with their independent



achievements. The scaffolding method in English reading instruction often encompasses pre-text
exercises, active reading tactics, inquiry-based questioning, and post-text analysis.

In acquiring reading skills in a foreign language, scaffolding plays a crucial role by offering
pupils appropriate assistance when faced with unfamiliar and intricate texts, subsequently
diminishing this support as they advance. This enables pupils to enhance their reading skills and
acquire the ability to engage with material autonomously, which is essential in the acquisition of
any foreign language.

Main part. The phrase “scaffolding”, or supporting learning, is a significant idea in pedagogy,
particularly with foreign language acquisition and reading skill development [2].

Scaffolding is an educational technique in which an instructor progressively withdraws
assistance as learners acquire knowledge and enhance their proficiency. Support may pertain to
material, processes, and learning methodologies. This necessitates meticulous planning, an initial
evaluation of students' existing knowledge, and the monitoring of progress to ascertain the required
supports and those that may be eliminated. As a student matures, they encounter increasingly
complex obstacles that necessitate various forms of support, which will ultimately diminish with
time.

The objectives of scaffolding are to enhance student proficiency and cultivate their abilities as
self-regulated learners. This is accomplished by delivering a suitable level of instructional
assistance according to student requirements and contextual intricacy. As students develop as
learners, scaffolding may be modified, diminished, or eliminated over time [3].

Student support
A gradual increase in complexity
The development of independence

Overcoming learning difficulties

Achieving success without external help

Figure 1. The main goals of the “Scaffolding”

One learning outcome of a biology lesson may be to accurately label and elucidate the
operations of a cell. The instructor initially evaluates students' past knowledge and divides lectures
into manageable segments. Students receive graphics and guided notes throughout class. Students
have access to interactive 3D software that enables them to examine cellular components and their
interconnections [4]. During the initial phases of education, learners may utilize their notes and
textbooks for formative evaluations and assignments. They receive both automatic and instructor
comments on their contributions. Gradually, these scaffolds diminish (e.g., reduced instructor help,
absence of notes during formative assessments), leading students to operate with greater
independence.

The phrase was initially introduced by American psychologist Jerome Bruner and his associates
in 1976. J. Bruner characterized scaffolding as provisional assistance offered by an educator or
mentor to aid a student in accomplishing tasks that would be excessively challenging without such
support [5]. Scaffolding entails a systematic reduction of external support as the learner gains
requisite knowledge and abilities, fostering autonomy and self-assurance.

The primary concept of scaffolding is to offer pupils provisional support during the learning
process, which diminishes as the student gains proficiency. The teacher functions as a
“scaffolding” that aids pupils in acquiring new concepts until they can independently manage
tasks. This process must occur incrementally and focus on enhancing pupils' cognitive and
metacognitive abilities.

The notion of scaffolding is intricately linked to the theories of Soviet psychologist Lev
Vygotsky, particularly his concept of the zone of proximal development (ZPD). L. Vygotsky



posited that learning is most effective when structured to facilitate the transition from tasks
achievable with assistance to those manageable independently [6]. Scaffolding is the method of
offering assistance to a student within the context of their education.

L. Vygotsky's theory posits that the zone of proximal development represents the disparity
between a student's current developmental stage and the level attainable with a teacher's assistance.
Effective learning occurs throughout this phase. This concept served as the foundation for the
scaffolding theory established by J. Bruner, who suggested a pragmatic application of L.
Vygotsky's theoretical framework. Consequently, scaffolding has emerged as a fundamental
teaching approach rooted in cognitive developmental theory.

Subsequently, studies in pedagogy validated the efficacy of scaffolding across diverse
educational settings. Wood, Bruner, and Ross underscore the significance of scaffolding in
acquiring abilities that cannot be attained independently. Their research highlighted that educators
should assist students not just in task completion but also in cultivating metacognitive skills,
including planning and self-evaluation of their work [7].

Scaffolding has emerged as a crucial instrument in foreign language instruction, particularly in
enhancing reading and writing competencies. James Cummins was a principal researcher
advocating for the implementation of scaffolding in foreign language instruction [8]. J. Cummins
introduced the concept of "contextual support™ in his bilingualism theory, which laid the
foundation for the implementation of scaffolding in language instruction. Cummins contended that
students acquiring foreign languages require contextual assistance to comprehend new concepts,
along with learning practices that foster autonomous engagement with material.

Aida Walqui underscores that scaffolding enables students to not only acquire linguistic
proficiency but also to enhance cognitive skills through engagement with more intricate texts [9].
A. Walqui contends that scaffolding enables students to apply their knowledge, progressively
advancing to more challenging tasks without undue frustration. The researcher emphasizes that
scaffolding enhances comprehension of vocabulary, grammar, and cultural settings, which is
particularly crucial for language acquisition as a tool for real-world communication.

Philip Gibbons' research further substantiates that scaffolding facilitates the steady
development of academic language in students [10]. P. Gibbons posits that initiating with
uncomplicated tasks and progressively augmenting their difficulty enables educators to assist
students in engaging with texts of diverse complexity levels, so enhancing their academic
achievement and linguistic confidence.

A primary advantage of scaffolding is its flexibility and responsiveness to individual student
demands. The educator can adjust the level of assistance based on the student's existing knowledge
and skills, thereby offering a tailored approach to each learner. This is particularly crucial in
foreign language instruction, where skill levels might significantly differ within a single group.



Nonetheless, there exist critical perspectives concerning the application of scaffolding. Certain
researchers indicate that the strategy necessitates significant time investment from the instructor
and may be challenging to execute in large student groups. Van Lier contends that to implement
scaffolding effectively, a teacher must meticulously organize each instructional stage and possess
a high level of qualification to tailor assignments to individual student needs [11]. Moreover,
several critics assert that an overreliance on scaffolding may foster student dependence on
instructor assistance, thereby impeding the cultivation of autonomy. Consequently, the primary
responsibility of the educator is to establish a balance between offering assistance and
progressively enhancing the students' autonomy.

Zone of

Proximal

Development: Can do with
Instruct here assistance

Cando

independently

Figure 2. The zone of proximal development: the path to independence through support

The Zone of Proximal Development (ZPD) refers to the disparity between what children can
accomplish autonomously and what they can achieve with assistance. It is the supplementary
environment in which students can study, practice, and attain objectives that would be unattainable
without enhanced support and direction.

Instructing below the Zone of Proximal Development leads to students mostly revisiting
familiar concepts and honing existing skills, resulting in negligible learning advancement [12].
Conversely, instructing solely on unfamiliar ideas results in frustration and failure, hence
constraining learning opportunities. While the learning process frequently entails uncertainty and
first setbacks, scaffolding is employed to mitigate unneeded difficulties and facilitate student
achievement. Instructing within the Zone of Proximal Development enables students to utilize
their existing knowledge effectively while obtaining guidance and practice opportunities to
ultimately achieve the course's learning objectives autonomously.

The fundamental concept is that learning is most efficient when the learner operates inside the
zone of proximal growth, engaging in tasks that are slightly beyond their current ability but may
be accomplished with the assistance of a mentor. This facilitates the enhancement of cognitive
talents (logical reasoning, analysis, information synthesis) and metacognitive skills (the capacity
to assess one's own learning process and modify one's techniques accordingly). The concept of the
zone of proximal development underscores the significance of incremental learning and the
necessity for provisional assistance in attaining complete autonomy. Educators and mentors must



be cognizant of their students' developmental stages to effectively construct the learning process
tailored to their existing knowledge and skills, progressively advancing them.

Diverse instructional approaches exist to enhance students' reading strategies through the
scaffolding method (educational support). Educators employ several tactics, including pre-text
tasks that stimulate prior knowledge and the demonstration of reading practices that students then
implement independently. Contextual support, collaborative reading, and text structure analysis
enhance students' comprehension of the text. As the teacher's support diminishes, it is crucial for
fostering independence and critical thinking in students.

The main pedagogical approaches are presented in Table 1.

Approach

Description

Examples

Pre-Reading Activities

Exercises conducted before
reading to activate learners'
background knowledge and
prepare them for the new
material.

Discussing the topic of the text,
predicting content based on titles,
working with keywords,
examining  visual  elements
(illustrations, graphs, etc.).

Modeling

The teacher demonstrates

reading  strategies  that
students later apply
independently.

An example might be reading
aloud with commentary,
highlighting the main idea, or
showing how to use context to
understand unfamiliar words.

Questioning and Discussion

Asking questions about the
text helps learners process
what they have read and
identify key points.

The teacher poses both general
and detailed questions that lead to
discussions  about  meanings,
character analysis, and identifying
key themes.

Contextual Support

Ensuring  that  learners
understand new words and
grammatical structures
through context.

Discussing vocabulary meanings,
analyzing grammar structures,
and deriving the meaning of
words based on their surroundings
in the text.

Shared Reading

The teacher and students
read the text together,
pausing at key moments for
explanation or discussion.

The teacher selects sections of the
text for reading aloud, discussion,
and analysis with the class,
focusing on difficult areas and
new vocabulary.

TextStructure Analysis

Analyzing the structure of
the text to help learners
better  understand  how
information is organized and
the logic behind the text’s
construction.

The teacher helps students break
the text into parts, identify the
main ideas of each paragraph, and
discuss the links between sections
(transition words and phrases).




Post-Reading Reflection

Students reflect on the text,
discussing key points and
providing feedback on the
content.

Writing a summary of what was
read, discussing the main
conclusions, offering opinions
about the material, analyzing the
style and author’s perspective.

Group Workand Interaction

Students work in groups or
pairs, discussing the text and
solving tasks related to text
analysis.

Discussing the text in small
groups, completing joint text
analysis tasks, preparing
questions and answers, critically
analyzing arguments and the
text’s context.

Gradual Reduction of Support

The  teacher  gradually
reduces the level of
assistance as students

become more competent and
confident in independently
working with the text.

The teacher provides strong
support initially, helping students
overcome difficulties but
gradually steps back, allowing
students to  work more
independently.

Metacognition

Developing learners’ ability
to become aware of their
reading strategies and adjust
them depending on the task
at hand.

Students learn to analyze their
own reading methods, assess the
effectiveness of their strategies,
adjust approaches if necessary,
and discuss their results with the

teacher.

Note — compiled by the author

Table 1 — Pedagogical approaches to improving reading strategies using Scaffolding

Employing scaffolding in reading acquisition may encompass multiple stages. Initially, the
instructor familiarizes pupils with the text's context and engages their prior knowledge. This can
be accomplished through discussions regarding the text, engaging with keywords, and studying
headings and images. This method enhances students' comprehension of the text's subject matter
and alleviates their anxiety prior to engaging with new content.

The subsequent phase entails direct text reading with the teacher's active involvement. The
teacher must assist students in formulating inquiries regarding the book, emphasize essential
concepts, and elucidate intricate vocabulary and structures. This phase encompasses vocabulary,
grammar, and text structure, facilitating a deeper exploration of the content by students.

As children advance in their reading, the teacher progressively diminishes the extent of his
assistance. Students individually employ the skills provided by the teacher: seeking context for
new vocabulary, utilizing guiding questions, and examining the text in terms of content and
structure. At this juncture, it is imperative for pupils to engage individually with the material, so
fostering advanced critical thinking and comprehension skills.

A fundamental characteristic of employing scaffolding in reading instruction is its flexibility
and adaptability. Educators can adjust the degree of assistance based on the capabilities and
requirements of individual students, enabling each student to progress at their own speed. This is
particularly crucial in groups where students' language skill levels may differ markedly.
Scaffolding facilitates a personalized approach for each student while maintaining the overall
efficacy of the educational process.




Research indicates that the scaffolding method enhances the development of cognitive and
metacognitive reading methods. Cognitive methods encompass approaches such as repeated
reading, identifying the primary idea, and comprehending the text's structure. Metacognitive
tactics encompass knowledge of the reading process, the capacity to assess one's own work, and
the ability to modify approaches when difficulties arise. Consequently, scaffolding aids children
in acquiring reading skills while simultaneously fostering self-regulation abilities essential for
their continued academic success.

Conclusion. In summarizing the several methodologies for enhancing reading techniques
through the scaffolding method, it can be asserted that this pedagogical approach constitutes the
most significant instrument in contemporary education.

The primary objective is to assist students in surmounting challenges in the learning process
and to facilitate the incremental acquisition of new abilities through provisional teacher support.

The implementation of scaffolding is grounded in Lev Vygotsky's socio-cultural learning
theory, whereby the zone of proximal growth is crucial. This method enables pupils to conquer
activities that initially appear daunting, but with the teacher's assistance, they become achievable.

A fundamental feature of scaffolding is the teacher's active engagement of pupils in the learning
process. Employing strategies like pre-text assignments and modeling, educators facilitate the
activation of students' prior knowledge and equip them for the comprehension of new content. Pre-
text tasks are crucial to the reading process, since they enable students to comprehend the context
of the text and prepare them for engagement with it. Assignments may involve analyzing
keywords, examining visuals or headlines, which aids students in anticipating the text's content
and alleviating anxiety while facing unfamiliar information.

Modeling, as a scaffolding tool, is crucial for illustrating reading strategies. The instructor
demonstrates to pupils how to emphasize the central concept, utilize context to comprehend
unfamiliar vocabulary, and conduct a more profound text analysis. This enables pupils to observe
the reading process in action and later implement these tactics independently. A primary
responsibility of the instructor is to assist students in task completion while simultaneously
fostering their metacognitive skills—specifically, the capacity to organize their work, assess their
own achievement, and modify strategies for task execution.

Once students have developed fundamental text abilities, the instructor progressively
diminishes the degree of assistance. This procedure is termed gradual scaling down and constitutes
a fundamental aspect of the methodology. Students commence the autonomous application of
tactics given during the initial phases of learning, including contextualizing new vocabulary,
posing inquiries regarding the text, and conducting analyses. Decreasing the extent of instructor
support fosters independence and enhances students’ critical thinking and analytical skills.

An additional significant facet of scaffolding involves engaging with context. Educators
facilitate students' acquisition of vocabulary and grammatical structures through the contextual
framework of the text. This is particularly crucial when engaging with literature in a foreign
language, as pupils encounter a plethora of unfamiliar vocabulary and grammatical structures.
Contextual support aids students in both memorizing new vocabulary and comprehending their
meanings in relation to the overall content of the text. This enhances vocabulary expansion and
fosters the capacity for profound comprehension of reading material.

Consequently, the scaffolding method equips educators with a versatile instrument for
instructing students. It enables the adjustment of assistance levels based on the specific
requirements and abilities of each student, hence enhancing the effectiveness and personalization
of the learning process. This method is particularly effective in reading instruction, as it requires
pupils to comprehend the material while also cultivating critical thinking, analytical abilities, and
independent work skills. Scaffolding is an effective teaching approach that enhances students'
cognitive growth while fostering their self-confidence and inclination towards independence.
Educators employing this approach assist students in effectively managing present assignments
while also equipping them for future academic and life achievements.
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