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Abstract

In an increasingly interconnected world, the development of intercultural communicative
competence (ICC) is not merely an optional enhancement but a vital component for fostering
successful engagement across diverse cultural landscapes. This article presents a comprehensive
approach to integrating ICC enhancement into foreign language instruction, equipping learners
with the tools necessary for effective communication in a globalized society. To achieve truly
effective pedagogy, it is imperative to transcend a purely linguistic emphasis and actively cultivate
intercultural awareness, attitudes, and skills. We delve into the theoretical foundations of ICC,
drawing from fields such as linguistics, cultural studies, and communication theory. This multi-
disciplinary perspective allows for a richer understanding of how language and culture intertwine
and influence one another. Additionally, we provide actionable strategies that educators can
implement in their classrooms. These strategies include using authentic materials that reflect the
complexities of real-world communication, engaging students in intercultural tasks that promote
collaboration and understanding, encouraging critical cultural analysis to help students deconstruct
stereotypes and biases, and fostering metacognitive reflection that enables learners to evaluate
their own cultural perceptions and communication styles. By integrating ICC into language
instruction, educators can better prepare their students to navigate the challenges of cultural
differences and engage respectfully and effectively with diverse communities worldwide.
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materials, intercultural tasks, cultural framework, language learning.
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IIETEJI TIVIIH OKBITY APKbIJIBI MOJIEHUETAPAJIBIK KOMMYHUKATHUBTI
KY3bIPETTIJIIKTI KAJIBIHITACTBIPY: KEIHEHAI TOCILJI

Anyoamna

O3apa 0ailJIaHBICTHI dJIeMJIe MOJICHUETAPAIbIK KOMMYHHUKATUBTI KY3BIPETTUIIKTI JAMBITY TEK
(bakyIbTaTUBTI KETIAIPY FaHA €MeC, COHBIMEH KaTap SpTYpJIi MoAeHH JIaHmadTTapaa TaObICThI
e3apa OpPEKETTECY/l BIHTATAHABIPYIBIH MaHBI3ABl Kypamaac Oemiri Oombim TaObutanbl. by
Makanaja CTyACHTTepi >kahaHIaHFaH KoFamJa THIMJI KapbIM-KaThIHAC )Kacay YIIiH KaXKeTTi
KypaJigapMeH Ka0bIKTail OTBIPBII, IIETE] TUTIH OKBITYAa MOJCHUETAPATBIK KOMMYHUKATHBTI
KY3BIPETTUTIKTI KETUIIIPYAl MHTETpalusiayIblH KEHIeHI TOCUTl YChIHBUTFaH. Harbiz Tuimai
MeAarorukara KOJ JKETKi3y YIIIH Ta3a JTUHTBUCTHUKAIIBIK CKIIHHEH achIl, MOJACHHETAPAIBIK
CaHaHbI, KO3Kapac IMeH JaFaplIapapl OeICeHl TYp/e IaMbITy KaxeT. bi3 Ti1 Ou1iMi, MoICHUETTaHy



KOHE KOMMYHHKAIIMS TEOPHSCHl CHUSKTHI cajajapra CYHEHE OTBIPBIN, MOJICHHETapaIbIK
KOMMYHHMKATHBTI KY3BIPETTUTIKTIH TEOPHSUIBIK HETi3lepiH 3epTTedik. byn moHapanbik
NEePCIEeKTHBA TiJ MEH MOJICHHUETTIH Oip-OipiMeH Kaiail OaiaHbIchi, Oip-OipiHe ocep eTeTiHiH
TepeHIpeK TyciHyre MyMKiHIIK Oepeni. CoHbIMEH KaTap, 013 CTyACHTTEpPAIH 63 ChIHBINTAPBIHAA
JKY3€re achlpa alaThlH THIM/II CTpaTeTHsUIap bl YChIHAMBI3. ByJ1 cTparerusiiapra HaKThI dJieMIeri
KapbIM-KaTbIHACTBIH ~ KYPAEIUIINIH  KOepCeTeTiH IIbIHAWbl —MaTepuaijapisl maijganany,
CTYJIEHTTEP1 bIHTBIMAKTACTBIK MI€H TYCIHICTIKKE BIKIAJ €TE€TIH MO/IEHUETApaIbIK TallChbIpMaliapra
TapTy, CTyIEHTTEPre CTEPEOTUIITEP MEH KO3KapacTapbl )KOIOFa KOMEKTECY YIIIH ChIHU MOJICHH
Taj/iay/bl bIHTAIAH/BIPY KOHE OKyLIbLIapFa ©3/1€PiHIH MOJIEHHU TYCIHIKTEP1 MEH KapbIM-KaTbIHAC
CTWJIbJIEPIH Oarajiayra MYMKIHAIK O€peTiH MeTaTaHBIMABIK peQIIEKCUSHBI JaMBITy Kipei.
MopeHnuerapanblKk KOMMYHUKATHUBTI KY3bIPETTUIKTI TUIAIK OKBITyFa OIpPIKTIPY apKbLibl
OKBITYLIBUIAP ©3 CTYJCHTTEPIH MOJCHU albIpMAIlBUIBIKTAD MOCEJIENEPiH LICIIyTe KoHE JyHHE
KY3IHAET1 SpTYpJl KaybIMAACTHIKTapMEH KYPMETIEH >KOHE THIMJI KapbhlM-KaTblHAC Kacayra
JKaKChIpaK JalblHAAN ajlajbl. Kinm ce30ep: maoenuemapanviy
KOMMYHUKAMUBMIK KY3bIPemminiK, muiMoi KapulM-KamvlHAC, MEHMYNHYCKAIbl MAmepuaioap,
MaO0eHUuemapaivlk Minoemmep, MaoeHu wenbepaep, miidi meyeepy.
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MOBBIIIEHUE MEXKYJIbTYPHOU KOMMYHUKATUBHOM
KOMIIETEHTHOCTHU NIOCPEACTBOM IPEIIOJABAHUSA UHOCTPAHHBIX
SA3BIKOB: KOMILIEKCHBIN ITOAXO0/I

Annomayus

B Mupe, KOTOpbIi cTaHOBUTCS BCce 0oJjiee B3aUMOCBSI3aHHBIM, PAa3BUTHE MEKKYJIbTYpHOU
koMMmyHUKaTHBHON KomrieTeHnu (ICC) sBnsieTcs HE MPOCTO HEOOS3aTEIbHBIM TOBBIIICHHEM
KBaJM(UKAIMK, HO JKU3HEHHO BaXXHBIM KOMIIOHEHTOM, CIIOCOOCTBYIOIIUM YCIIEUIHOMY
B3aMMOJICHCTBUIO B pPa3lMYHBIX KyJbTypHBIX JaHAamadrax. B 31Ol crarke mnpeacraBieH
KOMIUIEKCHBI TMOJIXOA K WHTerpanuu moBbimeHus kBanudukamuun [ICC B oOyueHue
MHOCTPAaHHOMY  SI3bIKY, OCHAIIEHUIO YyYalMXCsl HWHCTPYMEHTaMH, HEOOXOIUMBIMU JJis
3 PEeKTUBHOrO 0OLIEHHUS B INI00ATM3UPOBAHHOM oOIIecTBe. YTOOBI TOOUTHCS MO-HACTOSIIEMY
3 PEKTUBHON MEAATOTHKH, HEOOXOIUMO BBIUTH 32 paMKH YUCTO JMHTBUCTUYECKOTO MOAX0a U
aKTUBHO pa3BHUBaTh MEXKYJIbTYPHYI0 OCBEIOMJICHHOCTb, OTHOIIEHUS W HaBbIKU. MBI
yriayonsemcst B Teoperuueckue ocHoBel ICC, ommpasich Ha Takue o0JacTd, KaK JHMHIBUCTHKA,
KYJIbTYpPOJIOTHSI U TE€OpUss KOMMYHHKAIMU. Takod MEeXAUCIUIUTMHAPHBIA TOAXO] TO3BOJISAET
rTy0e MOHATh, KaK A3bIK M KyJIbTypa MeperieTaloTCs U BIUAIOT ApYT Ha apyra. Kpome Toro, Mel
npezuiaraeM 3(QeKTUBHbIE CTpaTeTruy, KOTOPHIE IPENoAaBaTeId MOTYT NPHUMEHSATh B CBOMX
KJaccax. DTH CTPATEeTMH BKJIIOYAIOT MCIOJIB30BAHME ayTEHTHYHBIX MATEPHAJIOB, OTPAXKAIOIINX
CJIO)KHOCTHU OOIIEHUS B pealbHOM MHUPE, BOBJIEUEHHE YUAIIUXCsl B BBIMOJIHEHUE MEXKYJIbTYPHBIX
3aJjaHHii, CIOCOOCTBYIOIIUX COTPYAHUYECTBY U B3aUMOIOHUMAHHIO, TIOOIIPEHNUE KPUTHUECKOTO
KyJIbTYpHOT'O aHaJIM3a, IIOMOTAOIIEro CTy/IEHTaM pa3pyLIUTh CTEPEOTHITHI U MIPeayOeKIeH S, a
TaKXKe pa3BUTHE METAKOTHUTUBHOW pedaeKcHH, MO3BONAIONIEH ydalluMcs OLEHUTh CBOM
COOCTBEHHBIE KYJIbTypHBIE MpeAcTaBieHus U cTwin oOmenus. Muarerpupys ICC B s3pIkoBOE
oOyuyeHne, TpenojaBaTey MOTYT JydYIle MOATOTOBUTH CBOMX CTYAEHTOB K IPEOIOJICHUIO
TPYAHOCTEH, CBA3aHHBIX C KyJIbTYPHBIMU Pa3IMUYUSAMH, M YBAKUTEIBHOMY U 3(PPEKTUBHOMY
B3aUMO/JICHCTBUIO C Pa3IMYHBIMU COOOIIECTBAMH 10 BCEMY MUDY.

Knrwouesvle cnosa: medxckynvmypHas KOMMYHUKAMUGHASL KOMNEMEHMHOCMb, dQh@eKmueHast
KOMMYHUKAYUSL, aYMEeHMU4Hble MAmepuanbl, MeXiCKyJIbmypHble 3a0auu, KYIbMypHvle pamKu,
uzyyeHue A3biKa.



Introduction

In contemporary society, intercultural communicative competence has emerged as a
fundamental component of adequate education and professional practice. The instruction of a
foreign language serves a crucial role in fostering this competence, as it facilitates not only the
development of linguistic skills but also the enhancement of cultural awareness, cross-cultural
understanding, and respect for cultural diversity [1, p. 11]. Fundamentally, intercultural
communicative competence is the ability to establish relationships and promote mutual
understanding with individuals from diverse cultural backgrounds. Intercultural communicative
competence involves the ability to build relationships with individuals from different cultures and
to foster mutual understanding by recognizing their cultural values and embracing a tolerant
attitude towards their diverse communication styles, behaviors, clothing, lifestyles, traditions, and
customs within the international labor market. The success of communication between people
from different cultures largely depends on their ability to understand and communicate effectively.
This process involves not just sharing information but also recognizing and respecting the diverse
beliefs, values, and ways of life that each culture brings to the conversation. To communicate
effectively in intercultural settings, individuals should practice active listening, which means fully
concentrating on what is being said rather than just passively hearing the words. This includes
paying attention to nonverbal cues, such as body language and facial expressions, which can vary
widely across cultures. Empathy is another crucial component; it involves putting oneself in the
other person's shoes and trying to understand their feelings and perspectives. This can help to
bridge gaps that might arise from cultural misunderstandings. Moreover, being adaptable is
essential. Individuals should be open to changing their speaking or behavior to accommodate the
communication style of the person they are speaking with. Creating a friendly and respectful
environment is also essential. When people feel safe and valued during conversations, they are
more likely to express themselves openly and honestly. This atmosphere fosters trust, allowing for
deeper connections and more productive discussions. Ultimately, by improving their
communication skills and actively working to understand one another, individuals from various
cultures can achieve outcomes that benefit everyone involved. This not only helps to build strong,
positive relationships across cultural boundaries but also encourages collaboration and learning in
a globalized world.

The term "intercultural communicative competence” encompasses two fundamental
components essential to effective foreign language instruction: communicative competence and
intercultural competence. Communicative competence refers to the ability to accurately express,
interpret, and discuss meanings across different contexts, including verbal, non-verbal, written,
and spoken forms. Intercultural competence involves understanding, respecting, and appropriately
responding to cultural differences that influence communication behaviors. By integrating these
two, individuals can achieve meaningful interaction and dialogue between two or more individuals
who may belong to the same or different speech communities. Such interactions can occur across
various settings, including face-to-face conversations, virtual exchanges, and written
communication, underscoring the importance of both language skills and cultural awareness in
mastering a foreign language [2, p. 54].

Intercultural communicative competence is a complex, multifaceted skill set that enables
individuals to effectively comprehend, communicate with, and engage people from diverse
cultural backgrounds. This competence is fundamentally grounded in an acute awareness of one's
own cultural identity, coupled with a thorough understanding of the values, beliefs, and practices
that characterize other cultures. The development of intercultural competence requires adapting
one’s communication styles and behaviors to different cultural contexts, thereby demonstrating
both flexibility and sensitivity in interpersonal interactions. Furthermore, this competence
highlights the importance of openness and receptivity towards diverse worldviews and cognitive
frameworks. Consequently, this deepens the understanding needed for practical evaluation and
program design, where the incorporation of diverse perspectives is particularly salient, as it
enhances the educational experience by fostering inclusivity. By recognizing and valuing multiple



viewpoints, educators can judiciously select content, reading materials, and learning activities that
reflect cultural diversity, thereby promoting a richer educational environment. Ultimately,
cultivating intercultural competence is imperative for fostering mutual respect and understanding
in an increasingly globalized society. This skill set enables individuals to navigate cultural
complexities effectively and contribute positively to collaborative environments, thereby
enhancing both personal and collective engagement in diverse settings.

Methods and materials

Language learning does not follow a straightforward linear progression; however, one
foundational element of foreign language acquisition is vocabulary acquisition. This is frequently
approached by memorizing extensive lists of word pairs, one from the native language and its
counterpart in the target language. It is important to note that not all lexical items have direct
equivalents in the native language. In such instances, learners often consult dictionaries for
definitions. Nevertheless, words encompass more than mere denotative meanings; they also
possess connotative meanings that may diverge from their dictionary definitions. A nuanced
understanding of these connotative implications requires cultural awareness to inform proper
interpretation. By integrating cultural knowledge with linguistic study, learners can transcend
basic "classroom™ competencies and engage in more authentic and contextually appropriate
language use.

The concept of "communicative competence,” introduced by Dell Hymes, encompasses a
language user's ability to engage effectively within various communicative contexts. Hymes
posited that communicative competence extends beyond mere grammatical accuracy to include
the contextual appropriateness and social acceptability of language use. In essence, while an
individual may possess linguistic competence and generate grammatically correct utterances,
effective communication necessitates an understanding of the pragmatic rules governing language
interaction: "There are rules of use without which the rules of grammar would be useless"” [3,
p.278]. Notably, Hymes’ framework recognizes non-verbal components, such as attitudes, values,
and motivations related to language and its speakers, which can further differentiate
communicative competence among native speakers. This integrative approach highlights the
intricate interplay between linguistic, social, and cultural dimensions in effective communication.

In the 1980s, Canale and Swain offered an expanded framework for understanding
communicative competence, delineating its components as follows:

- Grammatical Competence: This encompasses a speaker's knowledge of lexical items and the
applicable grammatical rules, which form the foundation of language structure.

- Sociolinguistic Competence: This reflects the capacity to communicate appropriately across
diverse contexts, integrating both verbal and non-verbal forms of communication, and thereby
ensuring context-sensitive interactions.

- Discourse Competence: This pertains to the ability to construct coherent and cohesive
discourse, which requires an understanding of structural and semantic ties that unify a text,
ensuring that the language used functions effectively within a discourse context.

- Strategic Competence: This involves the adept application of communication strategies to
address and mitigate communication breakdowns. Such breakdowns may arise from insufficient
linguistic competence or inadequate cultural knowledge of communication norms and social
taboos.

These components collectively contribute to a more nuanced understanding of effective
communication across varied linguistic and cultural landscapes [4, p.47].

The concept of communicative competence, particularly in its emphasis on sociolinguistic and
sociocultural dimensions, has emerged as a pivotal aspect in the intersection of language and
culture within contemporary theories of language education. This focus concerns the essential
skills required for effective language use in authentic communicative contexts, underscoring the
importance of understanding the interplay between language and cultural norms in fostering
effective communication.



Despite substantial evidence of a strong correlation between cultural knowledge and language
proficiency, cultural studies remain marginalized mainly in foreign language pedagogy. Several
factors contribute to this oversight in culture-focused instruction. Primarily, educators often
encounter constraints imposed by a tightly packed curriculum or rigidly defined lesson plans that
leave little room for additional content. Consequently, many instructors find it challenging to
allocate time for cultural instruction, believing it necessary to prioritize foundational vocabulary
and grammatical structures first. There exists a widespread assumption that students will receive
adequate cultural exposure as they progress in their language studies. However, the unfortunate
reality is that, for most learners, such exposure is seldom realized, leading to a gap in their overall
linguistic competence and intercultural understanding [5, p.37]. One significant challenge faced
by language educators is the apprehension many teachers feel about their own knowledge of the
target culture, particularly when they are non-native speakers of the language they teach. This
insecurity often leads educators to default to a rote teaching approach, where they primarily convey
cultural information through facts or brief culture capsules commonly found in textbooks. Such an
approach can limit students' exposure to the richness and nuances of the culture, which is essential
for fostering genuine understanding and appreciation. Another critical issue arises from students'
negative attitudes toward the target culture. When individuals are confronted with unfamiliar
cultural situations, it is natural for them to interpret these experiences through the lens of their own
cultural background and understanding. As Isik points out, this tendency can present considerable
challenges in foreign language education. Specifically, students may use their personal cultural
frameworks to assess the target culture, leading them to view certain cultural practices or values
negatively [6, p.259]. This biased perspective can lead to the rejection of the target culture's values,
thereby creating a barrier to effective language learning and cultural integration [7, p.35].
Furthermore, many teachers may find themselves unprepared to adequately address cultural
instruction due to a lack of explicit training on how to teach culture effectively. This shortfall in
professional development leaves educators without the tools and skills to present cultural
information meaningfully or facilitate informed discussions about cultural differences. Without
proper training, teachers might struggle to engage students in critical dialogue about culture,
hindering students' ability to develop a more comprehensive understanding of the language within
its cultural context. Ultimately, addressing these challenges is vital to creating a more enriching
language-learning environment that promotes cultural awareness and sensitivity.

Conclusion

The instruction of these intercultural communication competence (ICC) skills can take various
forms, constrained only by the teacher's creativity and available resources. Activities should be
tailored to meet students' needs and, to maximize their effectiveness, align with their linguistic
proficiency levels. For instance, if a student is a beginner, the cultural activities should be designed
for beginners. These activities can target any of the language skills, such as reading, speaking,
listening, or writing, and may be conducted in either the students’ first or second language. Initially,
these activities often use students' first language, which should not be viewed as a limitation, given
the aim of enhancing intercultural awareness. As students advance, the activities can increasingly
incorporate their second language, reflecting their growing linguistic abilities. The key point is
that we aim to enhance intercultural awareness alongside linguistic skills.

In this educational strategy, teachers step away from their traditional role as the primary experts
on culture. Instead, their function shifts to that of facilitators or guides who support and enrich the
learning process. This approach emphasizes that practical learning activities often lack clear-cut
right-or-wrong answers. Instead, these activities are carefully crafted to encourage critical
thinking, reflection, and a heightened awareness of cultural nuances. Consequently, teachers do
not evaluate students based on the correctness of their responses; instead, they assess how well
students engage with the task and whether they fulfill its requirements. The focus for teachers,
therefore, lies in curating relevant and engaging materials and designing meaningful tasks that
resonate with students' experiences. Such tasks aim to spark interest and promote a deep
understanding of intercultural perspectives, allowing students to explore diverse viewpoints and



challenge their assumptions. This method not only fosters an enriching learning environment but
also empowers students to take ownership of their learning journey, cultivating essential skills for
engaging with an increasingly interconnected world. Through this approach, the goal is to nurture
not just knowledge, but a genuine appreciation and respect for cultural diversity.

To promote fluency in the target language among students, it is essential that classroom
activities be closely aligned with their real-life concerns, needs, interests, and daily routines [8, p.
231]. This pedagogical approach requires designing activities that are highly relevant to each
student, thereby facilitating clear connections between the material and their individual
experiences. Such personal relevance is instrumental in fostering deeper engagement among
students during discussions and collaborative tasks, as they can contribute insights drawn from
their own lived experiences. When learners can relate new information to their personal narratives,
they tend to exhibit greater engagement in the learning process. This engagement not only
enhances comprehension but also encourages students to explore the intersections between the
target language and cultural themes and practices pertinent to their own lives. As students engage
in the analysis and evaluation of these relationships, they are more inclined to uncover their own
underlying beliefs and to understand how their cultural backgrounds shape their daily interactions
and perceptions [9, p.179]. In conclusion, by situating classroom activities within students'
realities, educators can cultivate a more dynamic and responsive learning environment that
promotes active participation, deepens cultural awareness, and ultimately supports students in
achieving greater proficiency in the target language.
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