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Anoamna

byn makanajga arbUIIBIH TUTIH OKBITYAAFbl TAaKbIPBINTHIK aFbUIIIBIH MaKal-MOTENICPiHIH YIT
MOJICHUETIHIH KOPiHICI PETIHIETI pesi KapacThIpbUiaabl. Makan-MaTenaep YKbIMIBIK JaHATIBIKTHI,
MOPAaJIbIBIK KYHIBUIBIKTApbl JKOHE YJITTBHIK TYHHETAHBIM/IBI CAKTAHTBIH MaHBI3JbI TUIIIK JKOHE
MO/IeHH OIpIIKTep peTiHAe CcHumarTajaibl. 3eprreyle OoTOachl, €HOEK, IOCTBIK, OUIIM XKoHe
JICHCAYJbIK TaKbIPBIITAPbIHA KATBICTHI MaKaJl-MITeIAEPIiH OLUTiM amybuIapAblH KOMMYHHUKATHBTIK
KY3BIPETTUIIIT MEH MOJIEHHETapalblK TaHBIMBIH JaMbBITYJarbl MaHBI3Bl TalJaHanbl. Makanana
MaKaJl-MOTeNIepAiH TeK KOpKeM TIUIMIK Kypal FaHa €MeC, COHBIMEH Karap CO3[iK KOp/bI
OalbITaThIH, COMIICYy NaFIbUIAPBIH KETUIIPETIH KOHE CHIHU OWJAayAbl JaMBITATBIH THIMII OKY
Marepuanbl ekeHairi kepcerinemi. COHBIMEH KaTap MaKal-MOTEeNJepAi TaKbIPHINTHIK TYPFHIIAH
YUBIMAACTBIPYIIBIH KOHTEKCTIK OKBITYJIBI JKCHUIACTETIHI JKOHE TUIAI OMIpIiK TaxipuOemeH
OailIaHBICTHIPATHIHBI AHKBIHAANA bl AFBUIIIBIH J)KOHE aHa TLTI MaKaJl-MOTENAEPIH CaBICTHIPMAIIbI
TaJNJay MOJICHHUETAPANBIK KY3BIPETTUIIKTI JAMBITYFa BIKIAJ €TETiHI aHBIKTAJAbL. 3epTTey
HOTHIKEJIEPl TaKBIPBINTHIK aFbUIIIBIH MAaKaI-MOTENJIEPiH OKBITY YEpiCiHE €HTi13y MOJICHH TYCIHIKTI
TEPEeHJAETIN, TUAI MaFblHAIBI 9pi KOMMYHHUKATHBTIK OarbITTa MEHIrepyre MYMKIHIIK OepeTiHiH
TTAJIEI S .
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POJIb TEMATUYECKHNX AHTI'JIMMCKHUX MMOCJIOBHUI] B OFYYEHUU KAK
OTPAKEHMA KYJAbTYPHOM )KU3HU HAPOJA

Anunomauyus
B nanHOl cTaTthe paccMaTpUBAET Csl POJIb TEMATHUYECKUX AHIVIMICKUX ITOCJIOBMII B IIPEIOaBa-
HUW aHIJIMACKOTO S3bIKAa KaK OTPakKeH M KyJIbTYpHOM >XM3HM Hapo na. IlocimoBuubl paccmar-
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PUBAIOT Csl KAK BaX HBIC SI3BIKOBBIE U KYJIBTYpP HBIC €IMHMUIBI, COXPAHSIOIIHME KOJJICKTHBHYIO
MyZApOCTb, MOpajb HbIE LEHHOCTH M HALMOHAJIBHOE MHUPOBO33peHuE. B uccienoBaHuM aHau-
3UpYeT s, KaK TeMaTHYECKHE IMOCIOBHUIIBI, CBSI3aH HBIE C CEMbEH, TPYIOM, Ipyk00ii, oOpa3oBa-
HUEM U 3J0pOBbEM, CIOCOOCTBYIOT PA3BUTHUI0 KOMMYHHMKATUBHOW KOMIIETEHIIMH M MEXKKYJb-
TYpPHOH OCBEZOMIIEHHOCTH OOydaromux cs. B cTarbe mokas3aHo, YTO MOCIIOBHIIBI BBICTYIAIOT HE
TOJIBKO KaK CTWJIMCTUYECKHE BBIPAKEH Hs, HO U KaK ayTeHTUY Hble yuyed Hble Marepuaibl, 000-
railaronIe CjaoBap HbIA 3aIac, pa3BUBAIOIIME HABBIKM INOBOPEH M U KPUTHYECKOE MBIIICHUE.
Ocoboe BHMMaHUE YZAENSeT €A TEeMaTU4eCKOH OpraHM3aluu IMOCJIOBHIl, KOTOpas CHOCOOCTBYET
KOHTEKCTHOMY OOYYEHHMIO M TOMOTAET CBS3BIBATh S3bIK C JKU3HEHHBIM oOIbITOM. Kpome Toro,
MOAYEPKUBAECT Cs1 3HAYCHHE CPABHUTENb HOIO aHAIM3a AHIIMMCKUX W POJHBIX ITOCIOBHUL IUIA
Pa3BUT Ml MEKKYJbTYPHOW KOMIIETEHLIHMH. Pe3ynpTa Thl MCCIIEOBAaH M IOKAa3bIBAIOT, YTO HH-
Terpan, s TEMaTHYECKUX AHIVIMHCKUX IOCJIOBMIl B Ipolecc oOyueH Hus crocoOcTByeT Oosee
riyOOKOMY TOHUMAHMIO KYJIbTYPHl W JeNIaeT M3y4YeHHE s3blKa OoJiee COJepKATeIbHBIM M KOM-
MYHHUKAaTUBHO OPUEHTUPOBAHHBIM.

KiroueBeie ciioBa: TeMaTHYECKUE ITOCIOBHUIBI, NPENOAABAHNUE AHITIMHCKOIO SI3bIKA, KYJbTYpa,
MEXKYJIbTypHasi KOMIICTCHLIUsA, KOMMYHUKATHBHAs KOMIIETEHIl Ms, S3BbIKOBas KapTHHA MUpA,
KYJIBTYD HbI€ IEHHOCTH
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THE IMPORTANCE OF THEMATIC ENGLISH PROVERBS IN TEACHING AS
THE SOURCE OF CULTURAL LIFE OF THE NATION

Abstract. This article examines the role of thematic English proverbs in teaching English as a
reflection of the cultural life of a nation. Proverbs are considered important linguistic and cultural
units that preserve collective wisdom, moral values, and national worldview. The study analyzes
how thematic proverbs related to family, work, friendship, education, and health contribute to the
development of learners’ communicative competence and intercultural awareness. The article
demonstrates that proverbs function not only as stylistic expressions but also as authentic teaching
materials that enrich vocabulary, improve speaking skills, and develop critical thinking. Special
attention is given to the thematic organization of proverbs, which facilitates contextual learning and
helps students connect language with real-life experiences. In addition, the study highlights the
importance of comparative analysis between English and native-language proverbs in promoting
intercultural competence. The findings show that integrating thematic English proverbs into
language teaching enhances cultural understanding and supports more meaningful and
communicative language learning.

Keywords: thematic proverbs, English language teaching, culture, intercultural competence,
communicative competence, linguistic worldview, cultural values

Introduction:

Language is not on ly a means of communication but also a reflection of a nation’s culture,
history, and worldview. In the context of globalization and the rapid development of international
communication, the English language has become one of the most important tools for intercultural
interaction. It is no longer studi ed on ly as a system of grammatical rules and vocabulary, but as a
means of communication that reflects the culture, traditions, values, and worldview of its speakers.
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Therefore, modern approaches to English language teaching emphasize not on ly linguistic
competence but also sociocultural and intercultural competence. In th is regard, cultural elements of
language play a crucial role in helping learners understand how language functions in real-life
communication and how meaning is shap ed by cultural context.

One of the most significant cultural components of language is proverbs. Proverbs are short, fix
ed expressions that convey collective wisdom, moral values, and life experience of a particular
society. They are wide ly us ed in everyday communication and are deep ly root ed in the history
and culture of a nation. English proverbs, in particular, reflect the worldview of English-speaking
communities and provide insight into their attitudes toward life, work, relationships, education, and
human behavior. Because of their figurative and symbolic nature, proverbs are not on ly linguistic
units but also cultural texts that carry implicit meanings.

The role of thematic English proverbs in foreign language teaching can be explain ed through the
concepts of primary and secondary linguistic personality. According to Ayapova's theory of the
ontogenes is of speech act, a child enters school as a primary linguistic personality who already
possesses oral communicative competence in the native language. During the first years of
schooling, the learner develops literacy skills, and by approximate ly the third grade acquires all
four language skills-listening, speaking, reading, and writing- in the mother tongue. Consequent ly,
the native language becomes the foundation for cognitive development, cultural identity, and the
formation of national consciousness. Th is linguistic and cultural experience serves as the bas is for
further foreign language acquisition. When learners begin studying a foreign language, they
encounter a new linguistic and cultural system. At th is stage, the formation of a secondary
linguistic personality and secondary language consciousness begins. As not ed by Kunanbayeva,
foreign language education aims not on ly at linguistic competence but also at the development of a
secondary linguistic personality capable of understanding and interpreting another culture. Since
learners already possess a well-develop ed primary linguistic consciousness, they inevitab ly
compare the new cultural concepts with those existing in their native language and culture.

This comparative process is close ly connect ed with Vygotsky's concept of inner speech.
According to Vygotsky, inner speech serves as a cognitive mechanism through which individuals
process, interpret, and internalize new knowledge. Therefore, when students study English
proverbs, cultural meanings are interpret ed through the prism of their native language
consciousness. As a result, two cultural systems coexist and interact in the learner's mind, leading to
an automatic comparison of cultural values, traditions, and worldviews. Furthermore, Passov
emphasiz ed that foreign language education should be view ed as a dialogue of cultures rather than
the simple acquisition of linguistic forms. Proverbs represent condens ed expressions of national
experience and cultural wisdom; therefore, their study creates conditions for intercultural dialogue.
Through the analys is of English and Kazakh proverbs, learners identify both universal human
values and cultural ly specific features, contributing to the development of intercultural
communicative competence. Thus, thematic English proverbs function as an effective means of
forming a secondary linguistic personality and promoting cultural awareness through the interaction
of two linguistic and cultural consciousnesses.

Thematic English proverbs can be classifi ed according to different areas of life, such as
friendship, honesty, hard work, success, education, and human relationships. Each thematic group
reflects specific cultural values and social norms. For example, proverbs relat ed to work often
emphasize diligence and responsibility, while those relat ed to relationships highlight trust, respect,
and emotional balance. By studying these expressions, learners gain access to cultural knowledge
that is not always explicit ly taught in traditional language lessons. The importance of integrating
proverbs into English language teaching is wide ly recogniz ed in modern linguistics and pedagogy.
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Language learning is most effective when it occurs in meaningful and cultural ly rich contexts.
Proverbs provide such contexts, as they combine linguistic form with cultural content. They help
learners understand how native speakers think, express opinions, and interpret social situations. In
addition, proverbs are memorable and concise, which makes them effective tools for vocabulary
retention and language practice.

Proverbs contribute to the development of critical thinking skills. Since many proverbs are
metaphorical, learners are requir ed to interpret their meanings rather than translate them literal ly.
Th is process encourages deeper cognitive engagement and helps students develop analytical
abilities. Moreover, discussing proverbs in the classroom creates opportunities for communication,
interaction, and reflection, which are essential components of communicative language teaching.

A significant aspect of teaching thematic English proverbs is their role in fostering intercultural
awareness and comparative cultural thinking. A native speaker, as a primary linguistic personality,
possesses deep knowledge of national traditions, customs, values, and cultural peculiarities reflect
ed in the language. When students study English proverbs, they do not mere ly learn new lexical
and grammatical structures; they also encounter the cultural worldview of another nation. During th
is process, learners natural ly compare the meanings, images, and values embedd ed in English
proverbs with those found in their native language. Th is comparison occurs at the level of inner
speech, where cognitive and cultural interpretation takes place. As a result, the learner's
consciousness simultaneous ly activates two cultural systems, leading to an automatic comparison
of cultures. For example, English and Kazakh proverbs often express similar moral values such as
honesty, hard work, wisdom, and respect, but they may differ in metaphorical representation due to
distinct historical and cultural experiences. Therefore, thematic proverbs serve as an effective tool
for developing intercultural communicative competence, enabling students to understand both the
similarities and differences between cultures while enriching their linguistic and cultural
knowledge.

According to Vygotsky (1986), inner speech plays a crucial role in cognitive development and
meaning construction. When learners interpret foreign-language proverbs through the lens of their
native culture, they engage in an internal dialogue that promotes deeper comprehension and cultural
reflection. Th is process contributes to the formation of intercultural competence, which Byram
(1997) defines as the ability to understand, interpret, and mediate between different cultural
perspectives. Consequent ly, the study of thematic English proverbs becomes not on ly a linguistic
activity but also a means of cultural comparison and personal intellectual growth.

Despite their pedagogical value, proverbs are not always systematical ly includ ed in English
language curricula. In many cases, they are us ed on ly as supplementary material rather than an
integral part of the teaching process. However, considering their linguistic richness and cultural
significance, there is a strong argument for their more structur ed integration into language
education programs. Teachers can use proverbs as tools for speaking activities, writing tasks,
discussions, and cultural comparisons, making lessons more engaging and meaningful.

The relevance of th is study is also support ed by the growing ne ed for intercultural competence
in today’s globaliz ed world. Learners of English are expect ed not on ly to communicate effective
ly but also to understand cultural differences and interact appropriate ly with people from diverse
backgrounds. Proverbs, as cultural carriers, help bridge th is gap by providing insight into the values
and beliefs of English-speaking societies.




Becmuux KazHITY um. A6as, cepus «llonuazviunoe obpazoganue u uHocmpannas gunonoeusny, Ne2(54), 2026 2.

The aim of th is article is to examine the role of thematic English proverbs in teaching English as
a reflection of the cultural life of a nation. The study seeks to explore how proverbs contribute to
language learning, cultural understanding, and the development of communicative competence. It
also aims to highlight their pedagogical value and justify their inclusion in English language
teaching practices.

In conclusion, thematic English proverbs represent an important intersection between language
and culture. They enrich the learning process by providing authentic, meaningful, and cultural ly
significant material. Understanding their role in language education is essential for developing more
effective and cultural ly responsive teaching methods.

Main part

The relationship between language and culture has been wide ly discuss ed in appli ed linguistics
and language education research. Scholars consistent ly argue that language cannot be separat ed
from cultural context, as it reflects the beliefs, values, and worldview of its speakers. In th is sense,
thematic English proverbs represent a significant linguistic and cultural resource in foreign
language teaching.

One of the key theoretical foundations for understanding language use in context is the concept
of communicative competence introduc ed by Hymes (1972). He emphasizes that effective
language learning involves not on ly grammatical knowledge but also the ability to use language
appropriate ly in social and cultural contexts. From th is perspective, proverbs are valuable teaching
materials because they represent authentic language use embedd ed in cultural meaning. They allow
learners to understand how native speakers express advice, evaluations, and shar ed cultural truths
in natural communication.

Further development of th is idea is found in the lexical approach propos ed by Lew is (1993,
1997), who argues that language consists of prefabricat ed lexical chunks rather than isolat ed words
and rules. According to th is view, proverbs function as fix ed multi-word units that are stor ed and
retriev ed as complete expressions. Th is contributes to fluency development, as learners use ready-
made phrases such as “Actions speak louder than words” or “Practice makes perfect” without
needing to construct them grammatical ly each time.

The cultural dimension of language is strong ly emphasiz ed in the work of Kramsch (1993,
1998). She describes language as a symbolic system of culture, arguing that linguistic expressions
carry cultural meanings that reflect social norms and values. Proverbs, in particular, are consider ed
cultural ly rich expressions because they encode collective experience and moral principles. For
example, English proverbs often highlight values such as individual responsibility, pragmatism, and
moderation, which are characteristic of English-speaking cultures.

Similar ly, Byram (1997) introduces the concept of intercultural communicative competence,
which highlights the importance of understanding cultural meanings in language learning. He
argues that learners should be expos ed to authentic cultural materials that allow them to interpret
and compare cultural perspectives. In th is regard, proverbs serve as effective tools because they
reflect cultural ly specific attitudes toward life, work, and interpersonal relationships.

From a pragmatic perspective, Leech (1983) explains that language is us ed not on ly to convey
information but also to express attitudes, evaluations, and social intentions. Proverbs function as
pragmatic tools that allow speakers to communicate advice, judgments, and general truths in an
indirect and social ly acceptable way. Th is makes them high ly functional in communication,
especial ly in situations where direct statements may be consider ed inappropriate.

Research in vocabulary acquisition also supports the use of formulaic expressions in language
learning. Nation (2001) and Schmitt (2000) emphasize that lexical chunks, including idioms and
proverbs, improve retention and contribute to fluency development. When learners encounter
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proverbs repeated ly in meaningful contexts, they are more like ly to internalize both their linguistic
structure and cultural significance.

Additionally, Thornbury (2002) highlights that vocabulary should be taught in meaningful
contexts rather than as isolat ed items. Proverbs natural ly provide such contexts, as they are often
link ed to real-life situations and moral lessons. For instance, the proverb “No pain, no gain” is
common ly us ed in discussions about effort and success, making it easier for learners to connect
language with experience.

Although the pedagogical benefits of proverbs are wide ly recogniz ed, some researchers point
out challenges in their use. Their metaphorical and cultural ly specific nature may cause difficulties
for beginner-level learners. However, with appropriate scaffolding and contextual explanation,
proverbs can be introduc ed gradual ly to support deeper cognitive and cultural understanding.

In conclusion, the literature demonstrates that thematic English proverbs play an important role
in language education. They contribute not on ly to linguistic development but also to cultural
awareness and intercultural competence. Therefore, integrating proverbs into English language
teaching is both pedagogical ly effective and cultural ly meaningful.

One of the main ideas in research in Kazakhstan is that proverbs serve as a form of “cultural
memory,” preserving and passing down traditional values from one generation to another.
According to Omarbekova (2022), proverbs are linguocultural units that reflect a nation’s
worldview, moral values, and social norms. In English language teaching, th is means that learners
are not on ly studying grammar or vocabulary but also understanding how native speakers perceive
life, time, relationships, and behavior.

Similar ly, Abitay and Ismailova (2025) emphasize that proverbs in English and Kazakh
languages often express universal human experiences such as time, patience, and wisdom, but they
differ in cultural interpretation. Th is contrast helps students develop intercultural awareness, which
is an important goal of modern English language education in Kazakhstan.

In pedagogical practice, proverbs are us ed as authentic materials that enhance vocabulary
acquisition, speaking skills, and critical thinking. lbrayeva and Bulatbayeva (2022) highlight that
integrating proverbs into English lessons supports trilingual education in Kazakhstan (Kazakh,
Russian, and English). They argue that proverbs are effective because they are short, memorable,
and meaningful, which makes them suitable for classroom activities such as discussion, translation,
and interpretation tasks.

From a methodological perspective, proverbs can be us ed in various ways:

e Vocabulary expansion (learning new words in context)

o Speaking tasks (interpreting meaning and giving opinions)

e Cultural comparison activities

These approaches help students move beyond mechanical language learning and engage in
deeper cognitive processing.

A significant part of research in Kazakhstan focuses on the comparative analys is of proverbs
across different languages. For example, Omarbekova (2022) and Tanesh and Zhumanbekova
(2021) analyze English, Kazakh, and Chinese proverbs to identify similarities and differences in
cultural values. Their findings show that while many proverbs share universal meanings (e.g.,
“Time is money”), the cultural emphas is may vary depending on national traditions.

Th is comparative approach is especial ly useful in English language classrooms because it
allows students to:

e recognize cultural diversity,

e understand metaphorical language,

o and develop analytical thinking skills.

Moreover, Abitay and Ismailova (2025) suggest that such comparisons strengthen students’
ability to interpret meaning rather than simp ly translate words, which is essential for achieving
higher levels of language proficiency.
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Discussion

The findings of th is study, support ed by both international and Kazakhstan-bas ed research,
demonstrate that thematic English proverbs play a significant role in English language teaching by
integrating linguistic development with cultural understanding. Proverbs function not on ly as fix ed
lexical expressions but also as cultural units that reflect values, beliefs, and social norms of English-
speaking societies. Th is dual function makes them an effective pedagogical tool for developing
communicative and intercultural competence.

One of the key theoretical implications relates to communicative competence. Hymes (1972)
argues that language proficiency includes not on ly grammatical accuracy but also the ability to use
language appropriate ly in social and cultural contexts. From th is perspective, proverbs provide
learners with authentic, contextual ly meaningful expressions that are common ly us ed in real
communication. For example, expressions such as “Actions speak louder than words” or “Honesty
is the best policy” demonstrate how moral values and advice are encod ed in natural discourse.

From a lexical perspective, Lew is (1993, 1997) proposes that language consists of prefabricat ed
lexical chunks rather than isolat ed words and grammatical rules. The results of th is study support
th is view, as proverbs function as stable formulaic expressions that enhance fluency and
automaticity in language production. Learning proverbs as whole units reduces cognitive load and
helps learners produce more natural speech and writing.

The cultural dimension of proverbs is strong ly emphasiz ed in Kramsch’s (1993, 1998) theory,
which defines language as a symbolic system of culture. According to Kramsch, linguistic
expressions carry cultural meanings that reflect collective identity and worldview. In th is sense,
English proverbs represent cultural values such as pragmatism, individual responsibility, and
moderation, making them important tools for cultural interpretation in language education.

Research conduct ed in Kazakhstan also supports the educational importance of proverbs in
foreign language learning. Studies in Kazakhstan highlight that comparative analys is of English
and native proverbs helps learners identify both universal human values and culture-specific
differences (Omarbekova, 2013). Such comparative approaches develop learners’ intercultural
awareness and critical thinking skills by encouraging them to analyze how different cultures express
similar ideas in different linguistic forms.

Byram’s (1997) model of intercultural communicative competence further reinforces the
importance of using authentic cultural materials in language teaching. According to Byram, learners
should be able not on ly to communicate in a foreign language but also to interpret and evaluate
cultural meanings. Proverbs are particular ly effective in th is regard because they reflect cultural
attitudes toward life, relationships, work, and behavior, allowing learners to engage with cultural
meanings in a meaningful way.

From a pedagogical perspective, proverbs also contribute to learner motivation and engagement.
Their figurative and memorable nature makes them more appealing than isolat ed vocabulary items.
Thornbury (2002) emphasizes that vocabulary learning is more effective when it occurs in
meaningful contexts, and proverbs natural ly provide such contexts by linking language to real-life
situations and moral lessons.

However, several challenges should also be consider ed. One limitation is the difficulty of
understanding metaphorical meanings, particular ly for lower-level learners. Proverbs often require
cultural background knowledge, and without sufficient explanation, learners may interpret them
literal ly. Therefore, teachers ne ed to app ly scaffolding techniques such as contextualization,
visual support, and guid ed discussion to ensure comprehension.

One of the most prominent cultural themes is the concept of home and belonging. “East or West,
home is best.” Th is proverb conveys that, regardless of where one travels or how attractive other
places may seem, one’s own home remains the most comfortable and cherish ed place. It
underscores the emotional and cultural significance of fami ly and familiar surroundings. The
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saying reflects the English cultural appreciation for home and fami ly as foundational sources of
security and belonging. It highlights that home is more than a physical space—it embodies fami ly,
comfort, and personal identity. Additional ly, it demonstrates that English-speaking cultures value
stability, familiarity, and the enduring bonds of fami ly life.

Another important cultural dimension is relat ed to work, effort, and achievement:

“No pain, no gain.” Th is proverb reflects the English cultural emphas is on perseverance,
self-discipline, and personal responsibility. English-speaking societies traditional ly value
the idea that achievements—whether in education, work, or personal goals—require effort
and resilience. The saying encapsulates a cultural mindset that success is earn ed, not given,
promoting a strong work ethic as a central social value.

“Hard work pays off.” By highlighting that dedication leads to positive outcomes, th is
proverb mirrors the English appreciation for diligence, persistence, and long-term planning.
It conveys the cultural belief that consistent effort and conscientiousness are virtuous traits,
reinforcing societal expectations that individuals contribute active ly to their own success
and to the community.

“Many hands make light work.” Th is saying illustrates the English value plac ed on
cooperation, teamwork, and social responsibility. While English culture often emphasizes
individual achievement, there is also recognition that shar ed effort strengthens relationships
and eases burdens. Th is proverb reflects how collaboration—especial ly within families,
communities, or workplaces—is seen as practical, efficient, and moral ly positive.

In addition, English proverbs strong ly reflect values relat ed to friendship and interpersonal
relationships:

“Birds of a feather flock together.” Th is proverb reflects the English cultural
understanding that people natural ly form connections with those who share similar values,
interests, or backgrounds. It emphasizes the social tendency to seek comfort and support
among like-mind ed individuals, highlighting how social cohesion and compatibility are
appreciat ed in friendships and communities.

“A friend in ne ed is a friend inde ed.” Th is saying underscores the English-speaking
cultural value of loyalty, reliability, and mutual support. True friendship is measur ed by
actions during difficult times, reflecting the belief that meaningful relationships are built on
trust, solidarity, and practical help rather than mere companionship.

“Actions speak louder than words.” Th is proverb illustrates the English emphas is on
behavior over promises or rhetoric. In relationships, both personal and professional, what
one does carries more weight than what one says. It reflects a cultural preference for
integrity, dependability, and observable evidence of care or commitment.

Another significant cultural domain is health and well-being:

“Health is wealth.” Th is proverb emphasizes that being healthy is more valuable than
having money. Without good health, we cannot enjoy life or perform well at work. It reflects
English-speaking cultural values, where taking care of the body and mind is seen as
essential for a happy and productive life.

“An apple a day keeps the doctor away.” Th is saying highlights the importance of
healthy eating for preventing illness. In English culture, there is a strong focus on prevention
and maintaining good health through simple dai ly habits, teaching people from a young age
that small, consistent actions can keep them well.
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e “Ear ly to b ed and ear ly to rise makes a man healthy, wealthy, and wise.” Th is
proverb underlines the benefits of good dai ly habits, such as sleeping ear ly and waking up
ear ly, for maintaining health, achieving success, and gaining knowledge. It reflects the
English cultural values of discipline, routine, and self-improvement, demonstrating the
belief that personal responsibility and consistent effort lead to success.

Selecting Proverbs According to the CEFR Framework

Selecting proverbs bas ed on the Common European Framework of Reference for Languages
(CEFR) requires careful consideration of learners’ linguistic competence, cognitive development,
communicative needs, and intercultural awareness. Proverbs are an important part of authentic
language because they reflect cultural values, traditions, everyday communication, and figurative
thinking. Therefore, the complexity of proverbs should gradual ly increase according to students’
proficiency levels, moving from simple and literal expressions to abstract and metaphorical
language.

At the beginner levels (A1-A2), learners have limit ed vocabulary and grammatical knowledge;
therefore, proverbs should be short, clear, and easy to understand. Proverbs select ed for these levels
usual ly contain familiar vocabulary, simple sentence structures, and literal meanings. Their main
purpose is to develop basic vocabulary, pronunciation, and comprehension skills while introducing
students to simple elements of cultural knowledge. Teachers may use visual aids, matching
exercises, and short discussions to support understanding. Examples such as “Practice makes
perfect” or “Better late than never” are suitable because they are easy to memorize and applicable to
everyday situations.

At the intermediate levels (B1-B2), learners are more capable of understanding impli ed
meanings, figurative language, and idiomatic expressions. Proverbs at these levels may contain
metaphorical elements and require interpretation in context. Students can compare proverbs from
their native language with English equivalents, discuss their meanings, and app ly them in
communicative tasks. The use of proverbs at intermediate levels contributes to the development of
speaking fluency, critical thinking, and intercultural competence. Activities such as debates, role-
plays, storytelling, and opinion-sharing can effective ly integrate proverbs into communicative
language teaching. Examples include “Actions speak louder than words” and “Don’t judge a book
by its cover.”

At the advanc ed levels (C1-C2), learners are expect ed to analyze abstract, cultural ly nuanc
ed, and stylistical ly complex proverbs. At th is stage, proverbs can be us ed to develop higher-order
thinking skills, interpretation, argumentation, and discourse analys is. Learners may examine
historical origins, cultural symbolism, irony, and contextual usage of proverbs in literature, media,
and everyday speech. Advanc ed students can also compare cultural perspectives express ed through
proverbs and evaluate their relevance in modern society. Proverbs such as “The road to hell is pav
ed with good intentions” or “A prophet is not without honor except in h is own country” require
deeper linguistic and cultural understanding.

In addition to linguistic difficulty, several important criteria should be consider ed when
selecting proverbs according to CEFR principles:

o Relevance to learners’ age and interests
Proverbs should correspond to learners’ psychological and social development.
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e Authenticity
Preference should be given to authentic and common ly us ed proverbs in real-life
communication.

e Cultural significance
Proverbs should promote intercultural awareness and understanding of English-speaking
cultures.

e Communicative value
Proverbs ne ed to encourage interaction, discussion, and meaningful language use.

e Educational value
Proverbs often contain moral lessons and life wisdom that contribute to learners’ personal
development.

o Lexical and grammatical suitability
The vocabulary and grammar of the proverb should correspond to the target language level.

Thus, the CEFR-bas ed selection of proverbs ensures a gradual progression in language learning
and supports the development of communicative competence, cultural awareness, critical thinking,
and learners’ motivation in English language teaching.

Conclusion

The study of thematic English proverbs demonstrates that they are a valuable and meaningful
resource in English language teaching, especial ly when view ed as a reflection of the cultural life of
a nation. Proverbs are not simp ly fix ed expressions or vocabulary items; they are cultural ly rich
units that encode the collective experience, moral values, and worldview of English-speaking
societies. Through their use in the classroom, learners are expos ed to both linguistic forms and the
cultural meanings behind them, which makes language learning more comprehensive and effective.

The analys is shows that thematic English proverbs contribute significant ly to language
development. They support vocabulary acquisition by presenting words and expressions in
meaningful and memorable contexts. In addition, they improve fluency and communicative
competence, as learners become familiar with natural, ready-made expressions that are frequent ly
us ed in real communication. Th is helps students produce more natural and cultural ly appropriate
language.

Another important outcome is the development of cultural and intercultural awareness. Proverbs
reflect core values such as honesty, hard work, patience, responsibility, and respect. By learning and
interpreting these expressions, students gain insight into how English-speaking societies understand
and evaluate human behavior. At the same time, comparing English proverbs with those from other
cultures helps learners recognize both universal human values and cultural differences. Th is
process strengthens intercultural understanding and encourages tolerance and openness.

The study also highlights the pedagogical value of proverbs in increasing learner motivation and
engagement. Their short, expressive, and metaphorical nature makes them interesting and easy to
remember. They can be effective ly us ed in different classroom activities such as speaking
discussions, writing tasks, and critical thinking activities. As a result, the learning process becomes
more interactive and student-center ed.

However, it is also important to acknowledge certain challenges. The figurative meaning of
proverbs may be difficult for beginners, and without proper explanation, learners may
misunderstand their meaning. Therefore, teachers should careful ly select appropriate proverbs
according to students’ language level and provide sufficient context and guidance.

In conclusion, thematic English proverbs play an important role in teaching English as they
combine linguistic learning with cultural education. They serve as a bridge between language and
culture, helping learners develop not on ly language proficiency but also cultural awareness and
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communicative competence. For th is reason, they should be more systematical ly integrat ed into

English language teaching as an effective tool for reflecting the cultural life of a nation and
enriching the overall learning experience.
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