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Abstract

This article explores the process of developing intercultural competence among high school
students through the use of authentic video materials in foreign language teaching. The
introduction substantiates the relevance of the topic in the context of globalization and multilingual
education. The main part reveals the theoretical foundations of intercultural competence,
emphasizing the ideas of Byram, Kramsch, and Hall, and describes the practical advantages of
authentic audiovisual materials in promoting intercultural understanding. The study also presents
methodological recommendations for teachers on how to integrate authentic videos into lessons to
enhance cultural awareness, empathy, and communicative competence. The conclusion
emphasizes that authentic videos not only improve linguistic skills but also foster students’
tolerance, curiosity, and readiness for intercultural communication.

Keywords: intercultural competence, authentic materials, video-based learning,
communicative approach, EFL teaching, cultural awareness.
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AYTEHTTIK BEHHEMATEPHUAJIJIAP HETT3IHJIE ’)KOFAPBI CHIHBIII
OKYUWBbIJIAPBIHBIH MOJEHUETAPAJIBIK K¥Y3BIPETTIJIITTH
KAJIBIIITACTBIPY

Anoamna

byn makamana met Tim cabakTapblHIa ayTEeHTTI OeliHeMaTepuaaapabl manganaHy apKbLUTbI
JKOFapbl CHIHBIN OKYIIBUIAPBIHBIH MOJICHUETAPAIBIK KY3bIPETTUIITIH KAJIBIITACTBIPY JKOJIAPHI
KapacTeIpbuiaabl. Kipicrie OeiiMzae TaKbIPBINTHIH kahaHmaHy jKaFJalbIHAAFbl ©3EKTUIIMN MEH
HieTen TUTIH OKBITYJaFbl MOJICHUETApalblK OaFbITTBIH MaHBI3IBUIBIFEI JonenaeHeni. Herisri
OeiMae MOJICHHETAPAJIBIK KY3bIPETTUTIKTIH TeopusiiblK Heriznepi baiipam, Kpammr sxone Xomn
eHOEKTepl HEeTi3iHAE CUNATTAJbIN, AyTEeHTTI OelHeMmaTepuannapAblH OKYIIBUIAPIBIH MOJCHU
TYCIHITIH apTTBIPYAarbl apTHIKMIBUIBIKTAphl TangaHaael. COHBIMEH KaTap, MYyFaliMiepre
OeifHemMaTepuangapapl cabakka THIMJI €HII3y OOMBIHILIA OAICTEMENIK YCBIHBIMAAp OEplireH.
KopbIThiHABIIA ayTeHTTI OeliHeMaTepuanaap TUIAIK JaFapliapibl JAaMbIThIII KaHa KoWMai,
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OKYIIBLIAP/IbIH TOJIEPAHTTHUIBIFbIH, KbI3bIFYIIBLUIBIFBIH KOHE MOJICHUETAPANIBIK KAPbIM-KaTbIHACKA
JasIpIIBIFBIH aPTTHIPATHIHBI aTall eTUIe .

Kinm ce30ep: maoenuemapanvix Ky3vlpemminik, aymeHmmi mamepuanoap, oetinenix oKulmy,
KOMMYHUKAMUBMIK MACI, A8bLIWbIH ML, MOOEHUemapaiblK MYCiHIK.
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®OPMUPOBAHUE ME)KIfY.JII)TYPHOﬁ KOMIIETEHIIUH
CTAPHIEKJIACCHUKOB CPEJJHEHU HIKOJIbI HA OCHOBE AYTEHTUYHbIX
BUJIEOMATEPHUAJIOB

Aunomayus

B cratbe paccmarpuBaercs nponecc (GOPMHPOBAHUS MEXKYJIbTYpPHOW KOMIIETEHIIMU
CTapIICKJIACCHUKOB ITOCPEICTBOM HCIIOJIb30BAHUS ayTEHTUYHBIX BHJIEOMATEpUAJIOB Ha YpOKax
MHOCTPAHHOTO sA3bIKa. BBeieHNe 000CHOBBIBAET aKTyallbHOCTh TEMbI B YCJIOBUSX INI00aIU3alun
U MHOTOS3BIYHOTO 00pa3oBaHus. B OCHOBHOI 4acTH pacKpbIBAIOTCS TEOPETHUECKHUE OCHOBBI
MEXKYJIbTYpPHOM KOMIIETEHLMH, onupasch Ha uznen bailpama, Kpamm u Xomna, a Takke
AQHAJIM3UPYIOTCS IIPEUMYILECTBA UCIIOIb30BAaHUS ayTCHTUYHBIX BUIEOMATEPUAIIOB Ul Pa3BUTHUSA
KyJbTYPHOI'O NTOHUMaHMsl y4aliuxcs. B paboTe npuBeneHbl METOANYECKUE PEKOMEHIALMU AJIs
npernojaBaTeNieil Mo WHTErpallid BHJICOKOHTEHTAa B Y4eOHBIH mpouecc. B 3axmouenun
MIOJYEPKUBAETCS, YTO AyTEHTUYHBIE BHUJIEO HE TOJIBKO YJIYYIIAIOT S3bIKOBBIE HABBIKM, HO WU
CIOCOOCTBYIOT BOCIUTAHUIO TOJEPAHTHOCTH, SMIIATUM U TOTOBHOCTH K MEXKKYJIbTYPHOMY
OOIIEHUIO.

Knrouegwie cnosa: medxcKyniomypHas KomMnemenyus, aymenmuinslie Mamepuansl, ooyyenue ¢
UCNONb308AHUEM BUO0E0, KOMMYHUKAMUBHBIL HOOX00, Npenoodasanue aHeIulicKko2o A3blKd,
KYIbMYpPHOE 0CO3HAHUE.

Introduction

In the 21st century, the process of globalization and the expansion of intercultural
communication have made the development of intercultural competence one of the central
objectives of foreign language education [1, p. 34-39]. Foreign language learning today is no
longer limited to mastering grammar or vocabulary—it involves understanding the values,
traditions, and communicative norms of other cultures. As Kramsch notes, “language is not simply
a means of communication but a medium through which culture is lived” [2,p.21].

Modern teaching methodologies emphasize the need for authentic materials that reflect the real
use of language in genuine cultural contexts. Among these, authentic video materials—such as
films, interviews, news, vlogs, and documentaries—occupy a special place, as they combine
linguistic, visual, and cultural information in an engaging format [3, p. 96-104]. For high school
students, video content serves as both a source of language practice and a window into the
worldview of other nations. Therefore, this study focuses on the pedagogical potential of authentic
video materials as an effective means of forming intercultural competence among high school
students.

Theoretical Basis of Intercultural Competence

Intercultural competence is understood as the ability to interact effectively and appropriately in
situations of cultural diversity [4, p. 12-19]. Byram (1997) defines it through several components:
attitudes (curiosity and openness), knowledge (of social groups and their products), skills of



interpreting and relating, skills of discovery and interaction, and critical cultural awareness
[5,p.43-44].

Hall’s concept of high-context and low-context cultures helps explain differences in
communication styles—implicit versus explicit, emotional versus formal [6, p. 45-46]. Kramsch
(1993) views language as a symbolic system that mediates between the self and the other,
emphasizing the importance of cultural reflection in language education [2,p.26].

Thus, authentic materials provide opportunities for students to analyze real communication
situations, compare cultural behaviors, and reflect on their own cultural assumptions.

Authentic Video Materials as a Tool for Cultural Learning

Authentic video materials differ from adapted educational content because they present genuine
linguistic and cultural contexts [3, p. 96-104]. They expose learners to accents, idioms, gestures,
and values that cannot be reproduced artificially.

For instance, films and TV shows demonstrate everyday life, humor, and social norms, while
interviews and news broadcasts highlight how people express opinions and emotions in real
contexts [7, p. 205-208]. When students watch such materials, they encounter not only linguistic
input but also paralinguistic and cultural codes—intonation, body language, symbols—which
enrich their understanding of communication styles. Furthermore, authentic videos support the
socio-cultural approach in teaching, where the goal is to prepare students for real-life interaction
with representatives of other cultures, rather than memorizing isolated language forms.

Pedagogical Strategies for Using Authentic Videos

To effectively integrate authentic video materials into foreign language lessons, teachers can
apply a range of pedagogical strategies that guide students’ comprehension, interpretation, and
reflection on cultural content.

1. Pre-viewing activities are essential for activating students’ prior knowledge, introducing
relevant cultural and social contexts, and stimulating curiosity. Examples include brainstorming
sessions about the topic, discussing related cultural norms, or making predictions about the video
content. These preparatory tasks help learners approach the video purposefully and set the stage
for meaningful engagement.

2. While-viewing tasks encourage active observation and analytical thinking. Students can
focus on communicative functions, gestures, tone, expressions, and other non-verbal cues that
reflect cultural values. They may also note differences between the target culture and their own,
identify idiomatic expressions, or track how language is used in real-life social interactions.
Structured worksheets, guided questions, or short note-taking exercises can support students in
focusing on relevant linguistic and cultural features, ensuring that they do not passively consume
the material.

3. Post-viewing discussions and activities provide opportunities for deeper reflection, critical
thinking, and intercultural comparison. Students can express their personal attitudes, discuss
cultural similarities and differences, evaluate behaviors in context, and consider alternative
perspectives. Project-based tasks, such as creating short videos comparing cultural traditions,
analyzing social issues, or dramatizing cultural scenarios, further consolidate learning by
combining language practice with cultural analysis. Such projects also enhance collaboration,
problem-solving, and creativity, while reinforcing empathy and cultural sensitivity [8, p. 57-60;
9, p. 14-18]. The teacher’s role is crucial throughout this process—not only in selecting authentic
and culturally relevant materials but also in facilitating dialogue, guiding reflection, and creating
a supportive classroom environment that encourages respect, open-mindedness, and intercultural
awareness.

By systematically applying these strategies, teachers can ensure that authentic video materials
are not only engaging but also pedagogically meaningful, contributing to both students’ linguistic
competence and their capacity for intercultural understanding. Incorporating multiple stages—pre-
viewing, while-viewing, and post-viewing—along with creative, collaborative tasks helps learners
internalize cultural knowledge, develop critical thinking skills, and build the confidence necessary
to interact effectively in diverse cultural contexts.



Conclusion

In modern foreign language education, fostering intercultural competence has become a central
objective that goes beyond traditional linguistic proficiency. The integration of authentic video
materials in high school classrooms provides students with dynamic, real-life examples of
language use, cultural behaviors, social interactions, and non-verbal cues that textbooks alone
cannot fully convey. By observing and analyzing authentic interactions, learners gain a deeper
understanding of cultural norms, values, and communication styles, which enriches both their
cognitive and affective dimensions of intercultural competence.

The use of authentic videos also encourages critical thinking, reflective skills, and active
engagement. Students are prompted to compare cultural practices, evaluate appropriateness in
various contexts, and interpret subtle cultural signals. Classroom activities such as discussions,
role-plays, and project-based learning based on video content foster collaboration, problem-
solving, and meaningful communication. Through these interactive exercises, students develop
strategies for effective intercultural communication, improve their ability to express ideas clearly,
and cultivate empathy toward people from diverse cultural backgrounds.

Moreover, authentic video materials enhance students’ digital literacy and promote
independent learning. By navigating online resources, critically evaluating multimedia content,
and using digital platforms, learners acquire essential 21st-century skills that support both
academic and personal growth. Such experiences prepare students not only for effective language
use but also for responsible participation in a globalized and digitally connected society.
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