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Abstract

In recent years, the number of people who want to learn languages has been increasing. English
is considered to be one of the most well-known languages with the largest number of non-native
speakers of English. The main reason for learning languages is the ability to communicate in this
language, express oneself and understand the interlocutors. Thus, the concept of communicative
language teaching (CLT) has emerged in the field of language teaching, which basically involves
teaching students how to use the language in real-life situations. There is a need for researchers to
examine the current conditions in order to see the point of view of language teachers with regard
to facilitating communicative competence in English classrooms. So, this research paper aims to
explore the ways how kazakhstani teachers facilitate communicative competence in English
classrooms along with identifying benefits and challenges that teachers face while promoting it
and emphasizing the procedures that usually take place in the process of facilitation of
communicative competence. The qualitative research design was chosen for this research and the
data collection tool was the semi-structured interview in which seven kazakhstani English teachers
participated. The findings of this study showed that communicative competence best facilitated
through interactive practices, and linguistic and cultural differences play a crucial role in
facilitating communicative competence.

Keywords: communicative competence, kazakhstani teachers, EFL, ESL, language learning,
challenges in facilitating communicative competence, benefits of promoting communicative
competence
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KA3AKCTAHIBIK MYFAJIMIEPITH AFBLIIIBIH TIJTT CABAKTAPBIH/IA
KOMMYHHUKATHUBTIK KY3BIPETTLIIIKTI KAJIBIIITACTBIPY KOJIAPBI

Anyoamna

CoHFBI XKbI1IAphI TUT YHPEHTICI KeNeTIH alaMAap/IbIH CaHbl ©CiH KeJe Ii. AFbUIIIBIH TUT aHa T
eMec ajaMmjap YUpEHETIH eH TaHbIMal Tiaepai Oipi. Tl yiipeHyIiH Heri3ri cebebi— co Tinme
KapbIM-KaTbIHAC Xacall aiy, e31H epKiH jKeTKi3e Ou1y jxoHe cyxOaTractapzsl TyciHy. Ocbutaiiia,
IIBIHAWBI OMIp KaFJaiiapblHa TUIII KOJIaHYAbl YHPETyTe HeTi3ereH KOMMYHHKATUBTIK TUTIK
okbITy (CLT) TyFeIpIaMachl TUT OKBITY cajachlHAa manga 6omasl. Kasipri skarmaiinbl 3epTTey
Ka)keT, cebeOl ol aFbUIIIBIH T cabakTapblHAa KOMMYHHUKATHBTIK KY3BIPETTLTIKTI JaMBITY
XKOHIHAE TUI MYFaJliMJCpiHIH KO3KapachlH aHbIKTayFa MYMKIiHIIK Oepemi. CoHIBIKTaH Oy
FBUTBIMU KYMBIC Ka3aKCTaHBIK MYFAIMIECPAIH aFbUIIIBIH TUTI cabaKTapblHAa KOMMYHUKATHBTIK
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KY3BIPETTUTIKTI Kalail KaJbIITACTBIPATHIHBIH 3€PTTEYIl, COHNAN-aK OHBI JAMBITY OapbICHIHIA
KE3JIECeTIH apTHIKIIBUIBIKTAD MEH KHUBIHABIKTApbl aWKBIHAAYAbl JKOHE KOMMYHHKATHUBTIK
KY3BIPETTUTIKTI KAJBINTACTRIPY YAEPICIHIAE KU1 KOJNJAHBLIATBHIH TOCUIAEpre Hazap ayaapyzbl
MakcaT erefi. byn 3epTreyzae canaiblK 3epTTey AW3aiHBl TaHIANABI, all JepeK JKUHAy Kypajibl
peTiHae KapThUlail KypbUTBIMIaHFaH cyx0aT KoimaHbeUabl. OFaH JKeTi Ka3aKCTaHIBIK aFbUIIIBIH
TUTI MyFalliMi KaTbICTbl. 3epTTey HOTHXKeNepl KOMMYHHMKATHUBTIK KY3BIPETTUTIKTI €H THIMJI
JAMBITY MHTEPAKTHBTI MMPaKTHKAIAp apKbLIbI )KY3€re acaTbIHBIH, COHIal-aK TUIMIK )KOHE MOJICHH
ANBIPMAaIIBUTBIKTAPABIH KOMMYHHKATHBTIK KY3BIPETTUIIKTI KaJBIITACTHIPYJIa MAaHBI3ABI POl
aTKapaThIHBIH KOPCETTI.
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_ CHOCObbIL, KOTOPBIMHU KAZAXCTAHCKHUE YUYUTEJIA
COJAEUCTBYIOT PA3SBUTUIO KOMMYHUKATUBHOU KOMIIETEHIIUN
HA YPOKAX AHI'JIMMCKOT O SI3BIKA

Annomayus

B nocnennue roapl jkejlaHue U3ydaTb MHOCTPAHHBIEC SI3BIKM PACTET y HACEJEHUs JIIOJAEH IO
BCEMY MUpPY. AHTJIMACKUHN S3bIK SIBJISETCS OJHUM U3 CAMBIX PacCHpOCTPaHEHHBIX MHOCTPAHHBIX
S3BIKOB B MUPE C OTPOMHBIM KOJWYECTBOM HeHocuTenei. CrnocoOHOCTh BbIpaxaTh ceds Ha
IpyroM si3bIke, Oerjias pedb, MOHUMAaHHUS W TMOAJACPKAHUS TUCKYCCHH SIBISIOTCS TJIaBHBIMHU
IPUYMHAMU CTPacTM K UW3Y4YEHHMIO MHOCTPAaHHBIX s3bIkoB. CrefoBarenbHO, B o0sacTu
MpernoAaBaHusl HMHOCTPAHHBIX S3BIKOB COPMUpPOBATIAcCh KOHIEMIUS  KOMMYHHUKATHBHOTO
o0yuenus 36Ky (CLT), koTOpast akTUBHO MOJJIEPKUBACT U3YUEHHUE SA3bIKA Oarogapsi KOTOPhIM
W3yYaTe y4aTcs UCIOJIb30BaTh S3BIK UTOOBI CIIPABUTHCS C )KU3HEHHBIMHU CUTYAIUSIMU KOTOPHIE
ciIy4aroTcsi Kakapli geHb. CyliecTByeT MNOTpPeOHOCTh pPAacCMOTPETh TEKYIIUE COCTOSHUE
MpenoAaBaHus AaHTJIMICKOTO A3bIKa, YTOOBI OTMETUTH TOUKY 3PEHUS Ka3aXCTAaHCKUX YUUTeNeH Mo
BHEJIPEHUI0O  KOMMYHHUKATHBHOM KOMIIETEHTHOCTH Ha YpOKax aHIVIMICKOro s3bika. Kak
CJIEJICTBUE, IENBI0 ATOM MCCIIEOBATEIbCKOM pabOThl SBISAIOTCA- PACCMOTPETh MOIXOIbI
npenoaaBaTesiell aHITIMICKOro SA3bIKa B MPOJBMKEHUM KOMMYHMKAaTUBHOW KOMIIETEHTHOCTH Ha
YpOKax aHTJIMHCKOTO sI3bIKa, a TaKXKe 3a(UKCUPOBATh MPEUMYIECTBA U HETATUBHBIE aCMEKThl, C
KOTOPBIMU  MpENoJaBaTeIi HUMEIT JeJIO BO BpeMsi BHEIPEHUS KOMMYHHMKATHBHOM
KOMIIETEHTHOCTH Ha YpOKaX, U MOJYEPKHYTh METOJNbl , KOTOpble OOBIYHO 3aJ€ICTBOBAHBI B
mporecce BHEAPEHUS KOMMYHHKATUBHOW KOMIIETEHTHOCTH. JIJis TaHHOTO HCCIeOBaHUS ObLI
BbIOpaH KaueCTBEHHBIH MOJXOMA, a MOJYCTPYKTYPUPOBAHHOE HHTEPBHIO, B KOTOPOM MPHUHSIIN
y4acTHE CeMb NpenojaBaTesiell aHIVIMMCKOro si3blka u3 KazaxcraHa, sIBIsi€TCS MHCTPYMEHTOM
cOopa naHHBIX. Pe3ynbrarhl Hccaen0BaHus MMOKA3ald, YTO KOMMYHUKATUBHAs KOMIIETEHTHOCTh
Jyu4iie Bcero opMupyercs mocpeiCTBOM MHTEPAKTUBHBIX MPAKTHK, a A3BIKOBBIE U KYJIbTYpPHBIE
pa3IuyuMs UTPaOT PEIIAOLYI0 POJIb B Pa3BUTUM KOMMYHUKATHBHON KOMIIETEHTHOCTH.

Kniouesvie cnoea: KOMMYHUKAMUBHAA KOMNEMEHMHOCMb, KA3AXCMAHCKUE Y4umers,
anenutickutl kak unocmpaunnwviti (EFL), anenuiickuti kax emopotul s3vik (ESL), usyuenue sasvixa,
npobiemvl 6 pazeumMuu KOMMYHUKAMUBHOU KOMNEMEHMHOCMY, NpeumMywecmed pazeumus
KOMMYHUKAMUBHOU KOMNEMeHmHOCmu

Introduction



Teaching foreign language effectively has always been the topic of discussion for a very long
time. Many scholars and institutions have expressed their opinions and claims on language
pedagogy. As learning and acquiring a new language is a complex process, there have been several
methods and concepts introduced into the teacher and learner interaction and knowledge transfer.
In modern times Communicative language teaching (CLT) is picked as the most effective method
in language teaching by many scholars. Communicative competence is the central concept of CLT.
Before exploring this concept, it is essential to foreshadow what was before CLT in language
pedagogy.

The Grammar Translation method (GTM) serves as one of the oldest methods in foreign
language pedagogy. Despite the GTM’s “old-fashioned” status, it had remarkable success
(MacMillian,2002). Explicitly detailed rules’ explanation, memorizations of verb conjunctions
and vocabulary lists, and emphasis on writing and reading skills characterize the GTM. Teachers
were authoritative figures during the language teaching process. Kissacik (2016) states that
students’ regard to teachers as the singular authority of information repercussed their total
dependence. The GTM’s effectiveness halts at rules memorization whilst failing at cultivating and
enhancing speaking and listening skills (Bahar, 2013).

The Audio-lingual method (ALM) served as a replacement to the GTM and arose in the mid
20th century. In contrast to GTM, ALM focused on speaking and listening skills by prioritizing
drill activities, repetition.Cuadrado and Cuadrado (2016) state that challenges in application of
new words arise as focusing on repetitive drill recoils into lack of contextual understanding.

The afore-mentioned methods’ aftermath in the form of language learners' dissatisfaction and
several scholars' criticism of an overcomplicated and fruitless teaching process resulted in rise of
communicative competence. Communicative competence is a concept that arose in the late 1960’s
and early 1970’s. It is often characterized as the ability of learners' usage of target language
verbally and non-verbally under different circumstances and varying environments. This concept
was introduced by Dell Hymes as he opposed Noam Chomsky’s notion of “linguistic competence”.
Dell Hymes believed in order to use foreign language professionally and coherently, grammar
expertise wasn’t enough.

Communicative competence consists of several components: grammatical, discourse,
sociolinguistic, and strategic. Cueellar (2013) defines grammatical competence as learners’
aptitude for the production and perception of grammatically adhering phrases and sentences.
Expertise in logically transmuting sentences into appropriate meaningful oral or textual utterances
depending on social context is referred as discourse competence (Trujillo,2010). Sato and
McNamara (2019) comment that sociolinguistic competence is the competence of mastering the
appropriate language use in different sociolinguistic contexts. Strategic competence defines
language user’s resourcefulness in dealing with unanticipated challenges during communication
despite their mastery of linguistic and sociocultural code (Mariani,1994).

Communicative competence’s positive influence on language learner’s capability in usage of
English in real life serves as the reason for teachers to facilitate it during the language learning
process. Teachers’ tailoring methodology in accordance with learners’ needs, styles, and
preferences is essential in facilitating communicative competence formation. Effective
development of learners’ communicative competence requires the consideration of proficiency
level, learning style, cultural background in planning lessons, and provision of prospects in
authentic language use. This paper seeks to unravel the ways kazakhstani teachers facilitate
communicative competence in their classrooms. To achieve this aim the following research
questions were designed:

1. How do kazakhstani teachers promote communicative competence in the classroom?

2. What are the possible challenges and benefits of implementing communicative competence
in English language classrooms?

Methods and Materials

As it was mentioned before, the aim of this research was to explore the ways kazakhstani
teachers facilitate communicative competence in their classrooms.



Research design

Qualitative research design in the form of semi-structured interviews was opted for exploration
of the ways kazakhstani teachers facilitate communicative competence. According to Creswell
(2012), the qualitative research design’s aspect of granting access to in-depth inspection of
participants’ experiences and detailed responses, thus it was the reason for the selection of this
particular research design.

Research sampling

The sample of the study was kazakhstani English-language teachers with 1-2 years of
experience in the field of teaching. Purposive sampling techniques were used by the researcher,
which basically means that participants of this study were selected according to certain
criteria(Creswell, 2012). In this case, these criteria included that the participants had 1-2 years of
experience teaching English and experience implementing communicative competence in their
classroom. In addition, the total number of interviewees accounted for 7 people.

Data collection tools and methods

Due to geographical restrictions, all interviews were conducted online via Zoom. The format
of the interview was semi-structured. So, it consisted of six questions that were prepared in
advance, but at some points, due to further elaboration on the response, there was a need for asking
additional questions to fully grasp the teacher's opinions. Teachers’ responses were recorded and
then transcribed.

Ethical consideration

Prior to the interview, all participants were presented Consent form, and they participated in
this study on a voluntary basis. Confidentiality of the responses was ensured.

Findings

This section will present the findings of the semi-structured interview. Participants were to
provide answers to 6 beforehand prepared questions and several unexpected questions occurred
during the interviewing process. The obtained data were analyzed with Braun and Clarke’s(2012)
method of thematic analysis.

Theme 1 In-class procedures

The first three questions were dedicated to discovering the techniques kazakhstani teachers use
to facilitate communicative competence in their classrooms. The first three questions were crafted
to cover this theme. The first question was structured as follows - What strategies do you
implement in fostering communicative competence? It was revealed that most of the teachers
implement speaking skill based activities during their lessons. Since speaking skill based activities
enable students to enhance their collaborative skills.

“... 1 often rely on group activities such as role-playing, interactive games, and poster-making;
as they engage students in speaking activities. And speaking skill is essential in
communication...”. (Participant 3 )

Not all participants focus on speaking skills and group work. It was discovered that some
teachers investigate how the English language works.

“... My students and I use a lot of translation practices. I do it because I want to show my
students the contrast between their Mother Tongue and English. So through these exercises my
students see how ideas are conveyed in English...”( Participant 5 )

Second question was constructed as follows- “How do you assess communicative competence
in your classroom?”. Several teachers admitted that they pay attention to the speaking tasks that
students are required to do. They measure students based on students’ ability to fully express
themselves.

“... I combine formative and summative assessments . I write down notes while students are
handling classroom tasks and how they initiate and keep up the conversation with each other.
Speaking tests or group projects, even role-plays are used by me for formal assessment.”
(Participant 1)

Several Teachers indicated that they pay attention to the writing tasks as well.



“I often assign my students short essays for various topics. Then while checking the essays |
pay attention to the appropriateness of the language and if they express their viewpoints in a
culturally appropriate way”.(Participant 2)

The next question asks the following question- “What do you do when there are differences
between students’ levels of communicative competences?”. Teachers responded that they promote
pair work and healthy interaction between learners with different levels of communicative
competence.

“I pair up stronger students with less able ones. I also give extra supporting materials to those
who might need them. | also tell my students to help each other in order to let them know that we
are all learning together and not one by one.” (Participant 7)

Theme 2 Perception of the teachers

Questions number 4 and 5 were asked to identify the benefits and challenges in facilitating
communicative competence in the classroom?”

Question number 4 asks “Are there any difficulties in facilitating communicative
competence?”. Many teachers expressed that the difference between students’ mother tongue and
English is one of the challenges in facilitating communicative competence in the classroom.

“The way how Kazakh and English languages are constructed , they are different. English is
more direct, while Kazakh language is more indirect or formal. Since my students already use two
languages other than English, which are Kazakh and Russian. They are reluctant to speak English
because they had bad experience using Russian which is another foreign language to my students”
(Participant 4)

“My students have a habit of translating sentences directly from their native language which
leads to inappropriate utterances due to the difference in level of politeness in both languages”
(Participant 1)

Teachers also indicated that fear of making mistakes and shyness slow down the process of
facilitating communicative competence.

“Making mistakes is the major hindrance in communicative competence. Our children were not
given a chance to make mistakes so they are scared to be punished, but you know English is about
confidence. Shy attitudes need to be overcome in order, because communicative competence
requires the ability to express themselves. How can they express themselves, ideas and opinions if
they are shy all the time” (Participant 5)

Question number five asks “What are the benefits of promoting communicative competence?”.
Teachers have pointed out that students learn how to apply language in everyday life and students
use language meaningfully.

“Engagement is guaranteed during the lesson as students use language to tackle real life
problems. By focusing on meaningful interaction, students not just learn rules but also learn how
to adapt their language in different situations.” (Participant 6)

It was also discovered to be beneficial from a cultural perspective. Students get to learn about
cultural aspects of the language.

“Facilitating communicative competence enable students to be aware of cultural aspects of
English speaking population, developing their adaptability in dealing with cultural clashes”
(Participant 4)

Theme 3 Suggestion to colleagues

Last question was dedicated to finding out recommendations from kazakhstani teachers to their
colleagues. Participants gave several insights to facilitating communicative competence in the
classroom. Some teachers suggest implementing interactive work activities where students apply
the target language in different contexts.

“I would advise encouraging students to use language naturally, creating real life situations.
Asking open-ended questions and frequently organizing discussions are also beneficials for
facilitating communicative competence in the classroom” (Participant 3)

Some teachers advice encouraging students to use target language outside of the classroom.



“I think it is fun and helpful to ask students to use English in realistic environments, such as
during the break, at home etc. This also facilitates independent learning” (Participant 2)

Discussion

Through thorough analysis of the responses received from the qualitative research several
aspects of promotion kazakhstani teachers’ communicative competence were revealed. It can be
identified that teachers link speaking skill directly with communicative competence. It seems that
there are strong correspondents between speaking skill and communicative competence. This
might be due to the fact that speaking is the primary component of a language which is productive.

It was discovered that cultural differences serve as an obstacle in facilitating communicative
competence. From teachers' responses, it can be noted that it is important for students to be aware
of linguistic structural differences between their native and target languages.

Opportunity for students to learn about different cultures and provision reinforcement to express
themselves fully in another language are the benefits of promoting communicative competence.

Conclusion

Language learning is a complex process that requires thorough consideration of a plethora of
aspects. Communicative competence is one of them. It is essential to be facilitated in the
classroom. It was discovered that communicative competence positively affects learner’s
awareness of the need for adaptability according to cultural settings. Findings unraveled that the
best ways to facilitate communicative competence is through interactive activities where students
develop their collaborative skills and communication skills. However language structure
differences and cultural contrasts might cause obstacles in facilitating communicative competence.
Findings indicated that it is essential to address these issues during the learning process in order to
make students fearless in case of uncertainties’ occurrence during the learning process.

There are some limitations of this research. This first one is a time constraint, more precisely,
there was not enough time to conduct the research. Consequently, the sample of the research was
also smaller. The next limitation is employing qualitative design. Although this design gave the
opportunity to gather in-depth information on this topic, due to the small number of participants
the results cannot be generalizable. For this reason, it would be better if future researchers use
quantitative design to gather statistical data and by covering a larger sample to generalize the
results.
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