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Abstract

Modern foreign language teaching in high school requires a rethinking of the student's role in
the educational process. While previously the primary focus was on mastering grammatical
structures and memorizing vocabulary, today the focus is on the student's ability to use language
as a tool for real-world interaction. This is especially important for students in grades 10 and 11,
as it is at this stage that academic independence, the ability to argue one's position, and the use of
a foreign language as a means of expressing one's thoughts are developed. The cognitive approach
to teaching English views language development not as a mechanical accumulation of knowledge,
but as a process of active intellectual processing of information. This article analyzes the impact
of the cognitive approach on the development of high school students' communicative skills,
revealing its theoretical foundations and practical applications in the classroom. Particular
attention is paid to mechanisms such as conscious perception of linguistic material, the
development of speech planning, the development of self-monitoring strategies, and the inclusion
of problem-solving communicative tasks in the lesson structure. The article demonstrates that a
cognitive approach not only improves students' verbal activity but also changes the quality of their
linguistic thinking, making their statements more meaningful, logical, and meaningful.
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KOTHUTHUBTIK TOCILJI - 10-11 CBIHBIIITAPAAFbBI AFBIJIIIBIH TIJII
CABAKTAPBIHIA KOMMYHUKATUBTIK JAFABIJIAPABI JAMBITY KYPAJIbI

Anoamna

byn wmakamama 10-11 CHIHBIN  OKYIIBUIAPBIHBIH ~ aFBUINIBIH  TUTI  cabakTapbIHIa
KOMMYHHKATHBTIK JIaFIbUTAPBIH KOTHUTUBTIK TOCUT apKBUIBI JAMBITY MOCENIeCi KapacThIPhLUIAIbI.
Kazipri Ourim Oepy xyieciHae TUIII TeK I'paMMaTUKaJbIK KYpbUIBIMAAp >KUBIHTBIFBI PETiHIIE
MEHIepTY JKETKIUTIKCI3 eKeHl aHbIK Oaiikanajpl. OKYyLIBIHBIH IIBIHAIBI KapbIM KaTbIHACKA TYCYl
YIIIH OHBIH TUIAIK OLTIMIH OiJlay OpEKETIMEH YIITACThIpy KaxkeT. KOTHUTHBTIK ToCLT OCHI
MakcaTTa epeKille MaHbI3Fa ue, ce0edl o 3eHiH, ecTe cakTay, CalbICThIPY, Talaay JKOHE 1IIKi
JKOCTIapyiay CHUSKTBI TMCHUXHMKAIBIK MeXaHu3Mmuepai Oencenaipeni. Makamana >KOFapbl CHIHBII
OKYIIBIJIAPBIHBIH KAaC EPEKIIETIKTepl €CKeplIe OTBHIPHII, OJApbIH COMIIey OpEKeTIH OeNCeH/Il
eTeTIH TarnchipManiap cumnarranafsl. COHBIMEH KaTap KOTHHTHBTIK YHBIMIACTBIPBUIFAH


https://doi.org/10.51889/3078-8463.2025.51.3.003

TariChIpMaap apKbUIbl OKYIIBUIAPJBIH ©3 OMBIH JIOTHKAJBIK JKeTKi3yl, MiKip OuIaipyi >XoHe
JIaJIOTKE epKiH KaTBICYbI KYIIeeTiH kepcerineni. [IpakTikanbiK Oakbuiay HOTHKECIHIE coiney
CamachlHBIH apTYhI, TUIAIK CEHIMIUTIKTIH KaJbIITAaCYbl )KOHE KOMMYHUKATUBTIK OCICEHIITIKTIH
TYPAaKTHI 6Cy1 aHBIKTAJIJIBI.

Kinm ce30ep: xoenumuemix macil, KOMMYHUKAMUBMIK 0a20bl, ARbLIWbIH MIli, HCOEApbl
CbIHbIN, coley apekemi, MINOIK ouiay, peghieKcus, OKy CMpamecuscvl, KapblM KAmMblHAC,
MAHBLIMOBIK, OelCeHOLNIK.
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KOTHUTHUBHBIN OJIXO0J KAK CPEJICTBO PA3BUTHSI
KOMMYHUKATUBHBIX HABBIKOB HA YPOKAX AHTJIMMCKOT'O SI3BIKA
B 10-11 KJIACCAX

Annomayus

CoBpeMeHHOE 00yueHHNE NHOCTPAHHBIM SI3bIKaM B CTapIIICH MIKOJIE TPEOYeT MepeoCMBbICICHUS
ponu ydamerocss B oOpasoBaTelbHOM Tpoliecce. Ecnu paHee OCHOBHOW akIEHT Jenajcs Ha
YCBOCHUU IPaMMATHYECKUX CTPYKTYP U 3alIOMHUHAHUU JIEKCUKH, TO CETO/IHS B LIEHTPE BHUMAHMS
HAaXOAHUTCS CIOCOOHOCTh YYallerocss MCHOJb30BaTh S3bIK KaK HMHCTPYMEHT pEalbHOTO
B3aumoyeiicTBus. OCOOEHHO 3TO Ba)KHO AJisi yueHUKoB 10—11 kiaccoB, MOCKOIbKY UMEHHO Ha
3TOM »JdTamne (opMHUPYeTCs aKageMHYecKas CaMOCTOSATEIbHOCTh, YMEHHE apryMEHTHpPOBATh
COOCTBEHHYIO MO3HUIUIO ¥ MCTIOIB30BaTh MHOCTPAHHBIN SI3BIK KaK CPEJICTBO BBIPAYKEHUS MBICIIH.
KorautuBHbII MOAX0/T B 00yUYE€HUH aHTJIMHCKOMY SI3BIKY PAaCCMAaTPUBAET S3BIKOBOE PAa3BUTHE HE
KaKk MEXaHWYECKOE HAKOIUIEHWE 3HAHWUM, a KaK MpPOLECC AKTUBHOW WHTEIJIEKTYIbHOMN
nepepaboTku uHbopManuu. B maHHON cTaThe aHAMM3UPYETCS BIUSHUE KOTHUTUBHOTO MOJAX0/1a
Ha pa3BUTHE KOMMYHHMKATHBHBIX HaBBIKOB CTapIICKIACCHUKOB, PpACKPBIBAIOTCS  €ro
TEOPETUYECKUE OCHOBAHHUS U ITPAKTUYECKUE BO3MOKHOCTH IIPUMEHEHHUS B IIKOJIBHOU ay IUTOPHHU.
Oco0oe BHMMaHHWE YIEISIETCS TaKUM MEXaHW3MaM, KaK OCO3HAHHOE BOCHIPHSITHE SI3bIKOBOTO
MaTepuasa, pa3BUTHE PEUYEBOTO IUIAHUPOBaHUS, (OPMUPOBAHHME CTPATETHl CaMOKOHTPOIS W
BKJTFOYCHHE TTPOOJIEMHO-KOMMYHHKATUBHBIX 33JIaHUH B CTPYKTYPY ypoka. B ctaTee mokazaHo, 4to
KOTHUTUBHBIN MOJAXO0J MO3BOJISIET HE TOJBKO MOBBICUTH PEUYEBYI0 AKTUBHOCTH yYallUuXCs, HO U
W3MEHUTh Ka4eCTBO MX S3BIKOBOI'O MEBIIIJICHHS, ClIeJIaTh BHICKA3bIBaHUS 00Jiee€ OCMBICICHHBIMH,
JIOTUYHBIMU U COAEPKATEITBHBIMU.

Kniouesvle cnoea: xocHumugHwili n00X00, KOMMYHUKAMUBHbIE HABLIKU, AHIUNUCKUL SA3bIK,
cmapuas wKoaa, pevesas 0esmebHOCMb, A3bIK0B0e MblUulleHUe, 00YyUeHUe 2080PeHUI0, YueOHAas
cmpamezus, pegiexcus, 3aumooelcmeue, NO3HABAMENbHAS AKMUBHOCMb, CIAPUEKTACCHUKU.

Introduction

In modern schools, teaching English is increasingly viewed not as imparting a set of rules, but
as creating conditions for real-life communication. However, experience shows that even high
school students, with a sufficient vocabulary and familiar grammatical structures, often struggle
with oral expression. They formulate thoughts slowly, avoid spontaneous responses, fear making
mistakes, and often resort to memorized patterns instead of independent speech.

This situation stems from the fact that traditional teaching methods often fail to engage the
internal thought processes that underlie speaking. A student may know the form but be unable to
quickly transform it into a meaningful message. This is why, in recent years, researchers have
increasingly focused on the cognitive approach, which links language development with
mechanisms of attention, memory, analysis, and the deliberate selection of linguistic resources.



This approach is especially relevant for students in grades 10 and 11, as the age-related
characteristics of high school students allow for more complex intellectual tasks. Adolescents at
this age are capable of abstract thinking, comparisons, independent argumentation, and internal
control of their own speech. This creates a favorable foundation for integrating cognitive methods
into the development of communicative competence.

Communicative skills in school practice should be understood not only as the ability to answer
a teacher's question, but also as the ability to participate in dialogue, express attitudes, clarify
information, respond to the interlocutor's opinion, and construct a logically complete statement
under time constraints. This is where the cognitive approach proves its effectiveness, as it helps
students not just speak, but think while speaking. This paper examines how the cognitive approach
can become a tool for developing communicative skills in English lessons in senior grades, the
pedagogical mechanisms that ensure its effectiveness, and the changes that occur in students'
speech behavior with the systematic use of cognitively oriented tasks.

An Analytical Review of the Theoretical Foundations of the Cognitive Approach to the
Development of Speech Communication

The development of communicative skills in foreign language teaching is traditionally linked
to the concept of communicative competence, which in scientific literature is defined as the ability
to use language in a specific social situation, consider the context of communication, select
linguistic means depending on the purpose of the utterance, and respond appropriately to the
interlocutor's speech [1]. However, communicative competence itself does not develop
automatically, even with sufficient linguistic material. Between knowledge and actual speech
action, there is a cognitive stage of internal information processing, which largely determines the
success of the utterance.

From the perspective of cognitive psychology, speech activity is a sequence of interconnected
operations. First, the student perceives information, then interprets it, relates it to existing
experience, selects the necessary linguistic units, and only then formulates the thought in oral or
written form. If even one of these stages is underdeveloped, speech becomes slow, fragmented, or
hesitant. This is why the cognitive approach to language learning views speaking as the result of
active intellectual activity, not just as a language practice.

The mechanism of conscious attention is particularly important here. Research in foreign
language teaching shows that students memorize language material more effectively when they
not only hear it, but also notice the specifics of its use in a specific speech situation [2]. For
example, if, during a discussion of a social topic, a student pays attention to how connecting
expressions are used to support an argument, they not only absorb individual words but also begin
to understand the logic behind the construction of the statement. This is especially important for
high school students, as in grades 10 and 11, the need for independent expression increases.
Students no longer limit themselves to short answers but strive to explain, compare, evaluate, or
prove their position. However, without internal speech planning, this often leads to pauses,
repetitions, and a switch to the native language. The cognitive approach proposes overcoming this
problem by structuring their thoughts beforehand. Before the speech activity, the student is given
time to internally organize their response, identify semantic supports, and anticipate possible
linguistic forms.

Developing working memory also plays an important role, as it maintains the student's verbal
intention while constructing their response. When discussing a topic related to, for example,
modern technology or environmental issues, they must simultaneously remember the original
question, control the grammatical form, select vocabulary, and follow the logic of the statement.
This multitasking requires systematic training, and the cognitive approach presupposes a gradual
increase in the complexity of speech actions, in which memory develops in a real communicative
context [3].

An equally important element is the development of metacognitive skills. This refers to the
student's ability to recognize their own learning style, notice speech difficulties, and independently
seek ways to overcome them. For example, after an oral discussion of a topic, a student can analyze



where they lacked words, where they lost the logical sequence, and which expressions helped to
maintain the conversation. Such reflection gradually develops a more mature attitude toward one's
own speech.

It should be noted that the cognitive approach does not reject communicative methodology, but
rather deepens it. While traditional communicative practice is sometimes limited to external
exchanges, the cognitive organization of the lesson makes this exchange internally meaningful.
The student begins to understand why they choose a particular structure, how an argument is
constructed, and how to link individual phrases into a coherent statement. In practice, this means
a transition from mechanical exercises to tasks where the speech task requires an intellectual
solution. For example, discussing a hypothetical social situation elicits much more active speech
than simply reproducing a text. In such tasks, the student does not repeat a pre-existing model, but
constructs an individual linguistic response based on their own understanding of the situation.

Modern research confirms that cognitively rich tasks produce particularly noticeable results in
high school students, as they already possess sufficient intellectual maturity for analysis,
comparison, and verbal prediction [4]. This allows us to consider the cognitive approach not as a
temporary methodological trend, but as a sustainable direction in the development of school
language education.

Practical Implementation of a Cognitive Approach in English Lessons for Grades 10-11:
The practical part of the study aimed to identify how cognitively structured tasks influence the
verbal performance of high school students in a typical school English lesson. The study was
conducted in two parallel high school classes with students of approximately the same level of
language proficiency. The primary focus was not on the amount of material covered, but on the
nature of students' verbal behavior while completing the tasks.

Initially, observation revealed that even with sufficient vocabulary knowledge, a significant
portion of students avoided detailed responses. Dialogues were dominated by short constructions,
identical phrases were frequently repeated, and lengthy pauses occurred when arguments needed
to be substantiated. This was especially noticeable in situations where the topic required
independent interpretation rather than the reproduction of familiar content.

To address this situation, the lesson structure was partially restructured. Before oral activities,
students were offered a stage of semantic preparation. Instead of a direct question, a problematic
situation requiring intellectual engagement was created first. For example, when discussing the
topic of future professions, students first analyzed three short situations involving a choice between
a stable job, a high income, and personal interest. Only then did they move on to discussing their
own choices in English. This approach produced a noticeable effect. Students began to speak more
meaningfully, as their speech emerged not as a reaction to the teacher's question, but as a
continuation of their already formed internal position. Their responses began to include logical
connections, comparative constructions, and causal explanations. Even students who typically
limited themselves to a few words began to construct longer responses.

Special attention was paid to the cognitive technique of verbal forecasting. Before the dialogue,
students were given several supporting semantic elements, but not ready-made language models.
For example, before discussing social media, the concepts of privacy, communication, influence,
addiction, and responsibility were displayed on the board. Students had to independently determine
how to connect them in a statement. This activity triggered the thought process even before
speaking. During observation, it became apparent that students were becoming less reliant on pre-
learned patterns. While they had previously tended to use safe constructions, after several weeks
of work they more often began independently combining familiar linguistic devices. Even with
errors, their speech became more natural and meaningful.

One of the most effective techniques was speech reconstruction. After reading a short text,
students were asked not to retell it verbatim, but to shift their perspective. For example, a text
about the impact of technology was to be retelled from the perspective of a parent, student, or
teacher. This required not only understanding the content but also internalizing the information.
As aresult, speech became more flexible, as the student no longer relied solely on the original text.



In addition, brief written reflections were used after oral assignments. Students wrote down
what they found difficult during their answers, where they lacked words, and where their thoughts
were incompletely expressed. Gradually, this began to influence the quality of their subsequent
responses, as students became more mindful of their own speech difficulties. Over the course of
several weeks, a consistent change in speech behavior was observed. The number of pauses
decreased, responses became more meaningful, and pair discussions became more proactive. The
change in participation was particularly noticeable among students who had previously preferred
to remain passive

Interestingly, the positive effect was evident not only in speaking but also in their perception of
the interlocutor's speech. Students began asking more clarifying questions, requesting clarification,
and using reactive phrases to maintain conversation. This suggests that the cognitive approach
activated not a single language skill, but a broader mechanism of communicative interaction.
These results suggest that even partial inclusion of cognitive elements in the lesson structure
changes the nature of speech activity. Students begin to perceive English not as a subject for a
correct answer, but as a tool for intellectual expression.

Observations obtained during practical work allow us to conclude that the development of
communication skills in high school students is directly dependent on the extent to which speech
activity is accompanied by internal intellectual activity. When students receive only a linguistic
model for production, their speech is often limited and predictable. When, before speaking, they
are required to analyze, select, compare, or internally solve a communicative problem, the quality
of their speech changes significantly.

Discussion of the results and scientific understanding of the data obtained

This is explained by the fact that the cognitive approach integrates language into a system of
meaningful action. Students don't simply use English words, but go through the process of forming
thoughts, structuring them, and then formulating them into language. This is why, even with the
same vocabulary level, students involved in cognitively rich tasks demonstrate a higher level of
speech independence.

A particularly noticeable change was observed in students' attitudes toward errors. In traditional
practice, errors are often perceived as an obstacle to participation in conversation. With a
cognitively structured lesson, attention gradually shifts from the error itself to the meaning of the
statement. Students begin to understand that the most important aspect of communication lies not
in perfect form, but in the ability to convey a thought and maintain a logical flow of speech. This
reduces internal tension and promotes freer participation in discussions.

It should be noted that in high school, the cognitive approach is particularly productive due to
the age-related characteristics of students. Teenagers aged 1617 already possess a well-developed
level of abstract thinking, are able to grasp several lines of meaning simultaneously, and
understand the internal structure of their own statements. This is why tasks that require
argumentation, choosing a position, predicting consequences, or assessing a situation produce a
stronger communicative effect than the mechanical repetition of linguistic models [5].
Observations also showed that the cognitive approach positively influences the depth of speech
content. While at the beginning of the work, responses were often limited to general phrases, later
students began to include causal relationships, examples, comparisons, and elements of their own
interpretation. This indicates that the development of communication skills in this case occurred
simultaneously with the development of linguistic thinking.

An interesting result was the increased interaction between students. In a typical lesson,
dialogue often revolves around teacher and student interaction. With cognitively organized tasks,
the focus gradually shifts to the students themselves. They begin to respond to each other more
frequently, clarify the other person's position, ask counter-questions, and continue the discussion
independently without constant teacher intervention. It is important to emphasize that the
effectiveness of the cognitive approach directly depends on the pedagogical organization of the
material. If a task is too complex and lacks semantic support, some students lose confidence and
revert to minimal responses. Therefore, a gradual transition from structured support to independent



speech action is necessary. Initially, students need semantic cues, key concepts, and a logical
framework for their response. Only then can external support be gradually removed.

From a scientific perspective, this confirms the idea that communicative development is not
solely the result of language practice. It is closely linked to the development of cognitive strategies
that help students manage their own speech process [6]. Thus, it can be argued that a cognitive
approach in a high school setting can not only increase the intensity of speech activity but also
change the internal quality of communication. Students begin to speak not because the learning
situation demands it, but because they feel an internal need to express a pre-formed thought.

Conclusion

Modern English language teaching in high school requires a transition from external speech
activity to internally meaningful linguistic action. The cognitive approach demonstrates that
communication skills are more robustly developed when speech involves mental effort,
independent choice, and internal organization of content. Analysis and practical observation show
that 10th- and 11th-grade students begin to speak more confidently if they undergo a stage of
semantic comprehension before a speech task. This helps reduce pauses in speech, make utterances
more logical, and encourage participation even among previously passive students. The potential
of the cognitive approach lies in its natural integration of language development, thinking, and
communicative maturity. This is especially important for high school, since it is during this period
that language begins to perform not only an educational but also an intellectual function.
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