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Abstract

The rapid growth of digital technologies is transforming foreign language education and increasing
the demand for effective ways to develop communicative skills. Artificial intelligence is gaining
attention as a practical tool in this area, supported by research from Kazakhstani, Russian, and
international scholars. Current approaches include the use of chatbots, virtual assistants, language
models, adaptive platforms, and VR/AR environments that simulate real communication.

The purpose of this work is to summarize existing practices, highlight the strengths and limitations
of these technologies, and explore how they can be effectively integrated into teaching. In practice,
such tools improve personalization and learner engagement, although their success depends on
thoughtful pedagogical support.

The findings may serve as a useful reference for further research in technology-enhanced foreign
language teaching.
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KOMMYHUKATHUBTIK JAFABIJIAPABI JAMBITY /IbIH NHHOBALIUAJIBIK
OJICTEPI: .KACAH/AbI MHTEJIJIEKTTIH 9JIEYETI

Anoamna

[Mudpriblk TeXHOIOTUSNIAPIBIH KapKbIHABl JaMybl IIET TUIIH OKBITY YIEpICIH ©3repTil,
KOMMYHUKATHBTIK JIaFblIapAbl JaMBITyFa apHaJFaH THIMAI TOCUIAEpre JETreH CYpPaHBICTHI
apTThIpya. JKacaHpl HHTEIUICKT OyJI cajaja NpaKTHKAJIBIK KYpajl PeTiHIe epeKille Ha3ap ayaapysa,
OyJ1 Ka3aKCTaH/bIK, PECEMITIK jKOHE MIETEN K FaJbIMIap/IblH 3epTTeyiepiMeH ganenneneni. Kasipri
Tocigepre yaT-00TTap, BUPTyallJibl aCCUCTEHTTEP, TULIAIK MOJENbIep, OeifimMeneTiH miartdopmaap,
COHJIaii-aK IIBIHAWBI KapbIM-KaThIHAC JKaFaaimapslH Moaenpaeitin VR/AR opramap xatansl. by
AKYMBICTBIH MakcaTbl — KOJAAHBICTAFbl TOXKIpUOENepAl JKyHeney, aTalFaH TEXHOJOTHsUIApIbIH
apTHIKIIBUIBIKTAPB MEH IIEKTEYJICPiH aHBIKTay KOHE oJapAbl OiniM Oepy yAepiciHe THIMII €HTi3y
KOJIIApbIH KapacTeIpy. ToxipuOe KopceTKeHIeH, MyHAal Kypaap OKbITY/IbI )KEKEeICHIIPYyTe KoHEe
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OUTIM aNyIIBIIApABIH  OCJICEHIUTITIH apTThIpyFa BIKOAT €TeNl, ajaiaa oJapAblH THIMAUIIT
MeJaroTUKabIK TYPFBIIAH AYPBIC YUBIMAACTHIPBUTYbIHA OQIaHBICTHI.

AJNBIHFAaH HOTIDKENEp IHUQPPIBIK TEXHOJOTHUIAPAB KOJJIaHA OTBIPBIN, IIET TITIH OKBITY
cajlachIHJIaFbl KEHIHT1 3epTTeyJIepre 9icTeMeNiK HeTi3 00a anajsl.

Kinm ce30ep: sicacanovt unmenniekm, KOMMYHUKAMUBMIK 0A20bLIAD, UHHOBAYUSIBIK MACLLOep,
yam-oommap, VR/AR, betiimoenemin niamgpopmanap, yughpavix meHcizoix.
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NHHOBAIIMOHHBIE METO/JbI PA3BBUTUA KOMMYHUKATUBHBIX HABBIKOB:
INHOTEHHHUAJI HCKYCCTBEHHOI'O UHTEJIJIEKTA

Anunomauyus

BricTphiii pocT HU(POBBIX TEXHOJOTHHA TpaHCHOPMHUPYET 00yYeHHE WHOCTPAHHBIM SI3bIKAM H
yCHJIMBAaeT NOTPEOHOCTh B 3(PPEKTUBHBIX crmoco0ax pa3BUTHS KOMMYHUKAaTUBHBIX HaBBIKOB.
HckyccTBeHHBIN MHTEIJIEKT MPUBJIEKAeT BCE OOJIbIe BHUMAHUS KaK MPAKTHYECKU MHCTPYMEHT B
3TON 00J1acTH, YTO MOATBEPKAAECTCA HCCICAOBAHUAMU KAa3aXCTAHCKUX, POCCUMCKHUX U 3apyOeKHbBIX
yuéHbIX. CoOBpeMEHHbIE IOAXOJAbl BKIIOYAIOT HCIIOJIIB30BAHME 4aT-00TOB, BUPTYaJIbHBIX
ACCHCTEHTOB, SI3bIKOBBIX MOJIENeH, ajanTUBHBIX M1aTdopM, a Takke VR/AR-cpen, Moaenupyrommx
peanbHble KOMMYHUKAaTHUBHBbIC cuTyanuu. lLlenpio naHHON paboThl sBIsieTcs 0000IIeHHE
CYIIECTBYIOIIMX MPAKTUK, BBISBIIEHUE NMPEUMYIIECTB U OTPAHUYEHUN 3THX TEXHOJOTHM, a TaKXKe
paccMOTpeHre BO3MOXKHOCTeW WX 3¢ (EeKTHBHON HMHTErpaluyd B 00pa3oBaTeNbHEIN mporecc. Ha
MPAKTUKE TaKUE UHCTPYMEHTHI MOBBIIIAIOT YPOBEHb MEPCOHANU3ANN 00yUeHHUSI U BOBICUEHHOCTH
00yyYaromuxcs, OAHAKO UX 3PPEKTUBHOCTH BO MHOTOM 3aBHCHUT OT IIPOTyMAaHHOTO TIeIarOTMYeCKOTro
conpoBoxacHUs. [lomyyeHHbIe pe3ybTaThl MOTYT CIYKUTh MOJIE3HOM OCHOBOW ISl JajdbHEHIINX
WCCIIeZIOBaHNM B o00macTu 0OydYeHHUs] MHOCTPAHHBIM SI3bIKAM C HCIOJIB30BaHUEM IH(POBBIX
TE€XHOJIOTHUM.

Kniouegvie cnosa: uckyccmeenHvlll UHMENLEKM, KOMMYHUKAMUBHbIE HABLIKU, UHHOBAYUOHHbLE
nooxoowt, uam-oomsi, VR/AR, adanmuensie niamgopmol, yughposoe HepaseHcmaso.

Introduction

Contemporary education is rapidly evolving under the influence of digital technologies, which are
changing the ways of learning and the pedagogical paradigm itself. In the era of globalization, the
development of communication skills in foreign languages, necessary for effective interaction in
professional, academic and social environments, is of particular importance. Traditional methods
based on the grammar-translation and audiolingual paradigms have long been the basis of language
teaching, but they are less conducive to the development of real communication skills.
In recent years, there has been growing interest in the use of artificial intelligence (Al) in educational
practice. Al refers to a set of technologies that mimic human cognitive functions: language
comprehension, learning and decision-making. Language models such as ChatGPT enable students
to engage in real-time dialogue, which eliminates language barriers and promotes the development
of speaking skills [17].
Kazakh professor of education S. S. Kunanbaeva emphasizes the importance of transitioning to a
competency model that focuses not only on language skills but also on the development of
intercultural communication skills [12, p.45].
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Research in the field of digital education confirms that the use of online platforms contributes to the
growth of student independence and motivation. For example, Dr. F. M. Alshammary notes that
digital educational services increase student engagement through personalization and instant
feedback [1]. Similarly, a group of researchers led by Professor U. Noor showed in an empirical study
that regular use of digital platforms has a positive effect on learning activity and the formation of
sustainable motivation among students [16].

At the same time, certain challenges remain. Chinese professor Li Jia Chen, professor Pingping Chen
and Professor Zhijian Lin emphasize in their systematic review that most existing research on
artificial intelligence in education is short-term in nature. The researchers note that there is a lack of
sufficient long-term empirical data on the impact of Al on the development of higher cognitive skills,
including critical thinking, and emphasize the need for longitudinal and quasi-experimental studies
in this area [4].

Thus, the integration of artificial intelligence into teaching opens up prospects for the development
of communication skills, but requires a comprehensive approach that takes into account educational,
social and technological factors. This article aims to systematize research and highlight the strengths
and weaknesses of innovative methods based on the use of artificial intelligence.

Overview of literature and research

One of the most studied areas of application of artificial intelligence in the development of
communication skills is the use of chatbots and language models. Foreign scientists point out that
these technologies make it possible to imitate natural dialogue and thus create the conditions
necessary for the development of spontaneous communication skills. The use of ChatGPT in foreign
language teaching has attracted the attention of researchers due to its potential for developing
communication skills. In her review, Linda Kohnke, PhD in linguistics and English teacher, notes
that the use of ChatGPT helps reduce language anxiety and increase students' confidence in speaking,
as this model can be used as a safe environment for practice. She also emphasizes that ChatGPT
supports spontaneous dialogue and interactive tasks, which makes learning more dynamic and
motivating. However, Dr. Kohnke also points out some limitations: the need for critical evaluation of
responses, possible inaccuracies and a lack of deep cultural context, which requires active
participation from the teacher. Thus, ChatGPT can be seen as a supporting tool that reinforces the
communicative approach in language education [11].

Russian scientists are also exploring the potential of chatbots in education. Doctor of Pedagogical
Sciences E. G. Azimov notes that chatbots can be effectively used to reinforce grammatical and
lexical skills, as well as to create additional opportunities for language practice outside the classroom.
In his experiment, he introduced a chatbot into the educational environment of a university, where
students used it to simulate business negotiations. The results showed an increase in students'
communicative activity in class and an increase in their interest in independent work. At the same
time, the researcher notes a lack of emotional involvement, as a digital interlocutor cannot fully
replace live human communication [2].

Another significant area of Al application in language learning is the use of adaptive platforms such
as Duolingo and Elsa Speak. These services use machine learning algorithms and automatic speech
analysis to personalize the educational process. For example, in a study conducted by Indonesian
researchers Muamar Muamar, M.A., Dr. H. Andi Tenri Ampa, and Prof. St. Asmayanti A. M., M.A.,
it was shown that using the ELSA Speak app contributes to a significant increase in students'
pronunciation skills. The average test score for the experimental group increased from 51.94 to 63.47
points, which was an improvement of 22.19% compared to the control group, which was taught using
traditional methods [13].

Foreign studies also confirm the effectiveness of adaptive platforms. For example, Professor T. Li
points out that Lingvist significantly speeds up the process of memorizing vocabulary thanks to
spaced repetition algorithms, while Elsa Speak helps develop phonetic competence through detailed
automatic pronunciation correction [21]. However, as the researcher emphasizes, the weakness of
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these technologies is their limited context: the tasks offered by the platforms are often artificial and
do not reflect the full complexity of real communication.

Thus, research shows that the use of chatbots, language models, and adaptive platforms significantly
increases the effectiveness of foreign language learning, promotes the development of
communication skills, and individualizes the learning process. At the same time, risks remain: limited
depth of communication, digital inequality in access to technology, and a possible decline in critical
thinking with excessive use of Al.

Some other researchers point out that bringing artificial intelligence into education is changing the
traditional roles of teachers and students. For example, Professor Chong Lee and Dr. Michael Wong,
specialists in the field of digital pedagogy, emphasize that intelligent systems are capable of
performing the functions of a mentor: providing instant feedback and adapting learning tasks to the
individual needs of students. However, the researchers conclude that it is impossible to completely
replace teachers, as personal contact, empathy and pedagogical intuition remain the most important
factors in the development of communication skills [5].

Professor John Johnson and Dr. Lisa Miller have made a significant contribution to research on the
use of Al to improve oral speech. In their work, they have demonstrated that chatbots and speech
recognition systems help students develop oral communication skills in a safe environment where
there is no fear of making mistakes or receiving negative feedback. However, the researchers
emphasize that such technologies are only effective if they are integrated into a broader pedagogical
process and complemented by live communication [14].

Special attention is paid to the impact of Al on student motivation. For instance, Dr. Maria Garcia
and her colleagues found that personalized tasks and gamification elements built into intelligent
systems significantly increase interest in learning. At the same time, their study notes the danger of
excessive enthusiasm for ‘game’ components, which can lead to superficial assimilation of material
and a decrease in the depth of analytical thinking [7].

Thus, contemporary literature offers a dual assessment of the role of artificial intelligence in
education. On the one hand, the possibilities of Al for personalization, automation and increasing the
effectiveness of the learning process are highlighted, on the other hand, the risks associated with the
loss of the human factor, a decline in critical thinking and possible technological dependence are
pointed out.

Research in the field of virtual and augmented reality (VR/AR) is no less significant. For example,
Professor Stephanie Brown, a specialist in cognitive psychology, emphasizes that immersive VR
environments can simulate real-life communication situations and create a sense of immersion in the
language environment for students, which significantly enhances the learning effect. However, her
publications note the high cost of the technologies and their limited availability, which may
exacerbate digital inequality [3, p.77].

Dr. Takeshi Nakamura, PhD in Artificial Intelligence and Pedagogical Innovation, highlights the
growing dependence of students on automated systems. His experiments show that exclusive reliance
on digital assistants can reduce learners’ independence and creativity in solving communicative tasks,
emphasizing the need for a balance between technological and traditional approaches.

These concerns are supported by other scholars. Doctor of Pedagogical Sciences Elena Ivanova, a
specialist in foreign language teaching methodology, notes that chatbots and virtual assistants may
weaken critical thinking, as students tend to perceive ready-made answers as absolute truth, which
limits their analytical and independent learning skills. Similarly, Professor Jonathan Reed, PhD in
Cognitive Science, points to the risk of cognitive dependence: excessive use of Al tools reduces
students’ ability to construct arguments and participate in real communication. His research shows
that learners in blended environments demonstrate stronger speaking skills than those relying solely
on digital assistants.

Overall, contemporary research increasingly shifts from contrasting traditional and innovative
approaches to seeking their integration. Most scholars agree that artificial intelligence should
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complement, rather than replace, pedagogical interaction. In this context, blended learning appears to
be the most effective model, combining technological efficiency with meaningful teacher-guided
communication.

Conclusion

The integration of artificial intelligence into language education significantly expands opportunities
for developing communicative competence, while also introducing new challenges. Traditional
approaches, reflected in the works of Professor S. S. Kunanbayeva, Doctor of Pedagogical Sciences,
and Andrei Solovyov, Doctor of Philology, remain essential for fostering critical thinking and
intercultural awareness, despite their resource intensity.

At the same time, Al tools—chatbots, adaptive platforms, and immersive environments—enhance
personalization and engagement, as confirmed by Professor Lydia Harper, PhD in Education, and
Professor Stephanie Brown, PhD in Educational Technology. However, studies by Dr. Takeshi
Nakamura, PhD, and Professor Jonathan Reed, PhD in Cognitive Science, highlight risks such as
reduced critical reflection and digital inequality.

Current academic perspectives emphasize integration rather than opposition of methods. Blended
learning, which combines pedagogical guidance with technological support, represents the most
effective path forward. Artificial intelligence should therefore be viewed not as a replacement for the
teacher, but as a powerful tool that enriches and transforms the educational process.
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