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Abstract

This article examines the effectiveness of the case study method in teaching English to first-
year undergraduate students majoring in English Language Teaching. In the context of the need to
develop communicative competence and practical foreign language skills, the case study method
represents a relevant and effective approach based on the analysis of real or realistic situations.
Within the study, English lessons were designed and implemented using the case study method
and included tasks focused on understanding the situation, identifying the problem, using
functional language, written and oral communication, as well as group discussion and decision-
making. Qualitative research methods were employed for data collection, particularly student
questionnaires administered after several case-based lessons. The results indicate that the use of
the case study method enhances student motivation, promotes active participation in the learning
process, and increases learners’ confidence in using English, especially in spoken communication.
Students also reported improvements in speaking skills, vocabulary development, and the
formation of critical thinking abilities. At the same time, certain challenges were identified,
including difficulties in selecting appropriate lexical items and unequal participation during group
work.

Keywords: case study method; English language teaching; foreign language education;
communicative competence; critical thinking; problem-based learning; qualitative research.
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KPUTHYECKOI0 MblIIeHUs. BMecTe ¢ TeM ObuIH BBISBIICHBI ONIPEACIEHHBIE TPYIHOCTH, CBSI3aHHbIE
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AFBLIIIBIH TIJITH OKBITY IA KEVC-CTAIY SIICTHIH TUIMILIITT

Anoamna

Makanasia aFbUIIIBIH TUTIH OKBITY OapachIHIAFbl KeMC-CTaau 9/IICIHIH TUIMILUTITT 3€pTTENeII.
3epTTey HbICaHbl PETIHAE «AFBUILIBIH TUIl MyFalIMIEpIH Jaspiay» OuriM Oepy Oarmapiamachl
asgchlHAa OuTIM  anbll  JKaTKaH OipiHIII Kypc OakajaBpuaT CTYJCHTTEpl  ajbIHaJbl.
KoMMyHHMKATUBTIK KY3BIPETTLIIKTI KAJBIITACTBIPY JKOHE WIET TUIIH NPAKTHUKAIBIK TYpPFbIIA
KOJIJIaHy JIaFIbUIapBIH JaMBITY KQXKETTLUIIT1 jKaFIaiibIHIa Kec-cTaau 9/1ici HAaKThl HEeMece eMipre
JKaKbIH KaFJaliap/apl TalayFa HET13/IeJTeH ©3€KTl dpl THIMII OKBITY TOC1Il OOJBINT TaObLIA b,
3eprTey OapbIChIHIA Keic-CTaau o/iCiH KOJIJaHa OTHIPHIN, OKY cabaKTapbl YHBIMAACTHIPHUIIBL.
Cabakrap Kargailipl TYCIHyre, MOCeNeHl aHbIKTayFa, (YHKIMOHAJABIK TULMIK OIpmiKTepl
KOJIJIaHyFa, ka30allia ;koHe aybI3Ila KapbIM-KaThIHACKA, COHai-aK TONTHIK TATKbLUIAy MEH IIeTIiM
KaObl1ayFa OarbITTalIFaH TarcblpManap/ibl KAaMThIABL. JlepekTepal ®uHay YIIiH canajiblK 3epTTey
omicTep KoImaHbULABL. bipHemie kelic-ctamum cabarblHaH KeWiH CTYIEHTTEpACH cayalHama
aJBIHIIBI. 3epTTey HOTWKENEepl KeMC-CTaau 9MICIH KOJJAaHy CTYIASHTTEPAIH OKYy MOTHBAIIUSCHIH
apTTHIPHIMN, OJNApABIH cabakka OeNCeH Il KaThICYbIHA JKOHE aybI3Ia coisiey OapbIChIHAA aFbUIIIBIH
TUTIH KOJIJaHyFa JIeTeH CEHIMIUTITIHIH OCYiHe BIKNaJl eTeTiHiH KepceTTi. CTyaeHTTep ceiey
JMAFIbUIAPBIHBIH  ITAMyBIH, CO3/IK KOPBIHBIH apTKaHIApbIH JKOHE CHIHM OWJIayJapbIHBIH
KaJbINTacyblH aran oTTi. COHbIMEH KaTap JIEKCHKAJIBIK OIpJiKTepll TaHJayda >KOHE TOITHIK
JKYMBICTa CTYACHTTEPHIH TEH opeKeNe KaThica alMayblHAa OAIaHBICTHI KeHOip KUBIHIBIKTap
AHBIKTAJIBI. AJIBIHFAH HOTIDKEIIEP THICTI 9JIICTEMEITIK KOJIJIay KOPCETIITEH KaF/Iai1a Keic-craau
OMICIH aFBUIIIBIH TUTIH OKBITY/1a KOJIaHYABIH TUIMIUTITIH PacTabl.

Tyiiin ce30ep: Keiic-cmaou 20ici;, a2bIAWLIH MITIH  OKbIMY, wem Ml OKblmy;
KOMMYHUKAMUBMIK KY3blpemminiK, CblHU OUAY, NPOOAeManblK-0a2blmmangan OKblmy, canaivlk
3epmmey.

Introduction

English language teaching (ELT) has evolved significantly in response to globalization,
technological advancement, usage of Al and the growing demand for communicative competence.
This evolution underscores the unparalleled status of English as the global lingua franca,
necessitating effective pedagogical approaches that integrate innovative solutions like Al to
enhance learning efficiency and quality (Li, 2024; Ulfa, 2023).
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Modern classrooms require instructional approaches that go beyond traditional grammar-
based methods and instead emphasize meaningful language use. This shift has prompted educators
to reconsider traditional teacher-centered approaches and to adopt pedagogical models that
prioritize interaction, learner engagement, and contextualized language use. By focusing on a
specific instructional setting, a case study allows for an in-depth analysis of teaching practices,
learner behavior, and instructional outcomes. Furthermore, such studies are crucial for
understanding how educators can leverage technology and digital resources to bridge geographical
distances and expose students to authentic language contexts (Eslit, 2023; Zulkarnain & Yunus,
2023).

The present case study explores pedagogical strategies employed in an English as a Foreign
Language (EFL) classroom, aiming to evaluate their impact on student participation and language
development, as well as to draw implications for effective English language teaching.

This study therefore aims to investigate the effectiveness of case-based learning in teaching
English through an in-depth case study of EFL classroom. Specifically, it examines how the
implementation of case-based learning affects students’ participation, communicative ability, and
perceptions of the learning process. By analyzing classroom practices and learner experiences, the
study seeks to contribute practical insights into the pedagogical value of case-based learning in
English language education.

Methods

The case method consists of two interconnected components: the case scenario itself and the
structured discussion that follows. Cases offer a meaningful and contextualized framework for
introducing new concepts and for encouraging learners to apply recently acquired knowledge.
Well-designed cases are typically grounded in real-life situations, although they may be based on
events from either contemporary or historical contexts (Kreber C.).

Within a case, a «decision-maker is presented with a complex situation that requires
choosing among multiple possible courses of action, each of which can be justified through logical
reasoning. Classroom discussions based on these cases engage students in higher-order thinking
processes, such as analyzing relationships between events, identifying alternative solutions,
evaluating potential decisions, and anticipating the consequences of different actions. Through this
analytical dialogue, students actively construct understanding and develop problem-solving skills
(Ellet W). The work of Ellet gives multiple examples and scenarios of cases that can be
implemented in classrooms. Cases relatively can be divided into 3 groups: scientific research,
which is oriented at accomplishing research activity; practical, which reflects real life situations;
educational, the task of which is organizing educational process.

Niyazova (2014) considers the following requirements for the use of case study: learners
should be exposed to a wide range of practice-oriented problems that are strategically combined
to support systematic training in problem-solving and to promote deeper understanding of the
instructional content. Instruction should enable students to address practical tasks by drawing on
their prior professional experience, existing knowledge, and developed skills. At the same time,
learners are encouraged to examine problem conditions critically, compare possible solutions,
assess alternative options, and select the most appropriate course of action.

The instructional process should be implemented through diverse organizational formats,
including individual work, small-group collaboration, and collective decision-making in
professional or academic task scenarios. In addition, teaching should incorporate a variety of visual
aids and technological tools to enhance comprehension and learner engagement. This augmented
approach, which also includes the use of natural language processing and machine learning
algorithms, enables real-time feedback and assessment, empowering learners to independently
refine their linguistic abilities (Konyrova, 2024).

Students should also be provided with opportunities to engage in multiple types of classroom
activities aimed at problem resolution. These activities may involve cognitive and instructional
tasks, independent and creative work, exploratory and analytical thinking, as well as organizational
and planning-related processes. Such variety supports active learning and the development of
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higher-order skills. This framework prioritizes optimizing learning opportunities, facilitating
interaction, fostering learner autonomy, and heightening language awareness, thereby promoting
self-discovery through various communication strategies (Henao, 2024).

Although many authors claim on effectiveness of Case study method, some research shows
negative aspects. For instance, Case studies require extensive preparation by both teachers and
students. Time and preparation demand can be considered as limitation on effectiveness. Zafer
Cakmak and Ismail Hakan Akgiin on their thesis “A Theoretical Perspective on the Case Study
Method” shed light to disadvantages of case study method with a support of many resources.
Although case-based instruction offers many benefits, it also presents several challenges.
Developing appropriate cases requires considerable time and effort, and implementation can be
difficult in large or crowded classrooms. Effective use of the method depends heavily on thorough
teacher preparation and strong facilitation skills; without proper guidance, classroom discussions
may become difficult to manage and assess (Zafer, Cakmak, 2018).

Additionally, case-based learning is less effective when students lack sufficient background
knowledge or cognitive readiness related to the topic. Finding or designing cases that accurately
match course objectives and learners’ developmental levels can be challenging. Poorly aligned or
inadequately analyzed cases may limit meaningful discussion, reduce student confidence, and
hinder the transfer of learning to real-life situations.

Case methods are harder to conduct in large classes, especially when students are at different
proficiency levels. Learners with weaker English may struggle to prepare for or engage in
discussions, reducing overall effectiveness(Zafer, Cakmak, 2018).

According to Hidayati, case studies are best suited to complex instructional contexts that
involve decision-making and problem solving, but they are less effective for delivering factual
content.

The findings of the present study align with the challenges identified by Mosterts(2007),
who conducted an extensive review of the literature on the implementation of case-based learning.
Mosterts categorized the difficulties associated with this method into pedagogical and practical
challenges. Pedagogical challenges include teachers’ unfamiliarity with case-based instruction,
difficulties in aligning cases with learning objectives, the complexity of designing suitable cases,
selecting effective teaching strategies, and facilitating meaningful classroom discussion. Practical
challenges, on the other hand, relate to contextual constraints such as class size, limited
instructional time, classroom conditions, and learners’ language proficiency levels.

The results of this study suggest that many of these challenges stem primarily from student-
related factors. Case-based learning requires learners to engage in higher-order cognitive
processes, including analysis, evaluation, and decision-making. As a result, students with limited
experience or insufficient language proficiency may struggle to understand case scenarios, follow
instructions, and actively contribute to discussions. This supports Mosterts’(2007) argument that
the effectiveness of the case-based method is strongly influenced by learners’ readiness and
cognitive development, particularly in language learning contexts.

Another limitation is the long-term process in some fields where the case can take 10-15
pages long. Furthermore, the length of case studies may lead to reduced student focus, motivation,
and class participation. To address this issue, instructors may divide cases into smaller segments;
however, this approach can limit students’ ability to understand the case in its entirety. These
factors represent notable limitations of the case study method in instructional practice. There are
many combinations of methods where Case study can be blended in. Some research shows that
since case study is student-centered, it is well-combined with decision-making, brain storming,
cooperative learning, problem-solving, debate, open-ended question-answer.

The methodology of this research concludes the experimental practical approach. This study
goes through qualitative way where the focus group was selected among the university students.
The case study method requires a sufficient level of English in order to complete tasks and convey
their thoughts freely. Qualitative research is a type of research that focuses on understanding
meanings, experiences, perceptions, and processes rather than measuring variables with numbers.
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It aims to explore how and why people think, behave, or experience a phenomenon in a particular
context.

The data of this research was collected among the students of first year of bachelor degree.
The focus laid on them because their motivation to learn English as future English teachers were
high. The first step was to convey a questionnaire of 10 questions where the group of respondents
were required to answer questions.

Research results

Participants. The quantitative data were collected through a pre-intervention survey
administered to 22 first-year Bachelor’s degree students majoring in English Language Teaching
with Intermediate level. The survey aimed to identify students’ prior learning experiences,
familiarity with instructional methods, and attitudes toward speaking and communicative activities
in English.

Instruments. Two research instruments were used to collect data in this study: a
questionnaire survey and case study—based instructional materials. The primary data collection
instrument was a structured questionnaire, administered after the implementation of the case study
method. The questionnaire consisted of open-ended and closed-ended items designed to measure
students’ perceptions of the effectiveness of the case study method in learning English. The survey
focused on several key areas, including student motivation, classroom participation, speaking
confidence, group work, perceived language skill development (speaking, vocabulary, listening,
and writing), and critical thinking.

The second instrument comprised instructional case study materials developed by the
researcher. These materials included short, real-life—based scenarios related to academic and
professional communication (e.g., workplace emails, meeting arrangements, and
misunderstandings in English). Together, these instruments enabled the collection of both
quantitative and qualitative data regarding students’ learning experiences and the impact of the
case study method on their English language development.

Procedure. Each case was accompanied by scaffolded tasks targeting comprehension,
language use, functional writing, discussion, and problem-solving. The tasks were adapted to
students’ language proficiency level and were used during 2—3 classroom sessions.

Data analysis. The results indicate that grammar-based instruction dominated previous
English learning experiences, as 19 out of 22 students (86.4%) reported that grammar exercises
were the most common type of classroom activity. In contrast, fewer students reported regular
engagement in speaking-focused tasks; 6 students (27.3%) indicated that they did not usually focus
on speaking activities during prior English lessons.

Regarding classroom interaction, 13 students (59.1%) identified group or pair work as the
most familiar activity after grammar and reading exercises, suggesting moderate exposure to
collaborative learning. Students’ attitudes toward authentic language use were generally positive,
with 17 students (77.3%) expressing interest in working with real-life situations in English.

In terms of prior exposure to the case study method, only 8 students (36.4%) reported having
previous experience with this instructional approach, indicating that case-based learning was
relatively unfamiliar to the majority of participants. Additionally, 8 students (36.4%) reported
feeling nervous when expressing their opinions in English during class, highlighting the presence
of speaking anxiety before the intervention.

Overall, the quantitative findings suggest that students entered the study with limited
experience in communicative and case-based instruction, a strong emphasis on grammar-focused
learning, and moderate levels of anxiety related to spoken English. These results provide a baseline
for evaluating the impact of the case study method implemented in the subsequent instructional
phase.

Moreover, on the question “What difficulties do you usually face when speaking or
discussing topics in English?” respondents answered that they face problems with pronunciation
and being afraid of making grammar mistakes. Since this study focuses on the effectiveness of
case study the questions on usefulness appeared too. Most respondents(90%) think that real-life



cases are beneficial and make lesson more practical and motivating. All of the students responded
positively on the research question whether this method would help to improve their English.
Respondents mentioned following main concerns on participating in case study method lesson:
Being afraid that their English level may not be suitable;

2. Expressing ideas clearly in spontaneous situations;

3. Speaking fluently under pressure;

4. Being involved in fast speech with complex terminology;

5. Feeling unconfident and unprepared.

After the lessons were conducted using the case study method, a post-intervention survey
was administered to 22 first-year Bachelor’s students majoring in English Language Teaching.
The students’ responses were coded and analyzed quantitatively to identify prevailing trends.

Students’ overall perceptions of the case study method were overwhelmingly positive. 20
students (90.9%) reported that learning English through case studies was interesting, motivating,
useful, or engaging, primarily due to the use of real-life situations. Only 2 students (9.1%)
expressed initial discomfort or nervousness related to speaking.

Classroom participation increased noticeably after the intervention. 19 students (86.4%)
stated that the case study method encouraged them to participate more actively in class discussions
compared to traditional lessons. Similarly, 18 students (81.8%) reported feeling more comfortable
speaking English during case study lessons, attributing this to small-group interaction and a
reduced fear of making mistakes.

Regarding skill development, 17 students (77.3%) identified speaking as the skill that
improved the most. Vocabulary development was reported by 16 students (72.7%), while
improvements in critical thinking and problem-solving skills were noted by 15 students (68.2%).
Gains in listening and writing skills were mentioned by 10 students (45.5%).

Group work was perceived as beneficial by most participants. 18 students (81.8%) indicated
that working in groups supported their learning by allowing them to exchange ideas and learn from
peers. However, 7 students (31.8%) reported challenges related to unequal participation within
groups.

The main difficulties reported were linguistic rather than methodological. 14 students
(63.6%) experienced challenges in expressing complex ideas or selecting appropriate vocabulary.
To enhance the effectiveness of case study lessons, 15 students (68.2%) recommended providing
more preparation time and targeted vocabulary support prior to discussions.

Overall, the quantitative results demonstrate that the case study method had a positive impact
on student engagement, communicative confidence, and key language skills, while also revealing
areas where additional instructional support is needed.

The findings show that most students demonstrated a clear understanding of the case
scenarios, including the context, participants, and sources of miscommunication. Students were
generally able to identify key issues and explain misunderstandings using appropriate language.
This suggests that the case-based materials were comprehensible and well suited to the learners’
level, allowing them to engage meaningfully with realistic situations and interpret problems
accurately.

The results indicate that students were able to use English appropriately for practical
communication purposes. Most participants demonstrated an improved ability to select clear and
polite expressions, particularly when requesting clarification or explaining misunderstandings.
Their written responses reflected an increased awareness of tone, formality, and structure in
professional and academic contexts. Overall, the case study method supported the development of
functional writing skills and pragmatic language use.

In the second case study, Task 2 (Writing a Message to the Group) required students to
produce a short written response involving apology, explanation, and clarification. Most students
successfully completed the task within the required word limit and addressed all three content
points. Common features included polite expressions, clear explanations of misunderstanding, and
appropriate requests for future meeting times.

=



During Task 3 (Solving the Problem Together), students actively participated in small-group
discussions. They were able to suggest practical solutions, such as asking follow-up questions,
confirming deadlines in writing, and using specific time expressions. Group representatives
effectively summarized their discussions, demonstrating engagement, collaboration, and spoken
fluency.

Generally, the results indicate that the case study method positively influenced students’
engagement, comprehension, and practical language use. Students were able to apply English to
realistic academic and professional situations, practice problem-solving, and develop
communicative competence. The structured tasks and scaffolding supported learners in expressing
ideas clearly while reducing anxiety, particularly in written production.

Analysis of students’ post-survey responses revealed several recurring themes related to their
experiences with the case study method in English language learning.

Most students reported feeling motivated, interested, and engaged during case study
lessons. They emphasized that the use of real-life and realistic situations made learning more
meaningful and enjoyable compared to traditional textbook-based activities. The practical nature
of the cases helped students see the relevance of English for future academic and professional
contexts.

A dominant theme across responses was increased participation in class discussions. Many
students stated that case studies encouraged them to speak more actively, particularly in small-
group settings, which reduced anxiety and fear of making mistakes. Even typically shy
studentsreported feeling more comfortable expressing their opinions in English.

Students perceived noticeable improvement in their speaking and vocabulary skills, followed
by listening and, to a lesser extent, writing. They highlighted learning topic-related vocabulary,
polite expressions, and communication strategies such as asking for clarification, apologizing,
agreeing, and disagreeing. The contextualized use of language helped students remember and
apply new expressions more effectively.

The bar chart demonstrates notable differences between the pre- and post-intervention
survey results(Table 1). Prior to the intervention, only 36.4% (8 out of 22) of students reported
prior experience with the case study method, whereas after the intervention this figure increased
to 100%. Students’ comfort in speaking English improved from 63.6% reporting nervousness
before the intervention to a markedly lower level after participation, with over 80% indicating
increased confidence. Engagement with real-life, communicative activities remained high,
increasing from 77.3% pre-intervention to over 90% post-intervention. Additionally, the
dominance of grammar-focused activities decreased, shifting from 86.4% of students identifying
grammar as the main classroom activity before the intervention to a more balanced skill-focused
approach after the case study lessons. Overall, the results indicate that the case study method had
a positive effect on students’ participation, confidence, and communicative engagement in
English.



Table 1. Comparison of Pre- and Post-Survey results
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The most frequently mentioned difficulties included expressing complex ideas, finding
appropriate vocabulary, and understanding instructions quickly. To improve the effectiveness of
case study lessons, students commonly suggested providing more preparation time, pre-teaching
key vocabulary, clearer instructions, and allowing longer discussion periods.

Overall, the qualitative data indicate that the case study method had a positive impact on
students’ motivation, participation, communicative confidence, and practical language use.
Despite some linguistic and organizational challenges, students perceived the method as effective,
engaging, and relevant to real-life communication.

Discussion

The findings of this study indicate that the case study method is an effective instructional
approach for teaching English to first-year Bachelor’s degree students majoring in English
Language Teaching. The analysis of classroom performance and post-survey responses
demonstrates that case-based instruction positively influenced students’ engagement, language
use, and higher-order thinking skills.

One of the most notable outcomes of the study is the increase in student motivation and
participation. Students reported that learning through real-life situations made English lessons
more meaningful and engaging than traditional textbook-based instruction. This supports
Hidayati’s claim that case studies are particularly effective in complex learning situations that
require problem-solving and active learner involvement, rather than the passive transmission of
factual information (Hidayati, n.d.). Similar conclusions are drawn by Suleimenova (2013), who
emphasizes that contextualized and practice-oriented tasks significantly enhance learner
motivation in English language classrooms in Kazakhstan. The authentic nature of the cases in the
present study encouraged learners to contribute ideas and participate more actively in classroom
interaction.

The results also suggest that the case study method contributes to greater speaking
confidence, especially in small-group discussions. Many students reported reduced anxiety and a
greater willingness to express ideas in English. This finding aligns with Mosterts’ (2007)
observation that case-based learning promotes active discussion and learner-centered interaction,
although it also requires students to engage in higher-level thinking. In the Kazakhstani context,
Zhetpisbayeva and Shelestova (2018) similarly note that interactive and discussion-based
methodologies help reduce speaking anxiety among EFL learners by creating a supportive
communicative environment. While Mosterts (2007) noted that inexperienced learners may
initially struggle, the present study shows that with appropriate scaffolding, students can adapt to
this instructional approach and benefit from increased communicative practice.

In terms of language development, students perceived noticeable improvement in speaking
and vocabulary skills, as well as gains in listening and writing. The use of functional language,
including clarification strategies, polite requests, and expressions for agreement and disagreement,



reflects the practical communicative focus of case-based learning. This supports Hidayati’s
argument that case studies enhance meaningful language use by situating learning within realistic
contexts that mirror professional and academic communication. These findings also correspond
with Suleimenova’s (2013) assertion that communicative competence develops most effectively
when learners engage with language in realistic and problem-oriented situations.

Furthermore, the findings highlight the role of the case study method in fostering critical
thinking and problem-solving skills. Students were required to analyze situations, identify causes
of misunderstandings, and propose solutions using English. This outcome corresponds with
Mosterts’ (2007) categorization of pedagogical challenges, which emphasizes the importance of
aligning cases with learning objectives and encouraging meaningful discussion. Likewise, some
resources argue that problem-based and case-oriented instruction supports the development of
analytical and reflective thinking skills, which are essential for future English teachers
(Zhetpisbayeva, Shelestova, 2018).

Despite the positive outcomes, several challenges identified in this study reflect those
reported in previous research. Students experienced difficulty expressing complex ideas and
selecting appropriate vocabulary, and some group work activities resulted in unequal participation.
These challenges are consistent with the practical limitations described by Mosterts (2007),
including differences in students’ proficiency levels and the need for careful classroom
management. Similar concerns are also reported in Kazakhstani EFL contexts, where
heterogeneous language proficiency can affect participation in collaborative tasks (Zhetpisbayeva,
Shelestova, 2018). To address these issues, students recommended greater preparation time,
explicit vocabulary support, and clearer instructions, underscoring the importance of structured
facilitation in case-based instruction.

Overall, the findings support the view that the case study method is a valuable pedagogical
approach in English language education. When implemented with sufficient scaffolding and
aligned with students’ proficiency levels, it enhances engagement, communicative competence,
and critical thinking skills. However, as suggested by Hidayati, Mosterts, and Kazakhstani
scholars, successful application depends on thoughtful case selection, clear instructional design,
and active teacher guidance.

Conclusion

This study investigated the effectiveness of the case study method in teaching English to
first-year Bachelor’s degree students majoring in English Language Teaching. The findings
indicate that case-based instruction positively influenced students’ motivation, participation, and
confidence in using English, particularly in speaking activities. Engaging with realistic scenarios
enabled learners to apply language in meaningful contexts and supported the development of
communicative competence.

The results also show that the case study method contributed to the development of critical
thinking and problem-solving skills, as students were required to analyze situations and propose
solutions in English. However, challenges related to limited vocabulary, expressing complex ideas,
and unequal group participation were also identified. These findings emphasize the need for
careful scaffolding, clear instructions, and vocabulary support.

Overall, the case study method represents a valuable approach to English language teaching
when appropriately planned and supported. Future research may focus on long-term effects or
incorporate quantitative data to further examine its impact on language learning outcomes.
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