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TPYAHOCTHU B OCBOEHUM HABBIKOB UTEHHW S HA AHI'JIMMCKOM S3BIKE U
IIYTHU UX ITPEOJOJIEHUA

Aunomayus

JInst MHOTHX M3YyYaloluX aHTJIMHCKUN S3bIK PA3BUTHE HABBIKOB UTEHUS MPEJICTABIIIET COOOM
3HAYUTENBHYIO TPYAHOCTh. DTO CBSI3aHO ¢ TaKUMHU (DaKTOpaMH, KaK OTPAaHHYEHHBIN CIOBAPHBIN
3amac, HeJIOCTaTOYHBIN YPOBEHb ()OHOBBIX 3HAHUM, HE3HAHUE OTACIBHBIX TPAMMATUYECKUX TEM U
TPEBOXKHOCTh, BO3HHKAIOIIAas Tpu uTeHUH. CTpemsich OKa3aTh MOAJEPKKY OOyYarolIuMcs,
MPETNoIaBaTeNId YacTO CTAJIKWBAIOTCS C PSAIOM THUIMYHBIX 3aTPyAHEHUH, KOTOPBIE MOAPOOHO
paccMaTpuBalOTCs B JaHHOW cTaThe. PelieHWe NaHHBIX TPOOJIeM BO3MOXKHO MOCPEACTBOM
MPUMEHEHHUS CTPYKTYPHUPOBAHHBIX MOIX0/I0B, BKIIOUYAIOIINUX OTOOP ayTEHTHYHBIX U JTOCTYITHBIX
[0 YPOBHIO TEKCTOB, HMCIIOJIb30BAHUE AKTUBHBIX CTPATEIMi UYTEHUS HA 3aHATHAX, a TaKKE
peryJIIpHYyI0 TPEHHPOBKY HaBbIKa YTEHUS. Takol KOMIUIEKCHBIN MMOIXOJ CIIOCOOCTBYET Oosee
3¢ (heKTUBHOMY YCBOCHHIO MaTepuana u (HOPMHUPOBAHMIO YCTOMYMBOM  UUTATENbCKON
KOMIIETEHIINH Ha aHTJINHCKOM SI3BIKE.

Knwuegwie cnosa: unmencusnoe umenue, IKCMeEHCUGHOE YmeHue, NOHUMAHUe NPOYUMAanHo20,
noobop mexkcma, aymeHmudHble MmeKCmol, MOMUBAYUsL K YUMeHUI0, Cmpame2uul YmeHusl.
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AFBLTIIBIH TUITHAE OKY JAFIBIJTAPBIH MEHTEPYIETT KHBIHIBIKTAP
"KOHE OJIAPJIBI IIENTY KOJIIAPBI

Anoamna

KemnrereH arbUIIBIH TIIH YHpPEHYLIIEp YILIiH OKY JaFbICBIH JAMBITY KYP/AEi OOJIBIN KeJe/i.
Bbyn kypneninik ydpeHymIiHiH KeOiHece MIeKTeyJi CO3/iK KOPBIMEH, Tl Typajbl aKMapaTThIH
KETKIUTIKCI3IIrIMeH, Kei0ip rpaMMaTHKAIBIK TaKbIPBIITAPBIH MEHIepPIIMETeHAITIMEH )KOHE OKY
nporecine OaiaHBICTBl yaWbIMBIMEH OaifmaHpICThl Oomansl. Myramimaep perinae 013
OKYIIbIJIapFa arbUIILIBIH TUIIHAE €pKIH OKyFa KOMEKTECYre YMTBUTYy MPOILECCIHJIE, OJapIblH KUl
Ke37IeceTiH KoOiHece MIeTel TUT YUPEeHYIIIepre OpTakK KeAeprijepre Tam 00JaThIHBIH OaiKaliMBbI3.
Ochl Makayiajia arainFad IIEeTeNl TUTIH YHPEHYIIUIePAiH aFbUINIBIH TUTIHIE OKY JaFAblIapbiH
MEHrepyAeri KUbIHABIKTaphl erkeil-Terkeilsli KapacTelpbliaabpl. byn mMocenenepl miemry yIiiH
HKYHeINl j)KOHe MaKCaTThl TOCUIIep KakeT. ATan aWTKaHZa, OKYIIbUIApJAbIH TiJl MEH JeHTreiliHe
coiikec OKy MOTIHAEpIH ipiKkTey, cabak OapbhIChIHAA OENICEeH Il OKY CTpaTerusIapblH €HII3y JKoHE
OKY Jaf/IbICBIH TYPAKThI TYPJE AaMBITY YChIHBUIAAbI. OKy OapbICBIHIA KOJTAWIBI CTpaTerHsIap bl
KYHeni TypAe KOJJaHy MyFajimzepre OKyIIbLIapblH OKY KaOieTTepiH TepeHipeK HaMbITyFa
MYMKIHJIIK Oepei.

Kinm ce30ep: unmencusmi oKy, 9KCmeHCusmi 0Ky, MdMIiHOI MYCIHY, MomMiH Manoay,
aymenmmi Mominoep, OKy2a MOMUeayus, 0Ky Cmpameusiapbol. .
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CHALLENGES FACED BY LEARNERS IN DEVELOPING ENGLISH READING
SKILLS AND STRATEGIES FOR OVERCOMING THEM

Abstract

Many English language learners may find reading practice challenging. This can be due to
problems such as having limited vocabulary, insufficient background knowledge about language,
inadequate coverage of essential grammar topics, and also reading anxiety the learners may have
while learning new language. As we, teachers, try to help these learners to read in English easily
we may often find them struggling with common problems mentioned above, which will be
discussed further in this article. Undoubtedly, these challenges can be solved through some
structured methods, which may involve selecting appropriate reading materials, active reading
strategies to use while reading in English, and practicing reading regularly. This article suggests
practical ways how teachers can help learners to read in English without any challenges. One
important method is choosing reading materials that match the learner’s language level and are
interesting and relevant to their lives. When students enjoy what they read and understand most of
the words and grammar, they are more likely to stay motivated to read in English. By using these
approaches, teachers can support their students more effectively and help them become better
readers.

Keywords: intensive reading, extensive reading, reading comprehension, text selection,
authentic texts, reading motivation, reading strategies.

Introduction Reading can be considered as foundation of language learning process. This
skill is often a struggle for English language learners. These challenges can be linguistic barriers,
cognitive overload, psychological factors such as anxiety and low motivation that can make
reading even more difficult for learners. The key to finding solutions to these issues is identifying
them. The article discusses common challenges faced by learners and a few tips to improve English
reading comprehension.

Problems Learners Encounter While Reading in English

To start with, insufficient vocabulary is one of the most crucial obstacles while reading in
English. For example, if learners have too many unknown words while reading, they can not
comprehend what they are reading and the reading speed becomes very slow. Undoubtedly, it leads
to fatigue and disappointment. Lack of a vocabulary base means that the learners cannot
understand even basic words and reading becomes an overwhelming task for them. [7]

In addition to that, many complicated grammar rules due to their inadequate coverage can
confuse and frustrate not only the native English speaker, but the learner who is learning English
as a second or third language. For example, the sentences that are long and complex, as well as
those containing clauses, the passive voice, and idiomatic expressions confuse learners and lead
to misunderstandings or misinterpretations of the text. [4]

Furthermore, reading comprehension needs background knowledge, which can be a challenge
in addition to vocabulary and grammar difficulties the learners may have while reading in foreign
language. On the other hand, readers with prior knowledge about language as knowing some
cultural events, idioms and terminology find it easier to understand a text. It is because a lot of
reading texts in English makes reference to cultural events, idioms, and historical contexts that
may not be known to non-native speakers. This background knowledge gap can increase reading
difficulty for learners learning English as a second or third language. [3]



In addition, learners' engagement with English texts is severely affected by reading anxiety.
Finally, some learners read in English with anxiety, either hoping that they will understand what
they read, and easy that they would make mistakes when they have to read aloud. This
apprehension might stop the learners from interaction with the English texts and would reduce
their chances of practicing reading.[5]

A second major problem is poor reading strategies. There are learners that are not familiar with
some reading strategies such as skimming, scanning, or inferring meaning through context.
Instead of using the strategies mentioned above, they might resort to translating word for word,
which slows down their reading pace and impacts their overall understanding of the text.
Undoubtedly, reading in English without using effective strategies could make the process even
more challenging. [10]

Tips to Help Students Read Better

If vocabulary is limited, the learners can engage themselves with reading material in different
forms like graded readers, articles or books that they are able to enjoy. Learners can also guess the
meaning of new words by looking at the context when they read. This helps them learn new words
without using a dictionary. They can also keep a simple vocabulary notebook and write down new
words they find. Over time, this helps them get used to new words naturally. [11]

Reading different text types can also be good practice. Reading diverse texts such as news
stories, works of fiction, academic papers, blogs can teach learners to become acquainted with
various styles of writing. This variety improves their comprehension skills and familiarizes
learners with various reading texts in English. [8]

Active reading strategies are another key element in understanding texts better. When studying
learners should practice techniques that help them read effectively. For example, skimming
(reading quickly for the main ideas) and scanning (looking through a text to find specific
information, rather than reading it all) In addition to that, predicting meaning of new words from
context and writing a short summary after reading would help to comprehend the text better. [2]

Also, there can be culturally rich texts, to understand them there is a need to have background
knowledge. To get background knowledge, the learners should consume English-language media
and read more about history, traditions, and current events in English. It is because knowledge
about culture improves reading comprehension and build confidence to read in foreign language.
[1]

Another way to improve reading skills is the reduction of reading anxiety. The reading anxiety
of learners can be reduced by identifying and putting realistic reading goals, rewarding small
progresses they made after reading texts, and reading pleasurable content. Indeed, if all of those
things done within relaxing environment, the reading can become interesting activity for learners.
[5]

Furthermore, technology can also provide extensive help to comprehend the texts better. For
example, electronic books with glossaries, reading clubs, and language apps are great digital tools
with the opportunity to translate words that can make reading in English more interesting. The use
of audiobooks and subtitles would also assist learners to develop not only reading comprehension
but also listening concurrently. [12]

Developing a Reading Habit

Moreover, consistency is a key element in improving reading skills. Readers who turn reading
into a daily habit tend to do better over time in terms of comprehension and fluency. For instance,
If the learners set aside time to read a little each day, even if it is just 15 to 20 minutes, the learners
will make it through a lot of books over time. Also, selecting reading materials that are interesting
and appropriate for the learner's language level is also an important factor. In case students ask,
teachers can help in this case to find and select language-appropriate books for their students.
Undoubtedly, reading the materials which the learners want to read supports motivation and
engagement. [11]

As it was mentioned above, learners can also identify and put their own reading goals to check
their own progresses. Such objectives can be writing down the number of pages they read a day,



summarizing what the learners read by writing short summary after reading, or retelling the reading
content to friends.

The Role of Extensive Reading

Another approach called “extensive reading”, which involves learners reading books and other
texts well within their ability range, has been shown to promote vocabulary growth, increase
reading fluency and comprehension, lead to better achievement in reading overall. Unlike
intensive reading, which focuses on closely analyzing short texts and their vocabulary, extensive
reading allows learners to read longer texts for general understanding. This method helps students
engage with the story and ideas more naturally, without needing to focus on every single word.
Research by [9], has shown that students who regularly practice extensive reading often develop
more positive attitudes toward reading and feel more confident when reading in English.

Teachers and language programs might supply graded readers, refer exciting books, and
develop reading contests attachments motivation to read widely in English.

Encouraging Peer Interaction and Teacher Support

Another valuable approach to improve reading in English involves peer interaction and teacher
support. Undoubtedly, group reading activities, class discussions based on reading materials, and
reading circles can make the reading process more engaging and collaborative for learners. Peer
discussions allow learners to share their personal views, ask some questions about some confusing
passages if there are any, and build confidence in their reading abilities. Therefore, collaborative
learning fosters a supportive environment where learners are more motivated to read and
participate actively during class activities conducted in class specifically for improving reading
skills. (Harmer, 2007).

Furthermore, teachers also play a significant role in motivating students to read in English. They
can guide learners in choosing appropriate reading materials, demonstrate effective reading
strategies to use while reading, and provide constructive feedback based on the learners’ reading
performances. Teachers who create in students a positive attitude toward reading and share their
own reading experiences can inspire students to view reading not as a overwhelming and boring
task, but as an enjoyable activity.

In addition to that, structured classroom activities such as paired reading, reader response
journals, and thematic discussions can make reading more interesting activity. Teachers may also
implement scaffolding techniques to support learners gradually, such as pre-teaching vocabulary,
previewing texts, and using graphic organizers. As a result, with the ongoing support from
teachers, learners develop the autonomy and confidence needed to read more complex English
texts independently.

Conclusion

The learners who find reading in English difficult, can combat their struggles by developing
vocabulary, familiarising themselves with different types of text and learning effective reading
strategies and practicing them while reading in English. A reduction of anxiety and the use of
innovative digital tools can increase reading motivation and improve reading comprehension.
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