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THE USE OF ONLINE EDUCATIONAL PLATFORMS IN TEACHING ENGLISH
LANGUAGE

Abstract

This article explores the efficacy of educational platforms in teaching English by comparing
two prominent tools: Duolingo and Edmodo. The research investigates how each platform supports
language acquisition through their unique features, user engagement, and pedagogical approaches.
Duolingo, known for its gamified learning environment, offers a structured and interactive method
for learners to develop vocabulary and grammar skills through repetitive exercises and instant
feedback. Conversely, Edmodo provides a comprehensive educational experience, integrating social
learning and classroom management features that facilitate collaboration, communication, and
resource sharing among students and teachers.

Integrating both platforms may offer a balanced approach, leveraging the strengths of each to
cater to diverse learning needs and preferences. The study underscores the importance of selecting
appropriate educational tools to maximize the effectiveness of English language teaching and
learning.

Keywords: educational platforms, Duolingo, Edmodo, language teaching, language learning,
gamification, English language
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AFBUIIIBIH TIJIIH OKBITYJA OHJIAMH BIJIIM BEPY IIJIAT®OPMAJIAPBIH
NAVJAJIAHY

Anoamna

byn makanama exi OuriM Oepy miatgopMmanapblH CalbICThIPy apKbUIbl aFbUILIBIH TUIIH
OKBITy/1aFbl OUTIM Oepy miuaTgopMmanapelHbH THiMAUIT 3eprreneni: Duolingo xone Edmodo.
3eprrey opOip muardopmaHblH Oipereil MYMKIHIIKTEpl, NaidalaHylIbUIapAbl TapTy JKOHE
MearOTUKAJIBIK ~ TOCUIAEpl  apKbUIbI  TUIAI  MEHrepyli Kajlald KOJJAAWTBIHBIH — 3€pPTTEHI.
lelimudpukanusianFad  OKy opTackiMeH TaHbiMan Duolingo cryneHtrepre KaiTtansaHaTbhiH
KATTBIFyJIap MEH Je3le Kepl OailaHblc apKbUIbl CO3IIK >KOHE TI'paMMATHKANbIK JIaFablLIap/Ibl
JaMBITYABIH KYPBUIBIMJIBIK JKOHE MHTEPAaKTUBTI 9iciH yceiHaAbl. Kepicinme, Edmodo crynentrep
MEH OKBITYIIBIJIAp apachbIH/a BIHTHIMAKTACTHIKTHI, KAPHIM-KaTBIHACTHI )KOHE pecypcTapibl Oemicy i
KEHUIJIETETIH JIEYMETTIK OKbITY MEH CBIHBINTHI OacKapy MYMKIHJIIKTEpiH OIpiKTIpe OTBIPHII, KaH-
YKAKThI O1TIM Oepy TOKIpUOECiH YChIHAIBI.

Exi mmardopmansl OipiKTipy OKBITYABIH OPTYPJl KAKETTUNKTEPI MEH KanayJapblH
KaHaraTTaHJbIpy YIIIH OpKANCBICBIHBIH KYIUTI >KaKTapblH IaiifanaHa OTBIPHIN, TEHIECTIPUIreH
TOCUIZIl KAMTaMachl3 €Te aja/ibl. 3epTTey aFbUIIIBIH TUIIH OKBITY MEH OKBITY/IbIH THIMILIITIH apTTHIPY
YLLIiH THiCTI OL1iM Gepy KypajaapblH TaHAAYAbIH MAaHbI3IbLIBIFBIH KOPCETE/I].

Tyiiin ce3mep: 6inim Oepy mrardopmanapsl, Duolingo, Edmodo, meT Tinaepin oKpITy, meT
TUTIH YHpeHy, reiMuuKaus, aFbUILIbIH T1JI1.

JI. X. Hacuposa®, A.A. Taymenbaesa®
'Kazaxcruii nayuonansuoiii nedazozuueckuii ynusepcumem um. Abas,
mazucmpanm, 2 Kypc
’Kazaxckas nayuonanvras axademus uckyceme umenu T.K. XKypeenosa
KaHOuOam nedazo2uieckux HayxK, O0yeHm

HUCIOJIb30BAHUE OHJIAMH-OBPA30OBATEJIbHBIX IJIAT®OPM B OBYUEHUU
AHTJIMMCKOMY SI3BIKY

Annomayus

B aT0ii craThe paccmarpuBaercs 3((HeKTHBHOCTH 00pa30BaTENbHBIX IIATGOPM B 00YIEHUHN
AHTIIMHCKOMY SI3BIKY ITyTE€M CPaBHEHUS IBYX M3BECTHBIX MHCTpyMeHTOB: Duolingo m Edmodo. B
UCCIIEZIOBAaHUM HCCIEyeTcs, Kak KaxkJas IulaTdopMma HOJIEpKUBAET U3yUueHHe sI3blka Onarojaps
CBOMM YHHUKAJIbHBIM (YHKIIMSIM, BOBJICUEHHOCTH IOJb30BaTeNIed M MEAArOTMYECKUM IOAXO0JIaM.
Komnanus Duolingo, u3BecTHass cBoeil HrpoBoil cpenoi oOyueHMs, NpeasaraeT ydaliumcs
CTPYKTYPHUPOBAHHBII U MHTEPAKTUBHBIM METOJ Pa3BUTHs CIOBApHOIO 3amaca U IpaMMaTHYECKHX
HAaBBIKOB C MTOMOIIBIO MOBTOPSIIOIIUXCS YIPAKHEHUI 1 MTHOBEHHOM 00paTHOii cBsi3u. M HaobopoT,
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Edmodo mpenocraBiser BCECTOPOHHHMH OOpa30BaTENbHBIA  OMBIT, WHTETPUPYS (QYHKIHH
COIIMAJIBHOTO OOy4YeHHMs W YNpPaBJICHUS KJIACCOM, KOTOpBIE OOJETYaloT COTPYIHHYECTBO,
KOMMYHHUKAIMIO 1 COBMECTHOE HCIIOJIb30BAaHUE PECYPCOB MEXK/TY YHALIMMUCS U MPETIO1aBaTEeIISIMU.

WuTterpanus obenx miarhopM MOXKET 00ecrednTs cOaaHCUPOBAHHBIA TOXO0/, HCIIONb3Ys
CHJIbHBIE CTOPOHBI KXKIOW M3 HUX JUTS YJIOBJICTBOPEHUS PA3IMYHBIX MOTPEOHOCTEN U MPEeOYTCHUN
B o0yuennmu. B wuccriemoBaHMM TIOJYEPKUBACTCS BAXXKHOCTH BBIOOPA  COOTBETCTBYIOIIUX
00pa3oBaTeNbHBIX HHCTPYMEHTOB JUII MAKCUMAJIBHOTO MOBBIIEHHS 3P (PEKTUBHOCTH IPETIO1aBaHHs
Y M3Yy4EHHS aHTJINHCKOTO S3bIKA.

KiroueBble ciaoBa: oOpasoBarenbHble miatdopmel, Duolingo, Edmodo, mpenomaBanue
WHOCTPAHHBIX SI3BIKOB, H3YYCHNUE HHOCTPAHHOTO SI3bIKA, TEHMU(HUKAIINS, AHTTIMACKUHN SI3BIK.

Introduction.

The COVID-19 pandemic has brought about unprecedented disruptions to education systems
worldwide. The need for remote learning solutions has never been more urgent as schools and
universities shut down their doors to prevent spread of the virus. As a result, an indispensable tool to
ensure continuity of education at these difficult times has been the emergence of internet educational
platforms.

One of the most significant impacts of the pandemic on education has been the rapid
acceleration of digital transformation within the sector. Overnight, traditional classrooms transitioned
into virtual spaces, and educators scrambled to adapt their teaching methods to online platforms.
Fortunately, the proliferation of internet education platforms has enabled students and teachers to
access a variety of resources and tools aimed at facilitating distance learning.

For students, online educational platforms offer flexibility and accessibility like never before.
Regardless of geographical location or time zone, learners can access high-quality educational content
tailored to their needs. These platforms offer a multidisciplinary approach to learning,
accommodating different learning styles and preferences, from pre recorded video lectures to
interactive quizzes and virtual classrooms.

Moreover, online educational platforms have played a crucial role in bridging the digital
divide exacerbated by the pandemic. By offering free or affordable access to educational resources,
these platforms have helped ensure that no student is left behind due to lack of access to traditional
learning environments. This inclusivity is particularly vital in disadvantaged communities where
access to quality education has historically been limited
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Educational platforms are digital tools and environments that facilitate learning and teaching
processes through the use of technology. These platforms offer a wide range of features and resources
to support both educators and learners in achieving educational goals [1, 55-28].

Educational platforms are highly effective in language learning for several reasons. They
leverage technology to provide a rich, interactive, and personalized learning experience that caters to
the diverse needs of language learners.

Methods. This study employs a comparative analysis methodology to evaluate the efficacy of
Duolingo and Edmodo in teaching English. In order to carry out a complete evaluation of the features,
user engagement and teaching approach of each platform, this research project shall include both
qualitative and Quantitative data collection. In order to systematically evaluate and compare the
features of Duolingo and Edmodo, a comparative framework has been developed. This framework
included criteria such as:

® User Engagement: Measured through survey responses, usage analytics, and qualitative
feedback.

® Pedagogical Effectiveness: Assessed through test score improvements and qualitative
feedback from participants and teachers.

® Ease of Use: Evaluated based on participant surveys and interviews.

® Collaboration and Communication: Examined through teacher feedback and participant
responses regarding interaction and resource sharing.

To explore the potential benefits of integrating both platforms, a mixed-methods approach
was used, incorporating both quantitative data from platform usage analytics and qualitative insights
from teacher and student feedback. This approach allowed for a comprehensive examination of how
the features of Duolingo and Edmodo can complement each other, leveraging Duolingo's gamified
exercises and immediate feedback alongside Edmodo's collaborative tools and structured classroom
management capabilities. In order to create a more holistic and effective English learning
environment, the integration analysis focused on identifying synergies between the platforms, such
as enhancing individual practice with interactive exercises on Duolingo, while promoting group
discussions and sharing of resources on Edmodo.

Results. This study investigated the effectiveness of two prominent online educational
platforms, Duolingo and Edmodo, in teaching English, specifically focusing on the development of
listening, reading, writing, and speaking skills. The research involved a mixed-method approach,
combining quantitative data from performance assessments with qualitative feedback from learners
and educators.

The study involved 30 participants divided into two groups: 15 students used Duolingo and
15 students used Edmodo. The participants ranged in levels of English proficiency. Additionally, 5
English teachers were involved in monitoring progress and providing feedback.

Quantitative Results
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Listening Skills

- Duolingo Group: There was a 22% increase in listening comprehension scores after 8 weeks.
Participants noted improved ability to understand spoken English in various accents.

- Edmodo Group: This group saw a 19% increase in listening comprehension scores. Feedback
indicated that while effective, the improvement was slightly less pronounced compared to Duolingo.

Reading Skills

-Duolingo Group: Reading comprehension scores improved by 18%. Learners appreciated the
instant feedback and interactive nature of reading exercises.

- Edmodo Group: Reading scores improved by 25%. The structured reading assignments and
in-depth discussions contributed significantly to this improvement.

Writing Skills

-Duolingo Group: Writing scores increased by 15%. Participants found the translation
exercises helpful but sometimes limited in scope.

-Edmodo Group: Writing improvement was more significant, with a 27% increase in scores.
The platform's peer review and teacher feedback mechanisms were highly effective in developing
writing skills.

Speaking Skills

-Duolingo Group: Speaking scores increased by 17%. The speech recognition technology
provided useful feedback, but learners desired more interactive speaking opportunities.

-Edmodo Group: There was a 20% increase in speaking scores. The use of video assignments
and teacher feedback was particularly effective in improving pronunciation and fluency.

Qualitative Feedback
Learner Feedback

-Duolingo: Learners appreciated the gamified approach and the convenience of self-paced
learning. However, some noted a desire for more varied and complex speaking exercises.

-Edmodo: Participants valued the structured learning environment and the interactive
assignments. The ability to receive detailed feedback from teachers and peers was highlighted as a
major benefit.

Educator Feedback
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-Duolingo: Teachers found Duolingo to be a valuable supplementary tool, especially for
reinforcing vocabulary and basic grammar. However, they noted that it was less effective for
advanced writing and speaking skills.

-Edmodo: Educators praised Edmodo for its comprehensive approach to teaching all four
language skills. The platform's versatility in content delivery and feedback mechanisms was seen as
particularly beneficial.

Comparative Analysis

Both platforms demonstrated significant improvements in the four key language skills, but the
nature and extent of the improvements varied:

-Listening and Reading: Both platforms were effective, with Duolingo showing a slight edge
in listening skills, while Edmodo excelled in reading skills.

-Writing and Speaking: Edmodo showed a greater impact on writing and speaking skills due
to its structured assignments and detailed feedback system.

Discussion. Evaluating online educational platforms involves assessing various aspects such
as usability, effectiveness in facilitating learning, engagement, accessibility, and alignment with
educational goals [2, 61-64]. Here are some approaches and considerations for evaluating online
educational platforms:

Tablel. Approaches and Considerations.

Approach Consideration

Effectiveness in Facilitating Learning Measure the platform’'s impact on
learning outcomes. This can include pre-and
post-tests to assess knowledge gain,
performance analytics, and comparison with
traditional learning methods.

Engagement and Motivation Evaluate the platform'’s ability to keep
learners engaged and motivated. Look at
factors such as interactivity, gamification
elements, social features, and feedback
mechanisms

Content Quality Assess the quality and relevance of
educational content provided on the platform.

10
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Consider factors such as accuracy, currency,
depth, and alignment with curriculum
standards.

Adaptability and Personalization Evaluate the platform's ability to
adapt to individual learner needs and
preferences. Look for features such as
adaptive learning algorithms, personalized
recommendations, and customizable learning
paths.

Interactivity and Collaboration Assess the platform's support for
interactive learning activities  and
collaborative work. Look for features such as
discussion forums, group projects, peer
feedback, and real-time communication
tools.

By systematically evaluating these aspects, educators and institutions can make informed
decisions about the adoption and use of online educational platforms to support teaching and learning
goals.

In the contemporary landscape of education, online educational platforms have revolutionized
the way English is taught and learned. A multifaceted approach to developing the four essential
language skills: listening, reading, writing and speaking is inherent in integrating these tools into the
curriculum. Among the myriad of platforms available, two prominent ones stand out for their
comprehensive approach to language development: Duolingo and Edmodo.

Duolingo is a widely recognized language-learning platform that utilizes gamification to
engage learners in the acquisition of English [3, 89-98]. It offers a holistic approach to developing
the four key skills:

1. Listening: Duolingo provides audio exercises that require learners to listen to sentences and
phrases and then translate or transcribe them. This enhances auditory processing and comprehension
skills.

2. Reading: The platform includes reading comprehension exercises where learners read
sentences or short passages and answer questions, fostering better understanding and interpretation
of written English.

11
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3. Writing: Duolingo encourages writing through translation exercises where learners convert
sentences from their native language into English. This practice helps in improving sentence structure,
grammar, and vocabulary usage.

4. Speaking: The speaking exercises in Duolingo involve repeating sentences or answering
questions orally [4].The platform's speech recognition technology provides immediate feedback,
allowing learners to improve their pronunciation and fluency.

Edmodo is another robust platform that caters to a more structured educational environment
[5]. It provides tools for teachers to create, manage, and share educational content, making it highly
effective for teaching English.

1. Listening: Teachers can upload audio files or share links to listening exercises. Students
can access these materials and complete listening activities designed to enhance their comprehension
and retention of spoken English.

2. Reading: Edmodo allows for the sharing of various reading materials, including articles,
short stories, and e-books. Teachers can assign reading tasks and follow up with comprehension
questions, discussions, and analyses.

3. Writing: The platform supports writing development through assignments and peer review.
Students can submit essays, short responses, or journal entries. Teachers and peers can provide
feedback, encouraging iterative improvement in writing skills.

4. Speaking: While Edmodo itself does not have a built-in speech recognition feature, it can
facilitate speaking exercises through video assignments. Students can record and upload videos of
themselves speaking on given topics, which teachers can then review and provide feedback on.

Comparative Analysis

Both Duolingo and Edmodo have their unique strengths and can complement each other when
used in conjunction. Duolingo's gamified, autonomous learning approach is an excellent way to learn
on your own and practice continuously. Its immediate feedback mechanism helps learners to quickly
identify and correct errors, making it particularly useful for beginners and intermediate learners.

On the other hand, Edmodo offers a more traditional classroom experience in a digital format.
It is ideal for more formal and comprehensive learning, as it facilitates the interactions between
teachers and students in detail. The platform’s versatility in handling a wide range of media types
(text, audio, and video) supports a deeper engagement with all four language skills.

Conclusion.The usage of educational platforms like Duolingo and Edmodo in teaching
English illustrates the potential of technology to enhance language learning. These platforms not only
make learning more accessible and flexible but also cater to diverse learning styles and needs.
Teachers can provide a more engaging, interactive, and effective learning experience that develops
all four essential language skills in a comprehensive way by integrating these tools into English

12
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teaching practice. As educational technology continues to evolve, its role in language education is
likely to become even more significant, offering new tools and methodologies to further enrich the
learning process.

According to this research, both Duolingo and Edmodo are suitable tools for learning English
with their own strengths. Duolingo's gamified, self paced approach is highly efficient for first time
and intermediate learners, in particular when it comes to listening and learning vocabulary. The
structured and interactive Edmodo environment is more suitable for developing a wide range of skills,
especially in writing and speaking.Integrating both platforms could potentially offer a balanced and
enriched English learning experience, leveraging the strengths of each to address the diverse needs
of learners.
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KOO-bI CTYJAEHTTEPIH CLIL TEXHOJIOI'HACHI APKBIJIBI OKBITY JIbIH
MAHBI3AbLJIBIT'bI

Anoamna

CLIL TexHOJOTHACHI.J)KOO CTYACHTTEPl YIIIH OKBITYAbIH MaHbI3bl 30p. CLIL nen TonbIK aTbl-
Keni-Masmyunbl XKone Tinmi Bipikripinren OKpITy, SFHH Ma3MYHJIIBI XOHE TUIAI OipiKTipiaTeH
OKBITY-TIOH/IIK Ma3MYH/IbI TiJ1 YUPEHYMEH THIFBI3 O1pIKTIpETiH OKBITY 9/ici. by omic monmik O6imimMal
MEHrepy Ke3iHAe OKYyIIbUIApABIH TIUAIK JaFAbUIaphIH KETUIAIpyre 0aca Hazap ayaapaabl jKOHE
MOJICHUETAPAIIBIK TAaHBIM/IbI, OMJIay TAHBIMBIH JKOHE 9JIEYMETTEHY MaKCaTTapbIH )KaH-)KaKThl JaMbITa
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OTBIPBIN, OKYIIBLIAPIBI TOpOueneyre OarpiTTanFad. binim Oepy canacel Kasipri 3aMaHaa KapKbIHIbI
e3repicrepre yuibipayaa. Ouemaik kahanaaHy, TEXHOJIOTUSIIBIK JaMyslap MEH €HOEK HapbIFbIHBIH
TaylanTapel OuTiM Oepy KyiHeciH KaiiTa Kapayabl KaxeT eteni. Ocel opaiina, KOO cryneHtTepin
OKBITYIbIH THIMII oxictepiniH Oipi perinme CLIL (Content and Language Integrated Learning)
TEXHOJIOTHSCH TaHbUIyAa. byl TexHOnOrus moHAIK Ma3MyH/bI JKOHE TUIAIK OutiMAal Oip yakbITTa
MEHTepy/ll Ko3aeHmi.

Tyiiin ce3aep: : MHTErpanysUIaHFAH OKBITY, UHTETPALNs, aFbUIIIBIH TiJTi
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THE IMPORTANCE OF TEACHING UNIVERSITY STUDENTS THROUGH CLIL
TECHNOLOGY

Abstract

CLIL technology training is of great importance for university students. CLIL, by its full name,
is content and language integrated learning, that is, content and language integrated learning is a
teaching method that closely combines subject content with language learning. This method
emphasizes the improvement of students ' language skills when mastering subject knowledge and is
aimed at educating students with the comprehensive development of intercultural cognition, thinking
cognition and socialization goals. The education sector is undergoing rapid changes in modern times.
Global globalization, technological developments and the demands of the labor market require a
revision of the education system. In this regard, CLIL (Content and Language Integrated Learning)
technology is recognized as one of the most effective methods of teaching university students. This
technology involves the simultaneous acquisition of subject content and language knowledge.
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Annomayus

Texnonorust CLIL.anst cTyneHTOB By30B oOydeHue umeer Oonbinoe 3HadyeHue. IlomHoe
Ha3zBanue CLIL-3To uHTETprpOBaHHOE 00YyYEHHUE COACPIKAHUIO U SI3BIKY, TO €CTh HHTETPHPOBAHHOE
00y4YeHHEe COACPIKAHUIO U SA3BIKY-3TO METOJ 00yUeHHsI, KOTOPBI TECHO MHTETPUPYET TMPEAMETHBIN
KOHTEHT C U3yYEHHEM 53bIKa. DTOT METOJ JeJIaeT YIOp Ha COBEPILIEHCTBOBAHUE A3bIKOBBIX HABBIKOB
yUYallUXcsi HpPU YCBOCHHHM TMPEIMETHbIX 3HAaHUM M HaNpaBiIeH Ha BOCIMTaHHE Yydalluxcs,
BCECTOPOHHE Pa3BHUBasi MEXKKYJIbTYPHOE O3HAHUE, MBICIIUTENIEHOE IO3HAHKE U 1IETTH COLIUATN3AIIUH.
Ccdepa oOpa3oBaHus B Hallle BpeMs IpeTepreBaeT JMHAMUYHbIE W3MEHEeHH. | obanu3anus Mupa,
TEXHOJIOTHUECKUE pa3pabOTKuM W TpeOOBaHUS phIHKA TpyJAa TpeOyIOT MepecMoTpa CHCTEMbI
oOpazoBanus. B 3Toif cBsi3u, OnHUM U3 APPEKTHBHBIX METOAOB OOYyYEHHUS CTYJICHTOB BY30B
npusnaercs TexHonorus CLIL (Content and Language Integrated Learning). JlanHast TexHonorus
Mpe/IoIaraeT OJTHOBPEMEHHOE YCBOSHHUE MTPEIMETHOTO COICPIKAHMS U S3BIKOBBIX 3HAHUM.

KiroueBble cjI0Ba:UHTEPUPOBAHHOE 00YUECHUE, HHTETPALINs, AaHTTIMHCKUH SA3BIK

Kipicne CLIL okbITY pexxuMi, YHUBEPCUTETTEPIE €Ki TIJII€ OKBITY CallaChIHAAFbl KOJIaHOAIbI
3eprreynep clil okpITy MojemiHIH €Ki TUIIe OKBITYJaFbl KOJJaHOAlIbl KYHABUIBIFBIH OJaH 9pi
pactangsl. HunGo VYHuBepcuteTiHiH OakanaBpuaT NoHJEpl OOMBIHINIA AaFbUIIMIBIH TUIIHEH ThIC
MaMaHBIKTapAbl €Ki TUIAe OKBITY OOHBIHIIA OSMIMPUKAIBIK 3EPTTEyJiep AapKbUIbl 3EpTTEY
CTYACHTTEPAIH aFbUIIBIH TUTIH MEHIepyi, OKBITYIIBIIAPABIH KociOM KabieTTepi, OKbITY Ma3MYHBI
MeH Oararnay oicTepl TYPFBICBIHAH €Kl TUIAE OKbITyJa IpobieManap 6ap €KeHIH aHbIKTabl KOHE
TUICTI KAapchl IIapajapiabl anfa TapTThl. byn Kapcel mapanapra ekl TUIIlI OKBITYHIbLIap/bIH
KYPBUIBICBIH KYILEHTY, TONTaFbl aTMOC(EPaHBbI )KaKcapTy, TULAIK IOHAEPMEH alIMacy bl )KOHE OKBITY
Ma3MYHBIHBIH OaljaHbIC JKMUTITIH KaMmTamachkl3 eTy Kipemai. Meican petiaae 2014 Keurrsr
"Undpopmaruka Kone Texnomoruss MamanapirbiH" Mblicanya ana oTelpbin, CLIL Herizinge
YHMBEPCUTETTIK aFbUILIIBIH TUIIH OKBITY OOWBIHIIIA MEKTENTeri 3epTTeyiep erkei-rerkeiini
3epTTeINIl

CLIL rexnonorusiceiHbIH KOO CTyIEeHTTEpiH OKBITYAaFbl MAHBI3ABUIBIFBIH KAPACTHIPHIT, OHBIH
apTHIKIIBUTBIKTapbIHA TOKTamamMbl3. CLIL OKBITYABI )KYy3€re achlpy TYXKbIPhIMIaMachl OKYIIBLIAPIBIH
TaHBIM/IBIK KaOlIeTTepiH apTTHIPY YIIiH OKY MPOIECiH/e MOHIIK O11iM MEH oWyayabl Kyieni Typae
MeHrepyre 6aca Hazap aymapaabl. COHBIMEH KaTap, O CTyJIEHTTepre OarbITTAIFaH YKOHE IOHIIK
OLTIMAI op TYpJl TMENAaroTUKAIBIK 1C-OpeKeTTep/l xkolajayablH HEri3l peTiHae aTam KepceTel,
ochbUIalillIa CTYAEHTTEp ic-lIapajiapFa KaTbhiCy OaphIChIHAA KociOM MOHAIK OUTIMJI CE3iHIMN, urepe
anaapl. OKBITYIBIH OYJ1 9/1iCi MiH/IETTI, SJICKTUBTI, CHIHBINTHIK KOHE OKBITYIIBUIBIK KYPCTap apKbLIbI
TIT YHpeHyAIH WHOUIBTPANMSIBIK OPTachIH JKacahapl. ON TUIMIK JaFabUIapAbl OKBITY MEH
MPAKTUKATBIK KOJJaHy KaOUIeTiH >KeTUINIPYIIH THIMAI HWHTETPAIMSIChIH JKY3ere achIpyFa,
CTYJISHTTEpAIH WHHOBAIMSIILIK KOJAaHy KabinmeTiH nambiTyra OarbiTTanmrad. CLIL-miH GacTsl
MakKcaThl — MOHAIK OLTIMAI IIeT TUTIHIE MEHrepTy. byt skarmaiia cTyIeHTTep TToH OOMBIHINA JKaHa
aKmapar ajajabl, OHbl TUIIIK KOHTeKcTe urepemi. [IoHmiK Ma3MyH Ke3 KeJIreH FhUIBIM cajachlHaH
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00JIybl MYMKiH: MaTeMaTHKa, GU3MKa, OMOJIOTHS, TApUX, IKOHOMUKA, T.0. ByJ1 Tocin oKymbL1apabiy
MIOH/1 I9CTYPIIl OKBITYFa KaparaH/aa TEPEeHIPEK TYCIHIM, [IeT TUTIH MEHIepyiHe BIKIAa eTeIl.

CLIL OKpITyAbIH OMEpalUsUIbIK TPOIeci KOHE CTYICHTTIH FBUIBIMH 3€pTTeyJepiHIeri
KETICTIKTEpiH, TOPTIHINI >KOHE AITHIHINBI JEHTeWeri oTy OaugapblH, aclUpaHTypara TYCY
OayapsiH koHE Oacka kepceTkimTepi canblcThipabl CLIL OKBITY MOAEINIH €HTi3TeHHEH KeHiH
notmwkenep CLIL okpITy MOJENi CTYACHTTEP/IH KaH - )KaKThl Ka0IeTTepl MEH OKY KETICTIKTEPiH
anTapybIKTail >kakcapTKanblH kepcerenl , CLIL okpITy TyXbIpbIMAamachkl ©31HIH Oipered "Koc
(oKyCTBI" OKBITY YJITICI, SIFHU Ma3MYH/BIK OLTIM1 A€, TUIAIK AaFAbUIAPHI 1a apKbLIbl OKYIIbUIAPABIH
aFbUIIIBIH TUTIH OKY/IaFbl QJIAaHJIAYIIBIIBIFBIH THIMII TYP/E KSHUIISTIN KaHa KOWMAaMIbl, ThIHIAY bl
TYCIHY1 KaKcapTalbl, COHBIMEH KaTap MaHbI3bl peJl aTKapaabl.eKl Ti/1€ OKbITY/1a, OKYIIbLIap/IbIH
JKaH-)KaKThl KaOlJIeTTepl MEH OKYy JKETICTIKTEpiH aWTapJIbIKTail >kakcapTanabl. byn 3epTreynep
yauBepcuteTTik Oinim Oepyneri CLIL okpiTy (puIocopUsICHIHBIH MaHBI3IbUIBIFl MEH JJIEYeTTi
KYHIBUIBIFBIH AOJNEICH .

XKorapel oky opsinaapsl cryaeHtrepin CLIL (Content and Language Integrated Learning)
TEXHOJIOTHSCHI apKbUIbI OKBITY Ka3ipri 3aMaHfbl Ou1iM Oepy KyHeciHJe MaHbI3bl HHHOBALIUSIIBIK
omicrepaiy Oipi perinae KapacTeipbuiansl. JXKahangany MeH aknapaTThiK KOFAMHBIH JIaMybl KONTUII
Oimim Oepyni kKaxer erexi, an CLIL TeXHOMOTHACH OCHI TajanTapra ayamn OepeTiH THIMII dIicC
peTiHAe TaHBUIBI OTHIp. By TeXHONOTHS MOHAIK Ma3MyHABI IIET TUIIHAE YHpPETy apKbUIbI
CTYJEHTTEpAIH LIeT TUIIH MEHIepyiH FaHa eMec, COHbIMEH KaTap OJapiblH ChIHH Oillay, 3epTTey
YKOHE MOJICHUETAPAIIBIK KapbhIM-KaThIHAC JIaFIBUIAPBIH JaMbITyFa bIKHa eresi. Ocel makanamga CLIL
TexHONOTUACHIHBIH KOO CTyIeHTTepiH OKBITYJaFbl MaHbBI3JbUIBIFBI KapaCThIPBUIBIN, OHBIH
apTHIKIIBIIBIKTAPbl MEH MYMKIHJIKTEP1 TaJKblIaHAIbI.

Herisri 6eim CLIL-0ys1 Ma3MyH/IbI )KOHE T OKBITYIBIH HHTETpanusianFaH ofici, BYJI EFL-
ne (arputmibiH Timia et TimiHAE OKBITY) aFBUIIIBIH Tidl apKbLIbI Oacka MoHaep OOWbIHIIA OimiMI
MEHIrepyre apHaJiFaH OKBITY 9/1ici.JIocTypJIi aFbUIIIBIH TUTIH OKBITY KOOIHECEe aFbUIIIBIH TUTIH OLTyTE,
HETi31HeH CO3/iK KOPbIH, COilieM KYPBUIBIMBIH, TPAMMATUKAHBl YHPEHYTE, THIHAAY, COUIEY, OKY
KOHE ’Ka3y Jar[blIapblH JaMbITyFa faHa MOH Oepeni. On kxeOiHece MOTIHHIH Ma3MyHbIHA Ha3zap
aynapmaiinel. CLIL oky OarmapiamMachl aFbUIIIBIH TUTIH YHPEHYTE e, TIOHIIK Ma3MYH/IbI OKBITYFa J1a
Oaca Hazap aymapansl. OHBIH OKBITY MaKCaTTapbl eKire OeJiHedi, oMapAblH Oipi-OKyIIbLIapIbIH
TUIAIK KaOUTeTIHIH ©CylHe KOJ KETKi3y Tajla0bl, eKiHIIICI-Ma3MYH/Ibl TAaHBIMFAa KOWBLIATHIH Tajall.
ConbiMeH, Oyt 611iM Oepy TYKbIpbIM/IaMacChIHbIH MOHI HeJle?

BipiHIIici-OKyAbIH KBI3BIFBIH apTTHIpy. JloCTypili aFbUIIMIBIH TUTIH YHPEHY, TeK JIEKCHUKaHBI,
rpaMMaTHKaHBI )KOHE 0acKa Ma3MyH/Ibl YHPEHY KoOiHece CKy9IHO OOJIBITT KOPIHE 1, aJl OKYIIIBLIAP IBIH
KbI3BIFYIIBUIBIFBIH  APTTHIPY KHBIHFA COFa/bl, COHJBIKTAH oyiap OIPTIHAEN AaFbUILIBIH TUIIHEH
mapIanIpl. Al ToHApAIbIK OLTIMII MEHrepy, aFbUIIBIH TITIiH YHPEHY/l KBI3BIKTHI Ma3MYHMEH
TONTBIPY, Ma3MYHbI >KaJbIKTBIPMalIbl, OKYIIBUIAPIBIH KBI3BIFYIIBUIBIFEl JKOFApbl, OKyFa JEreH
BIHTACHI KyLICHe .
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ExiHnrici-aFbUIIIBIH TUTIHIH aCTIANTHIK TAOUFATHIH JKaKChIpakK kepceTy. Kenreren anamaap yurin
aFbUIIIBIH Ti7 IIBIH MOHIH/E KapbIM-KaThIHAC KYpPAaJbl KOHE TaHBIMIBIK Kypan OoJbIl TaObLIabI.
Anamiap mienryi Kepek Mocelie Co3/iK KOpbIHa, coiieM e, TpaMMaTHKa a HeMece aFbUIIIBIH TUTIH
TYCIHyJe eMec, Ma3MyHJaFrbl Macesenepae. byl okyna ma, MaHcanTa Jla ©T¢ MaHBI3/bI, OUTKEHI
aZlamiap MEKTEINTe MOHI1 Kajla ajiMaii/ibl )KoHE KOFaMfa €HIeHHEH KEHiH oJlap Ce3C13 MPaKTUKAJIBIK
Mmacenenepre tan 6onanbl. CLIL OKbITy cTyaeHTTepre opTypil Maceselepil arbUILIbIH TUTIHJE
epTepeK IICHTyTe XKoHe OoJaniak KUbIHIBIKTApFa Te31pek Oerimaenyre MyMKiHaik oepeni. CoHbIMEH
karap, CLIL TyxbIppiMaamMacsl MOHIIK UHTETpalds TeHISHIMACHIH KepceTeni. Ka3ipri koram Te3
e3repill, akKmapaT KapbUIbI KaTbIp, OV agaMaapaaH SpTYpIIl Mocelenepl KaKChIpak ey YIIiH
aKIapartThl JKaKChIpaK TYCiHY/I Tanamn eteni.bip moH eHai mocenenepai menie anMaiiasl. Mpicambl,
Ka3ipri TaHbIMAaJl KAaCaHIIbl MHTEJUICKT, YJIKEH JEepeKTep KOoHE 0acka Ja O3BIK TEXHOJIOTHUsIap
kenTtereH noHxaepre HerizaenreH.CLIL-niH 31 TUNAIK )KoHe Ma3sMYHABIK MOHICPAIH WHTETPALUSICH
OoJpIn TaOBLIAABI, 9p1 Kapail OHBIH Ma3MYHJBIK OeJiri 0acka MoHAEpACH alblHFaH OUTIMIEpPIIIH
MHTEerpanusacel 0obin Tadbuiaasl disciplines.In kercanansl UHTETpaIUs KaraalbIHIA CTYICHTTEPTe
OoJjalak OKyFra >KaKChIpaK MHTErpaldsIaHy >KoHE alJIbIHIa TYPFaH MacelenepAl TUIMIIPEK LIeNry
YIIIiH KeOipeK moHapasIbIK KypcTap KaxerT.

CLIL (Content and Language Integrated Learning) TeXHOJIOTHSACBIHBIH MaKCAThl — MOHIK O1LTIM
MEH IIIeT TUIIH Oip yaKpITTa MEHIepY /Il KaMTaMachI3 eTy. byJ1 of1ic eT TiIiH OKBITY/IbI OKYIIIBLIAP IbIH
HEeMece CTYJICHTTEPAIH MOHIK MaTepraiapAbl COJ TUAe urepyiMeH unrerpanusuiaiabl. CLIL-aig
HET13r1 MaKcaTTapbl Keneciien:

1. Tingik naraeuiapasl 1ambITy .CLIL TEXHOTOTHSACHIHBIH OaCThI AP THIKIIBUIBIKTAPBIHBIH O1p1 —
CTYJICHTTEPIiH TIIAIK KY3bIPETTUIITH JaMBITYBI. JKOFaphl OKY OpBIHIapbIH/IAa OKBITY OapbICHIHIA IIET
TUTIH KOJIZJaHy, CTYJIGHTTEpre coJjl TUIAE oijay, ceilyiey >KoHe jkazy KaOUIeTTepiH >KeTulaipyre
MYMKiHIiK Oepeni. by Tek mier TijmiH MEHrepy/i FaHa eMec, COJI Tl KOJJaHa OTBIPHIMN, MOHIIK
Ma3MYH/IBI ]a MEHI'€pyTe CENTIriH Turizeni. CTyJeHTTep KYHACTIKTI eMip/ie )KoHe KIciOn KbI3METTe
IIET TUTIHJE epKiH Conel anaTelH Aopexere keteni. COHbIMEH KaTtap, TULAIK JaFAbUIapbl JaMBITY
TEK KaHa TiJ MaMaHJapbIHBIH eMec, 0acKa Ja MaMaHABIK CTYJIEHTTEP] YIIIH ©Te MaHbI3/bI, ce0ebi
3amMaHay¥W eHOEK HapbhIFbl KOIITUIAI MaMaHIap bl )KOFaphl OaraialiIbl.

2.KOTHUTHBTI XK0HE aKaJAeMUSIBIK Aarapuiapabl xKeTinaipy . CLIL TexXHOIOTHICHI Tl MEH
Ma3MYH/Ibl OipIKTIpilT OKBITYJBl KaMTHIBI. By oMic CTYJIEHTTEpMiH KOTHUTHBTI JaFIbLIAPBIH
xKaxcapTapl, ce6edi onap OipJeH eKi OaFrbITTa KYMBIC ICTeH/Ii: MOHAIK OUTIMII MEHrepy >KoHe IIeT
TUTIH yHpeHy. MyHIail Tocim CTyIEHTTepre akmapaTThl TEpeHipeK KaObligayfa, Tajjaay jkacayra
KOHE JIOTMKAJBIK Oillay KaOuleTTepiH JaMbITyFa MYMKiHIIK Oepeni. Hotmxecinme, onapIbiH
aKaJeMUsUTBIK OiimMzepi e apTaabl, OUTKeHI oJap TeOPUSUIBIK OLTIMIII TeK aHa TUTIHJE FaHa eMec,
Oacka Tinze ae urepeni. by akaneMusIbIK TYpFbIIa TEPEeH TYCIHIK KaIbIITaCThIPbII, CTYASHTTEPIIH
YKAJTBI O1TIM JICHT€HiH KOTEepe/Il.

3.MoruBatmsabl  apTTeipy .CLIL TEXHONOTHSACHIHBIH Tarbl Oip MaHBI3IBI aCMeKTici —
CTYACHTTEPIH IIOHT€ JKOHE TUIre JIEre€H KbI3bIFYUIBUIBIFBIH apTThIPYbl. TUIA1 TEK rpaMMaTHKa KOHE
CO3MIK KOp apKbUIbl €MeC, HaKThl Ma3MyHJbl MEHrepy apKbUIbl YHPEHY CTYICHTTEpIiH
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MOTHBAIMACHIH KoTepeAi. Onap MIeT TUTIH TeK KOMMYHHKAIMSUIBIK Kypasl peTiHae FaHa eMec, Kociou
KOHE aKaJeMUSUIBIK Kypall peTiHAe KOJMAaHyAbIH TUIMAUITIH TyciHeni. byn onapasiH Tinre nerexH
KBI3BIFYIIBUIBIFBIH P TTHIPHII, TTOH/I1 )KAKChl MEHTepYiHE KOMEKTECEI].

4.Kocibu Oacekere KaOUIETTUTIKTI AaMbITy . Kazipri 3aMaHfbl eHOCK HapbIFbIH/IA IIET TUTiH OlTy
— aca MaHbp3Abl Jarapl. KemnTereH XasbIKapadblK KOMIIAHHMSUIAD MEH YHWbIMIAp KemNTuLai
MaMaHJapasl 131eial, eidTKeHi xahannany mpouecTepi meKapansapabl )KOHBII, opTYpJi MOACHHET
MeH TuIaepaiH apanacysid kymeiTyae. CLIL TeXHOMOTUsACH apKbUIBl OKBITY CTYJICHTTEPAIH Kocion
TYpFbIIaH 0oceKkere KaOUIeTTLIIrH apTThipaasl. Onap XaiablKapalblK OpTaja KYMBIC 1CTeyre, IIeT
TUIACPIH/IC KeJiCCOo3Iep JKYPri3yre KoHe TYPJI cajanap/a 3 OuTiMIepiH KoJIIaHyFa JailbiH 00Ja ibl.

KopsoiTbiaasb! . )KOO cryaenrrepin CLIL TexHOMOTHsACH apKbLIbl OKBITYABIH MaHbI3AbUIBIFBI Ka31pri
OLTiM Oepy KyHeciHae epeKIle OpbIH anaabl. by omic cTyaeHTTepre TeK MoHIIK OUTIM/II FaHa eMec,
IIET TUTIH e Katap MeHrepyre MyMmkiHaik 6epemi. CLIL TexHOJIOTHsACH apKbUIBI CTYJACHTTEP ChIHH
oiinay, 3epTTey, Mocenesepil Ielly, MOACHUETApalblK KapblM-KAaThIHAC JaF[blIapblH J1aMblTa
OTBIpHII, *kahaHAbIK JeHreiiae 6acekere KadbuIeTTi MamaH Oonyra naibinaanaasl. COHbIMEH KaTap,
CLIL crynentrepaiH Oojamak MaHCaObIHIA CYpaHbICKAa M€ OOJybIHA, XaJbIKAapajblK IEHreiie
KYMBIC iCTeY JKOHE OUTIM ayFa KaKeTTi KONTUIIUTIK Ky3bIpeTTepiH KalbINTacThipabl. COHIBIKTaH
CLIL rtexnomorusiceiH XKOO-ma xonmany — Ou1iM Oepy camachlH apTTBIPBIN, CTYIEHTTEPIIH KaH-
KAKTBl JlaMyblHa BIKHAJT €TETIH MaHbI3Abl Kypan Oonbin Tabbutagpl. Kammel anranma, CLIL
texHosnorusicsl KOO cTyneHTTepiH OKbITYJa THIMAL jKOHE Ka)KeTTi Kypasl 0oJibin TaObliaabl. by
OMIC CTYNEHTTEPAIH TUIMIK, aKaJIeMUSIIBIK JKOHE KOCIOM JaFbUIaphIH JIaMBITyFa CENTITIH THUTI3€11.
ConbivMen katap, CLIL TeXHOJOTHSCHI apKbUIbl OKbITY MOTHBALMSHBI APTTHIPBIN, IIET TUIIH
MeHrepyai skeHungereni. Ocelnaifia, CTyJIeHTTEp 3aMaHayd €HOEK HapbIFbIHIA CYpaHbICKa He,
KOIMTUI )koHe Oocekere KabineTTi MamaH Oonbim mbiFaasl. CLIL TeXHOMOTHSCHIHBIH OOaIIaFkl 30D,
KOHE OHBI KOJJAHy >KOFapbl OimiM Oepy »KyHeciHiH THIMAUIITIH apTThipyfa biknman eteni. CLIL
TEXHOJIOTHSICHIHBIH, Ma3MYHBI TIOHJIK KOHE TUIMIK OuriMai  Oipryrac >kyiere OipikTipim,
CTYACHTTEPiH KaH-)KaKThlI O1J1IM alybIHa )KOHE TI/IIK KaOlIeTTepiH TaOUFH TYp/e IaMBITyFa bIKIAI
erenl.
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HETTUILAIK BIJIIM BEPYJAEI'I MOJIEHUETAPAJIBIK KATBICBIM KY3BIPETI
Anoamna

byn makanaga Hoam XoMCKUHIIH JTUHTBUCTUKAJIBIK KY3bIPETTUIINIHEH OacTan KOMMYHUKaTUBTI
KY3BIPETTUTIKTIH JBOJIIOMMACH KapacThIPBUIAILI, COMAH KEWiH o XaWMCThIH KOMMYHHKATHBTI
KY3BIPETTIUTIKKE JIeHiH KEHEUTY >KYMBICBIH, OHBIH IIIHAE TULMI OPTYPJI KOHTEKCTTEpIEe IYpPhIC
KOJIZIaHY COIMOJTMHTBUCTUKAJIBIK KaOUJIeTIH KaMTUIbI. ByJT ToCTypili KOMMYHHUKATUBTI TOCUTIEPIiH
HIEKTEYJIIIriH kepceteni aen Kmp I'pamin aranm eTkeHaed MopeHUETapasIblK KOMMYHHKATHUBTI
Ky3bipeTTinikTi (MKK) mampity kaxertinirin aiftein eteni. MKK opTypni MogeHn TonTapaarsl
ajlaMJiap apachbIHIAFbl THIMI KapbIM-KaTbIHAC YIIH Ka)XeT KOI KhIPJIbI TYKbIpbIMJaMa peTiHJe
ycoiHbUIFaH.  Makamaga MKK — JTUHTBUCTHKANBIK, QNIEYMETTIK  JMHTBUCTHKAIBIK — KOHE
MOJICHHETApANIbIK KY3bIpETTUNIKTEP/I1 Kanaid O1piKTipeTiHl 3epTTenin, 6apraH caliblH »ahaHqaHraH
oJieMJIerl MOJIEHU epeKIIEeNIKTep/l €CKepe OTBIPBIN THIMJA1I KapbIM-KaTblHAC jKacayFa MYMKIHAIK
oepei.
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Annomayus

B oroil cratbe paccMaTpuBacTCs OJBOMIOLNUS KOMMYHHMKAaTHBHONM KOMIICTCHIIMM, HA4yMHAs C
JIMHIBUCTUYECKOM KomneTeHuu Hoama XOMCKOro 1 ee nociaeayromero paciupeus XamumMcom 10
KOMMYHUKAaTUBHOH KOMIETEHLMH, KOTOpas BKJIOYAaeT B ce0f COLMOIMHIBUCTUYECKYIO
CIOCOOHOCTh HAAJICKAIIMM 00pa3oM HCIOJIb30BaTh S3bIK B PA3IMYHBIX KOHTEKCTaX. OTO
MIOAYEPKUBACT OIPAHUYEHHOCTb TPAJULUOHHBIX KOMMYHMKATHUBHBIX IIOAXOZOB, KaK OTMETHIA
Kimp Kpamii, u nompuepkuBaeT HEOOXOAMMOCTh Pa3BUTUSL MEXKKYJIbTYPHOM KOMMYHHKAaTUBHOM
komrereHu (MKK). MKK npencraBien kak MHOrorpaHHas KOHIENIHs, HeoOxoaumas AJis
3¢ (GeKTUBHOrO OOIIEHUS MEXIY JIOABMU U3 pasHbIX KYJIbTYpHbIX cioeB. [laiee B crarbe
uccnenyercs, kak [CC uHTErpupyeT JIMHIBUCTUYECKHE, COLIMOJIMHTBUCTUYECKUE U MEKKYJIbTYPHBIC
KOMIIETEHIMH, MO3BOJASA APPEKTUBHO OOIIATHCS C YYETOM KYJIbTYPHBIX OCOOEHHOCTEH BO Bce
0oJiee rI00aTU3UPYIOIIEMCS MUPE.

KiroueBblie ciioBa: MHOsS3bp19HOE 00pa3oBaHue, S3bIK, KYJIbTypa, MEXKKYJIbTYPHAsE KOMMYHHUKAIHS

Torezhan M.N. !, Kurmambayeva Zh.B.?2
12Abai Kazakh National Pedagogical University
12 year MA student

2 PhD, acting associate professor

INTERCULTURAL COMMUNICATION IN FOREIGN LANGUAGE EDUCATION
Abstract

This article discusses the evolution of communicative competence, starting with Noam Chomsky's
linguistic competence and its later expansion by Hymes into communicative competence, which
includes the sociolinguistic ability to use language appropriately in various contexts. It highlights
the limitations of traditional communicative approaches, as noted by Claire Kramsch, and
emphasizes the need for intercultural communicative competence (ICC). ICC is presented as a
multifaceted concept essential for effective communication between individuals from different
cultural backgrounds. The article further explores how ICC integrates linguistic, sociolinguistic, and
intercultural competencies, allowing for culturally sensitive and effective communication in an
increasingly globalized world.

Key words: Foreign language education, language, culture, intercultural communication.

Kipicme. Op0ip celneymire MiHCI3 MOJenb peTiHAE OipHENIe OHXBUIIBIKTAp OYpBIH
JMHTBUCTUKANBIK Ky3ipeT Hoam Xomckuii OacmibulbIFbIMEH YCHIHBULIBL Ceilniey Ke3iHpaeri
JMHTBUCTUKANBIK Kabinmerrepre Tl Oenrinmi Oip jkarmaiimapia KamlaH >KOHE Kallail KOJJIaHy
KaOineTi KocbutFaHAbIKTaH 70-1mmi KpuTIapaa XahMc KOMMYHHKATHBTI KY3ipeT JIeM aTaJlaThIH KaHa
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YFBIM Oiinamn tactanTbl. JKoHEe o5l €3 Ke3eriHjae ajafallkbl TEPMUHII KOHJEH TONBIKTHIPABI. Tinmi
OpBIHJIBI KOJIIaHY JKOJIbIHA Ha3ap ayJapy apKbUIbl XailMc IeT TiMAl YHpeTy MEeH YipeHy Ke3iHze
KOJ/IaHBUIATBIH ~KOMMYHHKATHBTI TUIAIH  JaMYBIHAAFbl MAaHBI3JBl  KOHIICTIT  QJIEYMETTIK
JMHTBUCTUKAJIBIK KY3bIpETKE aca KOHLI OeIii.

KoMMmyHHKaTUTI omicTeMe HETi31HEH KapbhlM KaThIHACKA KAXKETTI OUIIKTEpIl MEHIrepyre
OarpITTaJFaH JKOHE YHpEHy IMpouleciHier: 0acka acheKkTUIepAlH 1mIHAe (QYHKIMsUIapFa,peiiik
OMbIHIApFa JKOHE LIbIHANBI OKUFaiapra 6aca Hazap ayaapTsuirad. bipak Kisp Kpamiurteiy cesnepine
CEHCEK,KOMMYHHMKATHUBTI MacalpayIbIH OlpHeIIe )KbIJIbIHAH COH KeHO1p TiJ1 MyFariMIepi TUIIIH Ta3a
(GyHKIIMOHATABIK KOJIIaHBICTAphIHA HAPA3bUIBIK KOPCETIM xKaThIp. JKoHe keibipeynepi KaTbIHACTBIK
JaFapUIapAbl  JOCTYPJIK — MEHrepyadi OipiiamMa  MHTEUIEKTyalIbl  HETI3JeNreH,alaMu
OarbITTaIFaH,MOJICHH MOHMEH TOJBIKTHIPYFa MAKBIPAIBI.

Kenin OeniHyi kepek Tarbl Oip cypak OyJl KOMMYHUKATHBTI KY3BIPJIBIK COWJICYIIICPAiIH
©3JICPIHIH aJFalIKbl TUIAEPIHACTI cormney enTuririne Herizaenred. et Tinaepaiy myramiMaepi 6y
TEPMUHI KaObUIIAIl,HETI3re ajifaHja FaHa OKYIIbUIAp YIIIH OJ HYCKay MOJEIi,MaKcaT OOJIbIT
oexizi.

Hazap aymapfeIMbI3 KejeTiH Tarbl Oip HOpce OJI Ka3ipri TaHzaa IIeT TUIIH YHpeHyIIep

YHpeHiI )KypreH Tu1 HeJaepiMeH api oJ1 TUIJIE coilnieyii MeMileKeTTepMeH OaiiylaHbICKa LIbIFap/ia €1l
IIEKTEY JKOK J>KOHE OpTYpil TUIAep MEH MOISHHUETTepIiH OpTachbiHAa JOHEKepil Oo01aThiH
XKarmainapra sxui tan Oonaabl. COHFBI €Ki Mocelle MbIHa HOPCEMEH OaillaHBICTBI OONYBI KEepek:
Heri3iHeH KOMMYHUKATUBTI 9JIiCTEMEre HEeT13/IeTII )KacallFaH Ka3ipri Ke3aeri O11iM jkyieci MeH meT
TUIAEPIHIH KYypChl JIMHTBCTUKAJBIK MOCEJENEPACH €eMeC,KepICiHIIE MOJEHU MaceleepaeH
TYBIHAAUTBIH TYCIHICTIEYHIUTIKTEPAIH Oenriii O1p KeJeMiHeH KalllbIl KyThUTyFa MYMKIHAIK OepMe/i.
Con cebenTi KOMMYHHKATHBTI KY3bIPETTUIIK TYCIHITIH KaiiTa KapacThIPybIMBI3 IIAPT.
Herisri ©0eaim. Erep kareiHac MeH JkoHe eo3renep OYKUT JKAaKThI OIPIKTIpE OTBIPHIT
KaHaraTTaHIIBIPAThIH MOJEHHU IUIaT(GOpMaHbl KYypyFa TBHIPBICHIN KaTKaH KaObUIAail amy KapbIM
KaThIHACBIHA aJbIll Kellyre THIC KOem ejImeMIi MoJAeHH Xalapaap OomxyMeH Oipre xypmece
KOMMYHHUKATHUBTI TUIJII OKBITY Typajbl Maia O0JFaH Ol MOHMOTIHJIENTEH KOHE TUIIIK JKaFblHAH
JYpBICTalIFaH 00ica Ja KaThIChIM JKeTKiTiKci3 60aybl MymKiH [1, 298-300 6]. Ocbinaaii uaesiap
O1TIM,MOTHBAITUS >KOHE OPTYPJII MOJECHUETTEPIIH OKUT OOJIBIN TaOBUIATBIH agaMaapMeH THIMJI1
JKOHE OPBIHJIBI KapbIM KAaThIHACKA Ka)KeT OLTIKTEPJIiH >KUBIHTBHIFBIHAH TYPATHIH MOJICHHUETAPAIIBIK
KaTBICHIM KY3bIPETi TYCIHITIHIH TyybIHA ajbil kel [2, 207-224 6].

O3re alaMHBIH MOJIEHUETIHE OarbITTaliMaca KOMMYHHMKATHBTI KY3BIPETKE KTy MYMKIiH
emMec. SIFHU,MOoIeHuEeapalIbIK KaThIHAC SJICYMETTIK MOJICHU OopTaaa Oip MOJACHHUETTIH aJaMbl EKiHIII
Oip MOIEHHMETTIH OKUIi apKbUIbl OHJENETiH Xabapiama >XiOepreH KesJe OpbIH anajbl. MoaeHHeT
JIETeHIMI3 KapblM KaThIHAC,a KapbiM KaThIHAC JIET€HIMI3 OJ MOJCHHUET JereH XOJUIAbIH alTybIHa
colikec MOJIEHHUET TeH KapbIM KaTBIHACTBIH OPTACHIHIA aXkbIpaMac Oaiinanbic Oap. KapeiM KaThiHAC
Ke3iHJle MOJICHH MOHMOTIHHIH IimmiHAe Tin Oenrim 6ip xabapiama jKeTKi3in KaHa KoiMaii,COHbIMEH
KaTap MarbIHAHBI aHBIKTAWABL. T1IIH KBI3METIHIH 1ITIiHE TEK aKmapaTThl ally Hemece XKiOepy FaHa
katnaiel. OHBIH Tarbl Oip PYHKIUACH - OENTUIl O1p MOACHM *KaFaaiapaa oJIeyMETTIK TOJIIM MEH
TOPTINTI  KamThill Kepcereni. Ocbliaiiilia,MoleHUETApaNbIK KaThICBIM  KY3IpeTi JereHimi3
MOJICHHApaNbIK OpTaZa HOTHXKEI jKOHE THUICTI Typlle 9peKeT eTy AereHAl Ouiaipedi. OJeyMeTTiK
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opTazia 9PEeKeT €Ty HeMece MOJCHM MOHMOTIH Typallbl TYCIHITI a3,yphiC aKmapaT ajMaraH ajaM
JYPbIC TYCIHUIMEH,KapbIM KaTbIHACTHI TOKTATYbI MYMKIH [3, 7 6].

MonenuerapaiblK KaThICBIM Ky3ipeTi KypJelsi MoHapaiblK TyciHik. badipam Oyn xypaemi
TEPMUHIE aHbIKTaMa OepreHje OHBbIH KypaMblHa JIMHTBUCTHKAIBIK KY3IpeTTi, 9JIE€yMETTIK
JMHTBUCTUKAJIBIK KY31PETTi )KOHE AUCKYPCUBTI KY3BIPET MEH MOICHUETAPAIIBIK KY31PeTTi KOCHII,OHBI
MOJICHM MIeKapalap apKbUIbl OpPEKeT €Ty Jem CUMaTTaibl. JlereHMeH, KeWiHT1 >KYMBICTapbIHAA
baiipam, I'pubkoBa xone Crapku bailipamMHbIH oyenzeri 6epreH aHbIKTaMachlH KeJecl aHbIKTaMara
TOJIBIKTBIP/BL: MOJCHHETAPAJIbIK KATBICBIM KY31peTi OyJ1 opTypiii SJeyMETTIK OpTajaH IIbIKKaH
ajaMJapMeH OpTaK TYCIHICTIKTI KaMTaMachl3 €Ty KaOuJIeTi )koHe ©31H/IIK KAaCUETI MEeH OipHeIle alaMu
MiHe31 0ap Kypaeni TyJFanapMeH opekeT ete Ouryl. Con cebenTi Oy KOHUENIUSHBIH YII HET13r1
acrekTici 6ap: YMOITMOHAJIIBI ACTICKT,IKH MOJICHUAPAJIBIK CE3IMTAJIBIK, 1C-OpPEKETTIK aCIIEeKT HeMece
MOJICHUETApANIbIK ENTUIIK JKOHE KOTHMTUBTI acCHeKT HeMece MoJeHHapasblK xabapiaap Ooury.
MonenuerapaiblK KaTbICBIM Ky3ipeTiHiH Oy Kypamjac Oesikrepi Oip O6ipiMeH ThIFbI3 OallIaHbICTH,
OKIIIayJIaHy apKbUIbI eMeC,0ipIIecilt 9peKeT eTy JKOJIbl apKbUIbI FaHa qamubl [4, 7 0] .

MojeHueT &KIHe MIIeHHEeTaAPAIBbIK KAaThIChIM Ky3ipeTi. Mosnenuer Oy TNl MEHrepy ACHIreliH
yCTam TYpPYyIIbl TUIMIK OKBITYIBIH HaFbI3 SIAPOCHL. ¥ Jaiibl JaMBIll OTBHIPYIIBI TYCIHIK PETiHIE
MOJICHUET YFBIMBIH SPTYPJIIi KO3Kapac peTiHae Kadbuigayra 00Jaibl )KoHE OHbI HAKThI aHBIKTAy OHA
6ommacel anbIK. 1952 sxpuiapiy e3inge Kpebep men KnakxoH e31epiHiH KYMBICBIHA MOJCHHUET
ataypiHa KeMmiHge 164 aspikTama Oepmi. [leil Typa,MomeHHMETTiH Kasipri 3amMaHfa cail TYCIHITiH
CamoBap meH IlopTep YCBIHABL. SIFHU,MOIEHUET JereHiMi3 OUTIM MEH TOKIpUOEHIH, CEHIM MEH
KYH/IBUIBIKTAp/IbIH, MIKipJep MEH MaFblHANap/bIH,oI€yMETTIK HepapXUsIapAbIH,JiIH MEH YaKbIT
TypaJibl TYCIHIKTEp, peJijep MEH KEHICTIKTI KapbIM KaTbhlHACTap, 9JIeM Typalbl YFbIMJIAp MEH
MaTepHaIBIK 00BEKTLIEp, OipHEeIIe ypraK O0UbI KeKe KoHE TONTap/IbIH TaJIMBIHBICTAP apKbUIBI KOJI
KETKI3UIeTiH MyJliK. By TyciHikTemMe agamzaap, oKUFanap, MaTepHUajIblK *KOHE MaTEepUaNJIbIK eMeC
QJIEMEHTTEP/IIH  OpPTACHIHIAFbl THIFBI3 OaliJlaHBICKA KATBICTBI QJIEYMETTIK epekelep MEH
HIEKTEYJIEpIiH TOObI OONBIN TaOBLIaNbl. AHBIKTAMaJaFbl HETI3ri 3aT Oyl MaTepHalibIK eMec
3arrapapl (O1TiM, KYHIBUIBIKTAP, CEHIMIEp) JKOHE MaTepHAIBIK 3aTTapiabl (3arTap, KasslHaiap)
MOJICHHUETTI KOoiiMa TYCIHIT1 peTiHae Kaosuiaay. byran ykcac, Uxokap xoHe Oackamapbl MOACHUETTI
ypIiakTaH ypIakka )KeTeTiH OpTaK KYHABUIBIKTAp, CEHIMIEP MEH MiHEe3-KYJIBIK PETIH/IE KapacThIPAbL.
CoraH coiiKkec, opTypJli MOJACHHETTEP/IIH OKUIIMEH OpeKeTTeCy MPOIECiHIH imiHe Oyl eKUIIepaiH
©31HJIIK MOJIEHH KO3XeTIMJepi MEH KYHIbUIBIKTapbl Kipenai. Ockuail 6enriai Oip Tinge ceieyii
ajlaMJIapAbIH OPTAChIHAFbI THICTI ©3apa TYCIHICTIKTI KAJIBINITACTBIPY YIIIH 1e0ep TeHrepiMHIH OpHBI
eTe MaHBI3bl. DMIATHSI MEH MIBLAAMIBUIBIK TAaHBITY apKbUIbl €3¢ aJamIapIblH MOJACHU HIBIKKAH
OpPTAacChIH KYPMETTEY MEH €CeIKe aly OJapMeH THiMJi KapblM KaThIHAC KYpY YIIIH ayajail Kaxer.
OHBIMEH KOCa, MOJICHHAPAIBIK KATBHIHACTHIH THIMJIUIIT >KEKE TYJIFAHBIH CE3IMTaJ/IbIFbIHA J1a
OailmaHbICTHI 9p1 KaTbIcylibiap Oip Oipin Oenrumi Oip >karnailnapia TYCiHyl YIIIH aybI3Ila >KOHE
aybI3IlIa eMec KaThIHACKA J1a KOHLI OeminyiH Taman ereai [5, 696 0] .

XaiMc ©31HIH KOMMYHUKATHBTI KY31PET UICACHIH YChIHFAH/Ia OJ1 JJIEYMETTIK O1pirim opeKeT
€Ty JKOHE KapblM KAaTBIHACTBIH aHAJIW3IMEH aiHaNbICThl. KOMMYHUKAaTHBTI KY3BIPET HIESCHIH
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Contyctik Amepukana nambelTkan Kanane men Cyoitn, an Eyponana Ban Ok Gonatein[6, 9 6] .
Kanane men CynsitH e3aepiHiH “EKiHIN TifAl OKBITYABIH >KOHE TECTiCYIiH KOMMYHUKATHUBTI
TOCUIZICPiHIH TEOPHMSUIBIK Heri3iepi” aTThl HEri3re aJblHAThIH MaKaJlalapblHAa KOMMYHHKATHBTI
KY3BIPETTUIIK TPaMMaTHKAIIBIK KY3bIPETTIH MUHUMAJIB/IbI KOJIEMiHEH, 9JICyMETTIK JIMHTBUCTUKAIIBIK
KY3bIPETTEH, KapbhIM KAaTbIHAC CTpAaTErHsuIapblHAH HEMECE CTPATETHSUIBIK KY3BIPETTEH TYpPaTHIHBIH
Ooipkanel [7, 27 0] .

bipuemre xpu1 6TKeH coH Ban Dk mieT TUTIH OKBITY T€K KaHA KOMMYHUKATHBTIK JIaFIbIHBI
JAMBITBIN KaHa KOWMal, jKeKe JKOHE OKYIUBIHBIH TYJIFa PETIHJE QJIEyMETTIK JIaMybIH Ja KipiKTipyl
KepeK eKeHJIIr Typalibl ujesra aca Hazap ayaapasl. Con ceGenTi KypaMblHa SJI€YMETTIK KY3bIPeT,
ABTOHOMUSTHBI KOTEPMEJICY HEMECE dJICYMETTIK JKayalKepIIIiK aJTy bl JAMBITY CeKLIJII aCTIEKTUIepi
KATKBI3AThIH IIET TUTIH YHPEHYIIH KEHICH]l TalChlpMallapblHbIH KOHLIEMIHUSACHIH TaHBICTHIP/IBI.
Y ChIHBIIFAH MOJIENIb dPKAMCHICH KY3BIPET JIeN aTajfaH KaThIChIM KY3bIPETiHIH aiThl acleKTiCiH
KapacTelpabl. 1IbiH MoHIHIE, Oip OipiMEeH ColiKec KEJETiH KOHE e3apa TOyell KeIeHl epeKiie
KYOBUIBICTBIH aNThl Ke3Kapachl. bysap: JIMHTBHUCTIK KY3BIPET,dJIEYMETTIK JHMHIBUCTIK KY3BIPET,
JIMCKYPCUBTI KY3BIPET, CTPATETHSUIBIK KY3BbIPET,JIEyMETTIK MOJICHU KY3bIPET,dJIeYMETTIK KY3BIPET |8,
330].

BaiikaraHbIMBI3all €Ki YCBIHBICTBIH Ja KelOip opTak acrektinepi 6ap. Exeyi ne Ky3wIper
mIeHOepiHAe Ky3bIpeT Typasibl ailTajbl jKOHE KaThIHAC KY3BIPETIHIH KypambIHJa jKaHa KY3BIPETKE
alfHaJIaThIH SPTYPJIl acleKTUIep MEH ToculiepniH O0ap ekeHiH pacTaiinbl. KeilOip Ky3blperTepiH
Ma3MyHzapsl Oipaei He ykcac, Kanane men CysiHHIH rpaMMaTHKaIbIK KY3bIPET JieN aTaraHblH Ban
OK JMHIBUCTUKAJBIK KY3bIpET JeN aTaijpl, OipaKk ekeyl Je TIpaMMaTHKalblK epexelepMeH
OaimanpicThl. EXi FalbIMHBIH KOHIEMIMSUIAPBIHAAFEI HETI3ri apipMa BaH Ok Kockimima 2
KO3KapacTbl KoJJaHa/bl. byl ceHiMIep MEeH KYHIBUIBIKTAp/ibl, HYCKaManaap MEH MiHe3-KYJIBIKTHI
KapacThIpaThIH 9JICYMETTIK JKOHE QJI€YyMETTIK MOJIEHU KY3BIPETTUIIKTED.

Iler Tinin yiperyaeri MoaeHHeTapaibIK KAaTbICbIM Ky3ipeTi. JDkammakate MeH XbIO JKOHE
CepkybIH MOJCHHETApaIbIK KaThICBIM KY3IPETiH YHpeTyre KaThICThl 3epTTeyjiepiHe CyHeHcek
MyFajgiMaep IIeT TUTl cabaKTapbIHIAFbl MOJICHUETAPANbIK KATBICHIM KY3IPETiHIH MAaHBI3IbIIBIFbIH
TYCiHeMl,anala onapra MOJICHUETAPANIBIK acTeKTiIepAl jkoHe OUTIKTUTIKTI Kanmail Oacta Hazapjaa
yCcTayFa opi Tin yHWpeHy Ke3iHe Kajail MOJCHHETapalIbIK KATBICHIM KY3IpeTiH €HTI3yre KaTBICTHI
oumimaepi xkeTkimikci3 [9, 137 6] . ¥kcac Oip 3epTTeyae aFbUIIIBIH TUTI cabaKTapbIHIa MOJCHUETKE
KATBICTBl TXKIpHOETIep EeHri3UIMEreHiH opl MyFaliMepae MOJEHUEeTapalblK KaThIChIM KY31peTiH
JAMBITY TOCUIIEpiHIH a3abIFbIH KepceTinemi. Cepky oHe OacKamap YHBIMIACTHIpFaH YJIKCH
KeJIeMJIET1 cayalTHaMara IIeT TUIIEPiH YHPETy MPOIECCiHAETT MOICHUETapaIbIK KY31peTTi YHpeTy aiH
KOHE MOJICHM AacCHeKTiIepiHe MYFaliMIEpliH KaObUIIaybl MEH KapblM KAThIHACHIH 3€pTTEY
MakcaTbIH/1a 7 eyponajbIK eNieH 424 MyFaliM KaTbICThIL. 3epTTeyJIep/iH HOTHKeCl MyFalliMAepiH eKi
TOIKA OOJIIHETIH aHBIKTaAbI: Oipi IET TUTIH YHPETy MpoIeciHe MOJICHUETAPANIBIK KY31pEeTTi eHTi3y1iH
MaHBI3IBIIBIFBIHA CEHETIH TIIEKTECTIKIICH HUETTEHI'eH MyFajimuaep,keneci 0ip ToObl Oyl eHrizymi
KOJIZITaMalThIH koHE OYHBI MYMKiH emec caHauTeiHmap [10,137 6]. Byn mo3utuBTI Ke3Kapacka
KapamacTaH OyJ1 YJIKeH KeJeM/Ie MOJACHUETTIH YUPETLTII KaTKaHbIH OUIIIpME .
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Con cebenTi MyFagiMAEpAIH MOACHUETAPANBIK KATHICHIM KY31peTiHIH MaHBI3ABUIBIFBIH TYCIHTEHI
OKBITYIIBUTAPBIH MOJICHUETAPANIBIK KY3IPETTI €Hri3yre KaHIIAIBIKThI JaiblH EKeHACpiH Oaranay
YILIH jKOHE HarbI3 TOKIPUOCHIH acTapbIH/a HE JKaTKAHBIH Oy YIIiH 6Te MaHBI3/IbL.

KopsiThinabl. Ockl Makasiaza KapacThIpbUIFaH/1all, KOMMYHUKATHBTI KY3bIPETTUIIK YFBIMBI OipHele
OHXXBUIJIBIKTAp OOMBI 3BOMIONUAIAH OTTi. XalMCTBIH KOMMYHUKATHBT1 KY3bIPETTLIIK KOHIICTIIUSACHIH
KEHEHTY apKbUIbI OYTiHT1 KYHAE MOIGHUETAPAIIBIK KATHICHIM KY3bIPETTLIITT MaHBI3/Ibl POJT aTKapabl.
Op TYpJii MOJICHUET OKUIJAEPIMEH TUIMII KOHE HOTHXKEJl KapbIM-KaTblHAC OpHATY YIIIH >Kall FaHa
TUIAIK KY3BIpET >KeTKUIiKci3. KapbIM-KaThlHAC MOJEHM KOHTEKCTE JKY3€re achll, COJI MOJACHU
MOHMOTIHHIH E€pEeKIIETIKTEePiH €CKepe OTBIPHIN, KaObUIIay MEH TYCIHICTIKKE HETI3/Ienyl KaxerT.
MoneHnnerapanblK KY3bIPETTUNIKKE 3MOIMOHAIABIK, KOTHUTHBTIK JKOHE i1C-OpPEKETTIK acHeKTuIep
Kipeni, Oyl OHBIH KYpJenl »oHE KOIKbIPIbl YFbIM €KeHiH kepceTemi. COHABIKTaH, INET Tl
y#ipeTyae TeK JIMHIBUCTUKANBIK JaFfbUlapFa FaHa €MeC, MOJICHHETapalblK KY3bIPETTi
KaJIBIITACTBIPYFa Ja KOHLI Oellinyi kepek. MyraniMmaepAiH Oyi1 6arbITTa O1TiMAEPIH )KETULIPY1 XKoHE
MOJICHUETAPANIBIK KATBICBIMBI JaMBITY JKOJIJApblH Wrepyl MaHbI3abl, cebebi Tin yipery
MpoIeciHaeri OyJI aCEeKTTiH MaHbI3bUIBIFBI KYH OTKEH CallbIH apThIIl KeJe .
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B3AMMHOE OIIEHUBAHUE KAK HHCTPYMEHT PA3BUTUS IMCbMEHHOM PEYU:
TEOPETHYECKHUE OTKPBITUA U ITIPUMEHEHHE B KJIACCE

Annomayus

B3aumHoe onieHuBaHue, pu KOTOPOM ydaliuecss paboTaroT BMECTe, 4YTOObI OLIEHUTh paboTy Ipyr
Jpyra, COOTBETCTBYET MOIeJI1 BBITOTCKOT0 U MOJIE3HO ISl OLIEHKH Iporpecca B rpoliiecce 00yUYeHHs.
DTO NOMOraeT y4alumMcs pa3BUBATh HABBIKK CAMOCTOSITEIbHOCTH U KPUTUUECKOTO MbIlIIeHUsA. OHO
TaK)Ke OTIAAeT MPHOPUTET pPa3MEIICHUIO CTyJCeHTAa Ha MepelIHeM Kpae mporecca OOydeHus,
CHOCOOCTBYSI HE3aBUCHMOCTH M CIIOCOOHOCTH KPUTHUYECKU MBICIIUTh. ITO H3MEHEHHUE TIEPCIIEKTUBEI
Tpe6yeT HOBBIX W TBOPYCCKHUX IIOAXOJOB K MCTOJAaM M OLCHKAaM, BKJIIOYasd BaXHOC BKIIIOYCHHC
OILICHKHU KOJIJIEraMH. OcHoBaHHBIA Ha 0a30BBIX IMPpUHIUIIAX IICUXOJIOTMU U NICAAroruku, 3T0T METO/
paboTaet Ha OCHOBE MPEANOI0KEHUSI, YTO JIFOU y4daTcst Hanbosee 3pGeKTuBHO, KOT/1a OHU aKTUBHO
y4acTBYIOT B 00pa30BaTEeIbHOM IPOLIECCE U y4aTcsl CaMOCTOSATENbHO. B cTaThe paccMaTpuBaroTCs
TEOPETUYECKHE OCHOBBI OIICHKU KOJIJIETaMU U MPEIoiaraeTcs, YTO BKIIOUEHUE OLICHKH KOJIJIeraMu
B 00pazoBaTeNIbHbIE TPOrPAMMBbI MOKET IOMOYb CTYJ€HTaM Pa3BUTh Ba)KHbIE HABBIKU, HEOOXOMMbIE
JUIsS akajeMudeckoro ycrexa. CtaThs JOMONHSAET TEKYIIYI0 TUCKYCCHIO 00 YCHEIIHBIX CTPaTerusixX
00y4YeHHUs U METOJ]aX OIICHKH.

KiroueBble cjoBa: akaJeMHUYEeCKOE IUCbMO, B3aUMHOE OLIEHUBAaHUE, OLICHUBAaHHUE,
MeTaro3HaHue, COUMAIBbHBIA KOHCTPYKTUBU3M, (hOpMUpYIOIIee OlleHUBaHHEe, IPUMEHEHHE B Kilacce
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Anoamna

OKymbuTapaeiH Oip-OipiHIH JKYMBICBIH Oarayiay YIIiH OIpirim >KYMBIC jKacalThIH OipiH-O0ipi
Oaranay Beirorckuil MozemniHe coiikec Kemeni jKoHE OKy yJrepiMmiH Oaranay yIIiH maijansl. by
CTYACHTTEPAIH TOYEJCI3AIK MeH ChIHU Oijlay KaOineTTepiH aaMmbiTyra kemekreceni. CoHmai-ak o
OKYIIBIHBI OKY YJEpiCiHIE alIbIHFBI KaTapra KOIOFa, TOYEINCI3[IKKe JKOHE ChIHM TYPFBIIAH OWiIay
KablJleTiHe BIKMaJ eTyre 6achIMIbIK Oepeni. [lepcniekTuBanbIH OV ©3repyl ofICTep MEH Oaraiayra
’KaHa >KOHE IIBIFAPMAIIbUIBIK KO3KapacTapbl, COHBIH ilIiHAe e3apa Oaranaybl MaHbBI3ABI KOCY/IbI
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PEER ASSESSMENT AS A TOOL IN ACADEMIC WRITING DEVELOPMENT:
THEORETICAL INSIGHTS AND CLASSROOM APPLICATIONS

Abstract

Peer assessment, which involves students working together to evaluate each other's work, aligns
with Vygotsky's model and is useful for assessing progress during the learning process. It helps
students develop independence and critical thinking skills. It also prioritizes placing the student at
the forefront of the learning experience, fostering independence and the ability to think critically.
This change in perspective requires new and creative approaches to methods and evaluations,
including the important inclusion of peer assessment. Based on basic principles of psychology and
pedagogy, this method operates under the assumption that individuals learn most effectively when
they actively engage in the educational process and learn independently. The article explores the
theoretical foundations of peer assessment and suggests that incorporating peer assessment into
educational programs can help students develop important skills needed for academic success. The
article adds to the current discussion on successful teaching strategies and evaluation techniques.

Key words: academic writing, peer assessment, evaluate, metacognition, social constructivism,
formative assessment, classroom application

The ability to write in the academic field is crucial for the educational and professional
development of students, having a highly relevant effect. The goal of higher education is to form
autonomous individuals with analytical skills who can adjust to an increasingly demanding work
environment. It is essential to reconsider pedagogical strategies in order to give students a leading
and exemplary role in their own training process. According to Vygotsky's sociocultural perspective
(1978), education is considered to be a practice embedded in the sociocultural environment.
According to this perspective, personal knowledge is developed primarily in a social context[1].
Teachers are investigating new strategies to enhance educational achievements, such as peer
assessment. According to Falchikov (2007), peer assessment consists of students analyzing the work
of their peers using a previously established performance criterion. [2]. PA is a teaching tool based
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on the sociocultural approach that enables students to achieve higher levels of autonomy and critical
thinking. Peer assessment is considered beneficial in promoting the growth of academic writing skills.
It is an evaluative method that prioritizes the learner and promotes a learner-centric approach. Peer
assessment can be found in numerous teaching and learning contexts, including teacher education,
computer science, language acquisition, and other fields (Li and Gao, 2015) [3]. It can be
advantageous for both the author and the assessor.

Peer assessment facilitates the learning process by evaluating students’ performance against
specific criteria and providing feedback on their strengths, weaknesses, and ideas for improvement
(Panadero, 2016; Topping, 2017) [4]. Peer assessors can also gain educational benefits from being
exposed to diverse ideas and writing samples, allowing them to internalize assessment criteria and
standards (Smyth & Carless, 2020) [5].

Nevertheless, some types of peer feedback may not consistently result in enhanced performance.
In their study, Schiinemann et al., (2017) outline many situations in which peer feedback might have
a beneficial impact on the process of learning[6]. Engaging students in the evaluation process is
widely acknowledged as crucial for fostering effective self-regulation. By participating actively,
students can identify errors and devise strategies to rectify them (Zamora et al., 2018) [7]. However,
developing competence in PA is a difficult task. To correctly evaluate their classmates, students need
to regularly and repeatedly practice the required skills (Andrade, 2016) [8]. Engaging students in
well-planned assignments via peer assessment may be a source of inspiration for instructors (Race,
2019) [9]. Therefore, engaging in peer evaluation is expected to have a beneficial impact on their
cognitive growth and drive to acquire knowledge (Adachi et al., 2018) [10].

Theoretical Insights

Peer assessment is supported by several significant theoretical frameworks that provide a more
profound comprehension of its significance in the advancement of academic writing. It is a valuable
way to develop students' writing skills since each of these theories provides valuable insight into the
factors that contribute to their effectiveness.

1. Social constructivism

Lev Vygotsky's theory of social constructivism highlights the significance of social interaction in the
acquisition of knowledge. Vygotsky (1978) posited the social aspect of learning and the notion that
knowledge is generated via collaborative endeavors and dialogues. Within the framework of peer
assessment, social constructivism posits that students have the ability to acquire knowledge from one
another by engaging in interactive conversations that include the process of evaluation. During these
encounters, students participate in a process of deliberating on significance, sharing concepts, and
enhancing comprehension of written ideas. Peer evaluation enables students to actively participate in
the learning process. Students assess and analyze each other's work, while contemplating their own
comprehension. Cooperative learning facilitates students in acquiring proficiency in writing skills
and enables them to proficiently use these standards in their work.
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There is much evidence to suggest that engaging in social interactions enhances the process of
learning. For instance, Gielen et al. (2010) discovered that providing peer criticism that is grounded
in explicit criteria resulted in enhanced writing quality. The social nature of the assessment process,
in which students engage in meaningful dialogue about writing, is responsible for this improvement.
[11]

2. Formative assessment
Formative assessment, as explained by Black and Williams (1998), involves providing

feedback to students throughout their learning process to encourage improvement of their learning.
Formative assessment differs from summative assessment by focusing on measuring student
performance and progress, in contrast to assessing progress after a specific lesson [12]. Peer
assessment is linked to the foundations of formative assessment by providing students with ongoing
feedback that enables them to make modifications and improve their assignments. Peer feedback
promotes an instructional approach that gives students the opportunity to view writing as an
evolving process rather than a final product. Students are encouraged to make continuous progress
on their assignments as they receive feedback from their peers. This statement reflects the idea that
writing involves an ongoing process that requires drafting, critical evaluation, and revision to create
a coherent and complete work.

According to Nicol and Macfarlane-Dick (2006), the use of formative assessment tools is effective
in promoting the growth of self-regulation skills in students. It fosters students' independence by
motivating them to take control of their own learning through peer assessment. By assessing their
peers' work, students gain the skill of recognizing both positive aspects and areas of opportunity in
their writing, which helps them apply this knowledge to their own compositions. The ability to self-
regulate is essential for academic performance, as it fosters autonomy in learning and the constant
search for excellence [13].

3. Metacognition

John Flavell introduced the term metacognition to refer to the awareness and understanding of one's
cognitive processes, that is, one's thinking skills. According to Flavell (1979), cognitive control
involves the ability to manage mental processes through various strategies, such as structuring,
managing, and adjusting[14].

In academic writing, metacognition involves students thinking about their writing strategies,
recognizing areas for improvement, and making conscious decisions to improve their performance.
All this takes place within the framework of producing academic texts. Encouraging students'
metacognitive development requires them to evaluate their own work and that of their peers.

Students engage in peer evaluation and discuss standards of good writing. Such reflections enhance
their understanding of writing rules and help them apply them to their work.

As students become aware of peer feedback and reflect on how it relates to their grades, their
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metacognition develops. Topping (1998) emphasizes the importance of peer assessment in
developing metacognitive skills. Topping states that the process of giving and receiving feedback
forces students to think critically about their writing. Increased self-esteem and improved writing
result from this critical reflection. Students become more effective learners and are able to monitor
and adjust their writing strategies by engaging in metacognitive practice [15].

Classroom Applications

Teachers can create a learning environment that promotes critical thinking, independence, and
improved writing skills. To achieve this goal, it is necessary to develop and implement strategies that
are consistent with the above principles. Develop peer assessment activities that are consistent with
the principles of social constructivism. It is essential to encourage collaboration and the exchange of
ideas through discussions in assessment activities to implement a social constructivist approach to
education. Teachers can conduct assessment activities among students to encourage their
participation in discussions about writing, express their opinions about writing standards, and offer
constructive feedback in a collaborative environment.

1. Practical Strategies based on Social Constructivism:

* Assessment workshops: Hold assessment sessions where students collaborate in pairs or small
teams to analyze each other's drafts. Invite them to openly discuss the strengths and areas for
improvement of each text. Asking questions that encourage students to reflect on clarity, coherence,
and logic can be a great help to teachers when guiding these types of discussions.

* Collaborative annotations: To encourage collaboration among students, it is advisable to use
digital tools that allow students to jointly annotate each other's texts. Students have the opportunity
to engage in discussions about their observations, analyze specific sections of the text, and
contribute to live revisions using tools such as Google Docs or collaborative editing programs.

* Roundtable discussions: Make a call for students to present their projects and receive round verbal
feedback from their peers at an academic table. This promotes a dynamic exchange of ideas and
gives students the opportunity to express the reasoning behind their opinions, thus fostering more
enriching learning through social interaction.

2. Practical Strategies Based on Formative Assessment Theory

* Multiple Draft Submissions: Students are encouraged to submit multiple versions of their work for
peer assessment. After completing each draft, students are provided with peer feedback, revise their
work, and then submit an updated version. Through this iterative process, students begin to view
writing as an ongoing process of personal improvement rather than a one-time task.

* Rubric-Guided Assessment: It involves providing students with clear expectations for producing
quality writing. During peer assessment, students use specific criteria to guide their feedback,
ensuring that it is focused and aligned with learning objectives. At different stages of the writing
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process, teachers have the ability to adjust standards to highlight different aspects of writing.

» Reflection Logs: It is suggested that students use the reflective journal as a tactic to assess
themselves after receiving feedback from their peers. In specialized journals, it is essential to
summarize the feedback received, describe the tactic to be implemented to address it, and set goals
to achieve in the next edition of the text. This exercise not only increases the importance of feedback,
but also helps students monitor their progress and stay engaged in the revision process.

3. Practical Strategies Based on Metacognition

« Self-assessment before peer review: Ask students to use the same criteria that their peers will use to
assess their own writing before they begin assessing their own writing. This encourages students to
consider their strengths and weaknesses and prepares them to have constructive conversations.

* Peer review with reflection questions: Ask students to answer questions like, “What did I learn from
reviewing my peers’ work?” or “How has my peers’ feedback changed my understanding of my
writing?” after being assessed by their peers. These questions force students to think about how they
assess their peers and how this affects their learning.

» Metacognitive journals: Students should create metacognitive journals to regularly reflect on
their writing process, identify challenges they encounter, and describe strategies they use to
overcome them. Ask students to reflect on the impact peer feedback has on their writing, with the
goal of integrating peer assessment into their journals.

Conclusion
In conclusion, it can be stated that the results obtained in this study support the hypothesis initially
proposed.

The combination of theory and its implementation in the classroom can considerably increase the
effectiveness of peer assessment during the process of improving academic writing. Teachers can
create a rich and motivating learning environment by implementing and combining collaborative
pedagogical strategies. It is essential to consider the correct incorporation of formative assessment,
encouraging metacognitive reflection in students, promoting autonomy in learning, and maintaining
a balance in peer feedback. The correct implementation of these tactics not only helps to hone
students' writing skills, but also encourages critical reflection, independence, and greater participation
in the development of texts.

It is essential to highlight that the effectiveness of peer assessment is closely related to detailed and
complete planning, the exact definition of specific guidelines, and continuous support from teachers
throughout the process.

Peer assessment, when carried out appropriately and collaboratively, stands out as a tool with high
potential to encourage students' active participation in the learning process and for the constant
improvement of their academic writing skills.
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«XABAPIIBI» XXYPHAJIBIHBIH
«KOIITUIAl BUIIM BEPY XOHE IHETEJI TUIAEPI ®UJIOJIOI'USCHD»
CEPUACBIHIA BACBUIATBIH MAKAJIAJIAP/IbI BESEH/IPUIYTE

KOMBLUIATBIH TAJIAIITAP:

I. KaxerTi MmaTepuangap.

1.1. TlapakTapIplH TOMEHT1 OpTa J>KaFbl KapBIHAANIICH HOMIPJICHTEH MakKaia KelmipMeci MEH OHBIH
AJIEKTPOH/IBIK HYCKACHI.

1.2. Agnarna 200 ce3neH xone TyitiH cesaep 10-12 ce3neH Typajpl koHE oNlap Ka3ak, OPBIC )KOHE aFbUTIILIH
TiIaepinge OOyHI THIC.

1.3. MakanasbIH Ma3MYHBIL: a) Kipictie 0eiM; o) Taiaay; 0) Toxipuoe (erep 0os1ca); B) KOPBITHIHIIBL,

T) omebuerTep Ti3iMi JkoHE TYHIH ce3 (€Ki Tife: erep Ae Makajia Kazak TiliHeH Oojca, TyiiH ce3 (15 ce3) —
OpBICITIA YKOHE aFBUTIIBIHIIA, aJl erep JIe OPBIC TUTiHIE Ooica, TYHIH co3 (15 co3) Ka3zakIia »KoHe aFbUTIIBIHINA O0TyHI
THIC XKoHE T.0.) KepeK.

1.4. ABtop (aBTOpIap) KaiibiHAA OEpLIETIH MATIMETTEP: aThI-KOHI TOJIBIK, JKYMBIC OPHBI (YKBIM aThbl, )KOFaphl
OKY OpHBIHBIH TOJIBIK aThl )XOHE KBICKAPTBHUIFAH aThl), aTKAPATHIH KBI3METI, FHUTBIMH JIOPEKECi MEH aTarbl, )KYMBIC
YKOHE Y Tene()OHBI, DIEKTPOH/IBI TIOIITACHL.

I1. Makasanbl 6e3eHipy epe:xeci.

2.1. Makamna MoTiHi Tepimyi: Word crarmaptTel popmar A4, Times New Roman, kerie Nel4, G6ip mHTEpBaT
apKBUIBI, TIAPAKTHIH KOFAPFBI )KOHE TOMEHT1 60C epictepi — 2,5 cM; OH JKakKTarel — 1,5 CM; COJI JKaKTarbl — 3 CM
00ITyBI KEpeK.

2.2. OOK — con xaK >koraprbl OypblmTa 6ac opintepmeH (kerib Nel3).

2.3. ABTOpHBIH (aBTOpIAp/IBIH) aThI-KeHI — KapThUlail KapalThUIFaH Killli SpINTEpMEH OpTaja KoHe Kejeci
JKOJTFa XKYMBIC iICTEHTIH YKbIM MEH KaJia, MeMIIeKeT aTbl (kersb Nel3).

2.4. Maxkana atsl — 0ip 60c >koaH KeliH *KapThliai KapalTeuran Oac apintepmeH (kersb Nel3).

2.5. Anparna xone TyHiH ce3nep — Makaia jxa3piiFaH Tige (kerimb Nel2).

2.6. Makamna MoTiHi — 6ip 60c >xoJIaH KeiiH (kermb Nol4),

2.7. Onebuertep TiziMi (kerib Nel3).

2.8. OpebuerTepre cinremernep KBaApaTThIK Xkakiiaaa oepinesi, mvicanwt, [1], [2, 315 6.], [4-7].

II1. Makananapas! :kapusiiay TiJijiepi — Ka3ak, OpbIC, aFbUILIBIH, KbITall TilIEp] XKaHE T.0.

Penaxuusira TyckeH Makaianapra cajia OoHbIHIIA MaMaHIapAbIH Hikipiepi 6epiieni. Ilikip Heri3iHae peaakuus
aJIKachl aBTOPFa MaKaJIaHbI TOJIBIKTBIPYFa (TY3€Tyre) YCHIHBIC JKacaybl, He MyJIIeM KalTapbi Oepyi MyMKiH. Op
aBTOpP 63 MaKaJaChIHBIH Ma3MYHBIHA, TPaMMATHKAIBIK, CTHIMCTHUKAIBIK >KOHE OpQo-rpadusuiblK KiGepinreH
KaTelepiHe >kayarThl.

MekeH-kaiibl: AmMarhl Kaacel, JKamOb kemeci, 25, AGaii areiaaarsl Kas¥ IV, sxymbic Tenedonsr: 8(727)
2 91-40-87, on1. morra: moldir.serikbay@agmail.com

Pepaxknusa ajakacel

TPEBOBAHMA
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K O®OPMJIEHUIO CTATEN B XXYPHAJIE «XABAPIIIbI/BECTHUK»,
cepust: [IOJIMA3BIYHOE OBPA3OBAHUE 1 MHOCTPAHHAS ®UJIOJIOI'MA

I. HeoGxonumMble MaTepHaIbI.

1.1. Crarps B pacrie4aTaHHOM U 3JICKTPOHHOM BapHaHTE: HyMepaIys CTPAHUI] BHU3Y TT0 IICHTPY.

1.2. Annotarms (200 crmo) u kmoueBbie cioBa (10-12 ¢0B) Ha Tpex s3bpIkax (Ha Ka3axCKOM, PYCCKOM U
AHTJTHHACKOM).

1.3. ConmeprkaHue CTaThbHU: a) BBEIEHHE, 0) aHAIM3, B) MPAKTUIECKas 9acTh (€CITH €CTh), T) 3aKIIFOUCHUE, 1)
CIIMCOK JINTEPATYPHI, €) pe3toMe U3 15 cII0B: ecIH CTaThsl Ha Ka3aXCKOM SI3bIKE — PE3IOME Ha PYCCKOM U aHTIIMICKOM
SI3BIKAX, €CIIM Ha PyCCKOM SI3BIKE — Ha KA3aXCKOM U aHTJIMHCKOM.

1.4. Ceenenus 06 aBTope (coaBTope): PHO momHOCTHIO, MeCTO paboThI (Ha3BaHWE OPTaHN3AITIH, By3a TIOTHOE
M COKpAIlIEHHOE Ha3BaHMe), JOJLKHOCTD, YUéHasl CTENEHb, 3BaHNe, KOHTAKTHEIH TenedoH, e-mail.

II. O¢popmnenne craTbu.

2.1. Habop Tekcra crateu: Word crammapraoro ¢opmara A4, Times New Roman, kermp Neld, uepes |
HWHTEPBAJL, MOJIS: BEpXHEe, HIDKHee — 2,5 cM, mpaBoe — 1,5 cM, sieBoe — 3 cM.

2.2. YJIK — B 1eBOM BEpXHEM YIITy IPONHMCHBIMHU OykBamH (Kerib Nel3).

2.3. @amuisl, THALAATEI aBTOpa (COAaBTOPa) — IO IIEHTPY MOTYKUPHBIM CTPOUHBIM MpH(TOM, (KeTtb Nel3),
CIIeTyToIIast CTpOKa — MecTO paboThI, TOPO/I, CTpaHa.

2.4. HazBaHue cTaThH — Yyepe3 MHTEPBaJ MOTY>KHUPHBIM MPOMUCHBIM IIpudToM (Kerib Nel3).

2.5. AHHOTAITVSI ¥ KJTFOUEBBIE CJI0BA — Ha SI3BIKE OpHTHHANA (Kertb Nol2).

2.6. Tekcr crathk — uepe3 uHTepBai (keriib Nel4),

2.7. Crincok nutepatypsl (kerib Nel3).

2.8. CchUIKM B TEKCTE Ha JIMTEPATYpPy JAIOTCS B KBaIpaTHBIX CKOOKax, Hanpumep, [1], [2, c. 315], [4-7].

I11. SI3bIK M3MaHMSA CTATBH — Ka3aXCKUi, pyCCKUMN, aHTTIMACKUI, KUTAUCKUI U Jp.

IToctynuBie B pelakifio CTaTbU PELCH3UPYIOTCS BEAYIIMMH CHEHUAIMCTAMU U YUYEHBIMHU IO OTPACISIM
3HaHuil. CTaThs, HAa OCHOBAaHMM PEJAKTUPOBAHHS, MOXET OBITh BO3BpaIlleHa /ISl €€ KOPPEKTUPOBAaHUSA H
nopabotkn. CTaThH, HE COOTBETCTBYIONINE TPEOOBAHMSM, BO3BpAIIaroTCsA. KaXmplii aBTOp HECET OTBET-
CTBEHHOCTb 3a COJIEpKaHUEe, IPaMMaTHIECKHUE, CTHIIMCTHYCCKUE U opdhorpaguyecKkue OrmoKH.

Anpec: r. Anmarsl, yia. XKam6buia, 25, KasHITY um. AGasi, kontaktHbii Tenedon: 8(727) 2 91-40-87,
snmeKkTpoHHkIi agpec: moldir.serikbay@gmail.com

PenaknmoHHbLINA COBET
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REQUIREMENTS

TO THE ARTICLES IN THE JOURNAL "KHABARSHY/VESTNIK"
SERIES: MULTILINGUAL EDUCATION AND FOREIGN LANGUAGES

I. Required materials.

1.1. An article in the printed and electronic version: page numbers at the bottom center.

1.2. Abstract (200 words) and key words (10-12 words) in the original language.

1.3. Article content: a) introduction b) analysis c¢) the practical part (if there isone), d) conclusion, e) references,
e) summary/resume consists of 15 words (article in the Kazakh language: a summary in Russian and English
languages, in Russian: in Kazakh and English).

1.4. About the author (co-author): full name, work place (name of organization, full and abbreviated name of
the university), position, academic degree and title, telephone number, e-mail.

I1. Designing articles.

2.1. Typesetting articles: Word standard A4, Times New Roman, type size 14, 1 interval, margins: top, bottom
—2.5cm, right—1,5 cm, left—3 cm.

2.2. UDC — at the top left corner in capital letters (type size 13).

2.3. Author’s name and initials (co-author) — centered in bold lower case letters (type size 13), the following line
—work place, city, country.

2.4. Title of the article — in the interval in bold uppercase letters (type size 13).

2.5. Abstract and keywords — in the original language (type size 12).

2.6. Text of the article — a line after, (type size 14).

2.7. References (type size 13).

2.8. References cited in the text are given in square brackets, for example [1], [2, p. 315], [4-7].

I11. Publishing language of articles — Kazakh, Russian, English, Chinese, etc.

Submitted articles are reviewed by leading experts and scholars on the definite spheres. The article based on the
editing can be returned to its correction and refinement. Articles that do not meet the requirement will be returned.
The author of an article is responsible for the content, grammatical, stylistic and orthographic errors.

Address: 25 Jambyl Str., Abai KazNPU, Almaty, Tel: 8 (727) 2 91-40-87, e-mail:
moldir.serikbay@gmail.com

Editorial Board

Keeci 6acbIBIMHBIH Heri3ri 06tiMaepi
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