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Abstract

This article examines how short stories functions as a lingua-cultural resource for developing
EFL learners’ cognitive and cultural competence. We define cognitive competence as the ability
to analyze, interpret, and evaluate meanings in authentic texts, and cultural competence as the
awareness of values, social codes, and viewpoints represented in those texts. Short stories are
uniquely suited to classroom use: they are complete narratives of manageable length, linguistically
dense, and culturally embedded. Drawing on recent work in applied linguistics and literature-in-
ELT, the paper outlines a lesson architecture (pre-reading, while-reading, post-reading) that
promotes inferencing, metaphorical awareness, and intercultural reflection. Classroom-based
evidence from recent studies is synthesized to illustrate gains in learners’ critical thinking,
motivation, and intercultural awareness when short stories is used systematically. The article
argues that short stories should be treated not as supplemental reading but as a core component of
a holistic EFL curriculum that integrates language, cognition, and culture, and it provides practical
implications for text selection and task design.
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AFBLTIIBIH TUITHAE OKY JAFJABIJIAPBIH MEHTEPYIETT KUBIHIBIKTAP
"KOHE OJIAP/IbI LIENTY KOJIJIAPBI

Anoamna

byn makanana kpicka aHrimenep (short stories) EFL cTyieHTTepiHIH KOTHUTUBTIK )KOHE MOJIEHU
KY3BIPETTUTINH JaMBITyFa apHaJfaH JIMHTBOMOJEHU pEcypc peTiHAEe KapacThIPbLIAIbL.
KOrHuTHBTIK KY3BIPETTLIIK — IIBIHAWBI MOTIHAECPAET] MaFbIHANAP/IbI TAJAy, HHTEPIpETAlUsIay
KoHe Oararnay KaOijeTi; MOJACHHM KY3BIPETTUIIK — MOTIHIAEp/AE KOpPIiHIC TamKaH KYHABLIBIKTAp,
QJIEYMETTIK KOJITap KoHE Ko3KapacTap/ sl TaHy. KpICKa oHriMenep ChIHBINTA KOJIJaHyFa bIHFAHIIbL:
oJlap TOJBIK OKUFaFa ue, KoJieMi KOJDKEeTIM/I, TUIIIK )KaFbIHAH KaHBIK )KOHE MOJIEHH Ma3MyHFa Oaii.
Konnan6anel nuareuctuka MeH oie0ueTTi EFL-1e okpiTy OoiibIHIIIA COHFBI €HOEKTEpre cylieHe
OTBIPBIT, MaKaJla allJIbIH-aJla OKYy, OKY OapbICHI JKOHE OKy/JaH KeHiHTi pediexcust Ke3eHaepiHeH
TYPATHIH cabaK KYPBUTBIMBIH YChIHAIBI. JKYiieli KOTaHbUTFaH/1a KbICKA OHTIMETIep CTYACHTTEPIIH
CBIHU OWJIaybIH, YOKJIEMECIH JKOHE MOJICHUETApajblK TYCIHITIH apTThIPAaThIHbIHA CHIHBIIITAFbI
3epTTeysiep aonen kenripenai. KopbIThIHABIIA KBICKA OHTIMEJIEPHBI TiJl, TAHBIM JKOHE MOJICHUETTI
OIpIKTIPETIH TYTAaC OKY OaFIapiamMachIHBIH HET13r1 06T peTiHIe KapacThIPy YCHIHBLIA/IbI.
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POJIb KOPOTKHUX PACCKA30B B ®OPMUPOBAHUU KOTHUTUBHOHU U
KYJbTYPHOI KOMIIETEHIIUY B OBYYEHUU AHTJIMFCKOMY S3BIKY KAK
NHOCTPAHHOMY

Annomayus

B crathe paccmaTpuBaeTcss KOpPOTKHME pacckasbl Kak JIMHTBOKYJIBTYPHBIH pecypc
(bopMUPOBaHNSA KOTHUTUBHON U KYJIbTYPHON KOMIIETEHUIUH Y N3YyYarolUX aHTJIMICKUN S3bIK KaKk
UHOCTpaHHbIM. [10Jl KOTHUTHBHOM KOMIETEHIMEH MOHMUMAETCS CIIOCOOHOCTh aHAIU3UPOBATh,
UHTEPIPETUPOBATh U OLICHMBATh 3HAYCHUA B AyTCHTUYHBIX TEKCTAX; IO KyJIbTYyPHOH —
OCO3HAaHHE LIEHHOCTEH, COLMAIbHBIX KOJOB U TOYEK 3PEHUS, IPEICTABICHHBIX B 3TUX TEKCTaX.
Kopotkue pacckassl yaoOHBI Al ayAMTOPHOW pPabOTBHL: 3TO 3aBEPIIEHHBIC HAPPATHBBI
yHIpaBiIsieMoro o0bEMa, S3bIKOBO HACBHIIEHHBIE M KyJIbTypHO OOycioBjieHHble. Onupasch Ha
COBPEMEHHBIE HCCIIEI0BaHUs 110 IpUMeHeHuto autepaTypsl B ELT, npennaraercs apxuTekTypa
ypoka (pre-, while-, post-reading), koTopas pa3BHBaeT yMEHHE JejiaTh BBIBOJbI, IOHUMATh
MeTaopudeckuii A3bIK U MPOBOJIUTH MEXKKYJIBTYpHBIE comocTaBieHus. CHHTE3HpYIOTCS
HEe/laBHUE JaHHBIE classroom-ucciaeloBaHUN, JEMOHCTPUPYIOIIUE POCT  KPUTHUYECKOTO
MBIIUIEHHUS, MOTHUBAallMM M MEXKYJbTYPHOM OCBEAOMJIEHHOCTH IIPU CHUCTEMATHUYECKOM
MCIIOJIb30BaHUU KOPOTKOM Mpo3bl. [lenaercs BBIBOJ O HEOOXOAMMOCTH pacCMaTpUBATh KOPOTKYIO
po3y Kak A71po nenoctHod EFL-mporpaMMebl, HHTETpUpPYIOIIEH A3bIK, KOTHULMIO U KYJIbTYpPY.

Keywords: xopomkxue pacckaszvl;, EFL; kocnumuenas xomnemenyus; KynvmypHas
KOMNemeHYusi, MedCKYIbMYPHAsL 0C8E00MIEHHOCMb, KPUMUYECKOe MblulleHue, Tumepamypa 6

ELT.

Introduction

In recent years, the integration of literature into EFL instruction has attracted renewed attention
as educators seek to promote not only linguistic proficiency but also higher-order thinking and
intercultural competence. short stories has emerged as a particularly effective literary genre for
classroom use because of its brevity, narrative completeness, and cultural richness. Scholars argue
that such texts stimulate interpretative skills, foster critical thinking, and provide learners with
authentic exposure to cultural codes [1; 6]. In the Kazakhstani context, the integration of literature
into foreign language teaching has also been emphasized. Kunanbayeva (2010) argued that foreign
language education should be viewed not only as linguistic training but as the formation of
intercultural communicative competence [13]. Similarly, Bekmasheva and Zhautikbayeva (2016)
examined lingua-cultural aspects of language learning and highlighted the importance of cultural
content in shaping learners’ worldviews [14]. Cognitive competence in EFL refers to learners’
ability to analyze implicit meanings, recognize figurative language, and evaluate narrative
strategies. Studies across diverse contexts confirm that short stories supports the development of
these abilities. Namaziandost et al. showed that comparing Persian and English short stories
enhanced learners’ ability to interpret emotive and symbolic language [4]. Similarly, Seo and Kim
found that Korean high school students improved in writing and analytical tasks when short stories
were incorporated into lessons [1]. More recent research expands this perspective: Calafato
identified how literary competence profiles, including empathy and interpretative strategies, are
shaped by engagement with fiction [8], while Astudillo Tapia and Argudo-Serrano reported that



using short stories with sixth graders improved both language proficiency and motivation [9].
Cultural competence is equally central to literature’s role in foreign language education. Short
stories often contain values, norms, and traditions that encourage learners to reflect on unfamiliar
cultural perspectives. Rezaei and Naghibian argue that short stories fosters intercultural
communicative competence by providing a platform for comparative cultural analysis [6]. Recent
findings confirm this claim: Ahlquist showed that children in Sweden developed greater
intercultural awareness through fiction-based Storyline activities [7], while Zheng highlighted the
effectiveness of reframing storytelling approaches to raise cultural awareness in EFL classrooms
[10]. Taken together, these studies underline the dual function of short stories in language
education. It provides learners with opportunities to enhance cognitive engagement through
interpretation and critical questioning, while also supporting intercultural awareness and empathy.
The present study builds on this body of research to examine how short stories contributes to the
development of both cognitive and cultural competence in EFL classrooms, drawing on classroom-
based observation within the Kazakhstani context and aligning local findings with international
perspectives [5; 9; 11].

Methods and Materials

This study was conducted as a qualitative classroom observation focusing on how short stories
contributes to the development of learners’ cognitive and cultural competence in EFL lessons. The
purpose was not to produce statistical generalizations but to provide a descriptive account of
classroom processes, which is consistent with prior pedagogical research into literature-based
instruction [1; 6]. Classroom observation was chosen because it allows the researcher to capture
learning as it naturally unfolds, without relying solely on self-reports or test scores. Unlike
questionnaires, which may reflect only what learners are willing to disclose, observation provides
direct access to authentic behaviors, group interactions, and spontaneous reactions to instructional
input. This makes it particularly suitable for examining both cognitive and cultural aspects of
learning, which are often visible in students’ discussions, gestures, and collaborative meaning-
making.

The participants were secondary-level students aged 15-17 with an intermediate level of
proficiency. The selection of short stories took into account the learners’ proficiency level. Only
texts that matched their intermediate abilities were chosen, in line with the principle of leveling.
Simplified or abridged versions were preferred when authentic texts proved too linguistically
demanding, ensuring that cognitive and cultural engagement remained accessible without
overwhelming the learners. The lessons were delivered during teaching practice and followed a
three-stage instructional structure that has been widely recommended in both earlier and recent
research: pre-reading, while-reading, and post-reading [1; 7; 9]. This structure ensured that
learners moved gradually from surface-level understanding to higher-order interpretation. The pre-
reading stage helped to prepare the ground by activating schemata, while the while-reading phase
allowed learners to practice strategies for identifying symbolism and cultural codes. The post-
reading activities encouraged reflective thinking and intercultural dialogue, which are considered
key for building both cognitive and cultural competence in EFL classrooms.

Pre-reading While-reading Post-reading
(Predictions, — (Guided reading, —_ (Discussion,
Cultural context) Figurative meaning) Cultural refiection)

Figure 1. Three-stage lesson model with short stories

In the pre-reading stage, students activated their background knowledge through brainstorming
and prediction tasks, while also being introduced to potential cultural references. The while-
reading stage emphasized the comprehension of narrative structure, the recognition of figurative



language, and the identification of cultural codes. In the post-reading stage, learners participated
in reflective discussions, compared cultural values in the stories with their own experiences, and
occasionally engaged in short written responses. Examples of activities included guiding
questions such as “What might be the author’s intention in portraying this character?” or “How
would this situation be interpreted in your culture?”. Students were also asked to write short
reflections on whether the values expressed in the story could be considered universal or specific
to the English-speaking world. These tasks were designed not only to check comprehension but
also to push learners toward deeper interpretation and cross-cultural comparison.

Observation was chosen as the primary research method. The researcher acted as a non-
participant observer, keeping detailed field notes of students’ verbal contributions, group
discussions, and non-verbal reactions during the lessons. The notes were later analyzed
descriptively and categorized into two domains: cognitive indicators (inference-making,
recognition of symbolism, and critical questioning) and cultural indicators (identification of
traditions, empathy, and reflection on values).

Cognitive outcomes Cultural outcomes
Inference
Figurative meaning
Critical questioning

Empathy
Cultural refiection
Tradition comparison

Figure 2. Classification of observed indicators

This approach aligns with qualitative frameworks used in recent studies that investigated the
role of short stories in improving reading ability, motivation, and intercultural awareness.

The use of classroom observation also allowed for triangulation with findings from
international research. For instance, Astudillo Tapia and Argudo-Serrano (2024) emphasized how
short stories tasks enhanced motivation and proficiency in younger learners [9], while Adam et al.
(2024) demonstrated that story-based instruction improved writing skills and critical engagement
[11]. These findings helped to frame the analysis of local observations within a broader
comparative context.

Results and Discussion

The classroom observations revealed that the use of short stories promoted both cognitive
engagement and cultural awareness among EFL learners. Students frequently demonstrated
higher-order thinking skills such as inference-making, critical questioning, and recognition of
figurative meaning.

Domain Sub-categories Ilustrative Pedagogical
examples from significance
observation

Cognitive Inferential Students Demonstrates

outcomes reasoning predicting narrative ability to go beyond
endings; anticipation | literal comprehension
of ironic twists and engage in higher-
order thinking [4; 8]
Critical Learners asking Encourages
interrogation of text | “Why did the author | analytical questioning
use this device?” or and reflective




“What is implied learning practices [5;
here?” 9]
Cultural Empathic Expressing Supports affective
outcomes engagement emotional dimension of
identification with intercultural
characters and their communicative
dilemmas competence [6; 7]
Cultural self- Contrasting Promotes
reflection and Kazakh family awareness of cultural
comparison traditions with those | relativity and
in the story; reflecting | intercultural dialogue
on social roles [10]

Table 1. Analytical classification of observed indicators in EFL classroom discourse

For example, while working with an O. Henry story, several students predicted the twist ending,
indicating their ability to interpret textual clues beyond surface comprehension. Others identified
irony in dialogues and linked it to the broader moral message, showing reflective analysis. These
findings are consistent with earlier research that demonstrated how short stories enhance learners’
interpretative abilities and critical thinking [1; 4; 5]. More recent studies also confirm these
outcomes: Adam et al. (2024) found that short story activities stimulated deeper writing and
analytical skills in Indonesian EFL classrooms [11], while Calafato (2024) emphasized that
engagement with fiction strengthens empathy and interpretative strategies [8].

Cultural competence was equally visible during observation. Learners often asked about
cultural references embedded in the stories, such as holiday traditions or social practices, and
compared them with Kazakhstani contexts. In one lesson, students reflected on family obligations
presented in a contemporary short story and contrasted them with their own cultural values. Such
reactions mirror earlier studies in Iran and Sweden, where short stories was shown to enhance
intercultural awareness and communicative competence [6; 7]. The observations are also
consistent with Zheng (2024), who argued that reframing storytelling activities can significantly
improve learners’ sensitivity to cultural differences in EFL classrooms [10]. These results also
resonate with Kazakhstani research. For instance, Bekmasheva and Zhautikova (2016) highlight
that exposure to cultural texts enriches learners’ cognitive categories and strengthens intercultural
competence [14].

The findings further suggest that cognitive and cultural development are not separate but
interconnected processes. When learners interpreted figurative language or symbolic elements,
they simultaneously reflected on cultural values, while discussions of cultural differences often
required interpretative reasoning. This duality confirms the claims of recent systematic reviews
[12], which underline that storytelling and short stories function as holistic tools for language
education, combining linguistic input with opportunities for critical and intercultural growth.

It is important to note that the effectiveness of short stories in fostering both cognitive and
cultural competence depends on careful leveling. If texts are not adapted to learners’ proficiency,
students may struggle with comprehension and fail to engage in deeper reflection. This confirms
the recommendations of both international and Kazakhstani scholars, who emphasize that literary
input must be aligned with learners’ linguistic readiness [9; 12].

The results also highlighted the importance of instructional design. Lessons that followed a
structured three-stage sequence (pre-reading, while-reading, and post-reading) produced richer
responses, as learners were guided to move from prediction and comprehension to reflection and
cultural comparison. Without such scaffolding, student engagement tended to remain superficial.



These findings echo the observations of Astudillo Tapia and Argudo-Serrano (2024), who showed
that structured story-based programs improved both motivation and proficiency in younger
learners [9].

Overall, the present observations confirm that short stories fosters a dual competence in EFL
classrooms: cognitive gains in interpretative and critical thinking, and cultural gains in
intercultural awareness and empathy. These results not only align with international research but
also demonstrate the relevance of short stories for the Kazakhstani context, where language
education increasingly emphasizes both linguistic proficiency and intercultural preparedness.

Conclusion

The findings of this study confirm that short stories is an effective pedagogical resource for
developing both cognitive and cultural competence in EFL classrooms. The results confirm that
literature-based instruction can be an effective medium for balancing linguistic accuracy with the
development of higher-order thinking skills. short stories, in particular, provides a manageable yet
meaningful text type that combines accessibility with interpretative richness. Learners
demonstrated interpretative skills such as inference-making, recognition of figurative meaning,
and critical questioning, while also engaging in intercultural reflection and comparing cultural
values represented in stories with those of their own context. These outcomes are consistent with
earlier evidence that short stories enhance critical and reflective thinking [1; 4; 5] and align with
more recent research showing that fiction strengthens empathy, interpretative strategies, and
writing skills [8; 11]. The observations also highlight that cognitive and cultural growth are closely
interconnected. Interpretative tasks often led to cultural comparisons, while reflection on cultural
differences encouraged deeper reasoning. This dual function of short stories supports the
conclusions of recent systematic reviews [12], which emphasize that storytelling integrates
linguistic, cognitive, and intercultural dimensions of learning. Moreover, the structured three-stage
lesson design—pre-reading, while-reading, and post-reading—yproved particularly effective in
guiding learners from surface comprehension to critical interpretation and intercultural awareness,
confirming the importance of instructional planning [7; 9]. For the Kazakhstani context, these
results underline the potential of short stories as more than a supplementary classroom activity.
Teachers should also ensure that short stories are leveled appropriately to match learners’
proficiency, as this balance maximizes both accessibility and interpretative challenge. Its
systematic integration into the EFL curriculum can prepare learners not only for linguistic accuracy
but also for meaningful communication in global contexts. Future directions may include
experimenting with different literary genres—such as poetry, drama, or contemporary flash
fiction—to investigate whether they elicit similar or distinct patterns of cognitive and cultural
growth. Expanding the research to digital storytelling or multimedia texts could also shed light on
how traditional narratives can be integrated with modern educational technologies. By
encouraging reflection, empathy, and comparative analysis, short stories equips students with the
competences needed for academic success and intercultural dialogue in an increasingly
interconnected world [6; 10].
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