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Abstract

Reflective teaching is increasingly recognized as a key pedagogical approach in English
Language Teaching (ELT), as it enables both teachers and students to critically analyze
educational processes and outcomes. Unlike traditional teacher-centered methods, reflection
encourages continuous self-evaluation, adaptation of methods, and active engagement in the
learning process. In Kazakhstan, where state educational policy promotes multilingualism and
requires the simultaneous learning of Kazakh, Russian, English, and sometimes additional foreign
languages, the role of reflection becomes particularly significant. This article examines reflective
teaching as a pedagogical tool within the Kazakhstani multilingual context, considering its
theoretical foundations and practical applications. The works of Dewey, Schon, and Kolb are
presented as the main theoretical basis, while research by Kazakhstani scholars illustrates how
reflection supports both students and teachers. For students, reflective practices contribute to the
development of metacognitive awareness, learner autonomy, and critical thinking skills. For
teachers, reflection enhances professional growth, helps adapt methods to diverse learners, and
bridges the gap between theory and practice. The article argues that systematic integration of
reflective teaching into ELT can improve the quality of multilingual education in Kazakhstan,
increase student motivation, and provide a solid foundation for the long-term professional
development of educators.
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PE®JEKCHUBTI OKBITY KASAKCTAHHBIH KON TLIII BIIIM BEPY
KAFTANBIHIAFBI MEJATOTHKAJIBIK KYPAJI

Anoamna
PednexkcuBTi OKpITY aFbuTIIBIH TUTIH OKBITYAA (ELT) MaHBI3/IbI TeJaroruKaibK TOCUT peTiHAe
OapraH cailblH KCHIHCH KapaCTBIPBUIBINT OTHIP, ce0eOl 01 MyFajaiMIep MEH OKYIIbUIapFa OKY
YZepiCTepiH jKoHE HOTIIKENEPIiH ChIHU TYPFbI/IA TajiayFa MyMKiHAIK Oepeni. JlocTypii myramimre
OarpITTAIFAH OMIICTEPCH aWbIPMAIIBUIBIFBI, pedIeKcHsl Y3I1KCi3 ©31H-031 Oaragayibl, 9iCTep/Il
OeifiMzeyai KOHE OKBITY IMpolieciHe OelceH Il KaThIcyabl Ke3aelai. Kazakcranaa MEMIIEKETTIiK
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OlmiM Oepy casicaThl KONTUTAUTIKTI TaMBITY bl KO3/, Ka3ak, OpbIC, aFbUIIIBIH XKOHE Keiie Oacka
Ja IIeT TUIACPIH KaTap MEHIrepy/ii Talal eTeTiHIIKTeH, pe(IeKCUsIHBIH polll epeKIlie MaHbI3Fa He.
Maxkanana KazakctaHHBIH KenTUIAl O11iM Oepy KaFmalbiHaa PeISKCHUBTI OKBITY T€IarOTHKaIbIK
Kypall peTiHAe KapacThIpbUIa[bl, OHBIH TEOPHUSIIBIK HETi3Jepl MEH MPAKTHKAIBIK MaHbBI3bI
tannananel. Jk. Jlprow, J[. Ilon »xome JI. Konm® eHOekTepi TEOPHSUIBIK HETi3 peTiHe
KapacThIpblIca, Ka3aKCTAaHABIK 3epTTEYyLIIepAiH eHOekTepi pedreKCUsSHBIH OKYLIbIIap MEH
MyFaJliMJIep YIIIH KAaHIIAJIBIKTHI Maimanbl ekeHiH kepceredl. OKymbuiap yurH pediexcus
METaTaHBIMABIK JIaFAbUIAPAbI, ©31HAIK AEPOCCTIKTI )KOHE CHIHU OWJIay bl JAMBITYFa BIKIAT €TEIl.
MyfaniMaep yIIiH oy KociOu ecyl KymIeWTesl, SpTypsl OKyIIbUIapFa ofjicTepal Oeuimaeyre
KOMEKTECE]I1 XKoHE TEOPUSHBI TOKIPUOEMEH YINTACThIpaibl. ABTOP/bIH MiKipiHIIe, pedIeKCUBTI
okbITy bl KyHem typae ELT yaepicine enrizy Kaszakcranmarsl kenTiaal OumiM Oepy camachlH
apTTHIPBIN, CTYJCHTTEPIIH YOKIEMECIH KYLIeHTeal »oHe MyFraliMAEpaAiH KociOM Jamybl YIIiH
OepiK Heri3 KaJIbIITaCThIPAIbI.

Kinm co3oep: peghrexcusmi oxvimy, agvinuwvin minin okbimy (ELT), kenmindi 6inim Gepy,
Kasaxcmannwiy 6inim 6epy oucyiieci, MyeanimMuiy peghiekcusacsl, OKyubiHblY pehiekcuscol, Kaciou
oamy, Oinim anyuwvinbly Oepbecmici, CbIHU OULAY, NeOa202UKANbIK KYpaioap, Myeanimoepoi
daspnay, binim bepy pepopmanapoi.

Bexew A.H.,' Aeabexosa B.H. ?
L2 KazHITY um.Abas
! Mazucmpanm 2 xypca
2k.¢b.1n., cm. npenooaséament

PE®JIEKCUBHOE OBYYEHUE KAK INEJAI OTMYECKHUM
HHCTPYMEHT B YCJIOBUAX MHOT'OA3BIYHOI'O OBPA3OBAHUA
KA3AXCTAHA

AnHomayus

PednexcruBHOE 00yueHHe Bce yallle pacCMaTpUBaeTCs KaK BaKHBIHM Mearornuyeckuii moIxo/1 B
npenojaaBanuu anriuiickoro si3pika (ELT), Tak kak OHO MO3BOJISIET KaK YYHUTENSAM, Tak M
YYaIUMCSl KPUTUYECKU aHaJTU3UPOBaTh 00pa3oBaTeNbHbIE MPOIECCHl U pe3ynbTaThl. B oTianuune
OT TPAJUIUOHHBIX METOJOB, OPUEHTUPOBAHHBIX Ha YyuuTens, pedieKkcus MNpeanonaraet
MOCTOSTHHYIO CaMOOILICHKY, aJJalTallii0 METOAMK U aKTUBHOE BOBJICUEHHUE B Mpoiiecc o0yueHus. B
Kazaxcrane, rje rocy1apcTBeHHAs TTOJIMTUKA B 00JIACTH 0O0pa30BaHUs HAMPABJICHA HA Pa3BUTHE
MHOTOSI3bIUMS M TpeOyeT OJHOBPEMEHHOTO M3Y4YEHHs Ka3aXCKOro, PyCCKOT0, aHTJIHUIICKOTO U
WHOT/IA APYTUX WHOCTPAHHBIX S3BIKOB, POJb PEIICKCUH TPHOOPETAET 0COOYI0 aKTyallbHOCTh. B
cTaThe paccMaTpuBaeTcs pedieKCUBHOE 00yUeHHe KaK Me1arorH4eCKiii MHCTPYMEHT B YCIIOBHSIX
MHOTOSI3BIYHOTO O0pa3oBanus KazaxcTrana, aHAIM3UPYIOTCS €r0 TEOPETUYECKHUE OCHOBHI U
npaktuueckoe 3HaueHue. Padotsr JIk. ptoun, /1. [llona u JI. Konba mpeacraBieHbl Kak OCHOBA
TEOpPHUH, a UCCIICIOBAHMS Ka3aXCTAaHCKUX YUCHBIX TMOKA3bIBAIOT, KaK pedIeKCHs MOIepPKUBACT
KaK ydyanmxcs, Tak M mnenaroroB. s cTyneHToB pediekcus crnocoOCTBYET pa3BUTHIO
METaKOTHUTHUBHBIX HaBBIKOB, CAMOCTOSITEJIBHOCTA M KPUTHUECKOTO MbIIUIeHUs. s yuurenen
OHAa YCHJIMBaeT MNPOQPECCHOHANBHBIA POCT, MOMOTaeT aJanTHpPOBAaTh METONbI IO/ pa3HbIe
KaTeropuu OOyYarONIMXCSI M COEIUHSIET TEOPUI0 C TNPAKTUKONW. ABTOp YTBEPKIAET, YTO
cucTeMaTtndeckoe BHeapeHue pediexkcuBHoro odOydenuss B ELT MokeT MOBBICUTH KauecTBO
MHOTOSI3bIYHOTO 00Opa3oBaHus B KazaxcraHe, yBeIHMYWUTh MOTHBAIIMIO CTYJIEHTOB M CO3/aTh
MPOYHYIO0 OCHOBY JJISl AOJITOCPOYHOT0O Mpo(eCCHOHATBLHOTO Pa3BUTHS NIEAATrOTOB.

Knioueevie cnoea: pegnexcusnoe obyuenue, npenooasanue aneautickoeo szvika (ELT),
MHO20A3bIYHOE 00pazoeanue, cucmema odpazosanus Kaszaxcmaua, peghnexcua yuumens,
pedhnekcus yuaweeocs, npogheccUoHanbHOe paszsumue, CAMOCMOSIMENbHOCb 00VUAIOUUXCH,
Kpumuueckoe  MblulleHue,  neoazo2uyeckue  UHCMPYMeHmbl,  NO020MosKa  yuumerell,
obpaszosamenvHbvle pehopmbi.



Introduction

Kazakhstan’s education system is undergoing deep transformations driven by the state policy
of multilingualism. Alongside Kazakh and Russian, English has become a priority foreign
language, introduced from the early grades in urban and rural schools alike. However, traditional
teacher-centered methods often fail to address the needs of learners in multilingual environments.
This creates a demand for innovative pedagogical tools that promote student engagement,
autonomy, and effective language acquisition.

Reflective teaching (RT) is one such tool. Rooted in Dewey’s (1933) concept of reflective
thought and further developed by Schon’s (1987) theory of the reflective practitioner, reflective
teaching emphasizes the continuous evaluation of teaching and learning practices. By encouraging
both teachers and students to critically examine classroom experiences, RT creates opportunities
for adapting methods, enhancing outcomes, and fostering professional growth.

The purpose of this article is to analyze reflective teaching as a pedagogical tool in
Kazakhstan’s multilingual context and to highlight its role in improving the quality of English
language teaching.

Main Part. Theoretical Foundations of Reflective Teaching

The concept of reflective teaching has deep roots in educational philosophy. Dewey (1933)
described reflection as an “active, persistent, and careful consideration” of practice, distinguishing
it from routine action. For him, reflection was not only a mental activity but also a way of
connecting theory with classroom reality. Building on this, Schon (1987) proposed the notion of
the reflective practitioner, emphasizing that professionals develop expertise through continuous
cycles of reflection-in-action (decisions made during teaching) and reflection-on-action (analysis
after lessons). Kolb’s (1984) experiential learning theory further reinforced the centrality of
reflection, situating it as a necessary stage in the cycle of experience, observation,
conceptualization, and experimentation.

Functions of Reflection in English Language Teaching. In the field of English Language
Teaching (ELT), reflection serves multiple pedagogical functions. For teachers, reflective practice
provides:

- Evaluation of methods — analyzing whether communicative, task-based, or grammar-oriented
approaches are effective for a given group.

- Adaptation to learners — adjusting strategies for mixed-level groups, exam preparation, or
special needs learners.

- Professional development — creating opportunities for growth, self-awareness, and long-term
improvement.

For students, reflection supports:

- Metacognitive awareness — understanding how they learn languages and what strategies work
best.

- Motivation and autonomy — taking ownership of their progress.

- Critical thinking — evaluating not only content but also learning strategies.

Reflective Teaching in the Kazakhstani Context.

In Kazakhstan, the multilingual policy requires students to learn Kazakh, Russian, and English,
with some schools introducing additional foreign languages. This complex linguistic environment
often creates challenges such as interference between languages, uneven language proficiency, and
a reliance on traditional memorization methods. Reflective teaching can serve as a solution by
making both teachers and learners more conscious of the processes of language acquisition.

Research conducted in Kazakhstani schools supports this view. Seitova (2019) demonstrated
that reflective diaries helped student-teachers connect theoretical knowledge with practical
teaching. Artamonova (2017), in a study of Nazarbayev Intellectual Schools, noted that teachers
who engaged in reflection became more confident and flexible in their methods, although barriers
such as limited time and lack of institutional support remained.

Practical Ways of Integrating Reflection into ELT.



The integration of reflective teaching into Kazakhstan’s ELT system could take several
practical forms:

- Teacher education programs should incorporate reflection journals, peer observation, and
microteaching with feedback cycles.

- School practice could include structured reflection sessions where teachers analyze lessons
together, guided by frameworks such as Gibbs’ reflective cycle.

- Curriculum development should encourage learner reflection by including self-assessment
checklists and learning portfolios.

By combining international theories with Kazakhstani realities, reflective teaching emerges as
not only a theoretical concept but also a practical pedagogical tool that supports the state’s
multilingual education goals.

Conclusion. Reflective teaching is an effective pedagogical tool with particular relevance for
Kazakhstan’s multilingual education system. It enhances learner autonomy, supports the
development of critical thinking, and contributes to higher quality outcomes in English language
teaching. For teachers, reflection provides a pathway to professional development and continuous
improvement. Despite challenges, systematic integration of reflective teaching into ELT practices
can contribute to improving the quality of education. It is recommended that reflective practices
be included in teacher training programs and supported institutionally through administrative
policies.
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