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Abstract

This article explores the design of effective tasks aimed at developing speaking skills in high
school foreign language learners. Although speaking is widely recognized as a critical component
of communicative competence, it often receives limited attention in classroom practice due to time
constraints, curriculum demands, and the dominance of accuracy-focused instruction. Task-based
language teaching (TBLT) offers a pedagogical framework that emphasizes meaningful
communication, interaction, and learner engagement. The article outlines key characteristics of
effective speaking tasks, including relevance, cognitive challenge, interactional structure, and
authenticity. It highlights the importance of needs analysis, appropriate task selection, and
structured sequencing through pre-task, task, and post-task phases. Several task types are discussed
with regard to their practical application in high school contexts. The article also addresses
common challenges, including learner anxiety, unequal participation, and assessment issues. It
concludes that well-designed, context-sensitive speaking tasks can foster both fluency and
confidence, creating more dynamic and communicative classroom environments.

Keywords: communicative competence, task design, authentic communication, speaking skills,
high school learners, foreign language learning.

Abunveaticanosa JK.,* Aeabexosa B.H. 2
L2 Abaii amvinoazer Kaz¥ITy
12 xypc mazucmpanmo
2¢h.2.x., aza OKbLIMyuLbL

JKOFAPBI CHIHBII OKYIIBLJIAPBIHBIH HIET TIITHJIE COUJIEY
JAFABIJTAPBIH JAMBITYFA APHAJIFAH TUIM/I TAIICBIPMAJIAP/1bI
KYPACTBIPY

Anoamna

Makanaja mieT TUTIH YHpEHIN >KYpreH JKOFapbl CHIHBIN OKYIIBUIAPBIHBIH aybI3lia Cceiiey
JAFIBICHIH JaMbITYFa OaFbITTATFAaH THIMJI TalCchIpMamap/sl )kobanay Macesaeci KapacThIpbLIabl.
AypbI3111a coitiey KOMMYHUKATHBTIK KY3BIPETTUTIKTIH MaHbI3/IbI Kypamaac 0eiiri peTinie KeHiHeH
TaHBUIFAHBIMEH, ToXKIpuOeae OJ KMl YaKbITTBIH IIEKTEYJIriHe, OKy OaraapiaMachbIHBIH
TajanTapblHa JKOHE JIOJIIKKE OaFbITTalFaH OKBITYIBIH OachIMIBIFbIHA OailIaHBICTHI JKETKITIKTI
Haszapra anbIHOa el TarceipMara Heri3aenreH TUIIK oKeITy dicremeci (Task-Based Language
Teaching, TBLT) oxymbiiapbiH MarblHAIBI KapbIM-KaTBIHACHIH, ©3apa OPEKETTECTITIH JKOHE
OenceHainirin 0aca KepCeTeTiH MeNarorukajiblK HEri3 yCchlHaabpl. Makanaaa aybi3lia ceieyi
JaMBITyFa apHAJIFaH THIMJI TariChIpMasapIblH HET13r1 CUIaTTaMaiapbl alKbIHAAIAbl: ©3€KTLIIT1,
KOTHUTHUBTIK KYPACJLIITr, ©3apa dpeKeT KYPBUIBIMBI KoHE ayTeHTTLIIr. CoHmai-aK KaXeTTUTIKTI
TaNayablH, TalChpMaTapAbl AYPHIC TaHIAYAbIH JKOHE OJapJbl alJIbIH aja TarchipMa, HETi3Ti
TarcelpMa KOHE TAlChHIPMaJaH KEWiHT1 Ke3eHJAEpP apKbUIbl KYPBUIBIMIAI OpPHAIACTBIPYIBIH
MaHBI3AbUIBIFBI aTan etuieAi. OpTa MeKTen >KarAailbIHAa OJapblH MPAKTUKAIBIK KOJIAHBLTYbI
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TYPFBICBIHAH OPTYPJII TamchlpMa Typiepi KapacTblpbliaabl. COHBIMEH KaTap OKYLIBUIAPbIH
Ma3achI3/IbIFbl, TEHCI3 KAaThICYhI )KOHE Oarajay Macesesepl CUSKTbI KU1 Ke3/1€CEeTIH KUbIHIBIKTap
TaJIKbu1aHaAbl. KOpBITBIHABUIAN Kese, KOHTEKCTKE OeHiMIeNreH, KaKchl jkoOalaHraH aybl3lia
celjieyll JaMBITyFa apHajJfaH TalchblpManap OKYILIBUIAPJBIH EpKIHAINT MEH CeHIMALUIITiH
KaJIBIITACTBIPYFa BIKMAJN €TiM, cabaKTa aHaFypJibIM JUHAMHUKAIBIK 9pi KOMMYHHUKAaTHUBTIK OpTa
KypyFa MYMKiHJIIK Oepe/i.

Tipex co30ep: KOMMYHUKAMUBMIK KY3blpemmIiNiK, manculpma a3ipiey, aymeHmmi KapviM-
KamulHac, aybl3ua coliney 0az0bliapbl, HCOAPbl CLIHbIN OKYUIbLIAPL, Wiem MIliH YUpeHy.
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PA3PABOTKA Y®®EKTUBHBIX 3AJAHUM 1151 PA3SBUTHS HABBIKOB
TOBOPEHUSA Y CTAPHIEKJIACCHUKOB, U3YUYAIOIIIUX NHOCTPAHHBIN
A3bIK

Anomayus

B crathe paccmarpuBaercsi mpoekTHpoBaHHE S(G(GEKTUBHBIX 3a/JaHUM, HANpaBICHHBIX Ha
pa3BUTHE YCTHOH pevr y CTapIIEKIaCCHUKOB, M3YYaIOINX HHOCTPAaHHBIN sS3bIK. HecMoTps Ha TO
YTO YCTHasg pedyb MIUPOKO IPHU3HAETCS BAKHEHIIUM KOMIIOHEHTOM KOMMYHHMKAaTHBHOM
KOMIIETEHIIMH, HAa NPAaKTUKE OHA YacTO IOJy4yaeT OTPaHWYEHHOE BHUMAHUE H3-3a HEXBATKU
BpeMEHH, TpeOOBaHUN yueOHOI mporpaMMebl U Iipeodiaganusi 00ydeHus, OpUeHTUPOBAHHOTO Ha
TOYHOCTH. MeTorKa 00ydeHUsI HHOCTpaHHOMY SI3bIKY Ha ocHOBe 3amnanuii (Task-Based Language
Teaching, TBLT) mnpennaraer mnenarorudeckyro paMKy, B KOTOPOH aKIIEHT JelaeTcsi Ha
OCMBICTICHHOM OOIICHWH, B3aUMOJICHICTBUN 1 BOBJICUEHHOCTH yJaluxcs. B craThe BBIIENSAIOTCS
KJIFOUEBbIE XapaKTEPUCTHKH 3((EKTUBHBIX 33aJaHUH MO PAa3BUTHUIO YCTHOW pedM, BKIIOYas UX
aKTYaJbHOCTh, KOTHUTUBHYIO CJIOHOCTH, B3aMMOACHUCTBYIONIYIO CTPYKTYpPY M ayTEeHTUYHOCTb.
[Tonu€pkuBaeTcsi 3HAUEHHE aHalIM3a NOTPEOHOCTEH, MPaBWIIBHOIO MoaO0Opa 3aJaHuil M HX
CTPYKTYPHOTO YNOPSAJOYMBAHUS Ye€pe3 H3Tambl IpeN3aJaHus, BBIIOJIHEHHUS M IOCT3aJaHUs.
PaccmarpuBaroTcs pa3nuyHbIE THITBI 33IaHUH C TOUKH 3pEHHS HX MPAKTUIECKOTO IPUMEHEHNUS B
YCIIOBHSIX CpellHel mKoJbl. Takxke 00CyKIA0TCs THITMYHBIE TPYIHOCTH, TAKHUE KaK TPEBOKHOCTD
y4aliuxcsi, HepaBHOMEPHOE ydyacTHe M NIpoOjeMbl OLIEHKH. B 3awitoueHne oTrMedaercsi, 4To
XOPOIIO CIIPOSKTHPOBAHHBIC, YUUTHIBAIOIINE KOHTEKCT 3a/IaHUS 11O PA3BUTHIO yCTHOW PEYU MOTYT
crmoco0cTBOBaTh (HOPMUPOBAHHUIO OETIOCTH M YBEPEHHOCTH, CO37aBas 0ojiee NUHAMHYHYIO U
KOMMYHHUKATHBHYIO aTMOC(epy Ha ypoKax.

Knrwouegvte cnosa: koMMyHUKAMUBHASI KOMNEMEHYUs, pazpabomka 3a0aHull, aymeHmuiHoe
obujenue, HagvbIKU YCMHOU peyl, CMapuleKiacCHUKY, uzydenue UHOCMPAHHO20 A3bIKA.

Introduction

Oral communication remains one of the most underdeveloped skills among high school students
learning a foreign language. While curriculum frameworks often include speaking as a target skill,
in practice, it tends to receive less systematic attention than reading, writing, or grammar
instruction. Many learners complete several years of language study without gaining the
confidence or ability to participate in basic conversation. This disconnect between instruction and
outcome stems not only from time constraints or classroom management challenges but also from
the nature of the tasks used during speaking activities.

Traditional speaking exercises often emphasize accuracy over meaningful interaction.
Dialogues are memorized, role-plays are limited in scope, and discussions are either too structured
or too vague to engage learners authentically. As a result, students may be technically correct but
unable to initiate or sustain conversation in real-world contexts. In contrast, approaches that



prioritize communication as a central goal—rather than a byproduct of grammar instruction—are
more likely to help students develop both fluency and strategic competence.

One such approach is task-based language teaching (TBLT), which organizes instruction
around the completion of real-life tasks that require communication. Rather than focusing on
isolated language forms, TBLT encourages learners to use language as a functional tool to
accomplish specific goals [1]. These goals might include solving a problem, giving advice,
conducting a survey, or narrating a personal experience. The emphasis is on meaning, negotiation,
and interaction—skills that are essential for effective spoken communication.

Task-based language teaching as a solution

High school learners benefit from speaking tasks that reflect genuine communication and offer
room for autonomy, creativity, and critical thinking. However, designing such tasks is far from
straightforward. Teachers must consider the linguistic demands of the task, the cognitive load it
imposes, the classroom conditions under which it will be carried out, and how it fits into broader
learning objectives. A poorly designed task may lead to silence, disengagement, or mechanical
language use, defeating its communicative purpose. A well-designed task, on the other hand, can
push learners to stretch their language abilities while maintaining a focus on purposeful, contextual
use. Creating conditions that support the development of speaking skills in the classroom requires
both a clear understanding of TBLT principles and a practical ability to implement them in age-
appropriate, engaging ways. In high school settings, where students are at varying levels of
language development and cognitive maturity, this balance becomes particularly important.

The success of task-based instruction in developing speaking skills depends not only on the
overall pedagogical framework but also, crucially, on the design of individual tasks. Not all
speaking activities are equally effective in promoting meaningful language use or supporting
language development. Effective speaking tasks must be carefully structured to engage learners
cognitively, support authentic interaction, and offer opportunities for both spontaneous
communication and focused language use. In the context of high school foreign language
classrooms, these tasks must also take into account the developmental stage, interests, and social
dynamics of adolescent learners.

The design of speaking tasks in a high school foreign language classroom must strike a careful
balance between linguistic demands, cognitive challenge, and learner engagement. While Task-
Based Language Teaching offers a flexible framework for promoting communicative competence,
the effectiveness of any given task depends largely on how well it aligns with the learners'
developmental stage, language proficiency, interests, and educational context [2]. High school
students occupy a unique position in the language learning continuum: they are no longer
beginners in most cases, yet they often lack the fluency and confidence required for spontaneous
interaction in a second language. As such, task design must be both intentional and adaptive.

A foundational step in designing effective speaking tasks is needs analysis. Although often
associated with adult learners, needs analysis is equally relevant in secondary education. Teachers
should consider not only the formal language objectives outlined in curricular documents but also
the communicative situations learners are likely to encounter both inside and outside the
classroom. Surveys, informal interviews, classroom observation, and student reflection can
provide insight into learners' interests, speaking challenges, and preferred modes of interaction.
This information enables teachers to design tasks that are relevant, motivating, and appropriately
challenging.

Task types for developing speaking skills

Once learner needs are identified, the next step involves selecting or creating task types that
support specific speaking outcomes. In the high school context, tasks should reflect a range of
communicative functions, from expressing opinions and narrating experiences to negotiating
meaning and giving advice. For example:

« Information-gap tasks require learners to exchange information in order to complete a task.
These encourage turn-taking, questioning strategies, and clarification requests.



«  Opinion-gap tasks involve discussing personal views or making value judgments, which
fosters expressive language use and the ability to justify ideas.

« Role plays and simulations allow students to adopt different perspectives and use language
in varied social contexts. These are especially useful for rehearsing functional language in real-
life scenarios such as ordering food, making appointments, or resolving conflicts.

«  Problem-solving tasks challenge learners to analyze a situation collaboratively and propose
solutions, stimulating critical thinking and extended dialogue.

« Interviews and surveys provide authentic interaction and often involve both planned and
spontaneous speech, especially when students summarize or report results afterward.

When selecting task types, it is important to consider the complexity and structure of the
activity. According to cognitive task complexity theory, tasks can vary along dimensions such as
reasoning demand, number of steps, and degree of planning involved. Tasks that are too open-
ended may overwhelm less proficient learners, while overly rigid tasks can limit opportunities for
creative language use. Therefore, teachers should provide scaffolding in the form of guiding
questions, visual supports, or sample expressions. This support can be gradually removed as
learners gain confidence and competence.

Designing effective speaking tasks

A well-designed task incorporates staging and sequencing to support learners throughout the
process. One commonly used structure in TBLT is the three-phase model: pre-task, task cycle, and
post-task [3]. During the pre-task phase, learners are introduced to the topic and may review
relevant vocabulary or engage in a brief warm-up discussion. This phase prepares learners
conceptually and linguistically for the main activity. In the task cycle, learners perform the core
task, typically in pairs or small groups, and then prepare a brief report or summary to share with
the class. This stage emphasizes meaning-making and fluency, while also encouraging
collaboration. In the post-task phase, teachers may provide feedback, focus on useful language
that emerged during the task, or guide learners through a reflection process. This phase is critical
for reinforcing language patterns, raising awareness of gaps, and consolidating learning.

Designing speaking tasks also requires sensitivity to affective factors. Many high school
learners experience anxiety or self-consciousness when speaking in a foreign language,
particularly in front of peers. Tasks should therefore be structured to reduce performance pressure
and build a supportive classroom atmosphere. Pair and small group work can help lower the
affective filter by creating a more intimate, low-risk environment. Furthermore, giving students
some degree of choice and autonomy—for instance, allowing them to select topics, decide on task
formats, or co-create scenarios—can increase motivation and investment in the task.

Incorporating authenticity into task design is equally important. While tasks do not always need
to replicate real-life situations exactly, they should at least simulate communicative conditions that
feel purposeful and relevant. Authentic materials, such as menus, schedules, news articles, or video
clips, can serve as prompts for discussion and create a stronger connection between classroom
tasks and the outside world. Likewise, tasks that involve real audiences or outcomes—such as
presenting to classmates, conducting peer interviews, or producing a class podcast—can enhance
the sense of purpose and engagement.

Finally, task design must also consider assessment and feedback, even if these aspects are not
the primary focus of the task itself. Teachers should determine whether the task is primarily
formative or summative in nature and plan how learners’ performance will be monitored or
supported [4]. Rubrics, checklists, or peer-assessment forms can be used to guide observation and
provide targeted feedback. However, in early or intermediate stages of fluency development,
feedback should focus more on communicative effectiveness and effort than on linguistic
perfection.

Challenges of implementing TBLT in high schools

While the task-based approach offers a promising framework for promoting spoken language
development, its effective implementation in high school classrooms is not without significant
challenges. These challenges arise from pedagogical, institutional, psychological, and logistical



factors, all of which influence how speaking tasks are perceived, executed, and supported.
Understanding and anticipating these issues is essential for teachers and curriculum designers who
aim to integrate meaningful speaking opportunities into language instruction.

One of the most frequently cited obstacles is the limited time available for communicative
activities within a tightly packed school schedule. High school language classes are often short
and meet only a few times per week. This restricts the time available for conducting complete task
cycles, especially those involving pre-task preparation, group work, presentations, and post-task
reflection or feedback. In addition, many national or regional curricula are structured around
grammar-based progression, vocabulary lists, and standardized testing. As a result, teachers may
feel pressure to prioritize coverage of content over communicative competence, leading to
speaking tasks being sidelined or shortened.

Task-based speaking instruction relies heavily on interaction, collaboration, and active
engagement. However, in classrooms with thirty or more students, managing multiple
simultaneous speaking tasks can be logistically difficult. Differentiating instruction becomes more
complex when students have widely varying levels of proficiency, motivation, and confidence [5].
Teachers may find it challenging to monitor group dynamics, ensure equal participation, and
provide individualized feedback within such environments. Classroom noise levels during
speaking tasks may also become disruptive, especially in schools with limited space or resources.

Speaking in a foreign language is an emotionally charged activity, particularly for adolescents
who are highly attuned to peer judgment. Many high school students experience a strong fear of
making mistakes, being corrected in public, or appearing less competent than their classmates.
This anxiety can lead to silence, overuse of their first language, or a reliance on formulaic
expressions that limit meaningful interaction. Even when tasks are carefully designed, some
learners may resist active participation unless they feel psychologically safe. Building a classroom
environment where risk-taking is encouraged and errors are normalized as part of the learning
process is essential but requires time, patience, and consistent teacher support.

Implementing TBLT effectively requires more than task materials; it demands a shift in the
teacher’s role, planning strategies, and classroom management techniques. Teachers must be
comfortable facilitating learner-centered activities, monitoring spontaneous speech, and providing
responsive, task-relevant feedback. In contexts where teachers have been trained in more
traditional, teacher-led methods, this transition may be difficult without targeted professional
development. Moreover, teachers need support in designing and adapting tasks to meet their
specific classroom conditions and learner needs. Without sufficient training, teachers may revert
to form-focused practices, even when claiming to adopt communicative methods.

Task-based learning places strong emphasis on fluency and real-time interaction, which can
sometimes result in less attention to accuracy. While this focus is appropriate for promoting
communicative confidence, there is a risk that persistent errors will go unnoticed or uncorrected,
especially when feedback is delayed or absent [6]. For high school students who are preparing for
formal language assessments or academic settings where correctness matters, this imbalance can
be problematic. Teachers must therefore find ways to integrate attention to form—through post-
task analysis, corrective feedback, or strategic mini-lessons—without interrupting the flow of
communication during the task itself.

Another significant challenge involves reconciling the open-ended, process-oriented nature of
speaking tasks with institutional expectations for assessment. Traditional assessment systems tend
to favor discrete-point tests that measure knowledge of vocabulary, grammar, or comprehension.
In such systems, it is often difficult to incorporate performance-based evaluations of speaking that
reflect communicative competence. Teachers may struggle to justify time spent on speaking tasks
that do not clearly prepare students for exams. In some cases, administrative resistance to
alternative forms of assessment may limit the degree to which speaking tasks can be formally
integrated into the curriculum.

Access to quality materials, quiet spaces for group work, and technological support can affect
the feasibility of speaking tasks in many schools. In under-resourced contexts, where textbooks



are outdated and classrooms are overcrowded, it may be difficult to find or create materials that
support interactive, engaging tasks. Digital tools that could support speaking practice—such as
language learning apps, recording software, or video conferencing—may also be unavailable or
unreliable. These constraints place additional pressure on teachers to be resourceful and flexible
in how they design and implement tasks.

Conclusion

In summary, the development of speaking skills in high school foreign language learners
requires more than occasional oral practice or scripted dialogues. It calls for an instructional
approach that places communication at the center of learning. Task-Based Language Teaching
(TBLT) offers a powerful and pedagogically sound model for this purpose, as it promotes the use
of language in meaningful, goal-oriented contexts. By engaging learners in tasks that reflect real-
life situations, TBLT supports the development of both fluency and functional competence.
Speaking tasks designed within this framework can be particularly effective when they are relevant
to learners' experiences, cognitively stimulating, and structured to promote interaction. For
adolescents, such tasks not only improve language proficiency but also foster confidence,
collaboration, and critical thinking.

At the same time, the implementation of task-based speaking instruction presents practical and
pedagogical challenges. Teachers must manage classroom realities such as limited time, varied
proficiency levels, and performance anxiety among students. They must also find ways to align
communicative instruction with curriculum demands and assessment expectations. Addressing
these issues requires careful task design, appropriate scaffolding, and a supportive classroom
environment that encourages risk-taking and values communication over perfection. Assessment
should focus on learners' ability to convey meaning and engage in interaction, using feedback to
guide continued growth. When these elements are in place, task-based speaking activities can
transform the classroom into a dynamic space where language is not only learned but actively
used, preparing students for meaningful communication beyond the academic setting.
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