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Abstract

This study explores students’ perceptions of integrating Kazakh national traditions into
English language instruction and examines its relationship with intercultural awareness, learning
motivation, and speaking confidence among seventh-grade learners. The research was conducted
at AiPlus Educational Center with 25 students aged 12—-14. A descriptive mixed-method research
design was employed, combining a post-intervention Likert-scale questionnaire, open-ended
responses, classroom observations, reliability analysis, and correlation analysis.

The instructional intervention consisted of eight English lessons integrating Kazakh cultural
content such as traditions, hospitality customs, traditional foods, national symbols, and cultural
practices. Quantitative findings demonstrated consistently high levels of positive student
perceptions across all measured dimensions, with mean scores ranging from 4.56 to 4.92 and
positive responses ranging from 96% to 100%. Reliability analysis revealed high internal
consistency of the questionnaire instrument (Cronbach’s o = .89). Correlation analysis identified
a moderate positive relationship between lesson enjoyment and speaking confidence (r = .64).

The qualitative findings supported the statistical results and demonstrated that students
perceived culture-based English lessons as meaningful, engaging, and motivating. Learners
reported increased intercultural awareness, greater pride in national culture, and stronger
willingness to communicate in English.

The findings suggest that integrating Kazakh national traditions into English language
teaching may positively relate to intercultural awareness, learner engagement, and speaking
confidence. The study is theoretically grounded in the frameworks of Byram, Deardorff, Kramsch,
and Dornyei and contributes to research on culturally responsive approaches in foreign language
education.
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yuarmuxcst 7 kinacca. Mcciemoanue Owi1o mposeneno B AiPlus Educational Center cpemu 25
ydamuxcs B Bo3pacte 12—14 ner. B paboTe ncrnonb3oBajcs onucaTeNbHbI CMELIaHHBI METOA
UCCJIEA0BAaHMs, BKIIOYAIONIMM AHKETMPOBAaHME MO IIKaue Jlalikepra mnocie WHTEPBEHLHH,
OTKpBITBIE BOMpPOCHI, HaOJIOAEHUE 3a YYEOHBIM TMPOLECCOM, aHAIW3 HAAEKHOCTH U
KOPPEJALIMOHHBIN aHAJIN3.

WHTepBeHIMS COCTOsIa M3 BOCBMHM YPOKOB AaHIJIMHCKOIO sI3bIKAa, HMHTETPUPYIOIIUX
AJIEMEHTHI Ka3aXCKOM KyJbTYphl, BKIIOYAsl TPaAULUH, 00blYayd rOCTEPUUMCTBA, HAI[MOHAJIbHbIE
050718, KyJIbTypHbIE CHMBOJIBI M TPaJULMOHHbIC NpakTHUKU. KonuyecTBeHHBbIE pE3yJbTaThl
MOKa3aJi CTAOMIIbHO BHICOKHE [TOKA3aTEIH MOJIOKUTEIBLHOTO BOCIIPUATHS 110 BCEM UCCIETyEMbIM
napaMeTpaMm: CpeJHHE 3HaueHus BapbUpoBaIuCch OT 4.56 no 4.92, a n0isl MONOKHUTEIbHBIX
oTBeTOB cocTaBmwia oT 96% no 100%. AHanu3 HaAEKHOCTH MPOJEMOHCTPUPOBAT BBICOKUI
ypOBEHb BHyTpeHHeH cornacoBanHocTH aHKeThl (Cronbach’s o = .89). KoppensuuonHnslii ananus
BBISIBUJI YMEPEHHYIO IMOJIOKHUTEIbHYIO CBSI3b MEXIY MHTEPECOM K YpPOKaM U YBEPEHHOCTBHIO B
roBopeHuH (r = .64).

KauecTBeHHble pe3ynbTaThl MOATBEPAMIM CTATUCTUYECKHE MJAHHbIE U IOKAa3ajah, 4TO
ydaluecss BOCHPUHHMMAIN KYJIBTYPHO-OPHMEHTUPOBAHHBIE YPOKHM aHIJIMHCKOIO sI3blKa Kak
UHTEPECHbIe, 3HAUMMble W MOTUBUpPYIOIIME. Ydalluecs OTMETHIM POCT MEXKYJIbTYpPHOU
OCBEIOMJIEHHOCTH, YCHUJIEHME YyBCTBA IOPAOCTH 3a HALMOHAJIbHYIO KYyJIbTYPY U IIOBBILIECHUE
TOTOBHOCTHU MCIOJIb30BaTh aHTJIMICKUHN S3bIK B KOMMYHHKAIIUH.

Pe3synpTarhl unccnenoBaHUs MO3BOJIAIOT IPENIONOKUTH, YTO MHTErpalds Ka3aXCKUX
HAIMOHAJIbHBIX TPaJULUN B 00yUeHHUE aHTITUICKOMY SI3bIKY MOKET IOJIOKHUTEIBHO COOTHOCUTHCS
C Pa3BUTHUEM MEXKYJIbTYPHOH OCBEIOMIIEHHOCTH, Y4eOHOM BOBJIEUEHHOCTH U YBEPEHHOCTH B
roBopeHuu. TeopeTHIeCcKy0 OCHOBY HCCIIEIOBAaHUS COCTABIAIOT KoHenuu baiipama, Jlupaopd,
Kpamm u [Iépuben. McciaenoBanue BHOCUT BKJIAJ B pa3BUTHE KYJIbTYPHO-OPUEHTHUPOBAHHBIX
MOJIXOJI0B B 00YYEHUH UHOCTPAHHBIM A3BIKAM.

Knrouesvie cnosa: medxckynomypuas ocee0oMIEHHOCMb, 00VUeHUe AHSIULCKOMY S3bIKY,
Ka3axckue HAYUOHAIbHble Mpaouyul, yueOHas MOMuUeayus, KyibmypHas UOEHMUYHOCHD,
V8epeHHOCmb 8 2080peHUl, cpeonee 00pa3oeanue
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OPTA MEKTEII OKYIIBIVIAPBIHBIH AT BIJIIIBIH TIJII CABAKTAPBIHA
KA3AK YJTTBIK J9CTYPJIEPIH KIPIKTIPY I KABBIJIIAYbBI:
MOJEHHUETAPAJIBIK XABAPJIAPJIBIK IIEH OKY MOTUBALIUACHI

Anoamna

byn 3eprrey Kazak YITTBIK JOCTYpJIEpiH aFBUIIIBIH TUTl cabaKTapblHA KIPIKTIpy i
OKYUIBUTAP/BIH KaJlall KaOBUINANUTHIHBIH KOHE OHBIH MOJICHHETApaNbIK XabapAapIibIKKa, OKY
MOTHBAIMSCHIHA YKOHE COUJIeYy CEHIMJIITIriHe KaThICBIH KapacTelpyra apHaiarad. 3eprrey AiPlus
Educational Center opranbirsiana 12—14 xac apanbiFbIHIAFEl 25 OKYIIBI apachIHAA KYPri3uiii.
3epTTeyae UHTEepPBEHIMAAaH Kelinri JlalikepT mikanacel OoibIHIIA cayallHaMa, alllblK CypakTap,
CBIHBINITHIK OaKpUIay, CEHIMIUIIK Talfaybl MXOHE KOPPEISIVSUIBIK Tauaaylasl KaMTHTBIH
CUNIATTaMalbIK apanac 3epTTey oAici KOMAaHbUIIbI.

WuTepBeHIMS Ka3aK MOJCHUETIHIH AJIEMEHTTEPiH, COHBIH INIHAE YITTHIK JOCTYPICPI,
KOHAKKAMIBIK ONeT-FYPBINTAPbIH, YATTBHIK TaraMIapbl, MOIEHU pOMI3Ep MEH AdCTYpii
TOXiprOenepai KAMTUTBIH CETri3 aFbUIIIBIH TUTi cabarbiHaH Typbl. CaHIIBIK HOTIOKEIEp OapiIbIK
KepceTKilTep OOMBIHINA OKYIIBUIAPIBIH KOFAphI IEHIeHIerl OH KO3KapachlH KOPCETTi: opTaiia



kepceTkimTep 4.56 meH 4.92 apanbIirbiHIa O0JIBI, a1 OH KayanTapablH yieci 96%-man 100%-ra
neitin kerTi. CeHIMIUTIK Tajjaybl cayalHaMaHBIH J>KOFaphbl 1IIKI COMKECTUIINH KOpCeTTi
(Cronbach’s a = .89). Koppensuusnsik Tangay cabakka KbI3bIFYIIBUIBIK TIEH COUIEY CEHIMIILIITT
apachIH/a opTalia oy OaiaHbIc 6ap eKeHiH aHBIKTabI (T = .64).

CanasblK HOTHKENIEp CTATHUCTUKAJIBIK JIEPEKTEPIli pacTajbl KOHE OKYIIbUIAPIbIH MOIACHU
Ma3MYHFa HETi3/Ie/ITeH aFbUIIIBIH TUTi ca0aKTapbIH KbI3BIKTHI, MAaFbIHAJIBI )KOHE BIHTAJAHABIPYIIIBI
JieTt KaObuTjaraHbiH KepceTTi. OKyIIbuIap MoIeHUEeTapalbIK Xa0apAapIIbIKTHIH apTKAHBIH, YIITTHIK
MOJICHHETKE JeTeH MAaKTaHBIIITHIH KYIIEUIeH1H )KOHE aFbUIIIBIH TUTIHIE KapbIM-KaThIHAC JKacayFa
JIeTeH JTaiBIHABIKTHIH apTKAaHBIH aTal OTTi.

3epTTey HOTIDKENEpl Ka3aK YITTHIK JSCTYPJIEpIH aFbUINIBIH TUTIH OKBITYFa KIpIKTIpY
MOJIEHUETaPANIBIK Xa0apaapIbIKThIH, OKY O€JICEHAUTITIHIH KOHE COUJiey CEHIMIUTITIHIH JaMybIHA
OH BIKNAJ €Tyl MYMKIH €KEHIH KepceTeal. 3epTTeyIiH TeopHsulblK Heri3iH baiipam, dupaopd,
Kpawmi sxone [I€pubeu enbexrepi Kypaiapl. bys 3epTTey meten TijaaepiH OKbITYAaFbl MOJIEHUETKE
OaFpITTANIFaH TOCULAEP/AL JAMBITYFa YJIeC KOCa/bl.

Tyiiin ce30ep: madenuemapanvix xabapoapivlk, aebLIUbIH MINIH OKbIMY, KA3aK YIMMblK
dacmypaepi, 0Ky MOMUBAYUACHL, MIOEHU CIUKECMIK, COULLeY CeHIMOLNIel, opma OiNim

Introduction

The growing interconnectedness of societies has significantly transformed the goals of
foreign language education. In contemporary educational contexts, language learning is no longer
limited to the development of grammatical accuracy and communicative fluency. Learners are
increasingly expected to interact effectively with representatives of different cultural backgrounds,
interpret cultural meanings, and participate successfully in intercultural communication. As a
result, intercultural competence has become one of the central objectives of modern foreign
language teaching [1].

According to Michael Byram, intercultural communicative competence includes attitudes of
openness and curiosity, knowledge of social groups and cultural practices, skills of interpreting
and relating cultural phenomena, and the ability to evaluate cultural perspectives critically [1].
Similarly, Darla K. Deardorff conceptualizes intercultural competence as a developmental process
involving respect, adaptability, empathy, and effective interaction across cultures [2]. These
perspectives emphasize that successful language education should prepare learners not only for
linguistic communication but also for meaningful intercultural engagement.

The importance of intercultural competence is further emphasized in the framework
developed by the Council of Europe, which identifies pluricultural awareness, mediation, and
intercultural communication as essential components of language proficiency [3]. The Common
European Framework of Reference for Languages: Companion Volume highlights that language
learners should be capable of recognizing cultural diversity, comparing values and beliefs, and
mediating between cultures. This reflects a broader shift from viewing language as an isolated
linguistic system toward understanding language as a social and cultural practice.

Culture and language are inseparable dimensions of communication. Claire Kramsch argues
that language functions as a symbolic system through which cultural meanings, identities, and
social values are negotiated [4]. In a similar way, Farzad Sharifian explains that linguistic
expressions are shaped by cultural conceptualizations, including shared beliefs, schemas, and
cultural categories that influence how individuals interpret reality [5]. Therefore, effective
language teaching should provide learners with opportunities to explore cultural meanings
embedded in both their own culture and the target language.

Within the Kazakhstan educational context, intercultural competence occupies a particularly
important place. S. S. Kunanbayeva identifies the formation of an intercultural personality as one
of the key goals of foreign language education in Kazakhstan [6]. This approach emphasizes the
development of learners who are capable of preserving their national identity while participating
actively in global communication. Such a perspective is especially relevant in multilingual and



multicultural societies where educational policy seeks to balance globalization with the
preservation of cultural heritage.

National traditions and customs represent one of the most effective pedagogical resources
for achieving this objective. Traditions embody the collective historical experience, values, and
worldview of a people and provide meaningful contexts for communication. By discussing topics
such as Nauryz, Kazakh hospitality, the yurt, the dombra, and traditional customs, learners not
only expand their vocabulary and speaking skills but also deepen their understanding of cultural
concepts that shape social interaction.

Comparative analysis of native and foreign cultural practices also plays an important role in
the development of intercultural awareness. Anthony Liddicoat emphasizes that comparison
allows learners to identify similarities and differences between cultures and reflect critically on
their own cultural assumptions [7]. When students compare Kazakh traditions with customs in
English-speaking countries, they learn to interpret cultural symbols, explain culturally grounded
meanings, and develop respect for cultural diversity. Such activities directly support the
development of interpretive and comparative intercultural skills [1].

Recent studies in intercultural language education demonstrate that culturally responsive
teaching can positively influence learner engagement and classroom participation. Will
Baker argues that integrating cultural awareness into English language teaching increases learners’
motivation and encourages more meaningful communication [8]. In the Kazakhstan
context, Kuralay Smakova and BethAnne Paulsrud report that teachers perceive local cultural
content as an important resource for developing intercultural communicative competence in
English language classrooms [9]. These findings suggest that culturally integrated instruction may
help learners connect language learning with their personal and cultural experiences.

Despite the growing recognition of intercultural competence in foreign language education,
many English lessons in secondary schools continue to focus primarily on grammar and
vocabulary development, while the cultural dimension remains insufficiently integrated. As a
result, students may develop linguistic knowledge without acquiring the ability to explain their
own culture or engage confidently in intercultural dialogue.

The integration of Kazakh national traditions into English lessons offers a practical and
culturally meaningful response to this challenge. National traditions provide familiar and
emotionally relevant content that allows learners to discuss authentic cultural experiences in
English. Such instruction may support the development of language skills, intercultural awareness,
motivation, and cultural identity simultaneously. In addition, students become capable of
presenting their national culture to international audiences, which represents an important
objective of contemporary foreign language education.

However, empirical studies examining students’ perceptions of culture-based English
instruction among secondary school learners in Kazakhstan remain limited. Most existing studies
focus on university students or theoretical discussions, while fewer studies investigate the
experiences of adolescent learners in supplementary educational settings. This study addresses this
gap by exploring how the integration of Kazakh national traditions into English lessons relates to
intercultural awareness and learning motivation among seventh-grade students at AiPlus
Educational Center.

The purpose of this study is to explore students’ perceptions of integrating Kazakh national
traditions into English lessons and to examine its relationship with intercultural awareness,
learning motivation, and speaking confidence. Specifically, the study seeks to answer the
following research guestions:

1. How do students perceive the integration of Kazakh national traditions into English
lessons?

2. How do students perceive the role of this approach in developing their intercultural
awareness?

3. Does the integration of national traditions relate to increased motivation and speaking
confidence?



4. Which dimensions of intercultural awareness and motivation receive the highest ratings?
By analyzing questionnaire data, open-ended responses, and classroom observations, the
study aims to contribute practical evidence supporting culturally responsive approaches in English
language education.

Methods

Research Design. This study employed a descriptive mixed-method research design
combining quantitative and qualitative approaches. Mixed-method research is widely used in
educational studies because it enables researchers to investigate both measurable outcomes and
participants’ subjective experiences simultaneously [10]. The quantitative component of the study
consisted of a post-intervention questionnaire based on a five-point Likert scale, while the
qualitative component included open-ended responses and classroom observation notes.

The study followed a post-intervention survey design. All participants completed the
questionnaire after participating in a series of English lessons integrating Kazakh national
traditions into language instruction. Because the purpose of the research was to explore students’
perceptions and experiences rather than establish direct causal relationships, a descriptive design
was considered the most appropriate methodological approach.

The study was guided by the following research questions:

1. How do students perceive the integration of Kazakh national traditions into English
lessons?

2. How do students perceive the role of this approach in developing their intercultural
awareness?

3. Does the integration of national traditions relate to increased motivation and speaking
confidence?

4. Which dimensions of intercultural awareness and motivation receive the highest ratings?

Based on the theoretical frameworks of intercultural communicative competence proposed
by Michael Byram [1] and Darla K. Deardorff [2], the study was guided by the assumption that
culturally integrated English instruction may positively relate to students’ intercultural awareness,
motivation, and communicative confidence.

Research Setting and Participants. The study was conducted at AiPlus Educational Center,
a private supplementary educational institution specializing in English language instruction for
school-aged learners. Supplementary educational centers in Kazakhstan provide additional
opportunities for communicative language practice and often allow greater flexibility in the use of
culturally relevant instructional materials.

The participants were 25 seventh-grade students enrolled in two English groups (7A and
7B). All 25 responses were included in the final analysis. The students were between 12 and 14
years old and demonstrated English proficiency levels ranging from A2 to B1 according to CEFR
descriptors [3]. At this stage of cognitive development, learners are generally capable of expressing
opinions, comparing cultural practices, and reflecting on social values, which makes adolescence
an appropriate period for intercultural learning.

A purposive sampling technique was employed because the selected participants had direct
experience with English lessons integrating Kazakh national traditions and therefore represented
an appropriate sample for the objectives of the study [10].

Participation in the research was voluntary. Students completed the questionnaire
anonymously, and no personally identifiable information was collected. The study followed
general ethical principles of confidentiality, voluntary participation, and educational benefit.

Instructional Intervention. The instructional intervention consisted of eight English lessons
conducted over four weeks. Each lesson incorporated elements of Kazakh national traditions into
communicative language learning activities. The intervention was designed according to principles
of intercultural language teaching proposed by Anthony Liddicoat [7], Claire Kramsch [4],
and Michael Byram [1], who emphasize the importance of reflection, comparison, and authentic
cultural content in language education.



The lessons addressed the following topics:

Nauryz and spring celebrations;

Kazakh hospitality and guest etiquette;

The yurt as a symbol of nomadic culture;

The dombra and musical heritage;

Traditional foods;

Wedding customs;

Comparison of Kazakh and English-speaking traditions;

Student presentations entitled “My Culture in English.”
Each lesson included communicative activities such as vocabulary tasks, pair discussions,
role plays, comparison charts, project work, and oral presentations. Students practiced describing
cultural traditions, comparing customs, expressing opinions, and presenting cultural information
in English.

The instructional intervention was structured around three pedagogical objectives:

— to expand topic-specific vocabulary and speaking skills;
— to develop intercultural awareness and comparative thinking;
— to strengthen appreciation of national culture and cultural identity.

According to S. S. Kunanbayeva, foreign language education in Kazakhstan should
contribute to the formation of an intercultural personality capable of representing national culture
in international communication [6]. The intervention reflected this principle by encouraging
learners to use English as a means of explaining their own cultural heritage.

Research Instrument. The primary research instrument was a post-intervention questionnaire
created using Google Forms. The questionnaire consisted of three sections:

1. demographic questions;
2. ten Likert-scale items;
3. four open-ended questions.
The ten Likert-scale statements measured the following dimensions:

PN RWNE

Questionnaire Dimension Purpose

Enjoyment of culture-based lessons Measure emotional engagement

Ability to explain traditions in English Assess communicative cultural expression
Understanding of other cultures Examine intercultural awareness

Lesson interest Evaluate motivational engagement
Speaking confidence Assess communicative confidence
Respect for cultural diversity Examine intercultural attitudes

Pride in national culture Measure cultural identity awareness
Classroom participation Assess learner involvement

Ability to compare cultures Examine comparative intercultural skills

Preference for future culture-based lessons = Measure future motivational orientation
Table 1. Questionnaire Dimensions and Purposes

Responses were recorded usmg a five-point Likert scale:

1 = Strongly Disagree
2 = Disagree
3 = Neutral
4 = Agree
5 = Strongly Agree

The questionnaire items were developed on the basis of constructs commonly used in
intercultural competence and language motivation research. Byram [1] identifies knowledge,
attitudes, and interpretive skills as central dimensions of intercultural competence, while Deardorff
[2] emphasizes openness, respect, and intercultural interaction. Motivational dimensions were



informed by Zoltan Doérnyei’s work on learner engagement and motivational development in
second language acquisition [11].
The open-ended questions invited students to describe:
— what they liked most about the lessons;
— what difficulties they experienced;
— which traditions interested them most;
— whether they would like more culture-based English lessons.

These responses provided qualitative evidence that complemented the quantitative findings.

Validity and Reliability. To support content validity, the questionnaire was developed in
accordance with the theoretical frameworks and research objectives of the study. Each
questionnaire item corresponded to a specific aspect of intercultural awareness, motivation, or
classroom engagement.

Face validity was established through the use of clear and age-appropriate language suitable
for seventh-grade learners. The questionnaire statements were formulated in simple English to
ensure that participants could understand them without difficulty.

Methodological triangulation strengthened the credibility of the study by combining
quantitative questionnaire data, open-ended responses, and classroom observation notes [12].

The reliability of the questionnaire was assessed using Cronbach’s alpha. The analysis
demonstrated high internal consistency among the Likert-scale items (o = .89), indicating that the
questionnaire reliably measured related dimensions of intercultural awareness and learning
motivation.

Data Collection Procedure. Data collection was conducted immediately after the completion
of the instructional intervention. During the final lesson, students received a link to the
questionnaire and were given sufficient time to complete it independently.

A total of 25 questionnaires were submitted, and all responses were included in the analysis.
Because the questionnaire was administered after students had participated in the entire series of
culture-based lessons, participants were able to evaluate the instructional approach based on
sustained classroom experience rather than isolated impressions.

In addition to questionnaire data, the researcher maintained classroom observation notes
throughout the intervention. These notes documented levels of participation, learner engagement,
common difficulties, and notable student comments during classroom activities.

Data Analysis Procedures. The quantitative data were exported from Google Forms
to Microsoft Excel for statistical analysis. Descriptive statistics were used to calculate:

1. mean scores for each questionnaire item;
2. percentages of positive responses;
3. ranking of indicators according to average scores.

Positive responses were operationalized as ratings of Agree and Strongly Agree (scores of 4
and 5 on the Likert scale).

In addition to descriptive statistics, a Pearson correlation analysis was conducted to examine
relationships between selected variables. The analysis revealed a moderate positive correlation
between lesson enjoyment and speaking confidence (r = .64), suggesting that students who
perceived the lessons as more enjoyable also tended to report higher confidence in speaking
English.

The qualitative responses were analyzed using thematic coding procedures [13]. First, all
responses were reviewed several times to identify recurring ideas and patterns. Similar responses
were then grouped into preliminary categories such as enjoyment, cultural pride, speaking
confidence, and vocabulary difficulties. Finally, these categories were refined into broader themes
reflecting shared student perceptions of culture-based English instruction.

The integration of quantitative and qualitative findings enabled a more comprehensive
interpretation of students’ experiences and perceptions regarding the use of Kazakh national
traditions in English language teaching.



Research results

A total of 25 seventh-grade students completed the post-intervention questionnaire after
participating in eight English lessons integrating Kazakh national traditions into English language
instruction. The analysis revealed consistently positive student perceptions across all measured
dimensions, including intercultural awareness, classroom engagement, speaking confidence, and
motivation toward English language learning.

Quantitative Results. Table 2 presents the mean scores and percentages of positive responses
for all questionnaire items.

Indicator Mean (M) Positive
Responses (%)

Enjoyment of culture-based lessons 4.84 96%
Ability to explain traditions in English 4.60 96%
Understanding of other cultures 4.68 96%
Lesson interest 4.92 100%
Speaking confidence 4.56 96%
Respect for cultural diversity 4.88 100%
Pride in national culture 4.84 100%
Classroom participation 4.68 96%
Ability to compare cultures 4.80 100%
Preference for future culture-based lessons 4.92 100%

Table 2. Mean Scores and Positive Responses for Questionnaire Items

The results demonstrate consistently high levels of positive student perceptions regarding
the integration of Kazakh national traditions into English lessons. Mean scores ranged from 4.56
to 4.92 on a five-point Likert scale, indicating strong agreement across all measured dimensions.

The highest mean scores were observed for lesson interest (M = 4.92) and preference for
future culture-based lessons (M = 4.92), suggesting that students strongly appreciated the inclusion
of culturally relevant content in English language instruction. High scores were also observed
for respect for cultural diversity (M = 4.88) and pride in national culture (M = 4.84), indicating
that the instructional activities may have supported both intercultural awareness and positive
cultural identity.

The comparatively lower score for speaking confidence (M = 4.56) suggests that some
learners still experienced difficulties when communicating culturally specific concepts in English.
Nevertheless, the overall responses remained highly positive.



Figure 1. Mean Scores by Questionnaire item
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Figure 1. Mean Scores by Questionnaire Item

Figure 1 visually demonstrates the distribution of mean scores across all questionnaire
indicators. The graph illustrates that all measured dimensions received highly positive evaluations
from participants. The strongest results were associated with learner interest, willingness to
continue culture-based instruction, and intercultural respect, while speaking confidence received
the lowest — though still strongly positive — average score.

Figure 2. Percentage of Positive Responses
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Figure 2. Percentage of Positive Responses

Figure 2 illustrates the percentage of positive responses for each questionnaire item. Positive
responses, operationalized as ratings of Agree and Strongly Agree, ranged from 96% to 100%
across all indicators. The figure demonstrates a consistently favorable evaluation of culture-based
English instruction among participants.

The results suggest that students perceived the instructional intervention as engaging,
meaningful, and culturally relevant. In particular, students expressed strong interest in continuing
similar lessons in the future and demonstrated highly positive attitudes toward intercultural
communication and cultural diversity.




Reliability Analysis. To evaluate the reliability of the questionnaire, Cronbach’s alpha was
calculated for the ten Likert-scale items. The analysis demonstrated high internal consistency (a =
.89), indicating that the questionnaire reliably measured related dimensions of intercultural
awareness, classroom engagement, and learning motivation.

The reliability coefficient suggests that the instrument provided stable and consistent
responses across participants and therefore represented an appropriate tool for investigating
students’ perceptions of culture-based English instruction.

Correlation Analysis. A Pearson correlation analysis was conducted to examine
relationships between selected variables. The analysis revealed a moderate positive correlation
between students’ enjoyment of culture-based lessons and their speaking confidence (r = .64). This
finding suggests that students who perceived the lessons as more enjoyable also tended to report
higher confidence during oral communication activities.

The correlation result indicates that emotionally engaging and culturally meaningful
classroom experiences may positively relate to learners’ willingness to communicate in English.

Qualitative Results. The qualitative responses supported the quantitative findings and
provided additional insights into students’ perceptions of the instructional intervention. Thematic
analysis of the open-ended responses revealed four major themes: increased interest and
enjoyment, pride in national culture, increased speaking confidence, and vocabulary-related
difficulties.

Theme 1: Increased Interest and Enjoyment

Most students described the lessons as interesting, enjoyable, and different from ordinary
English classes. Learners particularly appreciated discussing familiar cultural topics rather than
relying exclusively on textbook materials.

— One student stated: “It was fun to talk about our culture.”

— Another participant wrote: “Yes, because it is not boring.”

These responses suggest that students perceived culture-based English lessons as more
emotionally engaging and personally meaningful than traditional classroom activities.

Theme 2: Pride in National Culture

Many students expressed pride in discussing Kazakh traditions in English. They perceived
the lessons as an opportunity to present their own culture through a foreign language. This theme
was also supported by the high quantitative score for pride in national culture (M = 4.84).

— One student wrote: “I felt proud.”

— Another participant stated: “Showing my culture to the world.”

These responses indicate that the integration of national traditions helped students view
English not only as a foreign language but also as a tool for representing their cultural identity in
intercultural communication.

Theme 3: Increased Speaking Confidence

Several students reported that they felt more confident speaking English when the lesson
topics were familiar and culturally meaningful. Since students already had background knowledge
about Kazakh traditions, they were able to focus more on expressing their ideas in English.

This qualitative finding corresponds with the quantitative result for speaking confidence (M
= 4.56) and the correlation between lesson enjoyment and speaking confidence (r = .64). The
results suggest that personally meaningful topics may encourage learners to participate more
actively in oral communication.

Theme 4: Vocabulary and Pronunciation Difficulties

Despite the overall positive responses, some students mentioned difficulties related to
vocabulary and pronunciation. Culturally specific terms, names of traditions, and words connected
with national customs were sometimes challenging to explain in English.

However, these difficulties did not negatively affect students’ overall perception of the
lessons. On the contrary, many learners viewed new vocabulary as useful and interesting. This
suggests that culture-based instruction should be accompanied by appropriate vocabulary support,
pronunciation practice, and examples of how to explain culturally specific concepts in English.



Classroom Observation. Classroom observation notes also supported the questionnaire and
open-ended responses. During pair discussions, role plays, comparison tasks, and oral
presentations, students demonstrated active participation and enthusiasm. Learners volunteered
answers, worked collaboratively, and showed particular interest when discussing familiar cultural
topics such as Nauryz, Kazakh hospitality, traditional foods, and national symbols.

Students appeared especially engaged during comparative activities in which they analyzed
similarities and differences between Kazakh traditions and customs in English-speaking countries.
Observation notes indicated that students were generally more willing to participate orally when
lesson content reflected their own cultural experiences.

Summary of Findings. Overall, the findings indicate that students perceived the integration
of Kazakh national traditions into English lessons positively across all measured dimensions. The
instructional approach was associated with high levels of learner interest, intercultural awareness,
cultural pride, classroom participation, and speaking confidence.

The combination of quantitative findings, reliability analysis, correlation analysis,
qualitative responses, and classroom observations provides practical evidence supporting the use
of culturally responsive approaches in English language education for secondary school learners
in Kazakhstan.

Discussion

The quantitative findings, qualitative responses, classroom observations, and statistical
analyses consistently demonstrated that culture-based English lessons created an engaging and
meaningful learning environment in which students were able to connect language learning with
their own cultural experiences. The findings of this study indicate that the integration of Kazakh
national traditions into English language instruction was positively perceived by seventh-grade
students and may contribute to the development of intercultural awareness, learner motivation, and
speaking confidence.

As demonstrated in Table 2 and Figures 1-2, all questionnaire items received highly positive
evaluations, with mean scores ranging from 4.56 to 4.92 and positive responses ranging from 96%
to 100%. These results suggest that students perceived the instructional intervention as both
educationally valuable and personally meaningful.

The findings align closely with the theoretical framework of Michael Byram, who defines
intercultural communicative competence as a combination of attitudes, knowledge, interpretive
skills, and critical cultural awareness [1]. In the present study, students demonstrated positive
attitudes through high levels of enjoyment, intercultural respect, and willingness to continue
participating in culture-based English lessons. The exceptionally high scores for lesson interest (M
= 4.92) and future preference for similar lessons (M = 4.92) indicate that culturally integrated
instruction may positively relate to learners’ engagement and motivation.

The findings also support Byram’s argument that intercultural learning should involve the
ability to interpret and relate cultural phenomena rather than simply memorize information about
foreign cultures [1]. Students reported highly positive perceptions regarding their ability to
compare Kazakh and foreign traditions (M = 4.80) and explain cultural concepts in English (M =
4.60). During classroom activities, learners compared customs, holidays, hospitality traditions, and
family practices across cultures, which suggests the development of comparative intercultural
awareness.

The results may also be interpreted through Darla K. Deardorff’s process model of
intercultural competence [2]. According to Deardorff, intercultural competence develops
progressively through openness, curiosity, respect, and communicative interaction. In the present
study, students reported highly positive perceptions related to respect for cultural diversity (M =
4.88), classroom participation (M = 4.68), and understanding of other cultures (M = 4.68). These
findings suggest that the instructional activities encouraged learners to engage more actively with
intercultural communication and cultural reflection.



An important finding of the study concerns the relationship between lesson enjoyment and
speaking confidence. The correlation analysis demonstrated a moderate positive relationship
between these variables (r = .64), indicating that students who perceived the lessons as more
enjoyable also tended to report greater confidence when speaking English. This result suggests
that emotionally engaging classroom environments may positively relate to learners’ willingness
to communicate.

The comparatively lower mean score for speaking confidence (M = 4.56), although still
strongly positive, may be explained by the linguistic challenges associated with discussing
culturally specific concepts in English. Several students mentioned vocabulary and pronunciation
difficulties when describing traditional customs or national symbols. These findings suggest that
culture-based instruction should be supported by appropriate lexical scaffolding and
communicative practice in order to facilitate accurate and confident expression.

The findings are also consistent with Claire Kramsch’s perspective that language learning
should create opportunities for learners to negotiate meanings between cultures rather than simply
acquire isolated grammatical knowledge [4]. Kramsch argues that intercultural learning emerges
when students reflect on relationships between their native culture and the target language culture.
In the present study, students compared Kazakh traditions with customs in English-speaking
countries and reflected on similarities and differences between cultural practices. This process
appeared to support both intercultural awareness and cultural identity formation.

Importantly, intercultural learning in this study did not weaken students’ attachment to their
national culture. On the contrary, learners reported very high levels of pride in national culture (M
= 4.84). Qualitative responses such as “Showing my culture to the world” suggest that students
perceived English not only as a foreign language but also as a means of presenting their own
cultural identity in intercultural communication. This finding supports the idea that intercultural
education can strengthen awareness of national culture while simultaneously promoting openness
toward other societies and traditions.

The motivational outcomes of the study may also be interpreted through Zoltan Dornyei’s
work on second language motivation [11]. Dornyei emphasizes that meaningful classroom
experiences and emotionally engaging learning environments play an important role in sustaining
learner motivation. In the present study, students consistently described the lessons as interesting,
enjoyable, and different from traditional English classes. Qualitative comments such as “It was
fun to talk about our culture” and “Yes, because it is not boring” suggest that the instructional
intervention increased emotional involvement and classroom engagement.

The findings are also consistent with previous studies in intercultural language
education. Will Baker argues that integrating cultural awareness into English language teaching
promotes more meaningful communication and learner engagement [8]. Similarly, Kuralay
Smakova and BethAnne Paulsrud report that local cultural content may support the development
of intercultural communicative competence in Kazakhstan’s English language classrooms [9]. The
present study extends these findings by providing empirical evidence from secondary school
learners participating in supplementary educational settings.

The classroom observation notes further reinforced the questionnaire findings. Students
demonstrated active participation during pair discussions, role plays, and comparative cultural
activities. Learners appeared particularly engaged when discussing familiar cultural practices such
as Nauryz, hospitality traditions, traditional foods, and national symbols. These observations
suggest that culturally familiar content may reduce communicative anxiety and encourage greater
oral participation.

Despite the overall positive findings, several methodological limitations should be
acknowledged. First, the study involved a relatively small sample of 25 students from a single
educational center in Almaty, which limits the generalizability of the findings. Second, the
research relied primarily on self-reported perceptions rather than objective assessments of
language proficiency or intercultural competence. Third, because the study employed a descriptive



post-intervention design without a control group or pre-test/post-test comparison, the findings
should not be interpreted as evidence of direct causal effects.

Nevertheless, despite these limitations, the study provides practical support for the
integration of culturally responsive approaches into English language teaching in Kazakhstan. The
findings suggest that culture-based English instruction may positively relate to learner
engagement, intercultural awareness, motivation, and classroom participation. Overall, the
theoretical perspectives of Byram, Deardorff, Kramsch, and Ddrnyei provide a coherent
framework for understanding the positive student perceptions identified in this study. Together,
the findings suggest that culturally integrated English instruction may create more meaningful,
engaging, and communicative learning experiences for secondary school learners.

Conclusion

This study explored students’ perceptions of integrating Kazakh national traditions into
English language lessons and examined its relationship with intercultural awareness, learning
motivation, and speaking confidence among seventh-grade learners at AiPlus Educational Center.
The quantitative findings, qualitative responses, classroom observations, and statistical analyses
demonstrated consistently positive student perceptions regarding the use of culturally integrated
instruction in English language education.

The quantitative results revealed high mean scores across all measured dimensions,
including lesson interest, intercultural awareness, classroom participation, respect for cultural
diversity, and willingness to continue participating in culture-based English lessons. As presented
in Table 2 and Figures 1-2, positive responses ranged from 96% to 100%, indicating a highly
favorable evaluation of the instructional approach among participants.

The qualitative findings further supported these results by demonstrating that students
perceived the lessons as interesting, meaningful, and different from traditional English classes.
Many learners expressed positive emotions when discussing Kazakh traditions in English and
reported increased pride in their national culture. Student responses such as “Showing my culture
to the world” suggest that participants viewed English not only as a foreign language but also as
a means of representing their own cultural identity in intercultural communication.

The findings suggest that integrating Kazakh national traditions into English language
instruction may contribute positively to several dimensions of intercultural awareness and learner
motivation. Students reported greater confidence in discussing cultural topics in English, stronger
ability to compare traditions across cultures, and increased respect for cultural diversity. These
outcomes are consistent with the theoretical perspectives of Michael Byram [1], Darla K.
Deardorff [2], and Claire Kramsch [4], which emphasize the importance of intercultural
communication, cultural reflection, and meaningful interaction in foreign language education.

The study also demonstrated that culturally relevant instructional content may positively
influence learner engagement and classroom participation. The moderate positive correlation
identified between lesson enjoyment and speaking confidence (r = .64) suggests that emotionally
engaging classroom experiences may support learners’ willingness to communicate in English. In
addition, the reliability analysis demonstrated high internal consistency of the questionnaire
instrument (Cronbach’s a = .89), indicating that the collected data provided stable and consistent
measurements of related constructs.

From a pedagogical perspective, the findings highlight the importance of incorporating
culturally responsive approaches into English language teaching in Kazakhstan. The use of
national traditions provides learners with authentic and emotionally meaningful contexts for
communication while simultaneously supporting awareness of national culture and intercultural
understanding. Communicative activities involving comparison, reflection, and cultural
explanation may therefore contribute to more engaging and meaningful language learning
experiences for secondary school students.

At the same time, several limitations should be acknowledged. The study involved a
relatively small sample of participants from a single educational center, which limits the



generalizability of the findings. In addition, the research relied primarily on self-reported
perceptions and did not include objective assessments of language proficiency or intercultural
competence. Because the study employed a descriptive post-intervention design without a control
group or pre-test/post-test comparison, the findings should not be interpreted as evidence of direct
causal relationships.

Future research could involve larger and more diverse participant groups, longitudinal
designs, classroom discourse analysis, and more advanced statistical procedures in order to
investigate the long-term educational impact of culturally integrated English instruction. Further
studies may also examine the role of specific cultural elements such as oral traditions, storytelling,
music, and national literature in supporting intercultural communication and language learning.

In conclusion, the study provides practical empirical support for the integration of Kazakh
national traditions into English language instruction as a culturally responsive pedagogical
approach. By connecting language learning with students’ cultural identity and lived experiences,
culture-based instruction may contribute to more meaningful, engaging, and communicative
English language education for secondary school learners in Kazakhstan.
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