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Abstract

Digital media can offer English as a Foreign Language (EFL) learners authentic language
input and meaningful opportunities for communication. However, empirical evidence on the effect
of digital media-based instruction on the communicative competence of senior school students
remains limited. This study examined whether the systematic integration of digital media materials
into English-language instruction was associated with greater short-term gains in foreign language
communicative competence among Grade 10 learners than regular instruction alone. A quasi-
experimental pre-test—post-test design with a non-equivalent comparison group was used. The
participants were 26 Grade 10 EFL learners from a gymnasium in Almaty, Kazakhstan, divided
into an experimental group (n = 13) and a comparison group (n = 13). Over four weeks, the
experimental group studied English through lessons systematically built around digital media
materials, including online news reports, short videos, interviews, podcasts, and online articles.
The comparison group followed the same curriculum through regular textbook-based instruction.
Communicative competence was assessed through listening, reading, speaking, and writing tasks
before and after the intervention. Both groups improved, but the experimental group demonstrated
a larger overall gain. The greatest improvement occurred in listening and speaking, while reading
and writing improved more moderately. Given the small sample, non-random assignment, short
intervention period, and single-school setting, the findings provide preliminary evidence of the
short-term potential of digital media-based instruction rather than definitive evidence of a causal
or long-term effect.
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U®PJIBIK AKITAPAT KYPAJIJIAPBIHA HETT3JEJTEH OKBITY IbIH
"KOFAPBI CBIHBIN OKYIIBLJIAPBIHBIH IETEJTLIIIK KOMMYHUKATUBTIK
KY3BIPETTLJIITTHIH JTAMYBIHA OCEPI

Anoamna

[udpasik Mera aFbUTIIBIH T1TIH IETEI TUT PETIH/Ie OKUTHIH CTYJAECHTTEPre MLIHANBI TUIIK
MaTepHaJAbl KOHE HAaKThl KapbIM-KaThIHAC MYMKIHIIKTEPIH YChIHA ajanbl. [lereHMeH, KOFaphl
CBIHBIN OKYIIBUIAPBIHBIH IIETTUIAIK KOMMYHHMKATHBTIK KY3BIPETTUIIMiHE HUQPPIBIK MeTHaHbI
naiianana OTBIPBII OKBITYIBIH 9cepi Typaibl SMIUPUKAIBIK JepeKTep i ae mekTeyii. by
3epTTey HU(PPIBIK MEANA MAaTepUANIAPbIH aFbUIIIBIH TUTIH OKBITY IIPOIECiHE KYHeNl TypAe SHT13y
olleTTerifield OKBITYyMEeH canbIcThipranga 10-ChIHBIT  OKYIIBUIAPBIHBIH ~KOMMYHHKATHBTIK
KY3BIPETTUTITIH HEFYPJIBIM KbICKA MEP31M/Ii KaKCapTyFa dKeNeTiHl Typalibl TUTIOTE3aHbl TEKCEP/IL.
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KBa3u-3KCIepUMEHTTIK AW3aifH aJIbIH-aJla J)KOHE KOPBITHIHIBI TECTIIEYyMEH JKOHE SKBHBAJICHTTI
emec Oakpuiay TOObIMEH KoigaHbulabel. Anmatelgarbl (Kasakcran) MekTen-ruMHasusiiaH
aFbUIIIBIH TUTIH THETENeN TUTI peTiHae OKUTHIH 10-ChIHBIMTHIH 26 OKYIIBICHI KATBICTBI, OJap
skcriepuMeHTTIK Tonka (N = 13) skoHe Oakpbutay ToObiHA (N = 13) Geminmi. Tept amrta GO¥ibI
OKCIIEPUMEHTTIK TOITHIH CTYJICHTTEpl OHJIAWH >KaHAIBIKTap, KbICKA OcifHenep, cyxOarrap,
HOJKACTTap KOHE OHJIAMiH Makajianapabl Koca aifaHia, UHQPIBIK Meaua MaTepuaijapblHa
Heri3eNred cabakrap/a arbUIILBIH TUIIH YipeHai. bakpuiay TOOBIHBIH OKYIIBUIAPBI OKYJIBIKTap
OOMBIHIIA JOCTYpJl OKBITY LIeHOepiHae cosl OKy OarjapiamachlHaH oTTi. KoMMyHHKaTHBTI
KY3BIPETTUTIK JKCIEPUMEHTKE JCHIH XoHE OJaH KEWiH TBhIHJIAY, OKYy, COiiey J>XoHE >Kazy
TancelpMaNapel apKpUIbl OaranmaHabl. Exi TomTa na OumiM JeHredi »Kakcapibl, JEreHMEH
HKCIEPUMEHTTIK TON alTapJIbIKTall >Kalmbl Iporpecke Koul xeTkizal. TeiHaay MeH ceilieyae eH
YJIKEeH mporpecc 6aiikasibl, ajl OKy MEH a3y a3 Aopexeze xaxcapabl. LLlarbiH yiriHi, ke3aencox
€MeC KaThICYIIbUIap/Abl TaHJAay[Jbl, AKCHEPUMEHTTIH KbICKa MEp3IMiIH XoHe Olp MeKTenTe
3epTTEy/li €CKepe OTBIPBIIN, HOTHXKENEp ceOemn-canaapiblK OaillaHBICTBIH HEMece Y3aK Mep3imMii
SCep/IiH TYNKUTIKTI JaJieiepiHeH Tepl HUPPIIbIK MEAUaHbl Nai1ajgaHa OThIPHII, KbICKA MEpP31M/I1
OKBITY QJICyETiHIH aJlJIbIH ajia JoJIeNJiepiH Oepei.

KinT ce3nep: nudpasixk Mmenua, Mmeanara OarbITTaIFaH OKBITY, IIETTUIIIK KOMMYHHUKATHBTIK
KY3BIPETTLIIK, aFbUIIIBIH TUIl IETeN TUIl PETIH/E, )KOFAphl CHIHBII OKYIIbLIAPhl, aFbUILIBIH TLUTIH
OKBITY, KBa3U-DKCIIEPUMEHTTIK 3€PTTEY.
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BJIUAHUE OBYYEHUS HA OCHOBE IU®POBBIX MEJIUA HA PABBUTHE
NHOA3BIYHOU KOMMYHUKATUBHOU KOMIIETEHIIUHA Y YHAIIIUXCA
CTAPHINX KJTACCOB

AnHomayus

[Mu¢ppoBble Menua MOryT NPEJOCTAaBUTh YYaIIMMCS, HW3y4YalolUM AaHIVIMMCKUM Kak
WHOCTPaHHBIN A3bIK, Ay TEHTHYHBIH S36IKOBOM MaTepral U pealibHble BOZMOXKHOCTH JJIs1 OOIIEHUS.
OnHako SMIUPHUYECKUE JTAHHBIC O BIUSHUU OOYUYEHUS C UCIOJIb30BaHUEM ITU(PPOBBIX MeArna Ha
KOMMYHHUKATUBHYIO KOMIETEHIUIO YYaIIUXCs CTApPIIMX KJIACCOB MO-MPEKHEMY OrpaHHYEHbI. B
JTAHHOM HCCIIEJJOBAaHUU M3Yy4aJiCs BOMPOC O TOM, MPUBOAMUT JIM CHUCTEMATUYECKOE BHEAPEHUE
MaTepuajgoB IMGPOBBIX Meaua B TMPOIECC MpernofaBaHUs aHTIMHCKOTO s3blka K Oolee
3HAYUTEJIbHBIM KPATKOCPOUHBIM YIyUIIEHUSIM KOMMYHHKATUBHONW KOMITETEHIIMM B UHOCTPAHHOM
a3plke 'y ywammxcsi 10-ro Kjacca MO CpaBHEHHUIO C MPHUBBIYHBIM MPOIECCOM 00ydeHus 0e3
WCIIOJIb30BaHUS TAKUX MaTEpUasoB. Mcronb30Basics KBa3UAKCIIEPUMEHTAIBHBIN TU3alH «10-TECT
— MOCJIe-TECT» C HEAKBUBAJICHTHON KOHTPOJBHOW TPyMNION. YUacTHUKAMU CTalu 26 y4aluxcs
10-ro kiacca, M3y4aroIUX AHIVIMACKUN KaK WHOCTPAHHBIN, M3 LIKOJIBI-TUMHA3UU B AJIMaThHI
(KazaxcraH), koTopble OBUIM pasleleHbl Ha OJKCIEpUMEHTAIbHYI0 rpymmy (n = 13) u
KOHTpOJIbHYIO Tpynmy (n = 13). B TedyeHune ueThIp€x Henenb ydyaliuecs SKCIEePUMEHTATbHOM
TPYIIbl W3y4Yajdd aHIVIMICKUWA S3bIK HA ypOKaX, CHUCTEMAaTHYECKH IOCTPOCHHBIX Ha OCHOBE
MaTepHaaoB IU(MPOBBIX MW, BKIIOYas OHJIAWH-HOBOCTH, KOPOTKHE BUICOPOIUKU, HHTEPBBIO,
MOJKACTHl M OHJIAWH-CTaThU. YYalUecs KOHTPOJIBHOM TpYNIbl MPOXOIWIH Ty XK€ Y4eOHYIO
porpaMMy B paMKax MPUBBIYHOTO OOy4YeHHS M0 ydeOHMKaM. KOMMyHUKAaTUBHAS KOMITCTCHITUS
OIICHUBAJIACh C MOMOUIBIO 3a/IaHUI HA ayJAUpPOBAHHE, YTEHUE, TOBOPEHHUE U MUCHMO A0 U TOCIIEe
npoBeneHUs dKcrepuMerTa. O0e TPyMIbl MPOJSMOHCTPHPOBAIH YIYUYIICHHE PE3yIbTaToOB,
OJIHAKO DJKCIIEpUMEHTallbHAsl Tpylmna Toka3ana Oornee 3HAUYMTEIBHBIA OOIIMK Mporpecc.



Haunbonpmmuii mporpecc OBLII OTMEYEH B HaBBIKAX AyJUpPOBaHUA U TOBOPCHHA, TOTAAa KaK HABBIKH
YTEHUS M TNHCbMa YIYyYIIWINCh B MEHbLICH CTeNeHH. YUMThIBasg HEOOJBIIYIO BBIOOPKY,
HeclTyJyailHOe pacrlpeiefieHne YYaCTHUKOB, KOPOTKHH TepHoa OOydYeHUs M TPOBEICHHE
UCCIECOBaHU B PaMKax OJHOW INKOJIBI, TONyYSHHBIE PE3YJIbTAaThl Jal0T MpPEABAPUTEIBHBIC
CBHUJIETEJIBCTBA KPATKOCPOUHOTO TIOTEHIIMATA OOYUYEHHUS C UCTIONB30BaHUEM IIM(PPOBBIX MeaHa, a
HE SBJSIOTCS OKOHYATEIbHBIM JIOKAa3aTelIbCTBOM IPHUYMHHO-CICACTBCHHOW CBSI3U  HIIH
JOJTOCPOYHOro ¢ deKra.

KawueBble cjoBa: 1udpoBble  Meaua, MeAMA-OPHEHTUPOBAHHOE  OOydYeHHe,
KOMMYHHKATHBHAsA KOMIICTCHIMS B MHOCTPAHHOM A3BIKEC, AHTIINHCKUN KaK I/IHOCTpaHHI)II\/II SI3BIK,
yyaluecs: CTapIIMX KJIacCcoB, NMPENOAaBaHUE AHTIMMCKOIO s3bIKa, KBAa3HU-IKCIEPUMEHTATIbHOE
HCCIIEIOBaHHE.

Introduction

Communicative competence is a central aim of foreign language education because learners
need not only knowledge of grammar and vocabulary but also the ability to use English
appropriately in real communicative situations. Contemporary language classrooms increasingly
draw on media resources, which give learners access to authentic language, multimodal content,
and topics that can stimulate discussion and interaction. In this sense, media texts can serve not
merely as sources of information but as materials for communicative language learning.

Previous research has shown that media and digital technologies may support the
development of listening, speaking, vocabulary, and interactional skills. Media-based instruction
can expose learners to language in context, combine visual and auditory input, and create
opportunities for learners to interpret, discuss, and respond to meaningful content. At the same
time, studies differ considerably in how they define and measure communicative competence.
Some focus on separate language skills, while others include pragmatic, sociocultural, interactive,
or strategic dimensions. In addition, much of the experimental evidence has been obtained with
university students, whereas studies involving secondary-school learners more often examine
perceptions, media habits, motivation, or self-efficacy rather than direct changes in communicative
performance.

This gap is particularly relevant for senior school students, who are expected to move beyond
basic language reproduction and use English to understand information, express opinions, and
participate in discussion. The present study therefore examined whether systematic integration of
digital media materials into English lessons was associated with greater short-term gains in
communicative competence among Grade 10 EFL learners than regular instruction alone. In this
study, “digital media” refers to online news reports, short videos, interviews, podcasts, online
articles, and other multimodal English-language materials used in digital format. The term “mass
media” is used only when referring to the broader media environment from which such digital
materials derive.

Literature Review

Foreign language communicative competence refers to learners’ ability to use a foreign
language effectively and appropriately in meaningful communication. Models of communicative
competence generally emphasize that successful communication requires more than grammatical
accuracy; it also involves discourse organization, sociolinguistic appropriateness, and strategic
language use (Mart, 2018). However, researchers operationalize the construct differently. Some
studies assess individual skills such as listening, reading, speaking, writing, vocabulary, or
pronunciation, while others include pragmatic, intercultural, interactional, or strategic abilities
(Baimakhan et al., 2024; Bushi, 2021; Oryngali, 2025). Several empirical studies also rely on
researcher-designed tests, rubrics, or perception-based measures without clearly linking them to
an established competence model (Cabana-Basilan & Entimano, 2026; Khlyzova, 2019).

This inconsistency matters because the effectiveness of media-based instruction should be
judged through learners’ communicative performance rather than through media exposure or



learner perceptions alone. In the present study, communicative competence was operationalized
as learners’ ability to comprehend and produce spoken and written English in meaningful
communicative situations. The assessment focused on four observable performance areas:
listening comprehension, reading comprehension, speaking, and writing. Speaking and writing
were evaluated through analytic rubrics assessing fluency, coherence, vocabulary, grammatical
accuracy, communicative appropriateness, and task fulfillment. Although this operationalization
does not capture every dimension of communicative competence, such as intercultural or strategic
competence, it provides a measurable classroom-based approximation appropriate for a short-term
school intervention.

Media resources have long been considered valuable in language education because they
provide linguistic, cultural, and communicative input beyond conventional textbooks. Studies have
examined films, video, news, radio, podcasts, websites, and other media texts in relation to
language skills, vocabulary development, intercultural awareness, and communication (Bushi,
2021; Gregori Signes, 2001; Khamrabaeva, 2023). Yet the pedagogical potential of media does
not automatically demonstrate its effectiveness. Much of the literature remains conceptual or
descriptive, proposing media-based activities without experimentally testing their influence on
communicative competence (Gregori Signes, 2001; Rubtsova & Devdariani, 2021).

Empirical research generally suggests positive effects of media-supported language learning,
although the strength of the evidence varies by educational level, research design, and outcome
measure. Studies involving secondary-school learners have mainly explored perceptions, learning
effort, self-efficacy, or related outcomes rather than measuring communicative competence
directly (Cabana-Basilan & Entimano, 2026; Gen¢ & Koksal, 2021; Shen & Li, 2024). More direct
evidence comes from intervention studies with university students. Khlyzova (2019) reported
differences between experimental and control groups after media-oriented instruction, while
Oryngali  (2025) found improvement following a pre-/post-intervention  design.
Mukhanbetbekkyzy and Kunakova (2025) likewise examined mass-media-based instruction using
experimental and comparison groups. However, these studies focused on university learners, and
their assessment procedures often lacked detailed reliability and validity evidence.

Thus, there is insufficient evidence combining senior school learners, a quasi-experimental
pre-test/post-test design with a comparison group, and direct assessment of communicative
performance within digital media-based instruction. The present study addresses this gap by
examining the effect of systematically integrated digital media materials on the communicative
competence of Grade 10 EFL learners.

Research design and participants

The study employed a quasi-experimental pre-test—post-test design with a non-equivalent
comparison group. It was conducted at School-Gymnasium No. 86 in Almaty, Kazakhstan, and
involved 26 Grade 10 EFL learners aged approximately 15-16 years. The students belonged to
one Grade 10 class that was already divided into two English-language instructional groups of 13
students each. One group was designated as the experimental group (EG, n = 13), and the other as
the comparison group (CG, n = 13). Because the groups were pre-existing instructional groups,
individual random assignment was not possible.

Both groups followed the same general English curriculum and participated in the study for
four weeks. Before the intervention, the groups were compared on their pre-test total and
component scores to assess their initial comparability. No statistically significant between-group
differences were found for listening (U = 100.00, p = .438), reading (U = 99.50, p = .453), speaking
(U =100.50, p =.423), writing (U = 106.50, p = .266), or total scores (U = 101.50, p = .397). The
experimental group had a mean pre-test total score of 55.46 (SD = 8.71), compared with 52.38
(SD = 8.45) for the comparison group. Therefore, the groups were considered broadly comparable
at baseline.

Intervention



The intervention lasted four weeks and consisted of 12 English lessons per week, with each
lesson lasting 45 minutes. In total, the experimental group received 10 media-based lessons during
the intervention period. All lessons were delivered face-to-face in the regular classroom. The
experimental group was taught by the researcher, while the comparison group was taught by the
English teacher who normally taught that group. Both groups studied equivalent curriculum topics
during the intervention period.

The experimental group received instruction in which digital mass-media materials were
systematically integrated into regular lesson procedures. The materials included online news
reports, short news videos, interviews, podcasts, online articles, and other authentic or adapted
multimodal texts in English. Materials were selected according to their relevance to Grade 10
learners, linguistic accessibility at approximately B1 level, connection to curriculum topics, and
potential to generate communicative interaction.

Each media-based lesson followed a consistent structure. Lessons began with pre-viewing
or pre-reading activities designed to activate learners' background knowledge and introduce key
vocabulary. Learners then completed comprehension tasks based on the selected media text. This
was followed by post-viewing or post-reading communicative activities, such as pair and group
discussions, information exchange, opinion sharing, summarizing, role-play, and short written
responses. Each lesson ended with a productive speaking or writing task connected to the media
content.

The comparison group studied the same curriculum content through regular textbook-based
instruction and conventional classroom activities without the systematic use of digital media
materials. Intervention fidelity was monitored through lesson plans, teacher logs, and classroom
observations. These records were used to verify that the planned instructional procedures were
implemented throughout the four-week intervention.

Assessment instrument

Foreign language communicative competence was measured using researcher-developed
parallel pre-test and post-test assessments. Each assessment consisted of four components:
listening (20 points), reading (20 points), speaking (30 points), and writing (30 points), yielding a
maximum total score of 100 points. The listening and reading components each consisted of 10
test items, with each item worth 2 points. Thus, each receptive skill had a maximum score of 20
points. These tasks assessed learners' comprehension of main ideas, specific information, and
language in context. Speaking and writing were assessed using analytic scoring rubrics, each
comprising five criteria rated on a six-point scale from 0 to 6. Each productive skill had a
maximum score of 30 points. The speaking rubric assessed fluency, vocabulary, grammatical
accuracy, coherence, and communicative appropriateness. The writing rubric assessed content and
communicative effectiveness, organization and coherence, vocabulary, grammatical accuracy, and
appropriate language use.

The assessment was developed with reference to Bl-level CEFR communicative
descriptors and adapted to the learners' age and educational context. The assessment materials
were reviewed by two experienced EFL teachers, who evaluated the alignment of the tasks with
the intended construct, the appropriateness of the language level, the clarity of the instructions,
and the suitability of the scoring criteria. In addition, three teacher colleagues reviewed the
materials and provided feedback on task clarity and suitability. Before the main study, the
assessment was piloted with four students from a different class who did not participate in the
intervention. Feedback from the expert review and pilot testing was used to identify and address
potential problems with task instructions and assessment procedures.

Speaking and writing performances were independently scored by two trained raters using
the analytic rubrics. Before scoring, the raters participated in a calibration session and practiced
scoring sample responses. Inter-rater reliability was to be examined using the intraclass correlation
coefficient (ICC) for total rubric scores. Any disagreements between the raters were resolved
through discussion.



The pre-test and post-test were designed as parallel forms. They had the same structure,
task types, point allocation, and scoring criteria, but used different texts and tasks of approximately
equivalent difficulty.

Data Analysis

Descriptive statistics, including means, standard deviations, medians, and score ranges,
were calculated for the pre-test, post-test, and gain scores for both groups. Gain scores were
calculated by subtracting each participant's pre-test score from their post-test score.

The normality of the score distributions was examined using the Shapiro-Wilk test and
visual inspection of histograms and Q-Q plots. Given the small sample size and the non-
randomized nature of the study, non-parametric tests were used as the primary inferential analyses.

Within-group changes from pre-test to post-test were analyzed using the Wilcoxon signed-
rank test. Between-group differences in gain scores were examined using the Mann—Whitney U
test. Effect sizes were reported as rank-biserial correlations.

As a supplementary analysis, an analysis of covariance (ANCOVA) was conducted with
the post-test total score as the dependent variable, group as the fixed factor, and pre-test total score
as the covariate. The assumption of homogeneity of regression slopes was examined by testing the
interaction between group and pre-test total score. The interaction was not statistically significant
(p = .165), supporting the use of the ANCOVA model.

Statistical significance was set at p < .05. Exact p-values were reported to three decimal
places, while values below .001 were reported as p < .001.

Results

Before the intervention, the experimental and comparison groups demonstrated broadly
similar overall performance. The experimental group obtained a mean pre-test score of 55.46%,
while the comparison group obtained 52.38%. After the four-week intervention, the experimental
group’s mean score increased to 61.77%, whereas the comparison group’s mean score increased
to 53.69%. Thus, the experimental group improved by 6.31 percentage points, compared with 1.31
percentage points in the comparison group.

Table 1. Overall pre-test and post-test performance

Group Pre-test Post-test Improvement
Experimental group 55.46% 61.77% +6.31 pp
Comparison group 52.38% 53.69% +1.31 pp

The Wilcoxon signed-rank test indicated a statistically significant improvement in the
experimental group's total score (W =0, p < .001). The comparison group also demonstrated a
statistically significant improvement in total scores (W = 0, p <.001). The Mann-Whitney U test
revealed a statistically significant difference between the groups in gain scores (U = 169.00, p <
.001), with all experimental-group gain scores exceeding those of the comparison group.

The supplementary ANCOVA, controlling for pre-test performance, indicated a
statistically significant effect of group on post-test total scores (p < .001). These results suggest
that the experimental group demonstrated greater short-term gains in overall communicative
performance than the comparison group during the intervention period.

At the component level, the experimental group improved in all four areas. As shown in
Table 2, the largest gain was observed in listening, which increased from 65.77% to 75.00%, a rise
of 9.23 percentage points. Speaking increased from 50.77% to 58.72%, or by 7.95 percentage
points. Reading improved from 63.85% to 68.85%, and writing increased from 47.69% to 51.28%.



The comparison group showed smaller changes across all components. Its largest gain was in
reading, which increased by 3.85 percentage points, while changes in listening, speaking, and
writing were relatively limited.

Table 2. Changes in individual communicative competence components

Component Pre-test Post-test EG Pre-test Post-test CG
(EG) (EG) Improvement  (CG) (CG) Improvement

62.31%  63.85%

+9.23 pp +1.54 pp

65.77%  75.00%
63.85%  68.85% +5.00 pp 60.77%  64.62% +3.85 pp

Speaking 50.77%  58.72% +7.95 pp 48.21%  48.72% +0.51 pp
47.69%  51.28% +3.59 pp 44.36%  44.62% +0.26 pp

Overall, the experimental group demonstrated greater short-term improvement in
communicative performance than the comparison group. However, given the small sample, non-
random assignment, and short duration of the intervention, these findings should be interpreted as
preliminary evidence of an association between the intervention and short-term gains rather than
as definitive evidence of causality.

Discussion

The findings indicate that four weeks of digital media-based instruction were associated with
greater improvement in foreign language communicative performance than regular instruction
alone. Although both groups made some progress, the experimental group showed a larger overall
gain and more noticeable improvement in listening and speaking. Given the quasi-experimental
design, these results do not permit strong causal inference. Nevertheless, the combination of a
comparison group, pre-test measurement, and a statistically significant difference in gain scores
provides preliminary evidence that systematically integrated digital media materials may have
contributed to the observed short-term improvement.

The stronger gains in listening and speaking may be related to the audiovisual and interactive
nature of the intervention. Digital media materials exposed learners to spoken English supported
by visual and contextual information, which may have provided intensive listening practice. In
addition, the lessons required learners to discuss media content, exchange information, express
opinions, and respond to communicative tasks. These activities likely created more opportunities
for oral language use than conventional comprehension exercises. The smaller improvement in
writing may reflect the short duration of the intervention, as written communicative ability usually
requires more sustained and systematic practice.

The comparison group also improved, which was expected because students continued to
receive regular English instruction. However, the substantially larger gain in the experimental
group suggests that the observed difference cannot be explained solely by normal classroom
learning. The digital media materials appear to have provided additional contextualized input and
communicative opportunities that were less prominent in the regular instructional condition.

These findings are broadly consistent with previous research indicating that media-supported
and digitally enriched instruction can contribute to language and communication skills (Khlyzova,



2019; Oryngali, 2025; Mukhanbetbekkyzy & Kunakova, 2025). The present study extends this
evidence to senior school learners by using a pre-test/post-test comparison design and by assessing
four components of communicative performance.

Several limitations should be considered. First, the sample included only 26 Grade 10
students from one school in Almaty, which limits generalizability. Second, the intervention lasted
only four weeks, so the sustainability of the observed gains remains unknown. Third, the groups
were pre-existing instructional groups rather than randomly assigned groups, and possible
differences in motivation, teacher style, classroom climate, or out-of-school media use cannot be
excluded. Fourth, the assessment was researcher-developed. Although it was reviewed by experts,
piloted, and scored using analytic rubrics, it measured a selected set of communicative
performance indicators rather than the full range of communicative competence. Finally, the study
did not examine different types of digital media separately, so it cannot determine whether video,
podcasts, news texts, or other formats had different effects.

Despite these limitations, the results suggest that digital media materials can be a promising
complementary resource in secondary-school English instruction. Future research should use
larger and more diverse samples, random assignment where feasible, longer interventions, delayed
post-tests, and validated multidimensional measures of communicative competence. Future studies
should also compare the effects of different media types on specific components of communicative
competence.

Conclusion

This study examined the effect of digital media-based instruction on the short-term
development of foreign language communicative competence among Grade 10 EFL learners. Both
groups improved during the four-week period, but the experimental group demonstrated a greater
overall gain, particularly in listening and speaking. The findings provide preliminary evidence that
the systematic integration of digital media materials can complement regular English instruction
by offering contextualized language input and additional opportunities for communicative
language use.

Nevertheless, the small sample, non-random assignment, single-school setting, short
intervention period, and use of a researcher-developed assessment limit the generalizability and
causal interpretation of the findings. Further research should examine the effects of digital media-
based instruction over longer periods, with larger and more diverse samples, delayed post-tests,
and more comprehensive measures of communicative competence.
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