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Abstract

This article investigates the formation of high school students’ communicative competence
through the integration of critical thinking technology in English language education in
Kazakhstan. Drawing on current educational reforms and theoretical models, the study reviews the
conceptual foundations of communicative competence and critical thinking, examines their
interrelation, and proposes pedagogical strategies for implementation. It highlights the potential of
debates, project-based learning, problem-solving, and reflective writing to enhance both
communicative competence and higher-order thinking. By situating the analysis within the context
of Kazakhstan’s trilingual education policy, the article provides recommendations for curriculum
designers, teacher educators, and policymakers.
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KOFAPBI CBIHBIIT OKYIIBIJIAPBIHBIH KOMMYHUKATUBTIK
KY3BIPETTLJIITTH CHIHA OMJIAY TEXHOJIOTHUSICHI HET'T3IHJIE
KAJIBIIITACTBIPY

Axoamna

byn makanana Kazakcrangarbl opTa MEKTeN OKYIIBUIAPBIHBIH aFBUIIIBIH Tl cabaFblHIA
KOMMYHHKATHBTIK KY3BIPETTUIITH CBHIHU TYPFBIIAH OWJIay TEXHOJIOTHUSCHIH KOJJIaHY apKBUIBI
KaJIBINTaCTBIPY KapacThIpbutaabl. Kazipri 6imiM 6epy pedopmasiapbl MEH TEOPHSUIBIK MOJICTBIACPTE
CYWieHe OTBHIPHIN, MaKajaJa KOMMYHHKATHBTIK KY3BIPETTUIIK TI€H CBHIHU  OWIAyIbIH
TYKBIPBIMIAMAIBIK HETI3[epi, ONapIblH e3apa OaillaHBICHI JKOHE ICKE achlpyFa apHajFaH
NIeIarOrMKAaJIBIK CTpaTeTusIIap KapacTelpbliaabl. Jlebarrap, 5k00abIK OKBITY, MACEIeIepAl ey
JKoHE pe(IIeKCUBTI jka3yIbIH KOMMYHHKATHUBTIK KY3BIPETTIJIIK TMEH JKOFapbl JICHIeHIl OiIay bl
JAMBITYIaFbl dJieyeTi atan KepcerinreH. KasakcTtaHHBIH T OiriM Oepy casicaThl asiChIHJA
Tannay oSkacaid OTBIPBIN, Makajda OKy OaFgapiamMachlH Kacaylibllapra, MyFaliMIepl
Jasipiaymibuiapra JKoHe casicaTKepliepre YChIHbICTap Oepei.

Kinm ce30ep: cvinu oiinay, KOMMYHUKAMUEMIK KY3bIpeMmmIiliK, a2bliublH MIlH OKblmY,
arcozapvl  colHbin  oKywibliapsl, Kazaxcman, XXI 2aceip 0az0vinapul, OipieckeH OKbimy,
perexcuemi masxcipubde, macenenepoi wewuty, HcobanbiK OKbiny, neda20euKaiblkK UHHOBAYUALAP,
KY3blpemminikke HecizoenceH Oiim.
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®OPMHUPOBAHUE KOMMYHUKATUBHOM KOMIIETEHTHOCTH
CTAPHIEKJIACCHHUKOB HA OCHOBE TEXHOJIOTUU KPUTUYECKOI'O
MbIIIJIEHU S

Aunnomayus

B cratee  paccmatpuBaercs  (opMupoBaHHE ~ KOMMYHHKAaTHBHOH  KOMIIETEHIIHU
CTapIIEKIACCHUKOB B Ipolecce 00yueHHUs! aHTIIMICKOMY SI3bIKY C MCIIOJIb30BAaHHEM TEXHOJIOTUU
KpuTHdeckoro MeimuieHuss B Kaszaxcrame. Omnmpasich Ha COBpeMeHHBbIE 00pa30BaTelbHBIC
pegopMbl U TEOPETHMYECKHE MOJIENIM, aBTOPbl PACKPHIBAIOT KOHIENTYallbHbIE OCHOBBI
KOMMYHHUKAaTHBHON KOMITETCHIINU ¥ KPUTHYECKOTO MBIIUICHHUS, aHATH3UPYIOT UX B3aUMOCBSI3b U
IpeIararoT MeJarorndeckue cTpaTeruu i peanuzauuu. [loquepkuBaercs noreHuan 1e6aTos,
MPOEKTHOTO OOydYeHMs, pemeHus mnpooseM U pedJIeKCMBHOIO TMHChMa B  Pa3BUTUHU
KOMMYHHUKATHUBHOM KOMIIETEHIIMM 1 HABBIKOB BEICOKOTO YPOBHS MBIIIJICHUS. AHAJIN3 IPOBOJAUTCS
B KOHTEKCTE TOJIUTUKU TPEXbBI3BIYHOTO 0Opa3oBaHus KazaxcraHa M COOCPXKHUT PEKOMEHIAINU
JUIs pa3paboTUMKOB YUeOHBIX ITPOrpamMm, IpernoiaBaTeneii 1 NOIUTUKOB.

KnroueBble cioBa: KPpUTUYECKOE MBIILICHHE, KOMMYHHKATHBHAs KOMIIETEHLMs, OOydyeHHE
AHTJIMICKOMY SI3BIKY, CTapIeKiIaccHuKy, Kazaxcran, HaBeiku X XI Beka, COBMECTHOE 00yUYeHHE,
pediexkcuBHas NpaKTUKA, pELIEHHE MpobsieM, MPOEKTHOE OO0y4YeHHe, Ielaroruyeckue
WHHOBAIMH, KOMIIETEHTHOCTHBIA MOIXOI.

Knwuegwvie cnosa: peghnexcusnoe odyuenue, npenooasanue awenuiickozo sswvika (ELT),
MHO20A3bIYHOE 0bpazoeanue, cucmema odpazosanus Kaszaxcmaua, peghnexcus yuumens,
pegrexcus yuawezocs, npogeccuoHanvhoe pazeumue, CAMOCMOAMENLHOCMb 00VUaAOUWUXCA,
Kpumuueckoe  MblulleHue,  neoazo2uyeckue  UHCMpYMeHmbvl,  NOO20MOsKa  yuumerell,
obpazosamenvhbvie peopmbl.

Introduction

Over the past decade, Kazakhstan has prioritized aligning its education system with
international standards and best practices. The State Program for Education Development (MES
RK, 2020) emphasizes the formation of functional literacy, communicative competence, and
critical thinking as core outcomes for secondary education. In this context, English language
instruction is positioned as a powerful platform for cultivating these competencies simultaneously,
particularly among high school students preparing for higher education, employment, and
intercultural exchange.

Communicative competence is a multidimensional construct encompassing grammatical,
discourse, sociolinguistic, and strategic competencies (Hymes, 1972; Canale & Swain, 1980).
High school students must go beyond vocabulary and grammar drills to develop the ability to
interact meaningfully, negotiate meaning, and adapt language use to different audiences. Critical
thinking (CT), defined by Facione (1990) as purposeful, self-regulatory judgment, underpins
effective communication by enabling learners to analyze information, evaluate evidence, draw
inferences, and articulate coherent arguments.

Despite policy emphasis, traditional classroom practices continue to dominate in many schools.
Teachers frequently rely on rote learning, limited interaction patterns, and teacher-centered
instruction, leaving insufficient room for students to practice CT and authentic communication
(Myrzatayeva et al., 2023). Integrating critical thinking technology—defined as a systematic
application of CT-oriented tasks, pedagogies, and digital tools—offers a pathway to align
instructional practice with national educational goals. Such integration not only improves students’



English proficiency but also prepares them for the cognitive demands of the 21st century, including
adaptability, collaboration, and responsible digital citizenship.

Literature Review

Communicative Competence in English Language Education

Hymes (1972) first proposed communicative competence as an alternative to purely
grammatical models of language ability, highlighting the social and functional aspects of language
use. Canale and Swain (1980) expanded the concept into four components: grammatical
competence, discourse competence, sociolinguistic competence, and strategic competence. Later
studies (Bachman, 1990) emphasized the role of pragmatic knowledge and metacognitive
strategies in language learning. In Kazakhstan, the trilingual education policy amplifies the need
for communicative competence as English becomes a tool not only for language learning but also
for accessing content in other subjects.

Critical Thinking in Language Learning

Critical thinking, as characterized by Facione (1990), Paul and Elder (2006), and Halpern
(2014), involves interpretation, analysis, evaluation, inference, and explanation. In language
learning, CT tasks help learners to process authentic input, evaluate sources, and produce coherent
discourse. Studies by Davidson and Dunham (1997) and Zare and Othman (2015) demonstrate
that debate-based instruction improves both oral proficiency and critical thinking skills. In
Kazakhstan, Meiramova (2017) found that CT-based instruction in English classes enhances
student motivation and engagement, while Kabysheva (2025) argues for embedding higher-order
skills in teacher education curricula.

Integrating Critical Thinking and Communicative Competence

The intersection of CT and communicative competence is increasingly recognized as a
cornerstone of 21st-century education. Myrzatayeva et al. (2023) highlight that systematic teacher
preparation in CT methods leads to improved student outcomes. Internationally, the shift toward
competence-based education frameworks encourages tasks that simultaneously build language
skills and higher-order thinking. This dual approach reflects a broader pedagogical shift from
transmission models to constructivist, student-centered learning.

Research Context and Rationale

Kazakhstan’s secondary schools operate within a multilingual and multicultural environment,
providing fertile ground for integrating CT and communicative competence. High school students
often have varying levels of English proficiency and exposure to critical thinking tasks. While
urban schools may have access to advanced digital resources and teacher training, rural schools
face constraints in infrastructure and professional development. This disparity underscores the
importance of developing scalable and context-sensitive methods for fostering CT and
communicative competence across diverse settings.

The rationale for focusing on high school students stems from their developmental stage: they
are cognitively ready for higher-order thinking and socially motivated to engage in authentic
communication. Moreover, high school marks the transitional phase before tertiary education or
entry into the workforce, making communicative competence and CT particularly valuable.
English lessons offer opportunities to incorporate debates on current events, project-based
assignments on global themes, and digital collaboration with peers abroad. By embedding CT
technology into English instruction, teachers can transform the classroom into a microcosm of
real-world communication, equipping students with skills that transcend subject boundaries.

Methodological Considerations

Although this article is primarily conceptual, it draws upon established pedagogical practices
and empirical findings to outline practical strategies for teachers. The methodological approach
integrates qualitative evidence from Kazakhstani studies (Myrzatayeva et al., 2023; Meiramova,
2017) with international research on critical thinking in language learning (Davidson & Dunham,
1997; Zare & Othman, 2015). This blended perspective allows for triangulation of insights and
highlights both global trends and local adaptations.



In practice, implementing critical thinking technology in high school English classrooms
involves several steps: identifying CT outcomes aligned with communicative goals, designing
tasks that elicit higher-order thinking, scaffolding student participation, and providing feedback
on both language and reasoning. Teachers may choose from a continuum of activities ranging from
tightly structured exercises to open-ended projects. This flexible design accommodates diverse
student abilities and classroom contexts.

Pedagogical Strategies and Implementation

Debates and Structured Discussions

Debates are among the most powerful methods for integrating CT and communicative
competence. Students research a topic, formulate arguments, anticipate counterarguments, and
deliver speeches in English. The preparation stage develops reading comprehension and source
evaluation, while the delivery stage enhances speaking, listening, and interaction skills. Teachers
can scaffold debates by providing templates for arguments, vocabulary banks, and feedback
rubrics assessing both language and critical reasoning.

Project-Based Learning

Project-based learning (PBL) requires students to work collaboratively on extended tasks such
as creating a podcast, a digital magazine, or a public service announcement in English. This
approach fosters authentic language use, critical evaluation of information, planning, teamwork,
and digital literacy. In rural schools with limited resources, PBL can take the form of low-tech
projects such as posters or classroom exhibitions, still emphasizing inquiry and presentation skills.

Problem-Solving and Case Studies

Teachers can design case studies relevant to students’ lives, such as devising a recycling
campaign, improving school policies, or analyzing intercultural misunderstandings. Students
collect data, analyze options, and propose solutions in English, thereby practicing analytical
thinking and persuasive communication. Group discussions following case studies encourage
negotiation of meaning, strategic competence, and respectful disagreement.

Reflective Writing and Digital Portfolios

Maintaining journals or digital portfolios encourages students to reflect on their learning
process, self-assess progress, and set goals. This metacognitive practice strengthens written
accuracy, self-regulation, and long-term retention of both language and CT skills. Teachers can
prompt reflections with guiding questions (e.g., “What evidence supports your view?” or “How
did your team reach consensus?”), fostering a deeper link between thought and language.

Media Literacy Tasks

Analyzing foreign news, advertisements, or social media content allows students to practice
critical reading and intercultural awareness. Teachers can ask students to compare different
sources on the same issue, identify bias, and discuss implications. This task develops vocabulary,
reading comprehension, and ethical reasoning while building resilience to misinformation.

Collaborative Digital Platforms

Using tools such as Google Docs, Padlet, and Jamboard for group brainstorming, commenting,
and editing promotes digital communication and teamwork. Students learn to negotiate meaning
in writing, provide constructive feedback, and co-create texts. Teachers can monitor participation
and offer targeted feedback on both language and reasoning.

Safe and Ethical Digital Behavior

Explicitly addressing online etiquette, privacy, and intellectual property in English assignments
helps students become responsible digital citizens. For example, a lesson on creating a class blog
might include a mini-module on citing sources and protecting personal information. These
discussions reinforce both communicative and ethical competencies.

Findings and Discussion

Synthesizing evidence from research and classroom practice reveals several key findings:

Enhanced Engagement: CT-oriented tasks increase student motivation and participation
compared to traditional drills. Students perceive debates, projects, and case studies as meaningful
and relevant to real life.



Improved Language Proficiency: Integrating CT technology leads to gains in vocabulary,
discourse coherence, and fluency. Students use more complex language structures to express
nuanced ideas.

Development of Higher-Order Skills: Students demonstrate improved ability to analyze
information, evaluate sources, and justify arguments, reflecting a transfer of CT skills beyond the
classroom.

Collaboration and Social Skills: Working in teams on CT tasks enhances leadership, conflict
resolution, and respect for diverse viewpoints, all expressed through English.

Digital Literacy and Ethical Awareness: Incorporating digital tools and media analysis builds
students’ competence in navigating online environments safely and effectively.

The discussion also highlights challenges. Teachers require training to design and facilitate CT
tasks effectively. Assessment frameworks must capture not only linguistic accuracy but also
critical reasoning and interaction quality. Moreover, disparities between urban and rural schools
in access to digital resources necessitate differentiated implementation strategies.

Implications and Recommendations

For Teachers:

— Integrate CT tasks gradually, starting with guided activities and moving toward student-led
discussions and projects.

— Provide explicit instruction on CT skills (analysis, evaluation, inference) alongside language
objectives.

— Use rubrics that assess both communicative and critical thinking outcomes.

For Curriculum Designers:

— Embed higher-order learning outcomes into English syllabi.

— Develop teacher guides with sample CT tasks and scaffolding tips.

— Encourage cross-disciplinary projects linking English with subjects like history, science, and
ICT.

For Policymakers and Teacher Educators:

— Offer professional development on CT pedagogy and digital tools.

— Support resource-sharing platforms to reduce inequities between schools.

— Align national assessment frameworks with competence-based education goals.

Conclusion

Forming high school students’ communicative competence through critical thinking technology
represents a transformative approach to English language teaching in Kazakhstan. By merging
language learning with higher-order thinking, teachers prepare students for academic success,
professional communication, and civic participation in a globalized, information-rich society.

The evidence presented in this article shows that CT technology strengthens all components of
communicative competence, fosters motivation and collaboration, and builds digital citizenship.
With adequate teacher training, curricular support, and assessment reform, Kazakhstan can
leverage English lessons as a platform for cultivating adaptable, critically minded, and articulate
young citizens.
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