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Abstract

This article examines the importance of integrating socio-cultural competence into the process of
foreign language teaching, particularly at the initial stages of language acquisition. Socio-cultural
competence is viewed as a key component of communicative proficiency, enabling learners to
understand cultural norms, values, and interaction patterns of the target-language community. The
study analyzes theoretical approaches to socio-cultural learning and highlights the relevance of
intercultural sensitivity, cultural awareness, and tolerance in modern education. An empirical
investigation was conducted among first-year students of Abai University majoring in Two Foreign
Languages, whose English proficiency level corresponds to A2. Diagnostic questionnaires were used
to assess motivational, cognitive, and axiological components of socio-cultural competence. Findings
demonstrate significant improvement in the experimental group after the implementation of culturally
oriented instructional strategies, including the use of authentic materials, cultural texts, and activities
aimed at enhancing intercultural awareness. The results confirm that integrating socio-cultural
content into language instruction fosters learners’ motivation, deepens cultural understanding, and
strengthens intercultural communication skills. The study underscores the necessity of incorporating
cultural dimensions into foreign language curricula and provides recommendations for effective
pedagogical practices.

Keywords: socio-cultural competence; intercultural communication; cultural awareness; foreign
language teaching; motivational component; cognitive component; axiological component.

Hypmyxan 3.b.
Kopxwim Ama Ynusepcumemi
2 Kypc Ma2ucmpanmol

LIET TIJIIH OKBITY YJIEPICIHE DJIEYMETTIK-MO/JEHU KY3bIPETTLIIKTI
WHTETPAIIASIIIAY IBIH MAHBI3EI

Anoamna

byn makanana meren TUTIH OKBITY YIEpICIHE 9JIeyMETTIK-MOJIEHU KY3BIPETTUIIKTI OIpIKTIpYIiH
MaHBI3JBIIBIFBI, dcipece Tl YHpeHyAlH OacTankbl Ke3eHIHAE, XaH-KaKThl KapacTbIpbLIabl.
OJIEyMETTIK-MO/ICHH KY3BIPETTUIIK KOMMYHHMKATUBTIK KY3BIPETTITIKTIH HEri3ri Kypampaac Oediri
pEeTiHIE KapacTBIPBUIBIN, TUI YHPEHYNIUIEPre MaKcaTThl TiJd eJIiHIH MOJCHH HOpMajapbiH,
KYHJBUIBIKTAPBIH JKOHE KapbIM-KaThIHAC YITUIEPIH TYCIHyre MYMKIHIIK Oepeni. 3eprreyne
QNIeyMETTIK-MOICHHU OiTiM OepyAiH TEOPHUSIIBIK TOCUIAEePl TANAAHbI, Ka3ipri Oi1iM Oepy yaepicinaeri
MOJICHUETAPAIIBIK CE3IMTaJJIBIK, MOICHU Xa0apAapiiblK JKOHE TOJEPAHTTHUIBIKTHIH MAaHBI3IbUTBIFBI
atan eTuleAl. OMNUPHUKaIbIK 3epTrey AOail aTblHIarbl YHUBEpPCHUTETTIH «EKi et Timi»
MaMaHbIFBIHBIH OIpPIHII KypC CTYAEHTTEPI apachlHIa *KYPri3uill, OJIap/blH aFbUILIBIH T11 JEHI el
A2 caTbIChIHA COMKeC Kenelll. OJIeyMEeTTIK-MOJCHH KY3BIPETTUTIKTIH MOTHUBALIUSIIBIK, KOTHUTHBTIK
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KOHE AaKCHOJOTHMSAJBIK KOMIIOHEHTTEPIH aHbIKTAy YILIIH JUAarHOCTUKANBIK —cayajHamalap
KOJIIaHBUIIBl. 3€pTTey HOTHIKEIEpl MOJIEHU OarbITTaJFaH OKBITY CTpaTeTHsIapblH, COHBIH IIIIHE
ayTEHTTI MaTepuangap/bl, MOJIEHU MOTIHIEP/I KOHE MOJICHUETapaANIbIK Xa0apJapibIKThl apTThIpyFa
OaFpITTaJFaH TalChlpMalapAbl €HrI3y CTYACHTTEPHAIH OJICYMETTIK-MOJAEHU  KY3bIPETTUIIIH
aliTapibIKTall )KaKCapTaThIHBIH KOPCETT1. AJIBIHFAH IEPEKTEp dJICYyMETTIK-MOJCHH Ma3MYH/Ibl TULIIK
OKBITyFa €HII3y OKYIIbUIAPABIH YOKIH apTTBIPBIN, MOJEHU TYCIHITH TEPEeHAETETIHIH >KOHE
MOJICHUETAPANIBIK KOMMYHHMKALMSJIBIK JaFAbUIapblH J1aMBITATBIHBIH JAQJeNAeH . 3epTTey IeTel
TIJTIIH OKBITY OaraapiamMaiapbiHa MOJIEHH KOMIIOHEHTTEP/A1 €HT13yA1H KaXETTUTITTH KOPCETIMN, TUIM/II
Ne1aroruKablK TOXKipudenaep OOMbIHILA YChIHBICTAP YCHIHA/ L.

Kinm ce30ep: aneymemmik-maoeHu Ky3vlpemminik, MaOeHUemapaivlk KOMMYHUKAYUs, Ma0eHU
xabapoapnvlk, wiemen MiniH OKbIMY;, MOMUBAYUANLIK KOMNOHEHM, KOSHUMUBMIK KOMROHEHM,
AKCUONIOUANBIK KOMNOHEHM.

Hypmyxan 3.5.
Kuoizvinopounckuil ynusepcumem umenu Kopkoim Ama
Maeucmpanm 2 xypca

BAKHOCTh UHTEI'PAIIUU COITUOKYJIbTYPHOM KOMIIETEHTHOCTH
B NTPOLHECC OBYYEHHUA NTHOCTPAHHOMY A3BIKY

Annomayus

B nanHo#t cratbe paccMaTpUBAETCsl BAXXHOCTh UHTETPAIIMHU COLMOKYIBTYPHON KOMIIETEHTHOCTH B
nporecc 00y4eHHUss MHOCTPAHHOMY SI3bIKY, OCOOCHHO Ha HAYaJIbHBIX JTallax OBJIAJICHUS S3BIKOM.
CouuoKyIbTypHast KOMIETEHTHOCTh MPECTABISACTCSA KIIOYEBBIM KOMITIOHEHTOM KOMMYHUKATUBHOM
KOMITETCHIINH, TTO3BOJISIOMNUM O00YyJarOIUMCsl TIOHUMATh KYJIbTYpHBIE HOPMBI, IIEHHOCTH U MOJIEITH
B3aMMOJICICTBUSL HOCUTENIEH U3y4aeMoro si3blka. B uccienoBaHny aHaIu3UpYyIOTCS TEOPETUUECKHE
MOAXOABI K COIMOKYJIBTYPHOMY OOYYEHHI0O W TIOJYEPKUBACTCS 3HAYUMOCTH MEXKKYJIbTYPHOU
YYBCTBUTEIHHOCTH, KYJIbTYPHOU OCBEAOMIIEHHOCTH U TOJIEPAHTHOCTH B COBPEMEHHOM 00pa30BaHUH.
DOMIUpUYECKOe UCCeI0OBaHNE OBLJIO MPOBEJACHO CPEIU CTYJICHTOB MEPBOTO Kypca CHEIUATbHOCTH
«JIBe MHOCTpaHHBIC A3bIKM» AOall yHUBEPCUTETI, YPOBEHB BIIAJCHUS aHTJIMUCKUM SI3BIKOM KOTOPBIX
COOTBETCTBYEeT YypoBHIO A2. [JIns JIUAarHOCTUKH  MOTHBAllUOHHOTO, KOTHUTHUBHOTO W
AKCHOJIOTUYECKOTO KOMIIOHEHTOB COIMOKYJIBTYPHOH KOMIIETEHTHOCTH OBLIM HMCIOJIb30BAHBI
COOTBETCTBYIOIINE ONMPOCHUKHU. Pe3ynbTaThl Moka3ainu CylIECTBEHHOE YJIYUIICHHE MOKa3aTelel y
AKCTICPUMEHTAIBHOW TPYIIIBI MTOCIIE BBEJAEHUS KYJIBTYPHO OPUEHTHPOBAHHBIX METOIOB OOyYECHHS,
BKJIIOYAs HCMOJb30BAHME AyTEHTUYHBIX MATEpUAJIOB, KYJIbTYpHBIX TEKCTOB U 3aJaHUM,
HalpaBJIEHHBIX HAa Pa3BUTHE MEXKKYJIBTYPHOM OCBEIOMIIEHHOCTH. llomydyeHHBIE aHHBIE
MOATBEPHKIAIOT, YTO HWHTETpalUsl COIUOKYJIBTYpPHOTO COJAEpKaHHUS B Tpolecc OOydeHUs
WHOCTPAHHBIM SI3bIKAM TIOBBIIIIAET MOTHBAIMIO OOYYAIOIMIMXCSA, YIIyOIseT WX KYyJIbTYpPHOE
MMOHMMAaHHE U Pa3BUBAET HABBIKM MEXKKYJIbTYpPHOM KOMMYHMKanuu. MccnegoBanue moauepKuBaeT
HEOOXOAUMOCTh BKJIFOUEHHS! KYJbTYPHBIX KOMIIOHEHTOB B MPOrpamMMbl OOYyYEHHUS! MHOCTPAHHBIM
SI3BIKaM U TIpeJIaraeT peKoMeHaauu mo 3 PEKTHBHBIM MeJarOTHYECKUM MMPAKTHKAM.

Knrouegvie cnosa: coyuokyibmypuas KOMNEMEHMHOCMb, MeNCKVIbMYPHASL KOMMYHUKAYUS,
KYJIbMYPHASL 0CBEOOMIAEHHOCHb, 00)YeHUe UHOCMPAHHbIM A3bIKAM, MOMUBAYUOHHBIU KOMNOHEHM,
KOCHUMUBHBIL KOMNOHEHM,; AKCUONI02UHeCKULL KOMINOHEHM.

Introduction

In today’s globalized world, the role of foreign language teaching extends beyond simply acquiring
vocabulary, grammar, reading skills, and speaking skills. One crucial aspect of mastering a foreign
language is developing socio-cultural competence. The importance of social and cultural awareness
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and understanding in language learning cannot be overstated. Socio-cultural competence refers to the
ability to interact effectively with people from different cultural backgrounds, a skill that is vital not
only for effective communication but also for fostering mutual respect and deeper understanding. In
foreign language teaching, this social and cultural competence is just as essential as linguistic
proficiency. Here are several reasons why social and cultural competence must be integrated into
foreign language teaching. Language is not only a means of communication but also a reflection of
the culture from which it originates. Without an understanding of socio-cultural context, language
learners may misinterpret words, phrases, or even non-verbal cues. For example, gestures, tone of
voice, and politeness strategies vary greatly across cultures. What is considered polite or respectful
in one culture may be viewed as rude or overly formal in another. Therefore, teaching a foreign
language without its socio-cultural nuances can lead to awkward interactions and misunderstandings.
By integrating cultural competence into language lessons, teachers can equip students with the skills
to navigate both linguistic and socio-cultural barriers, ensuring they can communicate effectively in
real-world situations.

The integration of socio-cultural competence into foreign language education has been a focal
point of discussion in educational research for many years. As the world becomes increasingly
globalized, the ability to communicate across cultures is essential. This literature analysis will explore
key themes from relevant research on the necessity of developing socio-cultural competence in
foreign language teaching. It will highlight the benefits of socio-cultural awareness, its impact on
learning outcomes, and its significance in the context of global communication.

According to Sercu (2005), integrating culture into language teaching promotes the development
of intercultural sensitivity, a crucial skill in today’s interconnected world. Without cultural
competence, language learners risk developing superficial understandings of the language, missing
out on the broader social context in which the language is used. As Sercu points out, an awareness of
cultural differences helps learners avoid ethnocentric judgments and fosters respect for the diversity
of values and traditions that they encounter. Research has consistently shown that cultural
competence is crucial for successful communication. Furthermore, according to Fantini (2009),
cultural competence enables learners to recognize and understand cultural differences in
communication styles, which is fundamental for effective intercultural communication. For example,
in some cultures, indirect communication is preferred, while in others, directness is valued. A
language learner who is unaware of such cultural variations may struggle to communicate
appropriately, potentially leading to misunderstandings. By teaching cultural competence alongside
language, educators provide students with the skills to navigate such differences and build more
effective relationships (Sercu, 2005; Fantini, 2009).

Despite the growing recognition of the importance of socio-cultural competence in foreign
language education, many studies primarily focus on theoretical frameworks or general principles of
intercultural communication. However, there is still a noticeable lack of empirical research examining
how socio-cultural competence is developed among first-year university students who are at the initial
stages of learning a foreign language and whose communicative competence remains at the basic
(A2) level. Additionally, insufficient attention has been given to the specific challenges these learners
face in integrating cultural knowledge with linguistic skills. Existing literature often highlights the
importance of cultural awareness but rarely addresses how socio-cultural competence can be
effectively fostered within the curriculum of programs such as Two Foreign Languages at non-
linguistic or multilingual universities. This gap indicates a need for targeted research exploring
practical approaches, instructional strategies, and learning outcomes related to the development of
socio-cultural competence in such educational contexts.

The purpose of this study is to examine the development of socio-cultural competence among first-
year students of Abai University majoring in Two Foreign Languages, who study English as a foreign
language at the A2 level. The study aims to identify the specific socio-cultural challenges these
learners face, evaluate their initial level of socio-cultural awareness, and analyze the effectiveness of
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instructional practices designed to enhance their socio-cultural competence. By addressing these
objectives, the research seeks to contribute to a deeper understanding of how socio-cultural
competence can be integrated into foreign language teaching for beginners and provide evidence-
based recommendations for improving intercultural components within the language learning
process.

Literature Review: Socio-cultural competence is recognized as an essential factor in shaping the
personality of a future foreign language teacher. It contributes to the development of important
personal qualities such as creativity, the ability to generate new ideas, understanding the
psychological state of the interlocutor, tolerance toward diversity and alternative viewpoints, as well
as a positive attitude toward a foreign culture and its representatives (Muravyova, 2011).

N. G. Muravyova defines socio-cultural competence as “an integrative characteristic of a person,
who is aware of various socio-cultural spheres and capable of communicating with different people
based on life experience” (Muravyova, 2011).

Learning the culture of the target language country enhances mutual understanding, tolerance,
respect for another culture, and awareness of its unique features during communication with native
speakers (Nikitenko, 2010).

The most effective way to acquire cultural knowledge is through immersion in the target-language
country, experiencing its culture, traditions, customs, and social norms firsthand. However, such
opportunities are not always available to all learners. Therefore, it is necessary to identify effective
methods of developing socio-cultural competence outside the authentic language environment
(Nikitenko, 2010).

The problem of forming socio-cultural competence among foreign language learners and the
pedagogical methods used to address it has attracted considerable scholarly attention. Researchers
such as N. G. Bragina (2013) and Yu. E. Prokhorov (2017) explore socio-cultural stereotypes; issues
of the interaction between language and culture are discussed in the works of E. M. Vereshchagin
and V. G. Kostomarov (2005), V. I. Karasik (2002), among others. The structure and components of
socio-cultural competence, along with approaches to its development, are addressed in works by M.
Celce-Murcia (1995) and a group of foreign researchers.

The cultural component plays a crucial role in forming socio-cultural competence, as it determines
how foreign-language culture is perceived and internalized. S. G. Ter-Minasova famously describes
the foreign language classroom as a “crossroads of cultures.” In her textbook Languages and
Intercultural Communication, she emphasizes the need to learn a foreign language inseparably from
the world and culture of its speakers (Ter-Minasova, 2008).

The key role of culture in language teaching is also emphasized by foreign scholars such as Byram
(1989), Collings (2007), Brogger (1992), Hyde (1998), Kaikkonen (2001), and Kramsch (1993).
Cross (2000), referring to culture as a collective experience encompassing thoughts, feelings, values,
behaviors, communication patterns, and interpretation of sensory stimuli, argues that immersion in a
cultural environment is the most effective way to understand the challenges of intercultural
communication (Addai-Mununkum, 2019; Cross, 2000; Strunc, 2018). Thus, immersion in the target
language environment enables learners to acquire linguistic skills more effectively through cultural
values and contributes to the development of intercultural competence.

Methods of Research Design. To address the objectives of the study, the following methods were
applied:

Theoretical research methods: analysis of psychological, pedagogical, and sociological literature;
synthesis, involving a comprehensive examination of the development of sociocultural competence
based on the sociocultural approach (Safonova, 1992; Ter-Minasova, 2008; Byram, 1989) and the
culture-oriented linguistic approach (Vereshchagin & Kostomarov, 1990) in order to determine the
content and specific features of sociocultural competence formation in foreign language learners.

Empirical methods: questionnaires developed by Soikina (2003), Pakhotina (2014), and
Gerasimova (2001), which made it possible to identify four levels of sociocultural competence
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(advanced, high, intermediate, and low) based on three components: motivational, as a leading
characteristic of cognitive activity, cognitive, and axiological.

The selection of these components is determined by the structure of sociocultural competence and
correlates with its commonly distinguished structural parts: linguistic and cultural, sociolinguistic,
and socio-psychological components (Pakhotina, 2014; Ter-Minasova, 2008; Frolova et al., 2019).

Participants. The study participants were 68 first-year students of Abai University enrolled in the
program Two Foreign Languages. The students study English as a foreign language, and their level
of Communicative Competence in English corresponds to A2, which is typical for learners at the
initial stage of foreign language acquisition at a higher educational institution. At this level, they are
able to meet only basic communicative needs in a limited number of everyday and sociocultural
situations. Consequently, their knowledge of the national and cultural characteristics of English-
speaking countries is still fragmentary, and they are not yet able to fully and adequately interpret
sociocultural information.

Data collection tools. The testing and assessment materials of the conducted study included the
data of the ascertaining experiment based on the questionnaires developed by I. V. Soikina (Soikina,
2003), S. V. Pakhotina (Pakhotina, 2014), M. G. Gerasimova (Gerasimova, 2001), which made it
possible to identify 4 levels of SC formation (advanced, high, intermediate, and low) according to
three components: motivational, cognitive, and axiological.

The questionnaire developed by Soikina (14 questions with answer options and 2 questions, the
answers to which had to be ranked) allowed revealing the motives for studying the English language
and the levels of formation of the motivational component. This questionnaire is useful for the current
study, as it makes it possible to identify the external (passing the exam, getting a good grade, receiving
an education) and internal motives (the need and willingness to carry out professional communication
in the English language). The level of correct answers was determined in the aggregate: low — 0-5
points; intermediate — 6-10 points; high — 7-12 points; advanced — 8-16 points. The analysis of the
results and the levels of formation of this component are presented in Table 1 (the column
"Motivational component™).

The sociocultural questionnaire by Pakhotina, consisting of three parts and aimed at identifying
the levels of formation of the cognitive component, contained tasks for understanding the nonverbal
and verbal forms of speech (the 1st and 2nd parts), the knowledge of mentality, the geographical,
economic, and cultural features of the country of the language being studied (the 3rd part). The level
of knowledge was determined in the aggregate: low level of knowledge — from 1 to 32 points,
intermediate — from 33 to 66 points, high — from 66 to 86 points, advanced — from 87 points and
above. The results of the analysis are given in column 2 "Cognitive component”. The level of cultural
polycentrism (axiological component) was identified using the questionnaire by Gerasimova.
Students were offered a set of 26 statements, with which they had to agree or disagree. Each statement
concerned a certain side of inter-ethnic relations. Each ethnocentric statement was rated by one point:
0-5 points — a low level of ethnocentrism; 6-12 points — intermediate; 13-20 points — high; 21-26
points — advanced level.

Data Collection Analysis. At the first stage (2023-2024), a thorough study of scientific and
methodological literature relevant to the research topic was conducted. During this stage, the
participants were identified, and three questionnaires were selected to carry out a diagnostic
assessment aimed at determining the levels of sociocultural competence among the students. These
questionnaires were chosen because they are easy to administer, clear and accessible for first-year
university students studying a foreign language, and require minimal time for both implementation
and data processing.

At the second stage, the questionnaire survey was administered to first-year students of the Two
Foreign Languages program at Abai University, who study English as a foreign language at the A2
level. The results of the survey made it possible to assess the students” motivational, cognitive, and
axiological components of sociocultural competence and to classify their competence levels as
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advanced, high, intermediate, or low. The collected data were analyzed and interpreted to determine
the overall patterns of the formation of sociocultural competence among beginner-level learners of
English.

The analysis of the questionnaire results, supported by descriptive and comparative methods of
data interpretation, confirmed the relevance of socio-cultural factors in foreign language learning and
highlighted the specific challenges faced by first-year students in developing sociocultural
competence. Statistical processing of the data was carried out to ensure the reliability and validity of
the obtained results.

Data Analysis Techniques. The study was conducted according to the following plan:

The objectives and tasks of the research were refined and clearly defined to align with the focus
on the development of sociocultural competence among first-year students studying English as a
foreign language.

A questionnaire survey was administered to assess the students’ sociocultural competence.
Statistical processing of the collected data allowed the identification of competence levels at the initial
stage of the study: advanced, high, intermediate, or low. The assessment was carried out across three
components: motivational, cognitive, and axiological.

Based on the survey results, patterns in the formation of sociocultural competence were analyzed
to identify strengths and areas requiring development. The data were interpreted using descriptive
statistics and comparative methods, ensuring the reliability of conclusions regarding the students’
competence levels and their correlation with specific components of sociocultural competence.

Findings. The purpose of this study was to identify, theoretically substantiate, and empirically
verify the pedagogical conditions that ensure the effective formation of sociocultural competence in
foreign students studying English as a foreign language. In the authors’ view, integrating cultural and
linguistic materials allows students to develop communicative, lexical, grammatical, and cultural
skills, which contributes to a higher level of sociocultural competence.

At the initial stage of the study, students’ sociocultural competence was assessed, and four levels
of competence were identified:

Low level — students demonstrate superficial knowledge of the culture and realities of the target
language country. Communication is limited and often inaccurate; students struggle to interpret
cultural nuances and background knowledge, showing low motivation to develop sociocultural
competence.

Intermediate level — students possess sufficient sociocultural knowledge and can communicate in
authentic situations in the professional sphere, though background knowledge may require
adjustment. Openness, tolerance, and respect for representatives of the foreign culture are not fully
developed.

High level — students demonstrate deep knowledge of cultural norms and realities, confidently
using language in various situations, applying culturally appropriate behaviors, and recognizing both
similarities and differences in cultural patterns.

Advanced level — students creatively and consistently apply cultural characteristics of the target
language country, use idiomatic and colloguial expressions freely, demonstrate high tolerance and
cultural awareness, and can analyze world culture effectively.

Table 1. Levels of sociocultural competence before and after the study

Group Time Advanced High Intermediate Low

Experimental Before 5 (14.7%) 12 14 (41.2%) 3 (8.8%)
(35.3%)

Control Before 3 (8.8%) 11 15 (44.1%) 5 (14.7%)
(32.4%)
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Experimental After 8 (23.5%) 14 11 (32.4%) 1 (2.9%)
(41.2%)

Control After 3(8.8%) 11 15 (44.1%) 5 (14.7%)
(32.4%)

Table 2. Average levels of competence formation (%)

Time Advanced High Intermediate Low
Before 12 34.7 44.7 23.5
After 22.5 41.2 35.2 8.8

The results indicate that the experimental group demonstrated a significant improvement in
sociocultural competence after the intervention. The number of students at the advanced and high
levels increased, while the number at the low level decreased substantially. In contrast, the control
group showed minimal changes, indicating that standard teaching methods alone were less effective
in developing sociocultural competence.

The data also revealed improvements across all three components (motivational, cognitive, and
axiological) in the experimental group. Students showed greater motivation to engage with cultural
materials, deeper cognitive understanding of cultural norms and values, and a higher level of tolerance
and respect toward the target culture.

Statistical analysis using Student’s T-test confirmed the reliability of the observed differences
between the experimental and control groups, with a permissible error probability of 0.05 and a
calculation accuracy of 95% (T = 3.47 > 1.96). These results demonstrate that the pedagogical
intervention effectively enhanced the sociocultural competence of the students studying English as a
foreign language.

Discussion.When developing tasks on the basis of local texts, the authors took into account the
difficulties of the students from the the program Two Foreign Languages at the Abai University. The
solution of such difficulties will later most effectively fill the gaps in the language mastering. The
developed set of tasks develops the ability to carry out intercultural communication, based on
knowledge of the semantics of lexical units with a national-cultural component, which will allow a
foreign student to fully immerse in the language environment.

Based on the results of checking the test tasks completed by foreign students, the results of the
testing and assessment assignment approbation were monitored to determine the level of their
sociocultural competence. The test results lead to the following conclusions: 8 (23.5%) students coped
almost fully with the task by selecting 39 correct answers out of 40 possible (advanced level); 14
(41.1%) students completed 38 tasks correctly (high level); 12 (35.3%) students chose 37 correct
answers (medium level); and 0 students chose less than 30 correct answers (low level). It is not by
chance that the researcher S. G. Ter-Minasova calls a foreign language lesson the crossroads of
cultures. Continuing this idea, in her textbook "Languages and Intercultural Communication,” she
talks about the need to learn a new language inextricably from the world and the culture of the people
who speak it (Ter-Minasova).

During the experiment, it was revealed that students increased their interest in intercultural
contacts, respect for the customs of another

culture, a positive attitude to contact, speech relaxedness, recognition of cultural differences,
knowledge of norms and values of native culture and other cultures, tolerance, etc. Accordingly, the
results obtained in the course of experimental work make it possible to state that the level of the
formed sociocultural competence in foreign students from the preparatory courses in all components
is higher than before, which emphasizes the effectiveness of the formative experiment.
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In the conditions of pedagogically organized communication in classes in the English language as
a foreign language, the students are familiarized with the sociocultural characteristics of the countries
of the language being studied. The secondary socialization of students is carried out.

During the interaction of students of different cultures, a personality is formed at the turn of
cultures, the characteristic feature of which is the interaction of the common to humanity and the
national aspects.

The results of this study demonstrate that the use of local cultural texts in teaching English as a
foreign language significantly contributes to the development of sociocultural competence among
first-year students. The experimental group showed an increase in students at the advanced and high
levels and a decrease in those at the low level, while the control group demonstrated minimal changes.
This confirms that targeted pedagogical interventions can enhance students’ understanding of cultural
norms, values, and communicative behaviors.

The improvement observed in the motivational component indicates that students became more
engaged and interested in learning not only the language itself but also the cultural context in which
it is used. By interacting with authentic texts and cultural materials, students developed a more
positive attitude toward the foreign culture, which aligns with previous research emphasizing the link
between motivation and intercultural competence (Byram, 1989; Ter-Minasova, 2008).

The enhancement in the cognitive component suggests that students acquired a deeper
understanding of sociocultural norms, idiomatic expressions, and situational language use. This
supports the findings of Celce-Murcia (1995) and Fantini (2009), who highlight that cultural
knowledge is essential for accurate and effective communication in a foreign language.

Similarly, the growth in the axiological component indicates that students developed greater
tolerance, openness, and respect toward representatives of the target culture. This aligns with research
on the role of cultural competence in fostering intercultural sensitivity and reducing ethnocentric
attitudes (Sercu, 2005).

Overall, the study confirms that integrating cultural content into language instruction is essential
for developing well-rounded communicative competence. The combination of linguistic skills with
cultural understanding allows students not only to communicate effectively but also to navigate social
and professional interactions with cultural awareness.

However, it should be noted that the study was conducted with a limited sample of first-year
students at one university, which may affect the generalizability of the results. Further research could
explore long-term effects, different proficiency levels, or compare the effectiveness of different types
of cultural materials.

In conclusion, the findings indicate that using local cultural texts as part of the foreign language
curriculum is an effective approach to forming sociocultural competence in students, enhancing their
motivation, cognitive understanding, and cultural attitudes.

Conclusion. The findings of this study demonstrate that the integration of socio-cultural content
into foreign language teaching is not merely beneficial but essential for the formation of well-rounded
communicative competence. First-year students of Abai University majoring in Two Foreign
Languages showed significant improvement across motivational, cognitive, and axiological
components after participating in the experimental program. Exposure to cultural texts and targeted
instructional strategies contributed to increased interest in intercultural communication, deeper
awareness of cultural norms and values, and the development of positive attitudes toward
representatives of the target language culture.

The results confirm that socio-cultural competence can be effectively developed even at the A2
level when pedagogical conditions are carefully designed and implemented. Such instruction prepares
students not only for successful linguistic interaction but also for meaningful participation in
multicultural environments. Further research could expand on these results by exploring longitudinal
outcomes, comparing instructional methods, and integrating digital tools for cultural immersion.
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