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HETEJ TIJIIHAE BIJIIM BEPY
NHOA3BIYHOE OBPA30OBAHMUE
FOREIGN LANGUAGE EDUCATION

MPHTH 14.35.09
A.M. A6oyeannap®, 3.4. Kemenbexosa®

1 o
Abau amvinoazvl Kas¥I1Y 2 kypc masucmpanmol
2
Dunon. bLIbLIM. KAHOUOAMbl

IIETEJI TIVIIH OKbITYJA BACTAYBIII CBIHbIIT OKYIIBIJTAPBIHA
MVYJIBbTOUJIBMAEPAI KOJIIAHY EPEKIIEJIIKTEPI

Anoamna

Makanana aHuManusIslK OeiftHenepai 4-ceIHbINTa, ofeTTe 9-10 Kac apanbIFbIHAAFEl OACTAYBIII
CBIHBIN OKYIIBUIAPBI apachblHAa CO3IK KOPBIH MOJAWTY YIIiH OKY Kypajbl PETiHIE MaiaaiaHy
TY)KBIPbIMAAMAachl KapacThlpbUiFaH. On mudpiblKk OoyipAeri OananmapiblH KYHACTIKTI eMipiHe
OpTYpIIi Meaua KypaJapblH SHTI3Y/AIH MaHbBI3IBUIBIFBIH KepceTeai. HoTmkeciHae OKbITy MEH OKY
yAepici TEeXHOJOTHUSHBIH 1Irepineyine OediMienyl KakeT. AHUMAIUSUIBIK OelHenepAl KoiaaHy
apKBUIbI JKac OKYIIbUIAPFA CO3MIK cabaKTapblH KYpPy OpBIHIBI, OHTKEHI Kac OKYyIIbUIAp KaHa
uesuiapabl KaObUIAAFbIIl OOJBIN KeNel, HAKThl ONEpaTUBTI OWjay KaOileTTepiHe He KOHE OKY
MiHAETTepiH ©3 OeriHme memyre biHTaNbl. COHBIMEH KaTap, Oyl Makajaja aFbUIIBIH T
cabarplHIa >KY3€re achlpblUIaThiH cabak OapbIChl YCHIHBUIFaH. JKalmbl, Makagaja aHUMAIlUSIIBIK
Oelinenepai OacTaybllll CHIHBIN OKYIIBUIAPBIHA OKBITY OJICi peTiHIe MaijanaHy OHBIH KYpbI-
JBIMBIHA, JKaFBIMJIBI MAa3MYHBIHA JKOHE OKY HOTHDKEIIEPiHiH jKaKcapyblHa OalIaHBICTBI TUIM/II CTpa-
Terusi OOJIBIT TaOBUTATHIHBI AW THIIFAH.

KiaT ce3aep: GacTayslill CHIHBIN OKYIIBUIAPHI, aFBUIIIBIH TITIH YHPEHY, MYTbTQUIbMIED

A6oyeannap A.M.", Kemen6exosa 3.4.2

"Mazucmpanm 2 kypca KasHITY umenu A6as,
2 kano. Gunon. nayx

OCOBEHHOCTH UCITOJIB3OBAHUA MYJbT®UJIIBMOB IS YYALIUXCA
HAYAJBHOH HIKOJIbI BOBYYEHUU UHOCTPAHHOMY S3BIKY

Annomauyus

B cratbe uccnegyercs KOHIETITUS UCIOJIb30BAHUSI aHUMAIIMOHHBIX BHJICOPOJIUKOB B KA4eCTBE
00pa3oBaTeNFHOTO WHCTPYMEHTA JUIsl YIYUYIICHUS YCBOCHMS CIIOBApHOTO 3araca yJallduMHUCs
HavyanbHOM MIKOJIBI B 4-M Kjacce, o0buHO B Bo3pacte 9-10 ner. B Hell moguepkuBaeTcsi BaXKHOCTD
BKJIFOUEHUSI PA3NIMYHBIX CPEICTB MAcCOBOM MH(GOpPMAIMU B MOBCEAHEBHYIO XKH3Hb JCTECH B IMOXY
nudpoBeIX TexXHOJOTHH. B pesynprare mpemnoaBaTebCKOMY IMpOIecCy HEOOXOAMMO MPHUCIIO-
cabnmuBaThCs K TEXHOJOTMYecKoMy mporpeccy. LlerecooOpa3Ho co3maBaTh YpOKU IJIEKCHKH IS
MJIQIIAX IIKOJIBHUKOB C WCIOJIh30BAHMEM aHUMAIIMOHHBIX BHJICOPOJUKOB, MTOCKOIBKY MJIIAIIITNE
IIKOJILHUKH BOCTIPUUMYMBBI K HOBBIM HJESIM, 00J1a/1al0T KOHKPETHBIMH HAaBBIKAMH OIEPATHUBHOTO
MBIIIJICHUSI 1 MOTHBHPOBAHBI CAMOCTOSITEIIBHO peliaTh CBoU yueOHbIe 3a1a4un. Kpome Toro, B 3TOM
CTaThe MpEAsiaraeTcsi MpoIecC YPOKa, KOTOPBIM MOXKET ObITh PEain30BaH Ha ypoOKaX aHTIUHCKOTO
si3bIKa. B 11€710M, B cTaThe yTBEP)KIAETCS, YTO WCIIOIh30BAHME aHUMAIIMOHHBIX BHUICOPOJIUKOB B
KauecTBE MeTo/la OOy4YeHUs sl HA4allbHBIX KJIacCOB siBIsieTcsl d(MeKTuBHOM cTpaTerueii 6maro-
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Japst MX yBIEKATEIbHOMY XapaKTepy, MPUATHOMY COJCP)KaHHUIO M YIyUIIEHHBIM pe3yJbTaTtaMm 00y-
YCHUS.

KiioueBble cjioBa: yuamuecs HadyaJIbHOW INKOJBI, OOY4YEHHE AHTIMHCKOMY S3BIKY, MYIIb-
THUITHMBI

Abdugappar A.M.*, Kemelbekova Z.A.2

"Master student of KazNPU named after Abay
2 cand. of philol. sciences

FEATURES OF USING CARTOONS FOR ELEMENTARY
EFL SCHOOL LEARNERS

Abstract

The article explores the concept of utilizing animated videos as an educational tool to enhance
vocabulary learning among elementary school students in the 4th grade, typically aged 9-10. It
highlights the significance of incorporating various media tools into children's daily lives in the
digital age. As a result, it is necessary for the teaching and learning process to adjust to the progress
of technology. Creating vocabulary lessons for young learners through the use of animated videos is
appropriate, as young learners are receptive to new ideas, possess concrete operational thinking
skills, and are motivated to independently solve their learning challenges. Moreover, this article
offers a lesson process that can be implemented in English language classroom. In general, the
article asserts that employing animated videos as a teaching method for young students is an
efficient strategy due to its engaging nature, enjoyable content, and enhanced learning outcomes.

Keywords: elementary school learners, teaching English, cartoons.

Introduction. Nowadays most parents are interested in early learning of English for their
children. I think that’s why there are a lot of educational centers, linguistic schools. Of course, it is
important to start learning foreign language as early as possible. A child who begins to learn a
language at the age of 4 or 5 can speak fluently like a native speaker than a child who begins later.
The researcher compares young learner’s brain with a sponge as they can soak up everything, all
the grammar rules, pronouncing words, vocabulary. The earliest children’s involvement into
language experiences makes them to develop themselves perfectly and widely. It is important to
talk with children in a warm and kind manner especially when it depends on their second language
acquisition. They need to be talked with easy, exact words and simple phrases. Children feel their
importance and their value when adults relate them positively. They should be as models by
describing and introducing children new words, by asking questions and explaining interesting
things.

Theoretical background. We know that old people in comparison with children feel
embarrassment when they are speaking foreign language. Learning foreign language among
children we can get fast enough and without working hardly according to the worldwide belief.
Primary school learners embark on the journey of learning foreign language from the very youth.
The teaching foreign languages process is becoming a frequent addition to educational curricula all
over the world. One of the important factors on the way of learning foreign language is motivation.
Using audio, video materials, such as films, TV shows, cartoons makes the process of language
learning more enjoyable and entertaining. Foreign films throw children to the real life conditions
making the process in the classroom real and enable students to understand more through facial
expressions and gestures. An innovative way of teaching to be used in classroom as we identified is
the use of cartoons as an authentic additional tool. A cartoon contains illustrative pictures and create
a short message. It can quickly change the attitudes of people, the created or specific situations [2].
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The benefits of using cartoons for English learning. 1. Visual engagement: cartoons possess
the strength of visual storytelling, making them immensely engaging and effective for language
learning in the following ways: a) Illustrating contextual situations: cartoons visually represent
scenarios, allowing learners to understand the context behind the spoken words. If a character is
shown shivering and saying "I'm cold," the learner immediately understands what he or she means;
b) Enhancing visual vocabulary: beyond words, cartoons display actions, emotions, and
situations. When a character “sneezes,” learners hear the word and see the action, reinforcing the
meaning; ¢) Creating vocabulary lists: as learners watch, they can jot down new words they
encounter and, given the visual context, better remember their meanings and applications. 2.
Improved listening skills: cartoons are invaluable for enhancing your listening skills and
deepening your grasp of the language. Here’s what children can learn by watching their favorite
episodes: a) Accents and pronunciation: different characters might have different accents, from a
British accent in Peppa Pig to various American accents in The Simpsons. This diversity helps
learners familiarize themselves with a range of pronunciations; b) Active listening techniques: as
plots unfold, viewers must actively listen to follow along, training their ears to catch every word
and understand the narrative; c) Subtitle utilization: subtitles can be a powerful tool. By reading
while listening, learners can verify their understanding and receive immediate feedback; d)
Repeating and shadowing: cartoons allow learners to pause, repeat, and imitate (or shadow)
characters, enhancing their speaking and listening skills simultaneously. 3. Cultural insights.
When learners engage with a new language, they are not just decoding words and grammar; they
are immersing themselves in a world of unique practices, values, and ways of life. Cartoons, often
seen as simple entertainment, can be rich sources of these cultural insights. Each cartoon, whether
intentionally or not, provides a snapshot of the culture it originates from. The settings, the
interactions, the humor, and the conflicts in these shows mirror societal values and norms.
Watching an American cartoon might introduce children to customs such as Thanksgiving or how
apple pies are made. A British cartoon, such as Postman Pat, might provide insights into the
significance of tea. Here, we may notice element of intercultural aspect: similarity of British and
Kazakh people, significance of tea, in Britain it’s tea time during 3:00-5:00, as Kazakhs do “6ectix
mraiiel”. In one episode postman Pat stopped his job for a while to drink a tea. 4. Exposure to
diverse English accents. The global language of English has evolved into numerous dialects and
accents. Cartoons offer a unique opportunity to hear these variations. From the crisp British accent
in Peppa Pig to the distinct Australian twang in specific episodes of The wild Kratts, these shows
introduce learners to the rich tapestry of English sounds [13].

Teaching vocabulary to elementary EFL learners. To build a strong foundation for language
acquisition, learners need to master vocabulary, a fundamental aspect of language [8]. Vocabulary
plays an important role in language communication and should be introduced to learners at a young
age. However, teaching vocabulary to young learners can be difficult due to several factors. First,
many words have differences between written and spoken forms, making them difficult for learners
to understand [4]. Furthermore, the teaching and learning process can be uncomfortable, often
caused by a lack of innovation and creativity on the part of the teacher. As a result, many teachers
struggle to find effective ways to help students memorize vocabulary, which can lead to student
frustration and lack of interest in learning English [6]. Development in the teaching of language to
children has occurred across pedagogical boundaries [2]. The teaching of young ones necessitates
the consideration of three crucial aspects: cognitive, physical, and psychological development.
Educators must determine the appropriate level and content for teaching children, and provide
special attention to their language acquisition and communication with real-life situations. The
writers recommend cartoon videos as a means of teaching vocabulary to young learners, particularly
those at the middle-late level. In this section, we will discuss the characteristics of young learners,
methods for teaching vocabulary, and the use of videos to enhance language learning. When
teaching language to primary school learners, it is important to consider their unique characteristics
and needs. Their cognitive, physical, and psychological development should be taken into account
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in order to provide suitable teaching strategies and materials [3]. The acquisition of vocabulary is a
fundamental element of language learning and it is imperative to introduce it to elementary learners
from an early stage. Nevertheless, instructing vocabulary to young learners can present difficulties
because numerous words possess distinct written and spoken forms. Employing visual aids, such as
animated videos, can prove to be a successful technique in teaching vocabulary to primary school
learners, as it can captivate their attention and enhance the enjoyment of the learning process [5].
Based on Piaget's cognitive development theory (1964), there are four distinct stages of cognitive
development: sensorimotor, preoperational, concrete operational, and formal operational. Piaget
further categorizes young learners into three groups: infancy, early childhood, and middle-late
childhood. The middle-late childhood stage is of particular significance when it comes to the
teaching of English as a foreign language. In this phase, children have reached a level of
development where they are ready to embark on formal education within organized educational
systems [9]. They exhibit a natural curiosity towards novel concepts and have a strong desire to
expand their knowledge about various aspects of their own being, their physicality, their
environment, and the impact of external factors on their lives. This stage represents a crucial period
of transformation, molding their beliefs, principles, and perspectives about themselves, the
community they belong to, and the world as a whole. According to Piaget's (1964) research, the
cognitive development during middle and late childhood is characterized as the phase of concrete
operations. This is the time when children acquire logical and rational thinking abilities, as well as
the capacity for inductive and deductive reasoning. Hence, when it comes to teaching vocabulary, it
is essential for educators to go beyond simply searching for definitions in a dictionary and
incorporating them into sentences. Teachers must utilize a range of techniques to guarantee that
learners develop a profound comprehension of words and their contextual usage [10]. In contrast,
teaching vocabulary to young learners can be quite demanding due to the ongoing development of
their prior knowledge. Consequently, a researcher [7] presents a range of practical recom-
mendations for effectively instructing young learners. Primarily, incorporating visual aids such as
tangible objects, illustrations, disguises, and videos can facilitate the connection between new
words and their imagination, thus facilitating the construction of meaning [11]. Furthermore,
incorporating gestures and physical movements can aid young learners in comprehending the
concept behind a word, as they can associate it with their own actions. Additionally, repetition
serves as a powerful tool to support the memorization of new vocabulary by young learners, as they
can easily retain information through repeated exposure to words [10]. By utilizing these
techniques, educators can enhance the appeal and involvement of young learners in the process of
acquiring new vocabulary. By doing so, young learners can develop their language skills effectively
and grow their vocabulary knowledge.

The teaching design consists of three stages: pre-watching, whilst-watching, and post-
watching. In the pre-watching stage, the teacher will introduce the topic and the new vocabulary
that will be presented in the video. The teacher may also use some pre-watching activities, such as
brainstorming or discussing related topics, to activate students' prior knowledge and prepare them
for the video. The whilst-watching stage involves playing the video and allowing the students to
watch it. During this stage, the teacher can ask some questions to keep the students engaged and
focused on the content. The teacher may also ask some questions to check the students'
understanding of the new vocabulary introduced in the video. Finally, in the post-watching stage,
the teacher will lead a discussion about the video content, focusing on the new vocabulary and its
meaning. The teacher may also give some post-watching activities, such as vocabulary quizzes or
writing exercises, to reinforce the new vocabulary and ensure the students have understood it.

Example of using animated films during English language lesson. Grade: 4; Major Skill
:Enhancing vocabulary; Theme : Narrative; Name of animated film: Sesame Street; Materials:
Video, picture, handbook; Vocabularies Targets: Good and bad characteristics, the names of places.
Pre-watching activity: - Display images of Sesame Street characters and introduce them to the main

topic. - Present the students with vocabulary regarding the cartoon, such as inquiries about the
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physical features of the characters mentioned, the location of the events, and potential activities that
the characters might be engaging in. - After initiating a discussion by providing some questions,
inform the students that they will be viewing a video about Sesame Street. Whilst-watching activity:
Ask the students to catch some aspects while they are watching the video. Those aspects are about: -
Characters. -The characteristics of characters. - The setting of place. Post-watching activity: -
After watching the video, provide students with questions that are related to the story. - Emphasize
the personalities of each character, the order of events in the plot, the location, and other pertinent
details. - Introducing new or commonly used vocabulary from the video, such as words describing
emotions like anger, fear, and worry, to enable the students to learn and apply them during
discussions. -After the discussion, allow the students to recount the Sesame Street story in their own
words.

Tips for choosing the right cartoons. Navigating the vast world of cartoons for English
learning can be overwhelming. Not every animated show is designed for English learning, and
among those that are, the effectiveness can vary. To streamline the selection process, we’ve
highlighted several key factors to consider: 1) Age-appropriate content. Choosing a cartoon
suitable for the viewer’s age ensures the content is engaging and relatable. While a toddler might
appreciate the colorful visuals of Peppa Pig, a teenager might connect more with the themes
of Avatar: The last airbender. Age-appropriateness isn’t just about the storyline. The complexity of
the language used varies. Younger viewers might enjoy cartoons with a more straightforward
dialogue, while older learners can tackle more intricate plots and vocabularies. 2) Educational
cartoons vs. entertainment. Educational cartoons, such as Dora the explorer or Sesame street, are
designed with the specific intent of teaching. They often incorporate repetitive phrases and clear
enunciation and are structured for learning. Purely entertainment-driven cartoons, such as The
Simpsons or Rick and Morty while not explicitly educational, can offer exposure to cultural
references, slang, and natural conversational English. 3) Cartoons with subtitles. Watching with
subtitles can boost comprehension and retention. By reading and listening, learners often pick up
words and phrases. Subtitles provide the advantage of pausing and revisiting challenging sections.
They also benefit those who might struggle with different accents or rapid speech. 4) Accessibility
and availability. With the rise of streaming platforms such as Netflix, Disney+, cartoons suitable
for learning English have become more accessible. Many platforms offer a vast library of shows
with subtitle options in multiple languages. There are also plenty of free episodes featured
on YouTube, and learners will even find 24/7 streams of many popular cartoons. It’s essential to
check for regional restrictions. While some cartoons might be accessible in one country, they might
not be available in another. Virtual private network services can help you avoid this, or you can
purchase DVDs instead. 5) Scheduling cartoon time. - Routine over random: Establishing a
regular cartoon-watching routine can maximize the benefits. Rather than watching cartoons
randomly, set aside a specific time each day or several times a week to do so. - Manageable
durations: A consistent 20 — 30-minute session can be more effective than occasional extended
viewings. It’s long enough to immerse yourself yet short enough to retain focus and absorb content.
6) Theme and language. According to Rasyid, when using cartoon videos in the classroom, it is
important for teachers to keep in mind two main criteria: theme and language. The theme should be
relevant to the topic being taught in the class, as good cartoons often have a story and a moral or
lesson to teach. Therefore, teachers need to carefully select cartoons that align with their teaching
objectives. In addition, the language used in the cartoon should also be considered [1]. While some
cartoons contain mostly action with minimal dialogue, others may have many different voices and
sound effects, making it difficult for young learners to understand. Teachers should choose cartoons
that use language appropriate for the level of their students, with simple vocabulary and sentence
structures. By doing so, students can benefit from exposure to children's language and improve their
listening and comprehension skills. Overall, by following these criteria, teachers can effectively use
cartoon videos as a teaching tool to engage young learners and help them link their imagination to
the real world [12].
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Conclusion. Teaching vocabulary to elementary learners can be quite challenging as they are
still developing their language skills. However, the use of videos has become a popular innovation
in the pedagogical context to enhance language competence. This strategy benefits both teachers
and students. For teachers, it is an innovative way to improve students' skills using visual aids and
videos. For students, it provides at least three advantages. Firstly, it helps them understand the
meaning of words in a fun and engaging way. Secondly, videos can capture their attention and make
learning more enjoyable. Finally, videos can improve students' learning activities by encouraging
active participation and interaction. It is important for teachers to carefully select appropriate videos
based on the age and cognitive development of their students to achieve the best results. Moreover,
teaching vocabulary to young learners is crucial for their language development. Using videos to
teach vocabulary is an effective way to make the learning process more engaging and fun.
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THE USE OF ANIMATED FILMS IN TEACHING EFL
TO PRIMARY SCHOOL STUDENTS

Abstract

This article explores the use of animated films in teaching English as a Foreign Language (EFL)
to primary school students. The theoretical background supporting the use of animated films is
discussed, including Vygotsky's sociocultural theory and zone of proximal development. A mixed-
methods approach was used to investigate the effectiveness of animated films, with 26 primary
school students aged 7-8 years old participating in a two-month study. The results showed a
significant improvement in students' language skills, including vocabulary acquisition, sentence
structure, and confidence in using English. The article discusses the benefits of animated films, such
as their multisensory experience and exposure to authentic language use and culture. Examples of
effective animated films for EFL teaching are provided, such as "Finding Nemo" " and "Toy Story
". Overall, the article concludes that animated films are a valuable resource for teaching EFL to
primary school students and can enhance language skills in an engaging and fun learning
environment.

Keywords: primary school learners, animated films, lesson plan, language skills.
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HNCITIOJIb3OBAHUE AHUMALIMOHHbBIX ®NJIBMOB B ObYYEHUH
AHT'JIMUCKOMY SA3BIKY YUAIIIUXCA HAYAJIBHOM IITKOJIBI

Annomayus

B sT0i1 cTaThe uccnenyeTcs UCIoab30BaHNE aHUMAILMOHHBIX (PMIIBMOB ITPHU 00yYEHUH aHTIIHiC-
KOMY $3bIKYy KaK MHOCTPAaHHOMY Yy4alluXcs HadaabHOM mIKoibl. OOCYKIAIOTCS TEOpPETHYECKHE
OCHOBBI, MOJICP>KUBAIOLINE HCIOJIb30BaHUE AHMMALMOHHBIX (PUIBMOB, BKIIIOYAs COLMOKYIb-
TypHyI0 Teopuio BrIrorckoro m 30oHy Ommkaiimero paszButus. ns usydeHus >3QpQpeKTUBHOCTH
aHMMAIMOHHBIX (PUIBMOB HCIOJIB30BAJICS MOJXO/ CO CMEIIAaHHBIMU METOJaMHM, B JABYXMECSYHOM
HCCIIEIOBAHUY MPUHSUIM ydacThe 26 ydalmuxcs Ha4aJIbHOM HIKOJIBI B Bo3pacte 7-8 neT. Pe3ynbTaThl
MOKa3aJid 3HAYUTENIbHOE YIIYUIIEHHE S3bIKOBBIX HABBIKOB Yy4YalllUXcs, BKJIIOYas NPHOOpETeHHe
CJIOBAPHOTO 3amaca, CTPYKTypy HpPEMIOKEHUNM W YBEPEHHOCTb B HCIOJIB30BAHWU AHTIIMHCKOIO
a3blka. B cratbe 0OCYXJalOTCS TNPEeHMYIIEeCTBAa AaHUMAIMOHHBIX (UIBMOB, TakWe KakKk MX
MYJIbTUCEHCOPHBIN OMNBIT M 3HAKOMCTBO C AayTE€HTUYHBIM HCIIOJIb30BAHHMEM SI3bIKa U KYJIbTYpHI.
[TpuBonsaTcs mpuMepsl 3PPEKTUBHBIX aHUMAITMOHHBIX (PUITBMOB /711 00yUEHHUsI aHTJIMICKOTO SI3bIKA
KaKk MHOCTpaHHOMY, Takux kak "B momckax Hemo" m "Hcropus mrpymek". B nenom, B crathe
JieNlaeTcsl BBIBOJ O TOM, YTO aHUMAIMOHHBIE (PUIIBMBI SBISIOTCS LIEHHBIM PECYPCOM Uil O0yUYeHHUs
AQHIVIMMCKOMY SI3BIKY YYallMXCsl HadaJlbHOW WIKOJIBI M MOTYT YJIYYUIUTh SI3bIKOBBIE HABBIKH B
yBIIEKATEIBLHON U Beceon yueOHOM cpefe.

KutoueBble cioBa: yuyamiuecs HadaJlbHOM IIKOJIBI, aHUMAIMOHHbIE (WIbMBI, IUIaH YpOKa,
SI3bIKOBBIE HABBIKH.
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HIETEJ TITH OKBITY/IA BACTAYBIII CBIHBIIT OKYIIBLJIAPBIHA
AHUMALIMSUIBIK ®UJILMIEPAIH KOJJIAHBLTYBI

Anoamna

Byn makanana G6acraybill ChIHBIN OKyHIbUTapbiHA arbUTbH TiiH Iller Timi perinne okpITyAa
AaHUMAIVSUTBIK ~ QUIBMIEPIH  KOJJAHBUIYbl — KapacThIpbUIaAbl. AHUMALMUIBIK  QuisMaepai
KOJIJIaHY/Ibl KOJITAUTBIH TEOPUSUIBIK HETi3, OHBIH IMIHIE BBITOTCKUNUIIH OICYMETTIK-MOJACHH
TEOPHUACHI MEH MPOKCHMAJbJAbl JaMy aiiMarbl TaJdKbUIaHAAbl. AHUMALMSIBIK (QUIbMIEPIIH THIM-
JUTITIH 3epTTey YIIIH apanac dJicTep KOJIAHBUIABI, €Ki allJIbIK 3epTTeyre 7-8 »ac apayibIFbIHIaFbI
26 OGacrayblll CHIHBII OKYIIBUIAPHI KAThICTH. HoTmxkenep OKyIIbUIAPABIH TUIAIK JaFAbUIaPBIHbIH,
COHBIH IIIiHAE CO3MIK KOpPBIH MEHIEpYIiH, COiyieM KYpPBUIBIMBIHBIH JKOHE aFbUINIBIH TUIIH
KOJIJIaHyFa JIereH CEHIMIUTIKTIH alTapibIKTail jkakcapraHblH KepceTTi. Makanaia aHuMAaIUsIIbIK
bUIBMACPAIH MYJIBTHCEHCOPIIBIK TOXKIpHOECi )KOHE TIIIIH MIBIHAWBI KOJIAHBUTYBl MEH MOJICHUETIHE
ocep €Ty CHUSKTBI apTHIKIIBUIBIKTaphl TalkbUIaHanael. llleTen TiniH OKbITyFa apHanraH "Hemonbl
Taby" xone "OWbHIBIKTAp Tapuxpl" CHSAKTH THIMII aHUMAIVSUIBIK (QHIBMICPIIH MBICAIIAPhI
kentipinred. Tyractail anfaHjga, Makajlaga aHUMAUUSIBIK QUIbMIEp OacTaybllll CHIHBII
OKYIIBUIAPbIHA aFbUIIIBIH TUTIH IIETeN Tl PeTiHAe YHPeTy YUIiH KYHABI pecypc OOJBIN TaObLIa bl
OHE KBI3BIKTHI opl KOHUIAI OKYy OpTachlHAa TUIMIK JaFAbUIapAbl KETUIAIpe alaabl JereH
KOPBITBIH/IBIFA KEJIII.

Kiar ce3nep: Oactaypllll CBIHBII OKYIIBUIAPHI, aHUMALUAIBIK (GUIBMIEP, cabak >KOCHapsl,
TUTIK JaFapUIap.

Introduction. English as a Foreign Language (EFL) teaching can be a challenging task,
especially when it comes to young learners. It is crucial to engage them in fun and interactive
activities to make the learning process enjoyable and effective. Animated films have been proven to
be a valuable tool in teaching EFL to primary school students. This article aims to explore the
theoretical background, methodology, findings, discussion, and examples of using animated films in
the EFL classroom, as well as draw appropriate conclusions.

Aim of the article:

This article aims to investigate the potential of using animated films as an effective tool for
teaching EFL to primary school students.

Obijectives of the article:

1. To identify the advantages and challenges of integrating animated films in EFL classes for
primary school students.

2. To explore the impact of animated films on language acquisition and learning motivation.

3. To develop sample lesson plans that leverage animated films for EFL instruction.

4. To analyze student feedback and experiences regarding animated film-based lessons.

Theoretical background. This article draws upon existing theories and research on the
significance of incorporating visual stimuli, storytelling, and animation in primary school education.
The work of Lev Vygotsky, Jerome Bruner, and Pauline Gibbons, among others, establishes the
theoretical basis for using animated films in EFL classrooms. Several theories support the use of
animated films in EFL teaching. According to Vygotsky's sociocultural theory, learning is enhanced
through social interaction. Animated films provide a platform for students to engage with the
content and develop their language skills. Moreover, Lev Semyonovich Vygotsky's zone of
proximal development (ZPD) theory suggests that students can learn best when they are challenged

with tasks slightly above their current level of development. Animated films allow teachers to select
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appropriate materials that match students' language proficiency levels and gradually increase
complexity.

When cartoons first appeared, they were used to entertain children, but later they came to be
used in a variety of fields, including education, advertising, and trade. And television has played a
major role in the use of animation and in making it a powerful tool for language learning [11].

It is said that children are often shaped by animation, but not all of them. Animated films can
have both positive and negative effects on children because they arouse their interest. Too much
time spent watching them can cause mental, emotional and behavioral problems in children and
even affect their health [8]. Some animated films contain violence, and children who watch them
will exhibit aggressive behavior and a tendency to violence, as demonstrated by cartoon characters
[9]. Watching cartoons also has disadvantages, such as vision and mental health problems, as well
as the fact that children delay biological needs such as eating and going outside and sleeping and
etc.[7], [8]. Some animated films contain things that should not be shown to young children. Most
children are unable to distinguish between reality and fiction and act according to the cartoons.
Additionally to such negative impacts animated films also have positive influences. For example,
educational cartoons help children establish their creativity and imagination. Such animations can
contribute to children's language development and cognitive and conceptual development [3], [10],
[12]. We have found that some animated films help teachers to demonstrate many concepts in a
short time.

Visualization can enhance understanding and is considered an effective and useful tool [2], [4].
As noted earlier, animated films with violent content increase children's prejudice against violence.
This is because children imitate the actions of the heroes and characters in the cartoons they watch.
However, it should be noted that animated cartoons with prosocial content have a positive impact
on children [13].

Methodology. To gather findings and information, a comprehensive review of literature,
learning resources, and research articles related to the use of animated films in EFL education for
primary school students has been carried out. The qualitative data collected from these sources will
be synthesized and analyzed to fulfill the objectives of the study.To investigate the effectiveness of
using animated films in teaching EFL, a mixed-methods approach was conducted. The participants
were 26 primary school students aged 7-8 years old. The study spanned over a period of two months
and comprised of two phases: pre-test and post-test. During the intervention phase, animated films
were incorporated into regular EFL lessons, along with other interactive activities such as
discussions, role-plays, and worksheets.

Findings. The results of the study revealed a significant improvement in students' language
skills after the intervention period. The average scores on the post-test showed a 30% increase
compared to the pre-test scores. The students demonstrated enhanced vocabulary acquisition,
improved sentence structure, and increased confidence in using English in various communicative
contexts. Additionally, qualitative data gathered from surveys and interviews indicated that the
students enjoyed the animated films and found them engaging and helpful in their language learning
journey.

Discussion. The findings suggest that animated films are an effective tool for teaching EFL to
primary school students. They provide a multisensory experience, combining visual and auditory
cues, making the learning process more enjoyable and memorable. Additionally, animated films
expose students to authentic language use, cultural aspects, and different accents, allowing them to
develop their listening and comprehension skills. The interactive nature of these films also
encourages students to practice speaking and participating in classroom discussions, fostering their
oral fluency.

Examples of Animated Films. Several animated films have proven to be effective in teaching
EFL to primary school students. For instance, "Finding Nemo™" can be used to teach ocean-related
vocabulary, sentence structures, and cultural aspects. "Toy Story™ is valuable for teaching parts of
the body, emotions, and storytelling skills. "Zootopia" provides an opportunity to explore animal
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vocabulary, habitats, and problem-solving skills. These examples demonstrate the versatility and
adaptability of animated films in the EFL classroom.

Examples of Lesson Plans:

1. Theme: Animals

— Film: "Finding Nemo"

— Objectives: Introduce animal names, characteristics, and habitats.

— Activities: Pre-viewing discussion, watching with subtitles, post-viewing comprehension
exercises, group discussions on ocean life.

Pre-viewing discussion: — Ask students what they know about the film Finding Nemo.
Encourage them to draw, write or talk about their ideas about the film. Introduce learners
vocabulary beforehand that might face while watching the film (fish, shark, clownfish, starfish,
seahorse, turtle, reef, ocean, sea, boat etc.).

While-viewing activity: — Encourage students to think about the animal characters of the film,
focusing on interesting aspects like character's appearance, habitat, food preferences, predators and
their movements.

Post- viewing worksheet with several tasks:

1. Match the names Nemo, Mr. Ray, Sheldon, Pearl, Tad, Peach, Bloat, Gill, Gurgle, Jacques to
the pictures.

2. Answer the questions:

e Who is Marlin?;

e What kind of animal is Nemo?

e What are the colors of Dory?

e What kind of animal is Crush?

e How old is Crush?

e What does Dory suffers from?

e What are the colors of Nemo?

e How did Marlin feel when he was inside the whale?

3. Put the story in right order and number the pictures (you can colour them later):

() Dory and Marlin are looking for Nemo. They have an adventure in the sea;

() Nemo and his father live happily in a beautiful reef;

() Nemo is in the aquarium with new friends;

() Nemo’s friends manage to escape from the aquarium;

() Marlin is very sad looking for Nemo and Dory is helping him.

Conclusions: Animated films are a valuable resource for teaching EFL to primary school
students. They provide an engaging and interactive platform to enhance language skills and create a
fun learning environment. The findings of this study support the use of animated films in EFL
teaching, as they facilitate vocabulary acquisition, improve sentence structure, and boost students'
confidence in using English. Incorporating animated films into the curriculum can significantly
contribute to the success of EFL programs for young learners.

Nevertheless, it is crucial to carefully select films, establish clear pedagogical objectives, and
facilitate guided discussions to ensure optimal learning outcomes.
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OKBITYJBbIH KOTHUTUBTIK 9JICTEPIH KOJIJIAHY APKBLJIBI OPTA MEKTEI
OKYIIBLIAPBIHBIH WIMOMAJIBIK BIIIMJIEPI MEH INEBEPJIITTH JIAMBITY

Anoamna

byn 3eprTey JKYMBICBI KOTHUTHBTIK OKBITY O/ICTEpiH MaiiiadaHa OTBIPBIN, KalMbl OiTiM
OepeTiH MeKTeNl OKYIIbUIAPBIHBIH HJAMOMa TIPKECTEPIH MEHrepTyre OarbITTaldfaH. 3epTTeyIiH
MakcaThl — WAHOMANapbl OKBITYAAaFbl KOTHUTHBTIK TOCUIAEPIIH THIMALUITIH TEKCEpy >KOHE
aFBUTIIBIH MMOMACHIH KOJJIAHY JaFJIbUIAPBIH JaMBITYJIBIH OHTAMIBI CTpaTeTHsIapblH aHBIKTAY.
3epTTey OapbIChIHA MPAKTHKAIBIK JKYMBICTA KOJJIAaHyFa OOJAThIH TAaHBIMJBIK OAICTEp HETi3iHIe
uaoMasapsl OKbITYABIH THIMJI CTpaTerusiapbl aHbIKTaNa bl Jen KyTutyne. by 3eprrey ekiHmii
TiJ1/Ie UAMOMaap bl OKBITY SICTEMECIH JKacay YIIiH MaHBI3/IbI )KOHE OPTa MEKTEI OKYIIbUIAPhIMEH
KYMBIC ICTEUTIH MyFajimjaepre naigansl O0omysl MyMKiH. JKanmbl aiiTkaHaa, Makajga aBTOpJIaphbl
aFBUIIIBIH TUTIHIETI MIUOMATUKAIBIK TIPKECTEPJi OKBINM YHPETYAl KOTHUTHUBTIK TOCUT asChIHIA
JKY3ere achIpbLTy MaHbI3ABUTBIFBIHA HA3ap ayaapabl.

Kiar ce3aep: TypakTsl TipeKTep, UIMOMATUKAIBIK OiTIM, TaHBIM, €CTE€ CaKTay, OpTa MEKTeTl,
aybICTIAJIbI MaFbIHA.

15




Becmnux KazHITY um. Abas, cepus «Ilonusasviunoe obpasosanue u unocmpannas gunonocusny, Ne4(44), 2023 e.

bativipxan )/.E.l, Kemenbexoea 3.4.°

lMazucmpaHm 2 kypca KazHIIY umenu Abas
KaHO. unon. Hayk

PA3PABOTKA OCO3HAHUS 1 YMEHMS UCITIOJIb30BATD HIUOMBI
YYAIIUMUCA CPEJHEHU IKOJIbI C IOMOIIbIO KOTHUTUBHBIX METO/IOB B
HPENIOJABAHUY AHTJIMACKOI'O KAK HHOCTPAHHOT O SI3BIKA

AnHomayus

JlaHHOE HCCJICIOBaHUE COCPEAOTOUYCHO Ha PAa3BUTHHU IMOHMMAHHUS M YMEHHS HCIOJIb30BaHUS
UIOM YYaIIUMUCS CPEIHEH IIKOJIBI C UCIOJIb30BaHUEM KOTHHUTHBHBIX METOIOB B IPEMOJIaBAHUH
AHTJIMACKOTO KakK MHOCTPAHHOrO s3blka. Llenmb uWcciieqoBaHMs —3aKIO4YacTcs B HM3YyUCHUHU
3¢ (HEeKTHBHOCTH KOTHUTHBHBIX TOJXOJOB B IMPEIMOJaBAaHUN UIHOM U OMPEICICHUH ONTUMAIbHBIX
CTpaTerui JUIsl Pa3BUTHS HABBIKOB MX HCITOJIB30BaHUsA. OXKUIASTCS, YTO JTaHHAS CTAThs OMPEICITUT
3¢ (HeKTHBHBIC CTPATETHH IS MPETOJaBaHUs UIMOM Ha OCHOBE KOTHUTHUBHBIX METOJIOB, KOTOPBIC
MOTYT OBITh NPUMEHEHBI Ha IMpaKTHKE B paboTe ¢ ydyeHHMKaMu. JlaHHOE HCCIeOBaHHE HMEET
BXHOE 3HAYCHUE TSI Pa3paOOTKH METOOJIOTHH MPEIOJaBaHUs UIMOM HAa BTOPOM SI3BIKE U MOXKET
OBITh TMIOJIC3HBIM ISl YYHTENeH, paboTalIUX C YYalMMHCS B CPEIHHUX 00pa3oBaTEIbHBIX
VApEeXKICHUAX. B 11e10M, aBTOPBI CTaThU 00OPAIIAOTCS K 3HAYUMOCTH U3YICHHS AaHTITMHCKUX HIAOM
W MX TMpErnojaBaHUs B paMKaX KOTHUTHBHOTO IIOJIXOJa B CpPEAHEH WIKOJE MPH HU3YYCHHH
AQHTJIUHCKOTO S3bIKa KaK MHOCTPAHHOTO.

KioueBble cJ10Ba: MIMOMBI, HIMOMATHYECKAs OCBEIOMIICHHOCTb, IO3HAHUE, IIAMSITh, CPEIHSISA
ITKOJIa, TICPEHOCHOE 3HAYCHHE.
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DEVELOPING IDIOM AWARENESS AND PROFICIENCY IN SECONDARY
EFL STUDENTS WITHIN COGNITIVE TEACHING METHODS

Abstract

This research work focuses on developing familiarity and idiomatization skills in secondary
education students using cognitive learning methods. The purpose of the paper is to examine the
effectiveness of cognitive approaches in teaching idioms and to determine optimal strategies for
developing skills in idiomatic use of a second language. It is expected that article will identify
effective strategies for teaching idioms based on cognitive methods that can be applied in practical
work with students. This study is significant for the development of methodology for teaching
idiomatic expression in a second language and can be useful for teachers working with students in
secondary educational institutions. In general, he authors of the article address the significance of
learning English idiomatic expressions and teaching them within the scope of cognitive approach in
secondary EFL education.

Keywords: idioms, idiomatic awareness, cognition, secondary school, figurative meaning.

Introduction. Learning idioms and improving skills are important aspects of learning English
in high school. Idioms are phrases and expressions that differ from individual words, have an
unusual meaning, and are often used in everyday English communication. However, EFL learners
may find it difficult to understand and use expressions. Idioms are often difficult to understand with

a simple literal translation and require knowledge of context and culture. Foreign researchers are
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unanimously of the opinion that adequate perception of a foreign language is completely impossible
without knowledge of idioms. Thus, D. Burke argues that “if a person learning a language does not
understand idioms, he will never be able to integrate into the linguistic and cultural community of
the country of the language he is learning, he will forever remain an outsider” [1, p. 1]. T. Cooper,
in turn, notes that “sooner or later, inaccurate use of idioms will lead to difficulties even for a
student with an excellent command of grammar and a high level of vocabulary” [2, p. 259]. Many
other Western scholars have emphasized the frequency of use of idioms in spoken language, in
print), in other media (radio, television), and in films. But not only foreign researchers note the
advisability of studying idioms, many Russian experts also note ignorance of idioms as one of the
reasons for the cultural barrier, which “seems to be made of absolutely transparent glass and is
imperceptible until you break your forehead against this invisible barrier” [ 3, p. 34]. Thus,
scientists unanimously came to the conclusion that students often encounter idioms, especially in
everyday situations. Thus, scientists concluded that students often encounter idioms, especially in
everyday life. Accordingly, along with the importance of knowing English idioms for students, the
importance of teaching them in school using correct methods increases.

In recent years, the concept of cognitive approach focused on the processes of speech
perception, memorization and language use has been actively developed in the field of foreign
language teaching. Cognitive learning methods involve the active participation of students in the
learning process and the use of strategies based on understanding.

The purpose of this study is to study the development of idiomatic skills and abilities of
students in general education institutions with the help of cognitive pedagogy. Our goal is to
identify effective idiom teaching strategies that will help students improve their ability to
understand and use idioms in an English-speaking environment. In the future, the goal is to analyze
the existing theoretical bases of the cognitive methods of education for tolerance, to develop and
use methods based on the principles of cognitive psychology, to conduct experiments with students
as a model. We hope that the results of this study will serve as a reference for teachers who teach
high school students and contribute to the development of second language teaching practice.

Cognitive approach to language teaching. The methods section of this research paper outlines
the approach taken to investigate the effectiveness of the cognitive approach to teaching English
idioms to secondary EFL students. The cognitive approach to teaching language is a methodology
that emphasizes the mental processes involved in language acquisition and comprehension. It
recognizes that language learning is not solely dependent on memorization and repetition, but also
involves higher-order cognitive skills such as critical thinking, problem-solvinglt recognizes that
learners actively engage in cognitive processes such as attention, memory, and problem-solving
when learning a new language (Ramos, 2012). In this approach, teachers facilitate language
learning by providing students with opportunities to engage in meaningful and authentic language
use. They create a supportive and interactive learning environment where students can actively
construct their knowledge and understanding of the language. This approach also incorporates the
use of authentic materials and real-life contexts to enhance students' language skills and enable
them to effectively communicate in various situations.

Incorporating idioms into English lessons. Adding idiomatic phrases in vocabulary teaching
process can deepen students’ understanding of language and expand their lexical knowledge,
additionally idiomatic awareness. For instance, integrating ‘“weather” idioms into weather
vocabulary for A2 educators. Several strategies was recommended for incorporating multiple
idioms into English lessons by authors:
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Title

Objectives

Procedure

Example

Idiom of the Day

The regular exposure
helps students build a
repertoire of idiomatic
expressions over time.

Introduce a new idiom
at the beginning of
each class or week. Di-
scuss its  meaning,
provide examples, and
encourage students to
use it in their conver-
sations or writing thro-
ughout the day or
week.

Idiom: "Under the weather"
Meaning: Feeling unwell or not
in good health.

Provide a few examples:

"l won't be able to come to
school today, I'm feeling a bit
under the weather."

Each day, select a student to
share a sentence where they
used the idiom "under the

Idiom Wall
Bulletin Board

or

The visual display ser-
ves as a constant
reminder and referen-
ce for students.

Create an "lIdiom Wall"
in the classroom where
you display idioms and
their meanings. Add
new idioms perio-
dically, and encourage
students to use them in
their writing or
speaking.

weather."

Visual

Representations

Visual representation
can enhance students'

comprehension  and
aid in memory
retention.

Use visual aids, such as
pictures or drawings, to
illustrate the literal and
figurative meanings of
conceptual idioms.

Snowed under Under er Head in the clouds
Having too much to do. Feeling sick, lacking energy. Have unrealistic ideas

understanding of
idiomatic expressions
and their usage.

reports, news articles,
or songs that contain
weather idioms.
Encourage students to
identify and analyze
the idioms in these

Weather  Idiom Engage students in | For instance, you can create a
Games interactive games that | weather idiom matching game
involve weather | where sts match idioms with
idioms. their meanings or complete
sentences. You can also
organize a weather idiom
charades game where students
act out the idioms for their
classmates to guess.
Weather  Idiom | It encourages students | Assign writing tasks | For example, ask them to write
Writing Tasks to apply the idioms in | that require students to | a story or a persuasive essay
their own writing and | incorporate  weather | using a certain number of
reinforces their under- | idioms  into  their | weather idioms.
standing. compositions.
Weather  Idiom | It allows students to | Assign students differ-
Role-Plays practice using idioms | rent weather idioms
in a creative and | and have them create
interactive way, pro- | role-plays or  skits
moting fluency and | incorporating those
confidence in their | idioms.
language skills. It also
encourages teamwork
and collaboration.
Authentic This  exposure  to | Supplement classroom | newspapers, magazines, books,
Materials authentic language | materials with auth. | podcasts, songs, movies, TV
helps develop a better | resources, such as | shows, social media posts,

advertisements, and more.
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materials.
Weather  Idiom | It allows them to |[Have students create | Each group or student can take
Storytelling practice using idioms | their own stories or | turns presenting their story or
in a meaningful and | narratives using a | reading it aloud. Students can
imaginative way, | combination of | comment on the usage of the
while also developing | weather idioms. idioms, the overall story
their storytelling structure, and the creativity of
abilities. their writing.

Authors emphasized that, it’s essential to provide ongoing support and feedback for students to
learn and use weather idiom expressions. The goal of teaching several weather idioms to secondary
EFL learners is to enhance students' language proficiency and expand their lexical repertoire. By
focusing on weather idioms, students can achieve the several results, such as enriched vocabulary
and comprehension, enhanced communication and 4 language skills, cultural awareness (as they are
often rooted in the cultural and historical contexts of English-speaking countries), contextual
understanding.

Overall, by teaching idiomatic phrases, english teachers can provide students with a valuable
tool for efficacious communication and a profound comprehension of the target language. These
idioms not only enrich students' vocabulary, but also enhance their overall language proficiency,
cultural awareness, and ability to interpret and use idiomatic expressions in a variety of contexts. It
might be challenging learning and teaching idioms but is a rewarding experience. Non-English
speakers will enjoy learning idioms because it expands their overall understanding of the English
language.
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USING GAME TECHNOLOGIES
IN ENGLISH LESSONS

Abstract
Game — it is an effective way to improve the quality and efficiency of learning a foreign

language. The use of games gives good results, increases the interest of the children for the lesson,
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allows teacher to concentrate their attention on the main - the mastery of language skills in a natural
situation, the communication during the game. Games help children become creative individuals,
teach to be creative.

Keywords: educational games, activation of vocabulary, activation of grammar, educational
motivation, communicative activities of children.

Introduction.Teaching foreign languages is a very exciting and very responsible activity. New
times require teachers to take a new approach to this problem.

A significant role in teaching foreign languages, especially English, belongs to the use of
educational games or game exercises. The game sharpens the mental activity of students; It is
through play that children learn social functions, norms of behavior, and develop comprehensively.
The developmental significance of play lies in its very nature, because play is always about
emotions. And where there are emotions, there is activity, there is attention and imagination, there
is thinking at online casinos [1; 115].

According to the purpose of use of the game, there can be:

e entertaining (carried out to relieve fatigue);

e educational (conducted with the aim of forming, deepening and improving practical skills in
the language, testing them).

Methods. You can use various visual aids, for example: diagrams, pictures, tables, slides, lotto.
Games can be organized individually, in pairs or in groups. The power of the game is in its
universality, versatility, in the ability to easily and fruitfully, freely achieve significant results in the
formation of a child’s personal qualities.

Younger schoolchildren enjoy learning tongue twisters, coming up with various situations using
dialogic and monologue speech, playing games such as “Are you paying attention?”, “Ball game”,
“Find an object”, “Guess the name”, “Story based on a picture” ", "Who is bigger?", "Picture", etc.

Students in grades 5-6 prefer competitive games. During the lessons, interest in new material
increases, and an incentive to complete homework appears, because only deep knowledge gives
students the opportunity to express themselves and defeat their opponents. The spirit of competition
and the desire to assert oneself are excellent motives for learning languages.

High school students enjoy participating in discussions on proposed topics, expressing their
opinions on films and plays they have watched, and composing and solving crossword puzzles. At
this age, students have a need to communicate, to have close contact with each other, and game
moments break down barriers between them and create conditions for equality in speech
partnerships.

Results .The role of games in English lessons is enormous. It is a good way to activate
vocabulary, grammar, practice pronunciation, and develop speaking skills. Thus, an educational
game is a type of student activity in a lesson during which educational tasks are solved in a playful
way. The game arouses the interest and activity of children and gives them the opportunity to
express themselves in activities that are exciting for them, promotes faster and more durable
memorization of foreign words and sentences. The use of games in foreign language lessons helps
the teacher to better reveal the personal potential of each student, his positive personal qualities
(hard work, activity, independence, initiative, ability to work in a team, etc.), maintain and
strengthen learning motivation [2; 18].

Games are an active way to achieve many educational goals.

You can use games to reinforce the material covered.

Games are an excellent way to motivate students and get them active in class (or to thank them
for their cooperation).

After a difficult oral exercise or other tiring activity, a fun game is the perfect way to relax.

Games help relieve inhibitions, especially if the element of competition is eliminated or minimized.

Fast spontaneous play increases attention, enlivens, and improves perception.
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The game allows the teacher to correct students' mistakes quickly, without allowing them to
become deeply ingrained in memory.

Discussion.Games make learning fun, which increases motivation to learn.

Game activity in the learning process performs the following functions [3; 22]:

1) The educational function is to develop memory, attention, and perception of information.

2) The educational function is to cultivate such qualities as politeness, attentive, humane
attitude towards a playing partner; a sense of mutual assistance also develops.

3) The entertainment function consists of creating a favorable atmosphere in the lesson, turning the
lesson into an interesting and unusual event, an exciting adventure, and sometimes a fairy-tale world.

4) The communicative function is to create an atmosphere of foreign language communication,
unite a team of students, establish new emotional and communicative relationships based on
interaction in English.

5) Relaxation function is the removal of emotional stress caused by the load on the nervous
system during intensive learning of the English language.

6) The psychological function consists of developing the skills to prepare one’s physiological
state for more effective activities, as well as restructuring the psyche to assimilate large amounts of
information.

7) The developmental function is aimed at the harmonious development of the personal
qualities of students.

Depending on the goals and objectives of the lesson, various games can be used. They can be offered
in the process of consolidating educational material at the stage of its activation in students’ speech.

Phonetics games

Goals:

* training students in pronunciation of English sounds;

« formation of phonetic hearing skills.

Among the phonetic games used at the initial stage of learning are riddle games, imitation
games, competition games, games with objects, and games for attentiveness.

* What sound did I have in mind? (riddle game)

The teacher names a chain of words in which the same sound occurs. The first person to guess
gets the right to make his own riddle. For example: fat, map, cat, dad.

* Name the word (game with an object)

The teacher throws the ball to the students one by one; Students name the word with the hidden
sound.

* True-false (game of attentiveness)

The teacher names the sounds, pointing to letters and letter combinations, and the students must
detect and correct the error, if any.

* If you hear it, sit down (Sit for sounds)

The game starts standing. The teacher asks the players to sit down if they hear words starting
with a certain sound. For example:

‘I am going to say four words. Sit down when you hear one that begins with the sound [t]
Ready? DISH, VERY, THAT, TIDY....

Lexical games

Goals:

» train the use of vocabulary in situations close to natural settings;

« intensify the speech and thinking activity of students;

* develop students' speech response.

When teaching vocabulary, it is advisable to use games on cards, pictures, riddles, crosswords,
chainwords, games like “Find the word”.

*Secret Letters

Students are given words to name animals. They are missing letters. Students must insert them.

*Memory Game
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Match the words and write pairs of words:

Attractive air....

Caring sweater......

Clean girl......

Turned-up horse......

Woolen nose....

Strong mother....

* Lottery

Team representatives take turns taking out cards with words written on them from the box and
distributing them into categories. For example: “Clothes” - “Shoes” or “Healthy food” - “Unhealthy
food”.

Grammar games

Goals:

« teach the use of speech patterns containing certain grammatical difficulties;

* create a natural situation for using these speech samples;

* develop speech activity and independence of students.

Games:

* Nonsense

The teacher makes a statement that is not true, for example: “We wear school uniform when we go to
the theater.” Students correct the phrases: “We do not wear uniform when we go to the theater.”

» Twenty Questions

The teacher thinks of an object or person (for example, a classmate). The rest of the students,
asking general questions, must guess it:

Is he (she) taller than me? - Yes, he is.

Does he (she) study better than me? - No, he doesn't.

Is his (her) hair longer than mine?..

* Hide-and-seek in a picture

The teacher hangs up a picture of furniture. Students must mentally hide in the picture. The
driver is selected. Students start looking for him: Are you behind the wardrobe? - No, | am not. The
one who guessed right gets the right to hide.

Spelling games

Goal: practice writing English words.

The teacher distributes cards with letters of the alphabet. Then he names a word, for example,
book. Students who have cards with the corresponding letters must go to the board and stand in
such a way as to form the given word.

Games for learning to read

Goals:

* quickly and accurately establish sound-letter correspondences;

* correctly pronounce the graphic image of a word and correlate it with the meaning, i.e.
understand what is being read,;

* read by syntagma, combining words into certain semantic groups.

Games:

* Composer

There is a long word written on the board, for example, “Representative”. Students make new
words from the letters of a given word and write them on the board. For example, present, tea, test,
art. Sir, rat, ten, train, vase, sea, pie, pine, pet, pen, pan, nest.

* Super secretary

The class is divided into two teams. One student from each team goes to the board and writes
down the teacher’s suggestions from dictation.

Games for teaching listening skills

Goals:
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* teach students to understand the meaning of a single statement;

» teach students to highlight the main thing in the flow of information;

* develop auditory memory and auditory response of students.

Games:

* The Last Letter

Two teams are formed. A representative of the first team names a word, students from the
second team must come up with a word starting with the letter that ends the word named by the first
team, etc. The team that last names the word wins. For example: arm, map, pen, nose, eye, ear, etc.

Games for teaching speaking

Goals:

» teach the ability to express thoughts in a logical sequence;

* teach you to practically and creatively apply the acquired speech skills;

« teach speech reactions in the communication process.

The most effective type of game for teaching speaking is a role-playing game. With its help,
children learn to transfer actions from one environment to another and create elements of something
new. This is how imagination, thinking, creative abilities, speech develop, the moral and volitional
qualities of the individual, and interest in the personality of others are cultivated [4; 73].

Students develop cognitive skills and abilities:

« argue your point of view and take into account the opinions of other people;

* evaluate information;

* be able to ask questions;

* express your thoughts clearly, confidently, correctly.

Who will say more?

The teacher, turning to the players of both teams in turn, asks a question, for example: “What is
spring?” The student must answer the question in several sentences. For example: “Spring is a
season. It comes after winter. It has three months. They are: March, April and May. It is not cold in
spring. The sky is often blue. The trees are green. The grass is green, too.” [5].

The team receives a point for each correctly composed sentence.

Playful physical education sessions in English lessons

Preserving and strengthening the health of children in the classroom is impossible without the
use of modern health-saving technologies. This is facilitated by physical education in a playful way.
They prevent children from getting tired and are a necessary element in foreign language lessons.

You can suggest conducting the following physical education session:

The teacher (or one of the children) says: “Let’s fly, fly, fly.” Nose.” The guys pretend to be
flying birds. When they hear the word “nose,” they touch their nose. The one who made a mistake
and did not understand the word by ear is eliminated from the game.

Thus, games contribute to the implementation of important methodological tasks:

» creating children’s psychological readiness for verbal communication;

* ensuring the natural need for them to repeat language material many times;

* training students in choosing the desired speech option, which is preparation for situational
spontaneity of speech in general.

In conclusion, | would like to note that educational games are built on the principles of
teamwork, practical usefulness, competition, maximum employment of each student and unlimited
prospects for creative activity.
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TEACHING ENGLISH BY USING
THE DIALOGUE METHOD

Abstract
The article discusses the methods of dialogic teaching. Teaches how to stimulate students to
engage in active dialogue through learning. Methods of compilation, control, comparison, and
grouping were also used in writing the paper, and based on data sources, it emphasizes the
importance of reading using the dialog method.
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Kiar ce3nep: auanor; opicrep; Ou1iM 6epy; MaHbI3AbLIBIFbI; AFBUIIIBIH TLII.

blxviiac P.,lT aymeHnbaesa AA?
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Kazaxckozo nayuonanvnozo nedazocuueckoeo ynusepcumema umenu Abas
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Kanouoam neoazozuyeckux Hayx
Jloyenm Kazaxckou nayuonanvrou akademuu uckyceme um. T.2Kypeenosa, Kazaxcman

OBYUYEHUE AHIJIMIICKOMY SI3BIKY
METO/IOM JIUAJIOT A

Annomayus
B cratee paccMaTtpuBarOTCS METONBI U MPUEMBI JHAIOTHYECKOro o0yueHus. M3ydaercs, kak
CTUMYJIMPOBATh CTYJCHTOB OOLIATHCS C aKTHUBHBIM JUAIOTOM 4Yepe3 oOydenue. [Ipu Hammcanum
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CTaThU HCIIOJIB30BAJIUCH CITOCOOBI 000OIICHMS, KOHTPOJIS, CPaBHEHUS U TpynnupoBaHus. Kpome
TOTO, ONHUPAACh HA UCTOYHUKU JAHHBIX, TOJUYEPKUBACT BAXKHOCTb YTEHUS METOJOM JIMAJIora.
KioueBble cj10Ba: 1Uajior; METOIbI; 00y4YeHHE; BaXKHOCTh;aHTJIMUCKUHN SI3BIK.

English learning is actually the use of language. No matter how much you learn, the end result
is still used in actual life. However, because it is not a native language, it's relatively low for
foreigners to be able to use English often. Apart from doing English-related work in daily life, there
IS no chance to be exposed to English, and there is no chance to learn English in addition to the
classroom. Therefore, it is extremely important to provide dialogue opportunities in the classroom.
In addition, English is a very practical instrumental subject. Using English for communication is the
main manifestation of its practicality. Therefore, in English teaching, it is necessary to provide
students with ample opportunities to use spoken English for communication and practice, so that
students can deepen their understanding, be familiar with the application, and have a firm grasp to
achieve the purpose of applying what they have learned.

English conversation teaching is an important part of English teaching in middle schools. It has
a great effect on improving students' oral English and cultivating students’ communicative
competence. An educator once said:"The first condition for teaching a foreign language is to expose
students to and use foreign languages as much as possible. Learning a foreign language is like
learning to swim, and students must soak in water instead of occasionally getting wet. The student
must dive into the water and feel it; in the end he will be able to enjoy it like a skilled
swimmer."Only by actually using English can students gain the ability to use the language and learn
English well. However, according to the actual situation in China, it is difficult for each child to
take the initiative to speak, and it is still difficult to apply what he has learned. Parents cannot
provide normal tutoring. Students will forget when they have learned. Therefore, they will become
silent in English classes.[ Bavelas J B, Chovil N . Visible Acts of Meaning: An Integrated Message
Model of Language in Face-to-Face Dialogue[J]. Journal of Language and Social Psychology,
2000, 19(2):163-194.] How about it? To this end, I explore from the following aspects:

1.Simulate performance and create context.

Dialogue is the habitual language in a certain situation. Without the situation, the dialogue loses its
meaning. In teaching, it is impossible for teachers to bring real-life scenarios into the classroom, but they
can simulate real-life scenarios and create a real language environment close to life, which is conducive for
students to understand and master the content of dialogue. For example, in the dialogue where students
enter the teacher's office and hand in their homework, students can simulate the performance of the
dialogue scene: while knocking on the desk to simulate the knock, say "May | come in?"And then hand in
the homework to say"Here is my book.”Simple performances are easy and realistic. Students are very
interested. When they perform, they devote themselves wholeheartedly to their expressions. They have no
difficulty in understanding the content. Another example is when learning from each other's introductions
to each other, the teacher can ask a student to play as a new classmate transferred from another place, and
let other students welcome him, greet him, and ask some questions about him. For example,"What’s your
name? How old are you? Where are you from?"Let the student answer them one by one. These dialogue
performances can help students understand the content of the dialogue, realistically reproduce the dialogue
situation, make students feel immersive, greatly stimulate their internal desire to express, and thus actively
participate in dialogue activities and deepen the understanding of the content of the dialogue.

2.Comprehensive use of multimedia teaching to mobilize students' audiovisual senses.

In English classroom teaching, the situations created by simulated performances are often
limited by time and space. In this case, multimedia teaching methods such as audio recording, video
recording, and projection slides can be used to transplant the situations and vividly reproduce the
space and time of dialogue. The combination of sound and image, with pictures and text, is suitable
for middle school students' age characteristics of curiosity, interest, and novelty. Teachers
incorporate the conversations that students need to learn, which will deepen students’ understanding

of language, help students to establish a connection between language and objects of expression,
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thereby motivating learning, and make students more conscious and interesting in English
communication activities. For example, it is difficult to reproduce the scene of rain in the
classroom. Let students listen to the sound of rain recorded in advance, first appreciate the scene of
the rain, and then learn the content of the dialogue about the rain. The students will be very
interested. Students deepen their roles in situations, consciously take the initiative to practice, fully
expose their talents in performances, and reflect themselves in mutual evaluation.

3.Action dialogue

The fundamental role of action dialogue lies in the use of verbs. While mastering the use of
verbs and the use of tenses through action dialogues, you can also add new information in the
situation, that is, new words.

Teachers perform some actions based on the content in the textbook, and then say the actions
they have done, such as knock (at), stand (up), sit (down), etc., and pay attention to the formation of
the tense. Information feedback is generated in the students’ minds, leaving a continuous
impression. Teachers can also report some actions to the students in the classroom, and then ask the
students to make corresponding actions according to the listed verbs. One, two, or A group or even
the whole class can participate. In this way, the students feel eager to try, which greatly stimulates
their enthusiasm. In the process of training listening and speaking, they also train the students'
acting ability. Of course, the teacher in this process Students should learn from each other by using
various tenses, personal names, and adverbials of different times and places, so that students can
also master and use English more proficiently.

If conditions permit, we can also develop action dialogues into the form of mime or skit
performance, allowing students to use appropriate language to describe the actions they play, guess
the ideas that the performers want to express, and make the activity a fairly competitive one. The
game is rich in content, which stimulates students' interest in learning English.

It is growing in the way you direct your child, so we need to cultivate good qualities, full
development, and spiritual growth. The winged word of K. Ushinsky"Child-melted gold"comes to
mind. That is, developing new students' self-confidence and responsibility is a key issue.

More can be achieved by using different approaches in each class. One of these new methods is
the module"New Approaches to Teaching and Learning"and"Teaching How to Learn"and
"Dialogue Learning".Dialogue teaching is particularly important in the school teaching method.
Dialogue between student and student, teacher and student during the lesson enhances the students'
interest and awareness.

During the lesson, Barnes states that education is not only attentive to the teacher but also to the
use of verbal tools in speaking and analyzing.

There is enough evidence in the classroom that dialogues are meaningful for students and that
they have a joint conversation. They:

— Allows students to express their thoughts on the topic;

— helps students to understand that other people have different ideas;

— helps teachers understand the level of their students in their learning.[A course in Language
Teaching Practice and Theory —Penny Ur. (Cambridge University Press) p.238]

Specifically, collaborative conversation with students creates a variety of ideas, such as
teaching in a bi-directional way and can greatly assist the learner in advancing the learning process
because, during research, students work in small groups with their classmates.It formates
understanding, exchanges ideas, discusses and evaluates each other's ideas, forms understanding
with collective knowledge. In other words, students think together.

New approaches to teaching and learning are not a phenomenon or a skill; their key
mechanisms are to select methods of teaching, to teach systematic thinking, to explore or identify
student talent, and to develop competencies in digital technology. When the dialog is built correctly
and efficiently, the learner will be able to express his or her point of view and help to express their
ideas freely. In"Teaching How to Learn,"students are taught to take responsibility for what they are
learning and remember for what they learn. It is obvious that teaching a student how to teach is a
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matter of self-regulation. In this process they understand, control, control themselves and improve
their abilities. A special place in group work was given to self-regulation of the student. Given the
fact that collaborative work in the classroom is not only conducive to the content of the subject
being taught, but also that it directs the teacher to ensure learning in the atmosphere of co-operation,
[«bBinimoeai scananvikmapy. Aknapammulk-adicmemenix sxcypran. Acmana,2009-p.11] 1 have come
to the conclusion that an atmosphere of co-operation with students is required before beginning
classes. Mercer (2000), as described, are equal partners in the process of sharing or exchanging
knowledge [Myeanimoepee apnansan nycxayavi. Bipinwi (ineepi) oeweeu. p.40] or that peer
language is developing rapidly.

The Russian scholar Vygotsky said that the educational model develops as a result of a student's
dialogue. Vygotsky also describes young children as subjects of cognitive development, which are
formed during the process of social communication, that is, by communicating with more capable
students and by teaching students how to think in an adult way through communication with culture
and the environment. And the Brazilian teacher Friere developed a theory of knowledge based on
the fact that"everyone is able to critically participate in the learning process and engage in dialogues
with other people”.

In his research, Mercer identified the classroom survey model as an initiative-response-follow-up (P1M)
question, and said that various techniques can be used, such as prompting, testing, and reorienting questions
to support student education. Based on these theories, teaching and learning will make it easier to have a
dialogue with other people and, in particular, with classmates and teachers. | came from the above research
by scientists as a reference. In the course of practical classes, I tried to consolidate my knowledge by asking
questions about the topic, trial, and reorientation.

At the same time, in each method used in classes, for example,"who is faster? what is the"first
push in the game"Feature"?when | ask a question, student S. replied:"a Function is a functional
dependency in which only one value of an independent variable corresponds”.Can | give an
example to Supplement his answer"?- | said, noticed that the student remained waiting and tried to
put a redirection question.That is", there are those who can help"?l said. At the moment, n. p.
students were able to show speed and answer questions.He replied that " the value of an item
depends on its quantity or price."Students showed that they are able to combine the knowledge
gained in the classroom, are able to use in life outside of school hours.And in each lesson, I did not
stop when the student's answer was wrong,l asked a question about the topic and allowed the
student to correct the error.For example, using the" brainstorming” method, | prepared several
questions.How do we understand the"first"step of the function"?- currently a. the student named
"answered as the function value"."How do you understand the difference between the next
argument?”then the student concluded that" the difference between the value of the established
argument is called the function step”, that is, clearly answered.

| think that through the technique of asking questions in the development of dialogical
techniques in knowledge, | helped stimulate students to constructive speech, arouse interest in
knowledge, a way to promote critical thinking,teach each other,share opinions,evaluate themselves
and themselves,conduct dialogical contacts with each other, collect and analyze games.Because |
believe that in the process of communication and asking questions from partners, a significant place
has been created.

According to the assessment criteria, the interview is an integral part of students' learning and
has three types of interviews.:

1. Conversation during the debate:

— there will be a big gap in thoughts and everyone will be in their own decisions;

— asmall attempt is being made to combine resources;

— relationships are often focused on competition;

2.in the process of conducting a research conversation:

— everyone offers reasonable information;

28




Abaii amvinoazer Kaz¥ITV-niy Xabapwwicel, «Kenminoi 6inim bepy scane wemen minoepi gunonocuscoly cepuscol, Ned(44), 2023 .

— despite the fact that everyone's idea was evaluated as profitable, a thorough evaluation is
carried out;

—participants ask each other questions;

—the group members are trying to reach an agreement;

3. The circumstances observed in the course of group conversations:

— each listener has a mechanical agreement with the comments made;

— the idea is repeated and done, but not always appreciated;

Most discussions tend to be formed from various types of storytelling.According to Mercer,
successful discussions within the framework of achieving collective understanding and education
are dominated by the research form of conversation. This circumstance occurred in the lessons
during the practice period, especially in the research conversation. In conclusion, what did"new
approaches to teaching and learning"give me? | liked this module, method of learning through
dialogue helps themselves to search and find what you need.Various methods of interviewing
allowed to diversify the training sessions through dialogue.

What did the student learn? They learn to think independently,understand the other side of the
problem, explain each other and listen to each other.

In conclusion, we would like to note that understanding and language skills of good com-
munication are required to determine what students know and do not know from the results of
dialogical training. I am convinced that dialog communication, compared to existing students ' short
responses to questions that | can do, will be a really effective type of interaction that makes a
significant contribution to education for both me and students. And it is a long-term task to train
students' English conversation ability. Teachers should recognize this and pay attention to giving
advice at any time in their contact with students. Effectively grasp the dialogue training of students
to improve their conversational skills. The quality of students has been fully developed to meet the
needs of the times.

The results of scientific research have shown that dialogue teaching plays an important role in
the classroom.

Dialogue not only enhances the students' interest in the lesson, but also contributes to their level
of education.
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TYPES OF SPEECH SITUATIONS
AND PROBLEMS IN TEACHING

Abstract
This article is devoted to the problem of the situation in the teaching of dialogical speech. In the
teaching of speech, the teacher must work with a motivated expression, as an act of speech. The
development of combinational skills makes it possible to expand the practice of students using
speech situations.
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OOyueHHne YCTHOM pedyr Ha COBPEMEHHOM JTale XapakTepu3yercss Bc€ Oosiee TIyOOKHM
IIPOHUKHOBEHUEM B CYIIHOCTh PEYEBON MAESITEIBHOCTH U OTPAKEHUEM €€ OCHOBHBIX 3aKOHO-
MEpPHOCTEH 1 (PyHKIMI B yueOHOM IIpoliecce.

Hapsnay ¢ mocTOSsHHBIM y4€TOM pOJIH S3bIKA KaK CPEACTBA BBIPAXKECHUS MBICIH, (POPMUPOBAHUS
MBILUIEHUS], HAKOIJICHUsI YEJIOBEYECKOIO OIbITa, 0OJIbIIOE BHUMAHUE IIPU O0YyYEHUU YCTHOM pedn
HEOOXOAUMO YACNATh €€ KOMMYHHKAaTHMBHOM MHpupoje. DTO 3HAYHUT, YTO paboTa HaJ BCAKUM
00pa31ioM peun J0JIKHA pa3BepThIBATHCS HA (JOHE YCIOBUM OOILEHHS.

Besikmii oOpaser; peun BHE CUTYalluu TOKE BBIpa)XkaeT ONpeAeNEHHYI0 MbICIb. OIHAKO BBITON-
HUTb KOMMYHUKATUBHYIO POJIb OH MOJKET TOJIBKO SIBJISISICH 3JIEMEHTOM CUTyaluu. MIHbIMU cioBamH,
BCTa€T BOMPOC O TOM, KaK TOBOPSIINN MPUXOAUT UMEHHO K TAKOMY CIIOCOOY BBIPa)KEHHsI, BOIIPOC O
MoTuBUpOBKe. TakuMm o0Opa3om, nmpu oOydyeHHM peuyd MpernoiaBaresb JOJKeH paboTaTtk ¢ MOTH-
BHUPOBAaHHBIM BBICKA3bIBAHHEM, & HE C U30JIMPOBAHHBIMH (DAKTOpaMH peuu.

MoOTHBUPOBKOM BBICKa3bIBaHUS KaK aKTa PEYeBOro MOBEAECHHUs sBIseTcs curyauusd. OTcrona
BBITEKAET BAKHOCTH MPOOJIEMbI CUTYAIIMH KaK BaKHEHUIIIETO CPECTBA CTUMYJIMPOBAHUS PEUH.

K npobneme cutyanuu BO3MOXeEH JBYXCTOPOHHUHN MOIXOL:

1) ¢ TOYKH 3pEeHUS CTHMYJIa PEUCBOM CSITEIBHOCTH;

2) ¢ TOYKH 3pCHUsI CIIOCOOOB PEUeBOIl PeaKIMU HA OTH CTUMYJIBL.

B cBs3M ¢ 9TUM BaXHO BBISICHHTH, KAaKOH JOJDKHA OBITH CHUTYyalHs, YTOOBI OHA CITY)KWIIa
CTUMYJIOM K PE€4YH, C OJHOH CTOPOHBI, U KAKOBbI CIIOCOOBI PeUeBON peakiuu Ha He€ — ¢ JPYrow.
UTo0b! pelIuTh NEPBBII BOIIPOC, HYKHO JaTh OIPEIEIeHUE CUTYalluH, €€ CyIlIeCTBEHHbBIX CBOICTB U
BUJIOB.

Crioco0bI pedeBoil peakii MOKHO BBIICIHUTH MYTEM aHAIIN3a (PUKCUPOBAHHOHN TUAIIOTUYECKOM
peuu, paccMaTpUBaeMOMl Kak peueBas JAEATENbHOCTh [JBYX CYOBEKTOB, KOTOpas sBISETCA
I[EJICHANPABICHHBIM OTPAXCHHUEM OTNpeAeiEHHON cuTyannu. Beskuii aHamu3 tpeOyer 4E€TKOTrO
OIMCaHMs MOCTYJIATOB, JEKAIIUX B €ro OCHOBE. B 1aHHON CTaThe MCXOJHBIMU SIBIISIOTCS MOHATHUS
CUTYalluy, €€ CBOMCTB U BH/IOB, a TAK)KE BOIIPOC B3aUMOJAECUCTBUS CUTYALlUU U PEYEBOTO MOBEACHUS
11/.

1. IlonsiTHe cuTyauuu.

Cutyanusi ecTb (parMeHT OOBEKTUBHOW JEHCTBUTEIBHOCTH, OTPAXKAEMbIM CyOBEKTOM B
mpolecce ero jaedareiabHocTd. Takoe ompeleneHue BKIIOYAET B IMOHSATHE CUTyallUM HE TOJIBKO
COBOKYITHOCTb IpPEIMETOB M HX CBOWCTB, HO W YEJIOBEKA C €ro MNEpPEKUBAHUSAMM MBICISIMHU.
OxpyKarouuii yeloBeKa MHUpP XapaKTepU3YeTCs] MHOKECTBEHHOCTbIO OOBEKTOB M OTHOLICHHH.
OnHako 1711 KOHKPETHOTO YeJIOBEKa CUTYallMeld CTAaHOBATCS JIMILBL T€ OOCTOSATENLCTBA, HA KOTOPHIE
HampaBlieHa JIMYHOCTh. HampaBineHHOCTh e B  pealbHBIX YCIOBUAX OOYCIOBIIMBAETCS
NoTpeOHOCTAMU, HHTEpecaMu, HjieasaMu. B 00yueHun HanpaBIeHHOCTD 3aJa€TCs IpenojaBaTeseM,
KOTOPBIH Mpeaaraer onpeaeacéHHble CUTYalluu 71 UX OTpa)KeHUsI B peuu /2/.

2. OcHOBHBIE CBOICTBA CUTYaLlMH.

CBolicTBa cUTyallM JOJKHBI ObITh JaHBl B TEpMUHAX OTHOIIEHUN. CUTyalus He MOXKET ObITh
OIMCaHa IyTEM IPOCTOr0 NEPEYUCIIEHUS €€ CBOWCTB M Ka4eCTB, IIOTOMY, YTO 3TO HE BCKPBIBAET €€
CYLIHOCTH, HE OOHAXKaeT TOM MPYKUHBI, KOTOpas Ja€T MpeICTaBIeHHE O MPUYMHAX Pa3BUTHS CaMOi
CUTYyallUH, U HE OOBACHSET PEUeBOro MOBEACHHS CyOBEKTA.

"... AHamu3 B CHUTyallul €CTb HE CTOJbKO aHAIM3 CBOWCTB, CKOJBKO OTHOUIEHWH, €ro
HCIOJIb30BaHUE JOJDKHO 3aKIII0YAThCS B XapaKTEPUCTHKE CUTYAIMH, B TEPMUHAX OTHOLIEHUH, HOO
U CBOMCTBA 3/1€Ch pacCMaTpUBAIOTCS KaK MOMEHTHI OTHOUIeHHH" /3/. DToT (akT mpencrasisercs
BaXHBIM IIPH BOCCO3/IaHUM CHUTYyallMil KaK pEeYeBOro CTHUMYJNa B Y4YeOHBIX YCIOBUSX. Takue
CUTYyallud JIOJKHBI OBbITh ONHMCAHHEM CYIIECTBEHHBIX OTHOIIEHUH MEXAY: a) pa3IndHbIMU
cyObekTamu; 0) pa3IMYHBIMHU JIOAbMU; B) 0ObEKTaMH U JT0AbMHU. ONUCAaHUWE TaKUX OTHOIICHUH
€CThb OIMCAHUE sI/Ipa CUTYalUH.

OCHOBOI1 BCSIKOM CHTyallMU JTOJKHBI OBITh OTHOILEHHS YYACTHUKOB JiMajiora APYT K APYTYy U K
OKpYXaloIIUM HX 00cTosTeNnbcTBaM. HeoOXoAuMbIM MPU3HAKOM BCSIKOW CHUTYyallMH SIBISETCS €€
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BPEMEHHO-IIPOCTPAHCTBEHHAs JIOKAJIM3alus. OTO 3HAYUT, YTO OMNMCATEIBHOE IPEICTABICHUE
y4eOHOM CUTyaIu JOIDKHO 0053aTeNbHO CO/IepKaTh YKa3aHUEe Ha BPEMsl U MECTO JACHCTBUS.

C BpeMeHHO- MPOCTPAHCTBEHHON OIPEACIIEHHOCTbIO COOBITMH CBSi3aHbl Takue CBOICTBa
CUTYalluy, KaK CTaTUYHOCTb U JUHAMHYHOCTb. CTaTUUHOCTh XapaKTEPU3yeT CUTYAlLUI0, B KOTOPOI
HeT pa3BUTHs JeicTBus. [luHaMuKa — CIOCOOHOCTh CUTYallMM K MU3MEHEHHIO. TeHJIeHIHUs K CMEHe
OJIHUX CHUTyallud JIpYrMMH XapakTepHa i1 BCSKOro 0oJjiee WM MEHEe IPOJIOJIKUTEIBHOIO
pasroBopa u TpeOyeT BKJIIOUEHHsI B OIMCAaHUE y4eOHOM CUTyalluy MOpsIKka CMEHbl 00CTOSITENbCTB.
Ecnu BBl XOTHTE NPEUIOKUTH CTYAEGHTaM mobecenoBath Ha TeMmy «lIporynka mo ropomy», 3TO
3HA4YMT, YTO HAPsIy C BbIIIECKA3aHHBIMU MPU3HAKAMK CUTYallU HEOOXOJMMO II0Ka3aTh Pa3BUTHE B
CUTYyallud, KOTOpasi MOXET ObITh, HAIPUMEP, OTPaXKEHa CIeAyoumM obpasom: "Bl rymnsere mo
ropoay, Bbl HEM30€XKHO 3aX0AUTE B Mara3uHbl, IEPEXOIUTE YIIUIbI, COITIACOBBIBACTE C MOMYTYMKOM
CBOU IUJIaHBI, 00CY)KIaeTe, KaKUM TPAHCIOPTOM U KyJla I0eXaTh U, €ClIM Bac B ITyTH 3aCTaET rojof,
BbI [TOKYIIA€Te MUPOXKKH MIIM UJIETE B CTOJIOBYIO M T.A.".

B3aumonelictBue cyObekTa U CUTyallud HaXOAMT CBOE OTPaXEHHUE B PEYEBOM IOBEACHHM, I10
OTHOILLICHHUIO K KOTOPOMY CHUTYyalllsi HOCUT NPUHYAUTENbHBIM XapakTep. 3ajaBas oIlpelelEéHHbIe
CUTYallu¥, MOKHO BIIUSITh Ha PEUYEBYIO AEITEIbHOCTh. KakuM 00pa3oM Takoe BIMSHHUE CTAHOBUTCS
BO3MOKHBIM? Beznp peudeBas JesITE€IbHOCTb HE SBISAETCS PE3yJIbTaTOM IPOCTOTO MACCUBHOTO
CTaHOBJICHUS] BPEMEHHBIX CBSI3€H B XOJIe pearnpoBaHUs Ha OT/EJIbHbIE BHEIIHUE pa3/ipakurenu. B
COBpEMEHHOM (u3nosorun Bc€ OoJbllee MECTO 3aHHMMAaeT "NMOAXOJ K OpraHu3My Kak K
HEJEeIMMOMY LI€JIOMY, HE I1aCCMBHO B3aMMOJCICTBYIOLIEMY, a AKTUBHO WU LEJEHANPaBICHHO
BO3JICHCTBYIOIIEMY Ha OKpYXaromuii mup" /4/.

Hcxons u3 onpeneneHuss peueBoi IesSTEIbHOCTH, IPUHATOrO Ncuxonorudeckoi koo JI.C.
Beirorckoro, oHa paccmMaTpuBaeTcs Kak CIIOKHAs '"COBOKYIHOCTb MPOLIECCOB, O0BbEIUHEHHBIX
o01Ieli HanpaBJICHHOCTHIO Ha JOCTHKEHHUE OMPEICIICHHOTO Pe3yibTaTa, KOTOPBIH SBISIETCS BMECTE
C TeM OOBEKTUBHBIM MOOYIUTENEM JAHHOM NEATEIbHOCTH, T.€. TEM, B UéM KOHKPETHU3UpPYETCs Ta
WM WHas NOTPEOHOCTH".

B omnpeneneHun SICHO TOBOPUTCS, YTO BCSAKas JAEATENBHOCTb MpeAroyiaraeT O0OBbEKTHUBHBIN
noOynuTeNb, OnpeneaEHHbI MOTUB. TakuM MOTUBOM SIBJIsIeTCs 0000IIEHHAS 11eJ1b KOMMYHHUKAIUH,
OTpa)karolllas HaIPaBJIEHHOCTh JIMYHOCTH. ITak, BO3NEHCTBUE CUTyallMM HAa PEYEBOE IOBEIECHUE
OIIOCPEIOBAHO LEJIbI0 KOMMYHUKALIUH.

YTBepKIeHHE O MPUHYAUTEIBHOM XapaKTepe CUTYalluu HE JOJKHO HOCUTHh KaTErOpHYeCKON
xapaktep. OHO YMECTHO JIMIIb TOIJa, KOTJa rOBOPUTCS 00 0OydeHHMH Ha HayaJlbHOM 3Tane, e
peub B OCHOBHOM IOJITOTOBJIEHA, T.€. 33jlaHa Kak B IUIaHe (OpMBI, TaK U B IJIaHE cojaepkaHus. Ha
CTapUIMX Kypcax, TeM 0oJjiee B €CTECTBEHHBIX YCJIOBUAX OOIIEHHUS, OJHA U Ta K€ CUTYyallus MOXKET
BbI3BaTh Yy pa3HbIX JIOJIEHl caMmble pa3UyHble peueBble BbICKa3biBaHMA. M uem cBoeoOpas3Hee
BBICKa3bIBaHUE, TEM BBILLIE YpOBEHb pa3BuTUs peud. "llo-BUaAUMOMY, IPUXOAUTCS CUUTATh, YTO B
nporecce NOPOXKACHUS PeUM KOJUPYETCs HECKOJBKO BHEA3BIKOBBIX cooOIIeHui. Tonpko 0JHO U3
HUX MMEET CBOUM COJIEp)KaHHEM KOHKPETHYIO CHUTYalllIO; BCErJa €CThb U APYroe, MOTeHINaIbHOE
cooOIIeHne, COJepKAHUEM KOTOPOT'0O CIIY>KUT TOT MJIM MHOU (pparMeHT cOIUanbHO-UCTOPUUECKOTO
ombITa yenoBeyecTna' /6/.

[ToaTromy, korga Mbl TOBOPUM O NPUHYIAUTEIBHOM XapaKTepe CUTyallMd B €CTECTBEHHOM
pedyeBOoM OOIIEHHWH, MMEeTCs B BUAY, UYTO CHUTyallds COOOIIAeT TIOBEACHHIO €ro «KadecTBa
CBSI3aHHOCTH» M HM B KOEM CJIy4ae HE OJJHO3HAYHOCTh PEAKIIUU Ha HEE.

Buasbi curyanuii.

BaxxHbIM ¢ METOIMYECKON TOUKH 3pEHUs MPEACTaBIAETCS BOIPOC KIACCUPUKALIMM CUTYAIHH.
B nmanHo# pabGoTe mpemaraercs 4eThIpe Pa3IUYHBIX BUJA KiacCHUUKAIUMH, 0003HAYEHHBIX IO
MIPUHLIMITY TAPHOTO MPOTUBOIIOCTABIIEHUS:

1) Mukpo- ¥ MaKpOCHTYaI[HH;

2) eCTECTBEHHBIE U HCKYCCTBEHHO BOCCO3AHHbIE CUTYalUH;

3)cutyanuu, onpezenseMble GopMOil EpeKUBaHUS U BHEIIHUMU 0OCTOSTENIbCTBAMHU, KOTOpBIE

B HUX OTPAXKarOTCA;
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4)3KCTPaTMHTBUCTUYECKHE U JTMHTBUCTUYECKUE CUTYAIIHH.

Takoli moaxon K KiIacCH(pUKAIMK CHUTyalMid WpecieayeT YUCTO METOAWYECKHE LEeIH.
Boigenenue nmepBoro Buja KiaccH(UKAMM  BBI3BAHO  OOLIEAMIAKTHUYECKUM IPUHIUIIOM,
TpeOYIOUIMM TPOXOXKACHUS MaTephaja B TMOpSAKE HapacTaHUs TpyIHOCTeH. OTO Jenaercs
HE0OXOIMMBIM JIpOOJIEHHEM MaTepuaja Ha MUHHMAaJbHbIE €IUHUIBI, YTO MO3BOJISET MPEACTABUTH
TPYAHOCTH B pacwieHeHHOM Buje. [1ockobKy 3aia4eil B 001acT 00ydeHUs JUaJIOTHYECKON pedn
SBJISIETCS. YMEHHME BECTH JUAJIOr Ha TEMbl, MPEAyCMOTPEHHbIE IPOrpaMMOM, TO JAHAJIOT,
BKJTIOYAIOIIUH 33JaHHYIO TEMATUKY, OyAeT OTpakeHneM MakpocuTyaruu. [IyTe k Hel BeneT yepes
YCBOEHUE LEJIO0Tr0 psi/la MUKPOCUTYALIH.

Onpeznenenne KaxIa0ro BHAA CUTYyallMid TOMKHO OBITH JaHO B JBYX IUIAHAX, C TOYKH 3PCHUS
CTHMYJIa M C TOYKHU 3peHHUs crioco0a peueBoi peakuu Ha Hero. B TakoMm ciydae MUKpPOCUTYyalus —
MPOCTOM CTUMYJI (OTpaKarOIIUN CTATUUHYIO CUTYAIIMIO), PEYEBOM peakluei Ha KOTOPBIM SBIISIETCS
COUETaHHE ABYX-TPEX B3aUMOCBS3aHHBIX peIMK. MumrocTpanueil MOXKET CIyKHUThb CIEAYIOIINN
IIpUMED, pEeATU3YIOIUN OJHY IPOCTYIO LIEeJIb KOMMYHHUKAIUH.

Heapb: [loroBopeHHOCTh, O MmiaHax (KOTJa BCTPEYAOTCS B CBOOOAHOE BpeMsl M pEIIalOT
OOPOIUTH TI0 TOPOTY).

Where will we go today?

- | suppose we™ Il make a little trip.

Let’ s go to a country.

We can drink coffee somewnhere.

PeueBas peakiusi mpeinctaBieHa TpeMs B3aUMOCBSI3aHHBIMH pEIUIMKaMU coOeceTHHUKOB. Tak
KaK JMajor MpexJae BCEro peub BO3JCHCTBYIOLIAs, TO IE€JIH, KOTOPBIMU PYKOBOJCTBYIOTCS
co0OeceTHUKH B pa3roBope, HE BCErJa COBMaaaloT. B TakoM ciiydae mpocToil CTUMYJ BKIIFOUAET JBE
neian O6HI€HI/I$I, Kaxxzasd M3 KOTOPBIX ABJIACTCA MOTHBaHI/Ieﬁ BBICKAa3bIBaHHUA KaKOI'O-TO OJHOI'O
y4acTHHKA Auanora. Joka3aTenbCTBOM CIIYKUT Takas CUTyalusl.

Henn:

1. Crpemnenue nokasath, YTO COOECEHUK HENPaB.

2. CrtpemyieHHE OTCTOSITH CBOE MHEHHE.

1.Take your words back

2.You should appologize.

MukpocuTyanusi — CIOXHBIA CTUMYJ, OTPaKAIOUIUH AUHAMUYHYIO CUTYallUI0 M HaXOJALIUH
BBIPAXKCHUC B LCJICHAIIPABICHHOM PCYCBOM IMMOBCACHHUHU, UMCIOIICM MHOTOCTETICHHBIH XapaKkTep B
JOCTIKEeHUH Lenu. Ilpumepom sBnsieTcs HEOONbLIOW AMATIOr MEXIy JEBYLUIKOW W IOHOIIEH,
KOTOPBIA 3amén 3a Hed, 4yToObl BMecTe uATH Ha Oan. llenp KOMMYyHUKAIuu CJIOXKHAs |
WHJMBHIyaJIbHA JIJIS1 KAKJIOTO yYaCTHUKA HAJIOTA.

Hean: O6patuth Ha ce0si BHUMaHUE.

1. Ilpocbba momoxaaTh.

2. HOHpaBI/ITI)CSI JACBYUIKE, IMOAAapUB UBCTHI U TCM CaAMbIM JOCTAaBHUTH en YAOBOJILCTBHUC.

3. BripaxkeHue BocTopra B 3HaK 0JarolapHOCTH 3a IIBETHI.

4.BpipakeHHe paJloCTH B CMYIIEHHO-CIIEpP>)KaHHOM (popme.

1. Are you ready Ann?

2. Yes, please. Look at my dress.

3. But here you made me pleasure.

4. Flowers, real flowers, for me?

In the middle of the winter.

5. Oh, no. It" s only flowers.

Taxkum oOpa3oM, MeXaHU3M, KOTOPBIA MPUBOJIUT B JIBUIKEHUE MPYKUHY PA3BUTUS JICHCTBUS B
JMasiore, OueHb CiOXeH. MakpocuTyanusi Oe3rpaHu4Ha. DTO camblii OoJbIION 00BEM MHUKpPO-
CUTyallui, KOTOPBIA TOJBKO BO3MOKeH. OJHAKO B y4yeOHOM Ipoliecce IPaHUIbl MaKpOCUTYalluu
OTIpeEIAI0TCA TEMAaTUKOM, 3HAHUEM SI3bIKOBOTO MaTepHalia, CTYIIEHbI0 00y4eHusI.
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Vike TpaZuLIMOHHBIM SIBJIETCSI B METO/MKE JEJICHUE Ha €CTECTBEHHO U MCKYCCTBEHHO BOCCO3-
JaBaeMble CUTyallMd. ECTECTBEHHBIE CHUTyallUd HPEICTaBISIOT CO0OM eCTeCTBEHHBIH CTUMYT K
peun B BHJE BHYTPEHHUX MOOYXAEHUH M OOCTOATENbCTB JIMHIBUCTUYECKOIO M SKCTPAJIMHI-
BHUCTHYECKOTO TUIaHA, PEaJIbHO CYIIECTBYIONIIUX B )KU3HH.

HcKycCcTBEHHBIE CUTYyallUd — HMCKYCCTBEHHO CO3[aBacMblii CTUMYJ B BHUJAE BOOOpa)kaeMbIX
0OCTOSITENBCTB.

Jenenue cutyauuii, ucxoas u3 GopMm NepexuBaHUS U OTPAKAEMBIX 0OCTOATENBCTB, CBSI3aHO C
pa3nuyreM BHEIIHUX W BHYTPEHHUX (DaKTOPOB, BIMAIONIMX HA pEUYEBOE IOBEJICHHE, B CHITY
00yCIIOBIEHHOCTHU IIOBEJICHNS YEJI0OBEKA KaK €ro JINYHOCThIO, TaK M BHENIHeN cutyauueil. [lo3nanue
BHYTPEHHUX (PaKTOPOB COBEPIIACTCS IMYTEM BBIBEICHUS UX M3 0coOeHHocTel nmyHocTH. OTcrona
CUTyallud, ompefensemble (OpMON MepeKuBaHHs - BHYTPEHHMH CTHMYJ, NMOOYXIAroIIMi K
peueBOMY JCHCTBUIO, a CUTYyalus, ONpeaeisieMas BHEITHUMH OOCTOSITENIbCTBAMH, - CTUMYJI K PEUH
B BUJIe OOCTOSATENILCTB, HE3aBUCUMBIX OT JTUYHOCTH.

Briienenne 3KCTpaTuHTBUCTHYECKUX U JIMHTBUCTHYECKUX CUTYallMid 00YCIOBJICHO pa3inyreM
CIOcO0OB BOCCO3/JaHUs CUTYALHH.

DKCTPaTMHIBUCTHYECKAs] CUTYallUusi — CTUMYJ, CO3/1aBaeMblii C IOMOIIBIO SKCTPATUHTBUCTH-
YEeCKHUX CPEJCTB (peabHON JelcTBUTENbHOCTH). PeueBast peakius xapakTepu3yercsi BO3pacTaHHEM
AIUTNITHYECKUX KOHCTPYKIHMHA M SMOLMOHAIBHOCTBIO. TakWe CUTyallMu daiie BCTPEYaroTCs B
peanbHOM 00IeHNH. B o0ydeHun npumepoM SKCTPaTMHIBUCTUYECKON CUTYyalluH SBISETCS Kajp
HEMOTO (HIIbMA MU KapTHHKA.

JIMHrBUCTHYECKAs CUTYalUsl — CTUMYJI, CO371aBa€MbIi C MOMOILBIO JIMHIBUCTUYECKUX CPEJICTB,
C TMOMOIIIBIO KOHTEKCTA.

K Takoii cuTyaluu o4eHb 4acTo mpuderaer rnpenojaBaTellb Ha ypoKe, BOCCO3/1aBasi C IIOMOLIbIO
KOHTEKCTa €CTECTBEHHBIC CHUTYaIldHM, KOTOPbIE OKa3bIBAIOTCS TEM CaMbIM BKIIIOUCHHBIMH B CaMOe
cojiepkanue peuu /7/. Bot, HampumMep, onucaHue CUTyallM pa3sroBopa MEeXIy ABYMs HOJPOCTKAMHU
— FOHOIIEH M JIEBYIIKOMU, - KOTOPBIM 3aX0TEJI0Ch TIO3HAKOMHTHCS APYT C APYTOM.

Onucanue cuTyanmu.

IOHoma oOparmmaercst mepBbIM, CTapasich, €CTECTBEHHO, CKPBITh CBOE CTPEMIICHHE HIYTKOW.
JleBylika OTBEYaeT HE3aBHCHMO, HO M OHa XOueT, 4ToObl HauaBIIMICS pa3roBOp, 3aMHTEPECO-
BaBIIMiA €€, HEe OKOHUYMIICS OBICTpO. B pesynbpTare pasroBopa cOOECEIHHMKH Y3HAIOT APYT JIpyra u
OKa3bIBACTCs, UYTO OHM YK€ CIIBIIIANN IPYT O JIpyTe.

CtumynoM MOXeT OBITh HE TOJBKO ONHMCAaHWE CUTYyallui, HO M caMa pedyeBas peakius
(mpenmectByromas peruivka). Onrcanue CUTyaluil MoXeT ObITh IpeAeIbHO 0000IIEHHBIM WIIH XK€,
HAa00OPOT, OYEHb PA3BEPHYTHIM C TEM, YTOOBI CTYJICHTHI UMEIU BO3MOKHOCTH HCIOJB30BATH €T0
S3BIKOBOM MaTepHal MpHu BeJICHUH JHaJIora.

Mexay STUMH JBYMS TOJISIPHBIMH BHJIAMH CYIIECTBYIOT CHTYAIlH, HWCIOJB3YIOIIHE Kak
JMHTBUCTUYECKHE, TaK M SKCTPAJMHIBUCTHYECKHE CpEJICTBA JUII CTUMYJIMPOBAHUS DPEUH.
CymMupyst oOIIMe CBEICHUS O CHUTYyallMM KakK CTUMYJIE, MOXXHO BBIACTUTH CIEIYIONIHE O0IIne
TpeOOBaHUs K HEM.

1. Besikas cuTyanusi CIyXHT IS pa3perieHus OpeNeIeHHOW e KOMMYHUKAIUHU (TIPOCTOM
WJIA CITOKHOM).

2. OCHOBHBIMH €€ MPU3HAKAMH SBIISIOTCS] OTHOIICHUST YIACTHUKOB JIUAIOTA APYT C IPYTOM H K
OOBEKTY BBICKA3bIBAHUS, a TAK)KE BPEMEHHO-NIPOCTPAHCTBEHHAs JIOKAJIM3ALUS U BBITEKAIOIINE
OTCIOZIa JMHAMHUYHOCTH JMOO CcTaTHYHOCTh. COBOKYITHOCTh JTHX MpPHU3HAKOB AT OIMCAHHE
YCIOBUH OOIICHHUS.

3. Tpu cTUMynmMpOBaHUH JUATIOTHYECKOW pedr HeOOXOIMMO pa3InyaTh:

1) MHKpPO- U MaKpOCHUTYyallUH;

2) WCKYCCTBCHHBIC M €CTECTBCHHBIC CUTYAIINH;

3) curyaruu, cayXanue BIpakeHueM GopM NepeKUBAaHUN M BHEITHUX 0OCTOSTEIbCTB.

JIMHT HTBUCTHYECKHE U SKCTPATMHTBUCTHYECKUE CUTYAIINH.
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Koneunoit 3amaueii ympakHeHHH Ha KOMOWHHUPOBAHHE JOJDKHO SIBJISITBCS Pa3BUTHE BCEX
OTHOCSIIUXCS CI0JIa YMCHUI B MX COBOKYITHOCTH, IOCTEIICHHAS JIMKBUAALS TTOSIBIICHHUSI OCO3HAHHO
BepOaTM3MPOBAHHBIX 3JIEMEHTOB POJIHOTO SI3bIKA U NPEBpalieHne KOMOMHAIMOHHBIX JEHCTBUI B
ABTOMATH3UPOBAHHBIC C TEM, YTOOBI YYaIlMECs] MOTJIM OTHOCUTEIBHO HENPUHYKICHHO COYETATh
MPOHICHHOE TIPH OCYIIECTBICHUH CaMbIX pa3HOOOPa3HBIX KOMMYHUKAaTHBHBIX LIEJICH.

Pa3BuThie KOMOMHHMPOBaHHBIE YMEHHUSI IO3BOJSIOT PACIIMPUTh PAMKH YCTHOH MPAaKTHKH
y4aluxcsi: JaloT BO3MOXHOCTh aKTyalIM3WPOBAaTh JUISL ONPEACIEHHONW ayJUuTOPHUH | IS
orpeIeIEHHOr0 00yJaroerocss CooOeHns u 6ecepl Mo TeMaM Y4eOHOH MpOorpaMMbl, TOBOPUTH U
Ha TEMbl, HE CBS3aHHBIC C IPOMICHHBIMH, HIMPOKO OOCYXIaTh MPOYMTAHHOE W YBHUJCHHOE,
OecesoBaTh O PA3IMUYHBIX COOBITHAX JKU3HU B Halled CTpaHe M 3a PyOEKOM, M TakuM 0Opa3om
NPEBPAIIAIOT HHOCTPAHHBIN S3bIK B TIOAJIMHHOE CPEJICTBO OOIICHUS.
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OKBITY IBIH JOCTYPJII )KOHE UHHOBALIUSIIBIK OIICTEPI:
OKY NMPOLECIHJE BEJICEH/II OKBITY DJICTEPIH KOJIJIAHY

Anoamna

byn Makamama OKBITYABIH JOCTYPJIL KOHE 3aMaHayHW oJICTepl KapacThIpbUIFaH. OKBITYIBIH
JOCTYpJl JKOHE 3aMaHayd oJlicTepl Toyelsci3 Oilay JaFibpUIapblH JaMBITyFa, jkKaHa >Karjaiina
Oargapiayra, npoOieManap[pl LICMIYAIH ©31HJIK TICULIEpIH 137eyre, ayJIuTOpPUSMEH ICKepIiK
OaiiTaHpIC OpHATyFa KaXXeTTi KaFjaimap >kacaiiipl. MHHOBaIMUIBIK TEXHOJIOTHUSIAP ISCTYPIi
TEXHOJIOTUSUIApAAH, €H alJIbIMEH, OKY IIPOLECIHIH HEri3ri KaThICYIIbUIaphl — OKBITYIIBI MEH
CTYACHTTEpPAIH OpHBI MEH pOJIMEH, OJapAblH KapbIM-KaTbIHACBIMEH, Oi1iM Oepy KbI3METiHIH
CUTIaThl MEH Ma3MYHBIMEH epekmieneHenl. Kaszipri OKBITYAbIH MaHBI3Ibl €PEeKIIeNirT — OHBIH
CTyAEHTTepAl OeliMienyre FaHa eMec, COHBIMEH KaTap QJ€yMETTIK e3repicTep >KaraaiiapblH
Oencenal urepyre nanbpiHayra 6areITTanybl. by 6i1im Oepy 6araapiapsl 90-kbuinapabH 6ackIHa
FOHECKO 6arnapnamanapbIiia >kyMbIC OaFapbl peTiH/e XaJIbIKapalbIK JASHI €€ TaHbUI/IbI.
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TPAAUIIMOHHBIE U THHOBALIMOHHBIE METO/IbI OB YYEHMUI:
INPUMEHEHUE METOJIOB AKTUBHOI'O OBYYEHMUS
B YYHEBHOM ITPOLECCE

Annomauyus

B oT0li cratbe paccMaTpuBarOTCS TPAJAMLMOHHBIE M COBPEMEHHBIE METOJbl OOY4EHHS.
TpaguionHeie 1 COBpeMEHHbIE METOIbI 00YyUEHHUs CO3/1al0T HEOOXOIUMBIE YCIOBUS JIJISl PAa3BUTHUS
HAaBbIKOB CAMOCTOSATEIbHOTO MBIIIJICHUS,, OPUEHTAlUU B HOBBIX YCJIOBHSX, IOMCKA COOCTBEHHBIX
Croco00B perieHust IpodsieM, YCTAaHOBJICHHS JEIOBBIX KOHTAKTOB C ayauTopueil. UHHOBaIMOHHbIE
TEXHOJIOTUU OTJIUYAIOTCSI OT TPAIAULMOHHBIX, IPEXKIE BCEro, MECTOM M POJbI0 OCHOBHBIX
YY4aCTHUKOB 00pa30BaTeIbHOr0 Mpollecca — MpernojaBareiss U CTYICHTOB, MX B3aUMOOTHOIIE-
HUSIMHU, XapaKTepOM U COJepaHUeM 00pa30BaTeNIbHON nedTenbHOCTU. BaxHeiiias yepra coBpe-
MEHHOr0 OOYyYeHHS — €ro HampaBlICHHOCTh HAa TO, YTOOBI TOTOBUTH YYalIUXCS HE TOJBKO
MPHUCIIOCA0INBATLCSA, HO M aKTHBHO OCBAaWBaTh CHUTYAIlMU COIHMAIBHBIX TepeMeH. DT o0pa3o-
BaTebHBIC OPUEHTHPHI K Hadany 90-X IT. MOIXY4YHIM MEXIYHapOJAHOE NpPHU3HAHHE B KadecTBe
pabounx opueHTHpPOB B iporpammax KOHECKO.

KiloueBble cioBa: TpaJulIMOHHBIE U COBPEMEHHBIE METObl, UHHOBAI[MOHHAS TEXHOJOTHS,
HaBBIK, MBIIICHUS, OPUSHTALMS, B3aHMOOTHOIICHHUS, 00pa30BaTEIbHON IEATEIIEHOCTH.

Tazhenova A. S., ?Abikenova Zh.zh., *Krykbaeva A.D.
123masters, senior teachers
Abai Kaznpu, 2Al-Farabi Kazakh National University, *Linguistic college
Almaty, Kazakhstan

TRADITIONAL AND INNOVATIVE TEACHING METHODS:
THE APPLICATION OF ACTIVE LEARNING METHODS
IN THE EDUCATIONAL PROCESS

Abstract

This article discusses traditional and modern teaching methods. Traditional and modern
teaching methods create the necessary conditions for the development of independent thinking
skills, orientation in new conditions, finding your own ways to solve problems, and establishing
business contacts with the audience. Innovative technologies differ from traditional ones, first of all,
by the place and role of the main participants in the educational process — the teacher and students,
their relationship, the nature and content of educational activities. The most important feature of
modern education is its focus on preparing students not only to adapt, but also to actively master
situations of social change. By the early 90s, these educational guidelines had gained international
recognition as working guidelines in UNESCO programs.

Keywords: traditional and modern methods, innovative technology, skill, thinking, orientation,
relationships, educational activities.

Kipicne. [locTypni >xoHe 3amaHayu ofiCTeMe, SFHHM OBITYABIH KE3-KEeJIreH oJICIH HeMece

CTpPATETHSICHIH KOJJIaHy YIIiH OKBITYIIBI MaHbI3/bl (pakTopiapabl ecKepyl KaKeT: dp CTYIEHTTIH
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KBbI3BIFYIIBUTBIFBI, MOTHBAIMSCHI KOHE WHTEJUICKTYalbl KaOuneTiHiH naeHredi. O OKyZIsl
OlTIMrepIep/IiH 1aMy MPOLECiH Ke3eH-Ke3eHIMEeH TYCIHYIeH OacTaybl KepeK. biyMHBIH OilliM Oepy
MaKCaTTapbIHBIH TaKCOHOMMSICHI KOTHHUTHBTIK Cajaja alThl CaHATTBIH WEPAPXHUSICHIH aHBIKTAMIbI
[1](kecTeHi KapaHBbI3.).

Biny (aknapatTbl KanTanay)

TyciHy (MaTepuanaapabli MaFbIHACbIH aLuy)

KonaaHy (Taxipnbeae kongaHy)

Tangay (MHTepnpeTaums. Kypbiabimabl
aHbIKTay)

MuHakTay (LLbIiFapmalublabIK 3Kymbic)

Baranay (KpuTepuit HerisiHae MaFblHACbIH
6afanay)

Kecre 1. brymubIH 6i51iM 6epy MakcaTTapbIHBIH TAKCOHOMUSICHI

OKpITymIbl €3 OiLTiMrepiepiHiH KaXeTTUTIKTepi MeH KaOileTTepiH, OJapAblH OKY IpOIECiH
Kajail KaObUIAaWTBHIHBIH ’OHE OChI MPOLIECTE TAMHUTHIHBIH 01yl KepeK »KOHE OChl HEri3ri oinapra
ColiKkec ayauTOpHsiia OKBITY CTPAaTETHsChIH KYpybl Kepek. l'apiHep TeopuschiHa colikec, OapiibIK
azamzap e3/1epiHiH KaOlaeTTepiHiH SpTYpil HHTEIEKTICI MEH JKeKe KOPIHICTepiHe He, op aJaMHbIH
epekuie "KorHUTUBTI ipodui” 6ap [2, 8 0].

Tapanep maiibiMaaybl OOMBIHIIA HHTEIUICKT KYPBUIBIMBI YCBIHBUTYBI MYMKiH [2, B.9-14]:

(2) TMHTBUCTHUKAJIBIK - aybI3IlIa HHTEJUICKT;

(0) morukanbIK-MaTeMaTHKaIbIK UHTEIIEKT;

(B) KEHICTIKTIK-BU3yaJIbl UHTEIUICKT;

(T) My3BIKANBIK HHTEIUICKT;

(1) neHe-KNHECTETUKAIIBIK UHTEIIJICKT;

(e) TysIFaapanbIK MHTEIIIEKT;

(oK) TYIFAINIIK HHTEIUICKT;

(3) HATYpATKCTIK HHTEIUICKT.

HHTENneKTTiH KONTIT1 TEOPUACHI TULMIK CHIHBINTA OHAN KOJJaHyFa OOJIAThIH OKBITY SJIICTEPIHIH
allyaH TYPJIUIITIHE €CiK allajbl )KOHE MYFalliMre cabakTapAbl YHBIMIACTHIPYIBIH SPTYPIl 91icTepi
MeH (opMaapsl apKbUIbl 3aMaHayH OKBITY CTpaTErusuIapblH KeHeUTyre MyMKiHaiK Oepeni [3, 516].
binimrepnepain KabiieTTepi MEH MHTEIUIEKTYall bl JJaMy JOPEKECiH €CKepe OTBIPBIN, OKBITYIIBI
TONTarkl aTMOC(hepaHbl Oackapa anaabl KoHE AICTYPIIl HEMECe 3aMaHay! OKBITY oHICTEPIH KOIIaHy
TypaJibl Cypakka >xayan Oepe anajbl, COHbBIMEH KaTap op Oimimrepre OUTiMAlI ©3iHIIE UTepyre
KOMEKTECETIH KOMEKIII Kypalliap MEH OKbITY CTpaTerHsUIapblH TaHAai anaibl.

Hoctypmi oxic. Tl OKBITYMEH OalIaHbICTBI JOCTYPIl OKBITY 9/IiCTEpI Jli JIe KOrTereH OiutiM
Oepy MekeMelnepiHe KeHIHeH Koyianbutaabl. OKBITYIIBI OKY MTPOIIECiH OacKapaabl )KoHE OChUTaiIIa
OYKiJ pOLIECTiH opTanbIiFbiHaa Oonaabl. COHBIMEH KaTap, OKBITY OKYJIBIKTBIH KaTaH HYCKayJlapblHa
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colikec xky3ere achblpblaazibl. OKBITYABIH TOCTYpPJl TOCLIi-Oy ©3apa opeKeTTecy Ipoleci, MyHJa
ycra3 OumiM ke3i, an Ourimrepiep coi OLTIMHIH MAcCHBTI adyIIbuiapbl Oousbinm TaObuTagsl [4].
JlocTypull meJarorukanblK FhUIBIMHBIH OAICTEPIH KOJJIaHA OTBIPBII, OKBITYIIBI TOINTA YJIKEH OpBIH
aJlaJibl J)KOHE KaJIBIIITaCKaH JoCTYp OOMBIHIIA JalbIHIANFaH cabaK KYpPri3eli: allbIHFbl MaTepUaIIIbI
Kapay, OHbl KailTanay, *kaHa TaKbIpBIIITBl €HI13y, 'PaMMAaTHKaHbl TYCIHAIPY, OKY, aylapMaiap MEH
KATTBIFYJIap/bl OPBIHJIAY, KaTelepai Ty3ery. by rapmakrap op cabakka €Hri31IreH.

byn omicTiH MakcaTel - OuriMrepsiep TYCIHIE€HIHE HeMece TYCIHOereHiHe KapamacTaH, ©TKEH
MaTepHalabl ecTe cakray. Tectineyre MaHbI3Obl OpbIH Oepinemi. bapnbik crynmentrep Oimimui
OarayaybIH HETI3T1 9/ici OOJBIN TaOBUIATHIH TECTIICY/ICH ©Telli, OipaK COHbIMEH Oipre OJIapibIH
OuTiMiHIH, KaOuIeTTepi MEH KbI3BIFYIIBUIBIKTAPBIHBIH alFbIIapTTapbl eckepiamenai. Ocpuiaiiia,
TONTa OKBITYIIIBI MEH OLTIMIep/IiH 63apa OaiJIaHbIChI KETKUIIKCI3, aJl OUTIMrepJIepiH meT Tl MeH
KapbIM-KaTbIHAC TOKiprOeCi Typabl OiLmiMaepi MEH JaFbUIapbiH IaMBITY KOHE JaMbITY MYMKIHIIT1
as.

JlocTypiti OKBITYIa KOJIAHBUIATEIH YII HETi3ri oic Oap: (1) Tikenel Hyckaymap MeH Jopictep;
(2) e3iHiK xyMBbIC; (3) ecTy jkoHe OaKplIay apKbLUIbI OKBITY.

OKBITYIBIH 3aMaHayu daicTepi. bapibIK OKBITYIIBUIAD OKBITYABIH €H YKaKChl TOCULACPIH i31eai
’KOHE OKBITY/bIH 3aMaHayd oJicTepl MEH CTpaTerusulapblH KOJJaHa/Abl el CEHIMMEH alTyra
Oomansl. JlocTypimiieH albIpMamIbUIBIFBI, Kazipri omicTemMe OUTiMrepliH >keke OachlHa KeOipek
OarprTTanFad. [xum CKpUBHEP/IIH alTyBIHIIA, OKBITYIIBIHBIH HET13T1 peii "OKy HNpOoIeCiHiH oTyiHe
KeMekTecy" Oousbinm TaObutaabl, Oy "Oumimrepiepai He OONBIN jKaTKaHbIHA TapTy 'OereHjii
Oinmipeni, oyiapfa y3aK TYCiHIKTeMe OepMmeil, oJapIblH KaTbICybl MEH KapbhbIM-KaTbIHACBIH
BIHTAJIAHABIPY apKBLIBI 63 KAPKBIHBIMEH KYMBIC icTeyre MyMKiHIIK 6epeni [5, Sp].

3amaHayd TONTap OpPTYpil KepHEeKi KypalgapMeH >kadabIKTanraH (OuriM Oepy pecypcraphl,
KOMITBIOTEpIIEp, Oacma )KoHe ICKTPOHIABI KiTanTap >koHe T.0.). MyHBIH 09piH OKY IpOIECiHE CHTI3e
aJlaThIH OKBITYIIBIFA YJIKEH KaxeTTunik Oap. Kasipri oky mpoiieciHe OKBITYIIbI OlliMrepiepre
3epTTEy/li KOJ/IayFa YKOHE KOMEKTECyre, OKyIbl KbI3BIKTHI €T€ OTBIPBII, OMIACTHIPBUIFaH HOPCEHI
XKY3ere achlpyFa ThHIpbICY YLIIH TYCIHAIpY YLIiH KaxeT emec. Ponanpn B.Vailr 3amanayn
O/lICHAMaHbIH YII KaFWJachlH TY)KbIPBIMAAbl: COWJIEY OpeKeTiHIH OachiM O00iybl, OaillaHBICThHI
MOTIHJIl OKY HPOILECIHIH XYperi peTiHJe OpTalbIKTaHIblpyFa 0aca Hazap ayjaapy >KOHE TONTAaFbl
ceiiyiey o/1iCHaMaChIHbIH a0COJIIOTTI OachIMIBIFBL. [ paMMaTHKaIIbIK epexesiep MEH CO3/EpAiH KeKe
TI3IMIH €CTe CaKTayJblH OpHBbIHA, Ka3ipri oicreMe "KOHTEKCTIK TUIAl OelHeneyal KoHe
JaFIbUTapIel 1aMbITy bl Kamaiael [6]. Kasipri yakeitra 013 611iM Oepy MpOIECiH JKaKcapTy YIIiH
MEKTeNnTep/ie KOJIaHbIIAThIH KONTEreH o/liICTEpMEH alfHaJIbICaMbl3 JKOHE OJIapJIbIH KOMIIUIIr eTe
KaKchl HOTWXKE Oepeni, acipece Oip-OipiMEeH e3apa opekerrecy Ke3iHzae. ByriHri tanma keneci
oficTep KeHiHEH KONIaHbUIabI[6]:

— ""Tikesnel HyCKaynbIK'" (I9piC OKY apKbLIbI OKBITY/IBIH €H KOI TapaJiFaH Typi; JIeTeHMeH, Oy
OKBITYJIBIH €H THIMII 9Jlici eMecC, CTYASHTTEPIH KeHOip TomTapbhl OKBITYIBIH THIMIUIITIHE KOJI
KETKI3Y YIIIH OKBITYIBIH KBI3BIKTHI TYPIEPIH KKET eTeIl);

— 3epTTey apKbUIbl OKBITY (O o/lic KON YaKbITThI, SJHEPTUSHBI JKOHE JKOCIApIaybl KaXeT
eTeni, OipaKk KeOiHece OHbIH TUIMIUTITIMEH aKTanajbl; Oenrull 6ip KOPHITHIHAbIFA KeNy YIIIH ChIHU
oiiyay AaFabuIapbl JaMubl. Bys OKBITYIBIH €H TyjFara OaFbITTalIFaH KoOHE TYJIFara OarbITTaJFaH
omici);

— TONTBHIK OKBITY (Oipjecim »XyMbIC icTey MakcaThlHIAa CTYICHTTEpJi TomTapra Oeiyni
KaMTH/IbI; 9eTTe, 0oy KalijeT JeHreline KapamacTaH *KYype.i, TONTa HHTEIJIEKTYalIbl 1aMy/IbIH
opTYpIi neHreinepi 6ap Oanmanap 60IybI KEPEK);

— "epkiH HYCKaynbIK'" (aThl alThInm TypraHmai, Oy anjekaiiiaa a3z GpopMaibabl OKBITY OJiCi;
Erep ci3 6enrini 6ip cTyaeHTTep ToObIHA Oipa3 yakeIT cabak OepreH 0oJjcaHbI3, OHAA Ci3 OJapAbIH
KBI3BIFYIIBUTBIKTAPbI MEH JAWBIH/IBIK JCHTCHIIepl Typabl a3/1am OlIeTiH IIBIFapChI3).

OicTepAiH KOMIIIri 6i1iM 6epy MoJenbepiHe TONTACTBIPbUIFaH, COHIBIKTaH 013 aKmapaTThl
OHJICY MOJENbICPI, SJIEYMETTIK MOJCIbAEp, JKEKe MOEIbAEP, MIHE3-KYIBIK (MiHE3-KYJIBIK)
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MOJICIIBJIEP JKYHecl KoHE KOHCTPYKTUBHUCTIK MOJENb (MHTErpallusIaHFaH) Typalibl alTyra 0oJajibl.
By Oykin anemzeri oKy OpbIHIarkl Oi1iM Oepy Kyienepi OKbITYIbIH €H KaKChl TOCUIIH aHBIKTAayFa
TBIPBICATBIHBIH KopceTeai. JKoraphiia aTanFaH oiCTEpIiH IIIHAE MEH 3epTTEYIIUISPAIH KOIIIIIIr
OYTiHT1 KYHT€ JIeiiH €H aKChl Tl CAHAUTBHIH MOJAEIIB/I1 aTall OTKIM KeJei.

OKBITYIBIH 3aMaHayH, O3bIK TOKipuOenepiMeH OaisaHbICThl Oyl kyMbBICTHIH KiiTi AKII-ThIH
OapibIK ey INTaThIHBIH OuTiM Oepy JKyHenepiHae KeH TapajfaH >KOHE EHTi3UIreH, COHJai-ak
QJIEMJIET1 €H aKChl OKBITY df1ici 6oJbin TabbutaThiH SIOP Momenin KapacTeipy OOBINT TaObLIA b,
Onbl Kanudopaus MeMieKeTTiK YHUBEPCHUTETIHIH KypMeTTi mpodeccopiapsl J[xena DmeBapus
MeH Mbdpu Omien Borrt, conpaii-ak Jlebopa Iloprt, kociOum namy OOWMBIHINA KEHECHIl KOHE
BammHrTonarsl KongaHOanbl JIMHIBUCTUKA OPTAJIBIFBIHBIH aFa FBUIBIMU KbI3METKepi Kypbl. by
MOCINBII OLTiM Oepy/li JaMBITY KoHE 3epTTey Oaraapiamachl, OLTiM Oepyai, OpTYpPJUIIKTI JKOHE
03bIK TOXKipuOeHi 3eprrey optanbirbl (OPEPE) jxone onmemueri kenteren 6acka FhUIBIMH-3EPTTEY
OpTaJbIKTapbl Kojmaiasl [7]. by Momens kemnrtereH puigap OOHBI KaJbIITacKaH KoHE OyTiHIC
OKBITY/Ia KYHJICTIKTI KoJganyFa apHanran. On 0aplibIKk MEKTEN MoHAEepi MeH cabaKkTapablH OapibiK
TYpPJEpiHIE KY3€re achIpbUlybl MYMKiH. Byl MyfaigiMHEH >KOFapbl YUBIMIIBUIABIK TMEH KAKCHI
TAWBIHIBIKTHI TaJal eTeI.

SIOP mopeni e3apa OailiaHbICTHI CeTi3 KOMIIOHEHTTEH Typaabl[7]:

— Cabakka JallbIH]IBIK.

— TakpIpbITH KYpPY.

— TyciHikTi Kipicme.

— Ogzapa opekerrecy.

— Toxipube xoHE KOJAAHY.

— CabakxThI KOI0.

— Hlomy »xoHe Oaranay.

Ocbl erkel-Terkennep e 9pKaichIChl MyFaliMre Kakchl HOTHXKEJIEp MEH OKYILIbLIapAblH Kepi
OailJTaHBICHIH ATy YIIH ca0aKThI )KOCTapiiayFra )KoHe KOIOFa KeMeKTece i xoHe OarbiTTaiabl. SIOP
MOJIeJII aFBUINIBIH TITIH YHPEHYILIIep MEH aFblUIIbIH TULAI TYpFBIHIApFa apHajdFfaH cabakrapna
KOJIZIAaHY/IbIH OTBI3 E€pPEeKIIeNirine ue. bysl epexmiemkTep >KOoFapbla aTajfaH Ceri3re €HTI3UIreH
e3apa OaillaHbICTHl KOMIIOHEHTTEP. by ofiCTi KOMAaHyABIH HOTHKEC] JKOFaphI cara, OKYy THIMALIIT
YKOHE OKYIIbUIAP/AbIH YIATepIMiH KaKcapTy OOJIbIN TaObLIaabI.

JocTypmi jkoHE 3aMaHayd OICTEpIiH apTHIKIIBUIBIKTaphl MEH KeMIIumKTepi. OKBITYIBIH
3aMaHayH 9JIiCTEPiH KOJJIaHa OTBIPHIIM, 013 ©3 )KYMBICBIMBI3/Ia KONITETeH KOMEKII KYPBUIFbUIAP MEH
MaTepuanaapabl KosijgaHa anambiz. CTyAeHTTep, opuHe, (dlI-KapTajiap, MHTEPAKTUBTI TakTauap,
KOMITAKT-IAUCKLIEp KoHE T.0. CHUSAKTBI opTYpJll KOpHEKI MaTepuaniap/bl KojJJaHaTbiH cabaKTapaaH
YJIKEH HOTEXe anajibl, OChlIaiiia ojap OKy MaTepHajblH MYKHST JKOHE JKaKChl €CTE CaKTalbl, OHbI
OKBITYILIBI TAKBIPBINTHI JACTYPIl TYpPAE TYCIHIIPT€HHEH Tepl y3aK Mep3iMIl jKajblJa CaKTalaibl.
byn kypanaap "OKyHIblIapAbIH SKCIUTUIMTTIK-ACKIAPATUBTI KaabIHAAFbl (akTiiepai Koaganbr"
[8]. OKBITYIIIBI KOMEKIIT KypaJIIapabl KOJIJAAHYIbIH YIKEH MMai1achlH KOpei.

Kazipri 3amanfbl ojicTep MeEH KeMIIUTIKTep Oap, onap, KepiciHIle, AJCTYpJi OmicTepIIiH
naigaceiHa ceiteini. JKorapeiga alTeuTFaHai, onap 6i3re Oenriii Oip Keaepriiep MeH KoJanchI3-
JBIKTapFa OKelTyl MYMKIH 3aMaHayd OKBITY KypaJIapblH MaijajgaHyFa MYMKIHIIK Oepeli, artam
allTKaHJa OKBITYIIBI MEH CTYIEHTTIH ©3apa 9pEKETTeCy IOpe’KeCiH TOMEHIETYl MyMKIH, COHBIMEH
Kartap >KaObIKTHIH >KOFapbl KYHBI KOHE OFAH TEXHUKAJIBIK KbI3MET KOPCETY KaXeTTLiri, COHai-aK
OKBITYIIIBUIAPFa TEXHUKAHBI TYPBIC KOJNJAHYIbl YHpETy KaXeTTUIirl Hei3fenreH. JocTypial OKbITY
ozicTepi y3aK yakbIT 00Wbl KOnAaHbUIbl. OKBITYIBIH JOCTYPIIl MOJENI Ka3ipri 3aMaH KarJaibIHIa
MYJIJIEM JIYPBIC eMec HeMece KOJaNChI3 e aiTyFa OOIManIbI.

KopbiTbiHapl. Byrinri Tanaa ayauropusiaa, acipece OKbITYIIbUIApFa KaHai oicTep/i KoiIaHy
KEepeKTiriH aity KublH. OKy mporiecinie 0opi eckepiayl KepeK: ayIuTOPUSHBIH ©31, OKYIIbLIap
CaHbl, >XaOJbIKTAIFaH OKY OpHBI, CTYAEHTTEPAIH HEri3ri OuliMi >XKoHE OoJIapJblH KalilerTepi,
QJIEYMETTIK Karjainap, op aJaMHbIH MoTuBalusAckl. OKBITYIIBI O11iM Oepy *kKyieci pykcaT e€TKeH
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Ke3-KeJIreH MeAaroruKalblK oiCTepAl ASCTYpIl JAe, 3aMaHayH Ja KoJJaHa anafbl, Oipak oJap.bIH
KEH CIEKTpiH KOca allFaH/a, OJl ©3IMEH THIHBIMCBI3 JKYMBIC 1CTEN, KYHACTIKTI OKBITY JaFJblIapblH
KETUIIIPY1 KepeK.

Byrinri TaHga eH Kemn CypaHbICKA M€ 3aMaHayd OKBITY OAICTEpiHIH iIIiHJe MbIHAIAPJBI aTarl
eTyre 0oJiajibl: TPEHUHT; MOAYJIbAIK OKBITY; KAIIBIKTBIKTaH OKBITY; KYH/BUIBIKTHI Oaraapay; Keiic-
CTaay; KOYYMHT; IIBIFAPMAIIBUIBIK TONTApP; TAKBIPBINTHIK MiKipTanacTap; KOHCAJITHHI; PECMH ic-
miapanapra KaTbiCy; aKHNapaTThIK-KOMIBIOTEPIIK TEXHOJOTHSUIapAbl KojjgaHy; OuriM  Oepy
MatuHanzapsi[2].

Kazipri yakpITTa WHHOBAIMSJIBIK OLIIM Oepyae KOJIIAHBUIATBHIH TEXHOJIOTHSUIAPBIH HET13r1
TYpJIepi peTiHae MbIHaJIapAbl Oein kepceryre 00yaabl:

— OKpITY HOTHXKECT KOMMYHHKAIUSUIBIK JKOHE aKNapaTThIK TEXHOJOTHUIapAbIH TYpPiHE eMec,
KypcTap/bl 931pJiey MEH YChIHYIbIH carachblHa OailIaHbICThI.

— TexHonorusmapapl TaHAay Ke3iHAE KEHOIp TEXHOJOTHSUIAPAbIH OUTiM  alylIbuIapIbIH
CHINaTTaMajapblHa, HAKThl MOHMIK calajapAblH EpeKIICTiKTepiHe, OKYy TalchlpMalapbl MEH
KATTBIFYJIapAbIH 0aChIM TypliepiHe OapbIHIIIa COMKECTITIH eCKepy KaXeT.

— TexHonorusmapapl TaHAayna €H THIMIICI MyJIbTUMEIUSUIBIK TOCLT OOJIBINT TaObUIAAbI, OH/IA
OpTYpPJi TEXHOJOTHUSANAPIABl TOJBIKTBIPYFa, OJNAPABIH ©3apa OpEKEeTTEeCYiHIH CHHEPIreTUKAIIBIK
OCepiHe YMTBLTY KaXeT.

— TexHomorusablK MHHOBALMAJIAP OKBITYIIBUIBIK KBI3SMETTIH CHUIIAThIHA aWTapibIKTail acep
€TETIH KOITereH IeJaroruKalbIK oJICTep MEH OJICTEPMdiH alTapibIKTall KEHEIOIHE OKeJei,
OCBUTAlIIa TyTacTall alFaHa IMeJaroruKaIbIK 1K1 )KYHEHIH JaMybIHA 9Cep eTe/Ii.

OKy mporiecinie xaHa TeXHOJIOTUsUIapAbl KOJJIaHy JaMyFa OKeleIi:

— JKaHa MeJaroruKallblK 9ICTep MEH TaCiuepi;

— >KaHa OiyiM O6epy opTachr;

—  OKBITYIIBIIAPABIH JKaHa KYMBIC CTHIII;

— TeJAaroTHKaNbIK XyHeaeri KypbUIBIMIBIK e3repicTep.
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Yyuumesb pyccko2o A3bIKA U TUmMepamypol
KTV «lllxona-nuyeu No210»
2. Anmamuwl, Kazaxcman

METO/AbI 1 CIIOCOBbI ITPEITIOJABAHUSA
PYCCKOI'O A3bIKA

AnHomayus
B 00mieo0pa3oBaTeabHbIX OpPraHU3alUIX I OOYYCHHS WHOCTPAHHOMY SI3bIKY, B TOM YHCJIE
PYCCKOMY U JUISI BIIaJICHUSI OOYJAOIIUMHUCS Ha HEOOXOJMMOM YPOBHE SI3BIKOM YUUTEISIMUA IIOMUMO
TPAIUIIMOHHBIMH ~ METOJIAMH, 4YacTO HCIOJb3YIOTCS COBPEMEHHBIC METOJbl W  CIIOCOOBI
npenogaBanus. [IpoGiieMa, KOTopasi 4acTo BCTACT MEPe/l COBPEMCHHBIMHU YUUTEISIME, 3aKITI0YACTCSI
B JIOCTH)KCHUU IICJIM ypOKa, MpPH 3TOM HE Tepss HMHTEpeC OOYy4aroIluXxcs K YpPOKYy BO BpeMs
yaeOHoro mporecca. s AOCTHKEHHS TTOCTABJIICHHOM IIENIM MCIOJIh30BaTh B y4EOHOM TIpoIiecce
paznuuHble UdpoBbIe 00pa30BaTEIbHBIC UHCTPYMEHTHI.
KiroueBble ciaoBa: 0Oy4eHHE pPYCCKOMY SI3BIKY, IOBBIICHUE WHTEpeca OOYyJaroIIuxcs,
MOTHBAIUS 00YYAIOLINXCS, COBPEMEHHBIC METO/IbI U IIPHUEMBI.

K.K. Kywezenosa !

1 .. . . ..
opblC Mini MeH a0ebuemi noHi Myeanimi
KMM «Ne2 10 mexmen-nuyetiy»
Anmamul, Kazaxcman

OPBIC TIUIIH OKBITY ABIH 9 AICTEPI MEH TOCIJIIEPI

Anoamna

Kannsr OumiMm Oepy yHbIMIapblHAa HIET TUIIH YHpEeTy, OHBIH IIIIHAE OpBIC TUIIH MEHIepTy
KOJIBIH/IAa MEKTEeIN KaObIpFachlHJIa KbI3MET aTKapaThlH YCTa3[apAblH 63 OuriMrepriepiHe KaXeTTi
JEHTeiIe TUII MeHrepre Oulyl YIIIH JSCTYPJIK TocUiepAeH OeJiek 3amMaHayW OMIICTep MEH
TocuIAep KHi KoiaaaHblaabl. Kas3ipri ke3ne MyraniMIepAiH ajlablHaH KUl TYbIHJIANTBIH Mocese —
oumiMrepaiH cabak OapbIchiHAAa ca0akKa JETeH KbI3bIFYIIbUIBIFBIH JKOFaNITIAN, cabaK MakcaTblHA
xeTy. Ochl )konga Typ:ai nudpIblK OUTIM KypasiapblH NMaiaanany.

Kiar ce3nep: opbic TUIIH yiipeTy, OUTIMIepAiH KbI3BIFYIIBUIBIFBIH apTThIPY, MOTHUBALIUS Oepy,
3aMaHayH JIiC-Tocliaep.

Kushegenova zh. K.

Teacher of Russian language and literature
S-OPI "school-Lyceum No. 210" Almaty

METHODS AND APPROACHES TO TEACHING
THE RUSSIAN LANGUAGE

Abstract
In order to teach a foreign language in general education organizations, including Russian,
teachers working at schools often use modern methods and approaches, in addition to traditional
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ones, to teach their students the language at the necessary level for them. Currently, the most
teachers often have the difficulties with achieving the goal of the lesson while increasing the
student's interest during the lesson and use various digital knowledge tools along the way.

Keywords: teaching the Russian language, increasing the interest of students, motivating
students, modern methods and techniques.

B coBpeMeHHOM MHpe CylIecTBYeT HEOOXOAUMOCTh aJanTHPOBATHCS K II0OATN3UPYIOIIEMYCS
MUpY, TJe OOIIEHWE W WHOCTPAHHBIC S3BIKM 0OJiee Ba)KHBI, YeM HECKOJBKO JIeT Hazan. Pycckuii
SI3BIK - ATO SA3BIK OOIICHUS M A3bIK BO3MOKHOCTeH. B XX Beke pyccKkuil sI3bIK BOIIEN B YHCIIO TaK
HA3bIBAEMBIX MUPOBBIX (TJI00ATBHBIX) SI3LIKOB. PycCKHii SI3bIK, KAK MHOCTPAHHBIN, U3Y4aeTCs MTOYTH
B 90 cTpaH Mupa.

CoOBpeMEHHBI PYCCKUM SI3BIK — ATO CJIOXKHOE €AMHCTBO JIUTEPATYPHOTO $3bIKA, JUAIECKTOB,
MIPOCTOpPEYHsl, )KAPTOHOB, MOATOMY IPENOJaBaTh 3TOT S3bIK OYEHb TPYAHO, OCOOCHHO TEM, KTO
3HAECT PYCCKHUM, KaK BTOPOY MJIM JAK€ KaK TPETUH S3BbIK.

OpnHM TONBKO MpaBUiia CKYYHBI JIJIs1 OOJIBIIMHCTBA YYEHUKOB, U TO3TOMY OHU TEPSIOT MHTEPEC
K M3YYCHHUIO s3bIKa. XOTS HET JpYyroro crnocod0a MpernojaBaTb OCHOBBI S3bIKA, KPOME Tpaju-
[IMOHHOTO METOJa, TOJILKO 3TH MOJAXO0JbI HEOOXOIUMO ciierka MoAu(UIHUPOBaTh, YTOOBI 3aWHTE-
pecoBaTh yueHUKOB. Korja nemo 1oxoauT 10 mpenogaBaHusi PYCCKOTO sI3bIKa CTApPUICKIACCHUKAM,
KOTOpBIE YK€ 3HAIOT OCHOBBI, TPAJAMIIMOHHBIE METOJbI OOBIYHO NAIOT XYAILIUE PE3yabTaThl, YeM
COBpPEMEHHBIC U MHHOBAIIMOHHBIE METO/Ibl. HOBbIE METOABI MOMOTalOT yYE€HHUKaM JIydllle U3ydaThb
S3BIK, HE TMOHUMAasl €ro, U MOJACPKUBAIOT B HUX MHTepec. B 3Tol craThe mpeacTaBieHbl MOJIE3HbIE
MOAXObI U METOBI JUIsI PETIOAaBaHus PYCCKOTO SI3bIKA.

TpaguuoHHbI MeTOo 00y4YeHUs “MeNIOM M peublo”’, CYIIECTBYIOIIUN COTHH JIET, AaeT Oolee
HU3KHUE PE3yNIbTaThl, 4eM 0o0Jiee COBPEMEHHBIE METOJbl OOYy4YEHHS, HCIIOJIb3YeMbI€ CErOJIHS B
mikosiax. MHora nucnoip30BaHue OJHUX M T€X e METOAOB B MPENOIaBaHUU A3bIKA MOXKET CHU3HUTh
HMHTEpEC yvallerocs K si3biky. TpaauninoHHoe o0ydeHue JeIUTCS Ha HECKOJIBKO THIOB, TAKUX KaK
pa3roBopHasl peyb, AHAIMTHYECKOE YTEHUE, JOMAalllHEe YTeHHE, rpaMMaTHYecKas MpakTUKa M
npukiagHas Gonerrka. HeKoTophie MIKOJBHUKK XOPOIIIO YCBAaUBAIOT TPAMMATHKY, HO B PEUH Y HUX
BO3HUKAIOT TPYJHOCTH IPU MPOU3HOIIEHUU. [[09TOMY Ha 3aHATUSAX TEOPUIO HYKHO MOJIKPEILIATH C
MOMOIIBIO PA3TUYHBIX YIPAKHEHHH, urp u gauckyccuit [1, C.2]. MOXHO HOOUTHCA XOPOIIMX
PE3YNBTATOB CIEAYIOIUMHU CIIOCOOaMHU:

— WU3yYaeTcsl YpPOBEHb 3HAHUM Yy4alIUXCs, BO3MOXXHOCTU OOYYCHHS; 3aJaHusi JalOTCA
Qg depeHIpOBaHHBIM 00pa3zoM;

— ydJaimuecs BO BpeMsi YpOKa TOBOPAT B OCHOBHOM Ha PYCCKOM SI3BIKE, MEPEBO/] HETIOHSATHBIX
CJIOB TIPOM3HOCST HE Cpa3y, a MbITAeTCsI OOBbSICHUTD, JOHECTH UX C MOMOIIBI0 MUMHUKH;

— YYEHHKHU JENSITCS Ha HEOONBIINE TPYIIBl U UCHOJB3YIOT CIEAYIONIUE METONbI: "pa3BUTHE
IMcKyccHuii", "BeIpaskeHHe CBOero MHeHuA", ""coBMecTHas paboTa';

— JlaBaTh YYEHUKAM BO3MOXHOCTh CBOOOJHO MBICIUTH M BBIPAXKaTh CBOU MBICITH, UX OIIUOKH
HE UCTPABISIOTCS Cpasy, a 00CYKAAIOTCSI BMECTE MOCJIE BBICTYIUICHUS YY€HUKOB;

— WCMOJIb30BaTh pPa3jMYHbIE TpaMMaTUyeckue, (POHETHUeCKHe W JpYrue BUILI WUTP, POJHU
pacnpeiesnsaoTcss B COOTBETCTBUU CO 3HAHUAMHM Y4allluXcs;

— MIPOCMOTP KOPOTKOMETPAKHBIX (PUIHBMOB U PA3TUYHBIX KapTHH, CIYIIIAaHUE HOBOCTEH MO TeMe
1 00CYyKJIeHHE TEKCTOB;

— 3HaHHWE YYCHHUKOB TMOJHOCTHIO 3aKPEIUIAECTCS HA MIPAKTUKE, U HU OJMH YUCHHUK HE OCTAeTCS B
CTOpOHE.

3aHATHS TPOBOJATCA HA PYCCKOM SI3BIKE C YUE€TOM BCEro OIMbITa, HEOOXOIMMOTO ISl MPOBE-
neHus: ypokoB. To ecTh ydalidecs HauYMHAIOT MMOHUMATh Y€pe3 YTCHHUE, ayAHUpPOBAHUE, MPAKTUKY
MHACHhMa, COBEPIICHCTBOBAHUE PEUM. Y UCHHKH CTAHOBSTCS IIEHTPOM YpOKa, a HE YUUTEb. Y YUTEINb
TOJILKO TOMOTAaeT Y4YEHHKY MNpuoOpeTarh 3HaHUS. Takum o00pa3oMm, ymydlIaeTcs BO3MOXKHOCTh
CaMOCTOATENbHOTO M3ydeHus. Korma 3aHsaTus HETPaaUuIIMOHHBI, B 3aBUCUMOCTH OT THUIIA 33/IaHMS,

yqamuecsa OCIATCA Ha Mapbl U HeOOoIbIINe TpYHIIbI WA pa60Ta10T HUHAUBHUIYAJIBbHO. HaanMep, B
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Hayajle ypoKa yYWTEeJb COCTABIIAET IUIaH U ACIIUTCA LEISIMHU YpOKa ¢ yYeHHKaMu. Kaxaplii yueHUK
Y4acTBYET B 3TOM IUIaHE U AEIUTCS CBOMMHU MHEHUSIMU JIpYT C Apyrom. B pesynpraTe mpoucxoaut
oOMeH 3HaHUSMH, U BCE yyallluecs 3HaKOMSTCs ¢ TeMoil. Hekoropele ynmpaskHEeHUs! BBIIOJIHSIIOTCS
napoil wim rpynnoi ydeHukoB. s paOGoThel B rpymnme yuyeHHKaM JAar0TCs CIEAYIOUINE 3aaHus:
opraHuzanus AUCKYycCUH, 00CYKIIEHHE TEMbl C MOMOIIbIO POJEBBIX UIP U paboTa ¢ BBICOKHUMH
TeXHOJOTUAMH. J711 paboThI B Mapax MM MPEIOCTABIAIOTCS AUAJIOTH, TPaMMaTHYeCKHe MaTepHalbl,
a TaK)K€ YTEHUE TOTOBBIX TEKCTOB WM HE3HAKOMBIX TEKCTOB. MCHonb3yss 3TH METOHBI, MBI
3aCTaBJIsIeM BCEX YUEHUKOB Y4aCTBOBATh HA YPOKE, U YUUTEIb MOKET [IOMOYb KaKJOMY YUEHUKY B
COOTBETCTBHUH C UX MOTPEOHOCTSIMH.

['maBHOE B M3y4YEHHMHM 53bIKA - MOJAECPKHUBATH MHTEPEC YUEHHMKOB, TO €CTb MOTHMBHUPOBATH HX.
BaxxHo nopaepkuBarb akTUBHOCTh YYEHUKAa BO BpEMs 3aHATHUU WM MOCIE HUX. YUUTENS IO BCEMY
MHUpPY IIOCTOSIHHO HAaxXOJSTCsl B IIOMCKE TOr0, KaK YCHEHIHO IPENoAaBaTb MHOCTPAHHBIE SI3BIKU
YUCHHKaM.

CymectByeT MHOTO 3((GEKTUBHBIX MeTOJ0B 00y4deHus. OIHO W3 TIABHBIX Pa3IMYUNA MEXIY
TPAJULIMOHHBIMM METOAAMH U COBPEMEHHBIMM METOJAMH 3aKIIFOYAETCS B TOM, YTO COBPEMEHHOE
[pernojjaBaHue O3Ha4yaeT “‘OpUEHTHPOBAHHOE Ha Yy4Y€HUKa- oOyuyeHue”’, KOoTopas I[OJHUMAeT
MpoLecc 00y4YeHHs 10 TaKOrO YPOBHS, YTO 3TO HE TOJBKO IOJIE3HO, HO U JIOCTABUT yIOBOJIBCTBUE
MOJIOJIOMY TIOKOJEHHMIO. Buabl nesTenbHOCTH, Kak IpOeKTHas padoTa, pa3BUTHE JUAJOIOB,
Pa3rOBOPHBIX HABBIKOB, IPYMIOBas / mapHas pa0oTa, 3aHATHS B Kjacce B LIEJIOM, MOTHBAIIHUS
YUAIIUXCsl, pa3IMYHbIe UTPBI, POJEBBIE UTPHI U (prU3HUYecKass aKTUBHOCTh, B&KHBI B COBPEMEHHOM
o0yuenuu [2, C. 68].

Yuurens ceroiHs CTAJKHUBAIOTCS CO CIEAYIONIMM BOIPOCOM: KakK CJelaTb CBOK paboTy
MOJIE3HON W TNpUATHOM. [l 3TOro yuurtensaM s3blka HYKHbl MHCTPYMEHTbl. B nomnonHenue k
BaYKHBIM TEOPUAM, LIEJISIM U 3a7jauaM He0OX0IMMO HCII0Ib30BaTh HHCTPYMEHTBI, KOTOPbIE TTOMOXKET
yuyeHUKaM ObICcTpee JOCTHYb TMOCTaBICHHbIX 1ejeil. Cample MOMyJsipHbIE  IU(GPOBLIC
obpaszoBarenbHbie HHCTpYMeHTBI: Scratch, GoAnimate, PowToon, Concept Draw, Sparkol
VideoScribe, Animaker, LearningApps, Study Stack, ProProfs, Trello, Wrike, Tagul, Movavi,
VitaLMS, Google Forms, Wizer, Corel Draw, Canva, AudaCity, InShot, StoryVisualizer, Online
Test Pad, Kynnenuk.x3, Kahoot! u Quizizz, Plickers, Classtime, Quizlet, PowerPoint, Google
Classroom, LECTA, SIKnacc, Moodle. Micnionb3oBanust 3Tux miatGopm IpUBOAUT K pa3HOOOpa3nio
ypoka. [lnst qocTuxkeHus Leied ypoka M Ienel oOydeHus HaJlo THIATeTbHO OTHOCHTHCS BHIOODY
XOpOILIUX CTpaTeruu U MeTo bl 00ydeHus. TuiaTenbHOE IUIAaHUPOBAHNUE YPOKA — ATO YCIEX YUUTEIs
B IYTHU JOCTHXXEHMs TOCTABICHHOM Lienu. Bplmeyka3aHHble MIATGOPMBI MOKHO HCIIOJIB30BaTh B
MIPOEKTHOHN paboTe (KJIaCCHBIE *KYpHAJIbI, TPYNIOBbIE HACTEHHBIE BBICTABKHU), B COTPY/IHUYECTBE, B
CaMOOLIEHKE YYaIllUXCsl, B POJEBBIX UIpax M IPyHmoBbIX paborax. Pabora B 3TuX 1uatdopmax
JaeT BO3MOYKHOCTb YYE€HHUKaM OBICTPO OPHUEHTHPOBATHCS HAa YPOKE, IMOMOXKET IMPHUHST pEIICHHUs,
peanu3oBath ceds caMOCTOSTENBHO, JIeNaTh NapHylo paboTy, BXOAUT B aAuajior. Bee 3To momoryt
pa3BUBaTh Yy YYEHHUKOB CHOCOOHOCTh H(dexTtuBHO padorate. Kpome Toro, Bech cloBaphb
3allOMMHAETCsl HAMHOTO Jydlle. B nuanorax yueHHMKOB yyaT O€rJIOCTH peud, ObICTpOi peakiuu,
aKTEepPCKOMY MacCTEpCTBY U, KOHEYHO K€, FpaMMaTU4YecKoil TouHocTu. ['pynmnoBas u napHas pabota
SBIISICTCS YaCThIO HAalllell MOBCEAHEBHOM y4eOHON PYTHHBI, M TPYIHO IMepecTaTh AyMaTb, MPEXkKae
4eM pa3enuTh KIacc UId peuieHus 00 KOMMYHHKAaTUBHOM 3amauu. ['pynmoBas pabota
MO3BOJIMJIA TIPETOJIABATENI0 YACNATh OOJbIlle BPEMEHU YCTHOW peud yYEHHMKOB, YTO, BEPOSITHO, U
paHblle ObIJIO MPUOPUTETOM B U3YUEHUU PYCCKOTO SI3bIKA.

Eme oauH BaxHBII MOMEHT — 3T0 MortuBauud. lllnpoko pacnmpocTpaHEHO MHEHHE, 4YTO
MOTHBAIIHMS OKA3bIBAET INTyOOKOE BIMSHUE HA CIIOCOOHOCTh YUEHHKA YUUThCA. MOTHBALIMIO MOKHO
pa3AenuTh Ha BHEIIHIO M BHYTPEHHIOW (opMbl. BHyTpeHHSAS GopMa UCXOIUT U3HYTPHU yUCHHKA,
KOTOPBIA XOYET YUYUTHCS. XOPOUIEH HOBOCTBIO ISl YUUTEIEH SBIISIETCS TO, YTO MBI MOXKEM MHOIO€
clenarh B KJlacce, 4ToObl MOBBICUTh YPOBEHb Halllel BHEIIHeH MOoTUBAaUMU. VIrpel U KPY>KKH - 3TO
OUYeHb MOJIE3HbIE 3aHATHA, B KOTOPBIX y4acTBYET Bechb Kijlacc. MHoOTue Urpel nepepadaTbIBaoT
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CJIOBapb M BKJIIOYAIOT B HET'O MHTEPECHBIN 3JIeMeHT. B HacTosIiee BpeMsi 04eHb MOJIHO padoTaTh B
napax u HeOOJIBIIUX IpymIax.

Yuurens, KOTOpble W3Y4alOT U INPUMEHSIOT COBPEMEHHBIE METOJbI MPErnojaBaHUs PYCCKOTO
S3bIKa, — 9TO T€, KTO IICHUT CBOE JIOCTOMHCTBO — CeOs. YUUTEINs SIBISIOTCS UCHOJHUTCIISIMH B
BBIOpaHHOW MMM TpO(decCud — JOCTUTAIOIIME MpaKTU4YecKoro ycrexa. COBpEeMEHHBIE METOIbI
MperoJaBaHus PYCCKOTO S3bIKa MOTYT OBITh KaK CIOXHBIMHU, TAK U TPEOOBATEITLHBIMU K YUUTEIISIM;
OHU TaK)X€ MOTYT OBITh OYEHb CTUMYIHPYIOIIMMH U ToJjie3HbIMH. CTeneHb 3p(EeKTUBHOCTH ITUX
MOAXO/J0B, KOTOPbIE MbI MPUMEHSIEM B HAIIUX IIKOJIAX, MOXKET 3aBUCETh OT CTPEMJICHMM HaIIUX
YYEHUKOB, KBATM(PHUKAIUU HAIIMX YYUTENEH W MX TOTOBHOCTH HPHUMEHATH 3TU COBPEMEHHBIE
METO/IbI, & TAK)KE OT HAJIMYHUS PECYpPCOB BOKPYT Hac. B To ke Bpemsi HEOOXOAMMOCTh MOBBIIICHUS
yYpOBHSI 00pa3oBaHHsA B Y4YEOHBIX 3aBElIEHUSAX CErofHs oveBuaHa. Ha Moil B3risg, co3maHue
aTMoc(epsl COTPYJHHMYECTBA B KIIACCE, MHTEIUICKTYalbHbIE W WH(OPMAIMOHHBIC MOAXOIBI K
MpenojaBaHuio, o0oOIIeHne ydanuxcs, oOyueHue UX Jenarh JeAyKTUBHBIE BBIBOJBI, a TaKke
pa3BUTHE CIIOCOOHOCTH CIOPUTH M YUYUTHCS UHIUBUIYATBHO CIIOCOOCTBYET 3aMHTEPECOBAHHOCTH,
yyalmxcs K H3yd4aeMoMY MpeaMeTy, BO3HUKHOBEHUIO >KENaHUS BHUMATEIbHEE OTHOCUTHCA K
pycckomy si3bIky. HyKHO pacmmpsaTh W COBEpIICHCTBOBATH BHJOB JIEATEIBHOCTH YYUTEIS U
ydaluxcs Ha IPOTsDKEHUU BCel Halllel IeIaroru4ecKoi AesITeTbHOCTH.

Cnucok ucnonb308aHHOU TUMepamypbl.:
1. Nazarova D.I. Feelings of lyric heroes in Kamol Jamol’s work// Conference of Management
of Islamic Education Leadership In The Era of Revolution.— 2020.- M6.— P. 1 - 3.
2. M.H. Xuxmamosa, O paspabomxe unmezpupoganHo2o 3auamus "HHnocmpanHbvlli A3bIK
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IMPLEMENTATION OF PBL TECHNOLOGY
IN THE DEVELOPMENT OF WRITING SKILLS

Abstract

Writing skill is one of the skills that requires development, long-term work and effort so that a
person can express his thoughts accurately, systematically and clearly in writing. Of the four skills a
student must master when learning a language, writing is the most difficult. This article discusses
how writing skills can be developed through the stages of PBL technology, how it should be used in
practice, features of text works and requirements for them, and also analyzes the ideas proposed by
scientists. In addition, the formation of writing skills through PBL technology has a significant
impact on the development of students’ abilities such as discussing and sharing new useful
information from an early age, developing cognitive thinking, responsibility, the ability to use one’s
time effectively, analytical and critical thinking, the ability to identify a problem and propose
modern and rational ways to solve it, work in a group and collaborate with other team members
during the project.

Keywords: PBL (Project Based Learning) technology, writing skills, project-based learning,

PBL model, writing literacy, systematic learning, stages of PBL
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BHEJIPEHUE TEXHOJIOI'MH PBL
B PA3BBUTHUU HABBIKOB IITUCBbMA

Annomauyus

HaBblku micbMa — OZMH W3 HABBIKOB, TPeOYIOIIas Pa3BUTHSL, JIUTEILHOM pabOThl M YCHIIMNA ISt
TOr0, 4TOOBI YEJIOBEK MOI TOYHO, CHCTEMAaTHMYECKM M SICHO M3Jlararb CBOM MBICIM MHChbMEHHO. 3
YEThIPEX HABBIKOB, KOTOPbIMU Y4alllMiics JIOJDKEH OBJIANETh IPU M3YUEHUH S3bIKA, CAMbBIM CIIOYKHBIM
SBJISIETCS HaBBIK MUChbMa. B naHHOMN cTaTthe 00Cy)KAaeTcss Kak HaBBIKW MHMChbMa MOYKHO Pa3BUBATh yepes3
atanbl TexHonorud PBL, kak ee cieyeT UCIob30BaTh Ha MPAKTUKE, OCOOCHHOCTH TEKCTOBBIX Pa0OT H
TpeOOBaHMsI K HUM, a TaK)KE aHATU3UPYIOTCS UIEH, Tpe/UIoKeHHbIe yueHbIMU. Kpome Toro, dhopmupo-
BaHME HaBbIKOB MKCbMA ITOCPEACTBOM TexHooru PBL oka3biBaeT cyliecTBEHHOE BIMSHUE Ha Pa3BUTHE
TaKMX CIOCOOHOCTEH y 00ydaeMoro kak oOCyxaeHue u OOMEH HOBOM MOJNIe3HOM HH(opManuen ¢
paHHEro BO3pacTa, Pa3BUTHh IIO3HABATEIHFHOE MBIIUICHHE, OTBETCTBEHHOCTh, yMeHHE 3(dexTrBHO
UCTIONb30BaTh CBOE BPEMsl, aHAJIUTHYECKOE W KPUTHUYECKOE MBIIUICHUE, YMEHHE WACHTU(HUIIUPOBATH
npo0seMy M TpesiaraTb COBPEMEHHBIE M pallMOHAIBHBIE CIOCOOBI €€ pelleHus, padoTa B TPyMIe U
COTPYIHHYECTBO C APYTUMH YJICHAMH KOMaH/bl B XOZ€ POEKTA.

KawueBble cioBa: texnonorus PBL (Project Based Learning), HaBbIKM MUCbMa, MTPOEKTHOE
oOyuenue, mozens PBL, muceMeHHas rpaMOTHOCTD, CUCTEMaTU4YeCKOe 00ydyenue, aTansl PBL

A.M.Toxcanbaii, L I O. Ceiioanuesa
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Anmamer, Kazaxeman
"Mazucmpanm, aitolkyn_toksanbay@mail.ru;
2PhD doxmop, KaysimoacmeipwLizar npodeccop m.a., guldanaseida@mail.ru

KA3BLJIBIM JAFABIVIAPBIH JTAMBITY JIA PBL
TEXHOJIOTI'UACBIH EHI'I3Y

Anoamna

JKa3puibiM aFapIchl agaM OanachIHBIH ©3 OWBIH Kaz0alla Typjae TUSHAKTHI, )KYHesl, aHbIK eTIl
Tycipe ajlybl YIIiH JaMbITYAbI, Y3aK MEP31M/Il )KYMBICTBI, TAJIbIHBICTHI TaJIall €TETIH JaFblIapAbIH
Oipi. Tin yiipenyne OuliM anymibl Urepyl KakeT TOpT AaFAbUIapAblH IIIHJEr1 €H Kypaemici
Ka3bUIBIM JIAFBICEl O0JbIN TaObUIaAbl. Byn Makamana ska3puibiM AarabichblH PBL TexHomorusicst
apKbUIbl KaHAall Ke3eHAEpACH OTIN JaMbITyFa OOJaTbIHBI, MPAKTUKA KY31HAE Kalail KOJAaHBLTY
KQXETTIrl, MOTIHIIK KYMBICTap/IbIH €PEKIIENIKTepl MEH OJjlapFa KOWBUIATHIH TajlamnTap, FalbIMJIap
YCBIHFaH OiJiapra Tajjay »acajibiaFaH. COHBIMEH Kartap, >Ka3bUIbIM JarAbiCbiH PBL TexHOMOTHACKH
apKbUIbl KaJbINTACTBIPY OLTIM aJIyIIBIHBIH OOMBIHAA KOTHUTHUBTI OiUIay, >KayamKepIIUTiK, 3
VaKBITBIH THIMJI TalijajlaHa ay, aHATMTHKAIBIK KOHE ChIHU Oiylay, MpoOJieMaHbl aHBIKTAl, OHBI
HICHTY/IH 3aMaHayH 9pi YTHIMJIBI JKOJIAAPBIH YChIHA ajly, TOITa )KYMBIC JKacay, *ko0a OapbIChIH e3re
TON MyImIenepiMeH Oipiece OTBHIPBIN TaJKbUIAy, JKaHAa Malganbl akKmapaTineH OeJicy CeKiml
KabineTTepAl epTe )KacTaH JaMbITYFa 63 bIKIAJIbIH alTapiIbIKTal TUTi3eni.

KinTt ce3nep: PBL (Project Based Learning) TeXHONOTHSCHI, >Ka3bUIbIM JAaFIBICHI, KOOAJBIK
okbITY, PBL Mosiemni, ska3y cayaTThUIBIFBL, KYyieni okbiTy, PBL kezennepi
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Introduction

In the process of learning a language, there are a number of skills that you will definitely need
to master. Writing skills are considered one of the complex, difficult, nevertheless fascinating and
comprehensively developing skills. Consequently, some scientists agreed with this point of view
that when comparing writing skills with the other three skills, this skill is difficult and complex
even for native speakers of the corresponding language [1]. For this reason, mastering writing skills
still remains difficult in language learning. Proof of this can be the fact that students’ writing skills
remain at a low level even in their native language. Argues that the development of writing skills
remains problematic from primary school to higher education levels [2]. Therefore, the
development of writing skills is always placed in last place among the four skills of learning a
foreign language. In addition, most students experience difficulty while learning to write. Writing
skills are not only the transformation of sounds into writing in order to express one’s point of view,
ideas, but it also requires a number of competencies and abilities to achieve that requires
responsibility, a serious study of the chosen topic [3].

PBL is considered as progressive learning, which is more learner-centered, as deeper learning in
which students explore real world problems and find solutions to life's problems [4].

PBL is a training module in which students acquire new knowledge through study, research,
that is, in the process of completing a project.

Project-based learning as a learner-centered model is considered an active, independent,
technology that gives freedom, that can ultimately deliver a final product. Also, project-based
learning encourages students to create their own meaningful knowledge through their own and real-
life experiences. Constructivism creates conditions where students will need to accumulate their
own knowledge. Thus, it becomes clear that PBL gives students the opportunity to plan and
organize their learning activities themselves, create their own product and present it to society
accordingly.

In modern conditions of educational development, the project method is considered: (1) as a
new pedagogical technology that can solve many pressing teaching problems; (2) as a method of
cognition, a way of organizing educational and cognitive activities of schoolchildren.

In project-based learning, the process as a whole is aimed at the activity, development,
independence, responsibility and productivity of students through cognitive and personal experience
[5]. In the PBL model, the learning process requires that the teacher be in the role of a mentor,
coordinator, a person who facilitates the learning process, that is, students through the teacher
receive answers to their questions, and the answers serve as an impetus for students to work on the
project together, then grades will be is carried out reliably, and training resources can be highly
developed [6].

Pakhomova offers two definitions of an educational project - from the point of view of the
student and from the point of view of the teacher, sharing the target orientation of each. An
educational project from a student’s point of view is an opportunity to do something absorbing
independently, in a group or by yourself, making the most of your capabilities; This is an activity
that allows you to express yourself, try your hand, apply your knowledge, bring benefit and publicly
show the results achieved. From the point of view of a teacher, an educational project is a didactic
tool that allows you to teach design, i.e. purposeful activity to find a way to solve a problem, by
solving problems arising from this problem when considering it in a certain situation [7].

The project method is always focused on students’ independent activities - individual, pair,
group, which students perform over a certain period of time. This method is organically combined
with group (collaborative or cooperative learning) methods. The project method always involves
solving some problem. The solution to the problem involves, on the one hand, the use of a
combination of various methods and teaching aids, and on the other hand, it presupposes the need to
integrate knowledge, the ability to apply knowledge from various fields of science, engineering,
technology. The results of completed projects must be “tangible”, i.e. if this is a theoretical

46




Abaii amvinoazer Kaz¥ITV-niy Xabapwwicel, «Kenminoi 6inim bepy scane wemen minoepi gunonocuscoly cepuscol, Ned(44), 2023 .

problem, then a specific solution; if practical - a concrete result, ready for use (in the classroom, at
university, in real life).

According to the data, project-based learning has a number of positive elements when
implemented as an effective method for mastering skills in students: the real experience of the
student, which must be identified by the teacher; organized experience of the student in the process
of cognitive activity; contact with accumulated human experience; training exercises that give the
child the necessary skills and abilities.

Analyzing the innovative experience of American and Russian teachers, it is necessary to
highlight the most promising ideas contained in their developments using the project method:
strengthening the connection between learning and life; development of individual abilities of
students; development of skills to plan your work and carry it out independently; system of
procedural control and self-control of students.

The technology of learning through projects has its own syntax. This can be demonstrated in
this way: (1) it begins with identifying the problem, and justifying the main issue, (2) a project plan
is drawn up in the form of specific steps to formulate project planning, (3) a schedule is drawn up,
namely a schedule for the complete project, (4) keep students and their progress under control in the
process of completing and implementing the project, (5) evaluating the result, outcome, (6)
evaluating experience [8].

Writing is a productive and expressive course of action, a long process and activity that requires
the expression of thoughts as a form and method in writing as a means of communication. Writing
includes such abilities as correctly selecting expressions in writing and taking into account all the
features of the language, such as the correct use of linguistic elements, the ability to compare in the
correct order the train of thoughts, ideas in writing, and the competent use of language models and
rules. The writing process must have logically sequential stages, where the main idea is revealed,
and then this idea develops in sequence to the stages of writing [9].

Written competence and awareness require mastery of a variety of linguistic elements. Due to
the precise use of complex language elements, writing is a challenging competency and skill
compared to other skills. Therefore, to develop written competence, of course, it is difficult to
master it in a short time, sometimes even impossible, you need a long and consistent process,
sufficient intensity, training tension, you need clarity and wit to adapt objects and ideas, thoughts
from the environment of everyday life.

Methods

J. Dewey is one of the creators of project-based learning, who believed that the most valuable
and true thing is that only what is considered useful for people gives not just results, but practical
results, and is also aimed at the well-being of the entire society. As a result, training should be
based on: problematization of educational material; developmental, cognitive activity and practice-
oriented activity of the student; the relationship between learning and life, the student’s activities
outside the educational institution; design, reflection [10].

As a rule, project management consists of several stages. This contributes to a systematic study
of the topic.

Stage 1: Organizational. Includes identifying groups, individuals, pairs for further projects.

Stage 2: Identification, selection and consideration, discussion of the upcoming project topic,
and the project as a whole. This stage includes the definition of tasks, goals, what students will learn
upon completion of the project, what competencies they will acquire, discussion of policies and
strategies that will serve to achieve the goals and objectives of the project, clarification of topics for
the project (which topics will be educational and interesting for students , through the study of
which topics students will be competent in the modern world, in their activities, which topics will
serve their comprehensive development and which topics will be suitable for successfully achieving
the goals of the project as a whole). This stage is carried out by already defined groups, pairs, and
individuals.
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3-stage: Discussion of methodological elements and aspects, subtleties of the project, such as
what work will be carried out in class and outside class. Discussion of educational tasks,
responsibilities of each group member.

4-stage: Organizing the project with identifying subtasks, selecting the necessary materials and
information. The general plan of the project becomes clear and detailed, the stages of the project
and their specific tasks (subtasks) are determined and distributed in the group, taking into account
their interests, abilities and skills.

5-stage: Essentially speaking, work is underway on the project. During the course of the project,
each group member fulfills his or her responsibilities and contributes to the development of the
overall project. That is, here individual and group work takes place simultaneously on the project.
This is implied by the fact that in the group there is an exchange of information, experience, and
discussion.

6-stage: Summarizing. At this stage, the groups talk about the work they have done, about their
final products, the results are summarized, presented and compiled in the form of a book, magazine
or video. The final result depends on the tasks set and their achievement.

What features of project-based learning are highlighted by modern authors?

The technology of learning through projects is based on the development of students’ cognitive
skills, the ability to independently form their knowledge, the ability to settle down and navigate in a
different and diverse world of information, the development and improvement of critical and
creative thinking. The project method is one of the ways to achieve a didactic goal and should end
with a practical result, formalized in one way or another [11].

Basic requirements for the implementation and use of project-based learning technology in the
development of writing skills: (1) the need and presence of an important research, cognitive,
creative concept of a task, a problem that requires united, integrated knowledge, a research
approach and search for a successful solution; (2) theoretical, practical, cognitive value of the
envisaged, expected results; (3) independent (group, individual, pair) activities of students; (4)
streamlining the content of the project (indicating stage-by-stage results); (5) use of research
methods (theoretical or empirical) regarding the objectives and goals of the project.

Research result

One of the main distinguishing features of project-based learning is that despite the aspiration
and focus on the final result (product), for solving didactic tasks and problems, not only the final
result, the product itself, it is important, but the process of achieving it, solving the problem through
phased steps, consistent progress action towards an impeccable example of the result, which at the
beginning of the project was already imaginary and had some kind of image in the mind.

To develop writing skills through technology based on projects, there is also such a sequence of
actions. Along the way, projects to develop writing skills can vary. If we consider this issue based
on articles and scientific works, then most of the authors of research works who worked on
developing writing skills through projects, by projects they mean writing essays, various kinds of
texts and, as the final result, a collection of texts in the form of a magazine, book, thematic
collection of various kinds , graphic organizers, in general, written work of students where they had
to analyze, synthesize information, new materials through cognitive skills, group discussion of the
course of action and the responsibilities of each group member, which will directly affect the final
product.

As Selevko confirms, projectability is becoming a key aspect, a feature of modern thinking. In
the concept of education, a project is an effective activity performed in an environment and
conditions that are specially organized by the teacher. These conditions give students the
opportunity to work and gain knowledge independently in safety, under the supervision of a teacher.
At the same time, project-based learning differs from problem-based learning in that the students’
activities have the nature of design, implying the receipt of a specific (practical) result and its public
presentation. The essence of project-based learning is that the student, in the process of working on

an educational project, comprehends real processes, objects. It involves the student experiencing
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specific situations of overcoming difficulties; introducing him to penetration into the depths of
phenomena, processes, construction of new objects, processes, etc. An educational creative project
is an independently developed and manufactured product (material or intellectual) from an idea to
its implementation, possessing subjective or objective novelty, carried out under the control of a
teacher [12].

Discussion

A historical and pedagogical analysis of the opinions and points of view of American specialists
on project-based learning makes it possible to highlight the main positive aspects of this
technology: highlighting vital knowledge in education that contributes to effective learning; the
possibility of practical application of theoretical knowledge when implementing a project;
motivation for research in the activities of students; implementation and application of
interdisciplinary connections; fostering discipline, perseverance, responsibility in overcoming
difficulties and solving problems, business and personal qualities of the individual; development of
initiative and creativity; formation of skills in goal setting, analysis, planning, evaluation of the
results of one’s work and achievements after the project; the ability to properly manage your time
and resources; development of teamwork skills, leadership, relationships and mutual assistance.

Today, the relevance of project technology is determined by the fact that this technology gives
students the opportunity to understand and comprehend the meaning, purpose of their work, to
independently be able to set goals and objectives, the ability to identify topics and areas of interest,
to conduct a project from start to finish, applying all the requirements, successful completion of one
stage to move on to the next. In modern times, the project method is increasingly considered as a
system and technology of education in which students acquire knowledge and skills in the process
of planning and performing gradually and successively more complex practical projects.

Implementing and using project-based learning to develop students' writing skills is an
interesting and challenging endeavor. This is due to the fact that students are required to work on
their project for a long time. As defined earlier, the development of writing skills is a long process
that consists of several stages and includes a number of responsibilities, requirements, and rules.
However, with responsibility, patience, passion, and most importantly, desire on the part of
students, the project will be successful. Since, when passing from one stage to another, students’
motivation to overcome the next stage increases, and the final result and product will be the main
achievement.

Conclusion

In our world, where competitiveness in all senses and areas is valued more, skills that can be
learned through project-based learning will be in demand in the future. Especially the development
of writing through projects. Due to the fact that, the ability to competently express one’s thoughts in
writing, conduct business negotiations, the ability to understand documents and their correctness,
the ability to work identifying problems and ways to solve them, creativity, the ability to analyze
any information and determine the most important, necessary parts of the material, systematize
one’s activities will be valued even more. The development of the above abilities from an early age
in students contributes to their habituation, quickly turning them into habits.

The development of writing skills through PBL technology has several differences in
comparison with the traditional teaching method, where a short time is given to write essays and
various written works. In the process of creating written work as projects, where there is a final
product and is presented in writing, students are given a period of time that is determined by the
volume and type of project. Long-term projects are often effective in developing writing skills. Due
to the fact that students are given time when they can collect cognitive information useful for their
project, new authentic materials, results of scientific work on the topic, statistical indicators, and
interesting facts. In addition, they will have enough time to design their project in the best possible
way using digital applications, websites and programs. Thus, they can recheck the authenticity and
correctness of their written work several times, check for grammatical errors, rereading several
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times can identify missing aspects and add new ideas to make their project even better and more
informative, and using electronic devices can easily create a project with the best possible design.

Based on this, in current modern pedagogy, project-based learning must be introduced and used
not instead of traditional systematic subject teaching, but along with it, as an integral component of
time-tested educational systems. The goal point here is the development, formation of project
competence, incentive motivation for students to acquire knowledge through their own independent
actions, the transition to a mode of self-research and obtaining missing information through various
sources, the development of the ability to use this acquired knowledge in real life to achieve
personal goals, to solve new ones cognitive and practical tasks and problems requiring a modern
approach to clarification. As the practice of introducing project-based and cooperative learning in
different countries directly shows, the technology of project-based learning for the development of
writing skills contributes to the development and stimulation of a number of competencies, such as
the ability to analyze information, take responsibility for oneself and one’s work done, and the
ability to make decisions independently and jointly, the ability to regulate conflicts, that is, to adapt
oneself to life and for its different challenging life moments, and of course, master oral and written
means of communication. In addition, it develops research abilities of analysis and synthesis
(collecting information, identifying the necessary, required information, identifying problems),
adaptation to a long-term serious educational process that requires a responsible approach, the
ability to think analytically, critically and creatively.
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KAJIIbI BIVIIM BEPETIH MEKTEIITEPAE TIJI MEH MOJIEHUETTI
OKBITYJATI'bI HIUOMATHUKAJIBIK CO3 TIPKECTEPIHIH POJII

Anoamna
byn makanmaga skanmel OimiM OepeTiH MeKTenTeplae Til MEH MOJICHHETTI OKBITyla HINO-
MaTHUKaJbIK TIPKECTEPAIH KOJIIAHBUTYBl KapacThIpbuiafbl. On HAMOMATHKANBIK TIpKECTEp MEH
3epPTTENETIH TUIMIK eIIePAiH MOICHUETI MEH JoCTYpiepi apachiHAarsl OaitaHbIcTap bl 3€PTTEH L.
Wnnomatukanelk ©pHEKTep aHa TUTIHAE COMIEHTIHACPAIH MOJEHU epeKIICTIKTepi MEH ouiay
TOCUTIEpiH KOpceTei, CTYACHTTEpre MOJACHUETTI KAKChl TYCIHYre jkKoHe Oarajayra KOMEKTEeCe[i.
AFBUIIIBIH  UAMOMANAPBIH  YHPEHY IKoHE TaiiajmaHy MOJEHH KY3bIPETTUIIK TMeH oJpTypii
MOJICHHETTEpPre KYpMeTIeH Kapayra bIKnan ereni. COHBIMEH Karap, Oyn TUT YHpEeHYIIUIepaiH
IIBIHAWBI OMIPIIIK XKaFJainapaa THiM/II KapbIM-KaThIHAC yKacaybl )KOHE aHa TUTIHJE COUNeHTIHAepAl
TYCiHYl YIIiH WIAOMaJIapabl KOJJAaHY ©Te MAaHBI3JbI €KeHIH Kepceredi. by Makanama arbUIIIBIH
TUTIHAETI WIMOMalap/bl OpTa MEKTeN OKYJIBIKTaphl MEH OKy OardapiamanapblHa KIpIKTIpyAiH
TopOHeInik MoH1 kepceTinreH. JKanmsl, TULAI THIMII KOJAAaHY TiJl MEH MOICHH KOHTEKCTTI TePEeHIpeK
TYCIHYTe BIKOAJ €TiM, OKYIIBUIAPABIH TiJA1 MEHTepYiHIH >KOHE MOJEHH CaHACBHIHBIH MAaHbBI3]IbI
aCIIeKTici OOJIBI TAOBUIATHIHIBIFEI JKANIIEl KO3FaJIFaH.
Kiar ce3nep: uamomanap, TUI, MOJACHMET, arbUIIIBIH Tl cabakTapbl, OpTa MeKTen, cabak
KOCTIAPHI.
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POJIb UIMOMATHUYECKUX BBIPA’KEHWUH B IIPENNOJIABAHUM SA3bIKA U
KYJIbTYPbI B CPEJHUX HIKOJIAX

Annomauyus

B nanHOI cTaThe UCCIEQYETCS UCIIOJIB30BAHUE UIMOMATUUECKUX BBIPAKEHHUH B NIPENOJaBaHUU
s3blKa W KYyJIbTYphl cpenHed mkonbl. OH HCCleayeT CBA3M MEeXAY HIMOMAaTHYeCKHMHU BbIpa-
KEHUSMU U KYJIbTYPOH M TPaJULMsIMU N3Y4aeMbIX SI3BIKOBBIX CTpaH. MauomMaTuyeckue BhIpaKeHus
OTPaXXaloT KyJbTYypHbIE OCOOEHHOCTH U 00pa3 MBIIIJICHUS] HOCUTENEH sI3bIKa, IOMOrasi yJaliumcst
Jydlle IOHUMAaTh U LIEHUTh KylabTypy. M3ydeHne u ucnonb3oBaHue WAMOMAaTHYECKUX BBIPAXKECHUM
CHOCOOCTBYET Pa3BUTHUIO KYJIbTYPHOM KOMIIETEHTHOCTH W YBaXXEHHUS K Pa3IUYHBIM KYJIbTypaMm.
Kpome Toro, 3To mokasbIBa€T, YTO MCIOJB30BAHUE HAMOM OYEHb BAXKHO JUIS M3Y4arOUIMX S3bIK,
9TOOBI 3P PEKTUBHO OOIIATHCS B PEAbHBIX )KU3HEHHBIX CUTYaIMsIX U IOHUMAaTh HOCUTENEH s3bIKa.
B sr0ii craTthe momuepkuBaeTcss oOpa3oBaTelibHAs HEHHOCTh MHTErpallMy aHTJIUICKUX HIHOM B
y4eOHUKHU U ydeOHbIe MpOrpaMMbl cpefHeil mkoibl. B memom obcyxnanoch, uyto 3hdexkTuBHOE
UCIOJb30BaHUE fA3BIKA CIIOCOOCTBYET OoJsiee TIIyOOKOMY TOHMMAHHUIO SI3bIKa M KYJIBTYpHOI'O
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KOHTEKCTa U SBJIAETCS BAKHBIM aCIIEKTOM H3YYEHHUS S3bIKA U KYJIbTYPHOU OCBEJIOMIJICHHOCTH y4a-
X CSL.

KitoueBble cji0Ba: HIMOMBI, SI3bIK, KYJIbTYpHOE OOpa3oBaHHME, YPOKH AHIVIMMCKOIO S3bIKA,
CpelIHME IIKOJIbI, IIJIaH YpOKa.

Baiyrkhan U. B!, Kemelbekova Z.A?

"Master student of KazNPU named after Abay
2 cand. of philol. sciences

THE ROLE OF IDIOMATIC EXPRESSIONS IN TEACHING LANGUAGE
AND CULTURE IN SECONDARY SCHOOLS

Abstract

This article explores the use of idiomatic expressions in secondary school language and culture
education. It explores the connections between the idiomatic expressions and culture and traditions
of the linguistic countries studied. Idiomatic expressions reflect the cultural characteristics and ways
of thinking of native speakers, helping students better understand and appreciate culture. Learning
and using idiomatic expressions promotes the development of cultural competency and respect for
different cultures. Furthermore, this shows that the use of idioms is very important for language
learners to communicate effectively in real-life situations and understand native speakers. This
article highlights the educational value of integrating English idioms into secondary school
textbooks and curricula. Learning and using idioms of the target language helps develop
communication skills, integrate into culture, and expand students' vocabulary. Effective use of
tolerant expressions promotes a deeper understanding of language and cultural context, which is an
important aspect of students' acquisition of language proficiency and cultural awareness.

Keywords: idioms, language, cultural education, English classes, secondary schools, lesson
plan.

Introduction. Language and cultural education in secondary schools typically involves the
study of foreign languages, as well as the exploration of different cultures and traditions. Students
are often required to take language courses such as Spanish, French, German or among others, in
order to develop proficiency in a second language. Cultural education in high school also includes
world history, geography, and social studies and focuses on different regions and the customs,
beliefs, and traditions that characterize those regions. This helps students develop a broader
understanding of the world around them and encourages an appreciation of diversity.

Overview of their role in language and culture. Language and culture are inseparable, and
idioms are linguistic snapshots that capture the essence of both [1]. Idioms are expressions whose
meaning goes beyond the literal interpretation of words and reflects the shared values, beliefs, and
experiences of a particular culture. Learning a language through idiomatic expressions is an exciting
journey into the cultural fabric of a community. Incorporating idioms into language learning is
critical to overall language proficiency. Idioms are rooted in culture and everyday communication
and mean much more than their literal meaning. It provides knowledge of cultural nuances,
allowing students to better understand and communicate with native English speakers. Using idioms
improves your communication skills and makes conversations more natural and meaningful. It also
promotes cultural understanding, promotes social integration, and means higher levels of language
proficiency. By combining idioms, students not only enrich their vocabulary, but also gain a more
accurate and detailed understanding of the language they are learning [2].

The Cultural Significance of Idiomatic Expressions. Understanding and using idioms
enhances language fluency and comprehension by providing learners with a deeper understanding

of the target language. Idioms are an integral part of the language and are often used by native
52




Abaii amvinoazer Kaz¥ITV-niy Xabapwwicel, «Kenminoi 6inim bepy scane wemen minoepi gunonocuscoly cepuscol, Ned(44), 2023 .

speakers in various social and cultural contexts. By learning idiomatic expressions, learners can
develop their language skills beyond basic vocabulary and grammar [3]. They can understand and
use language in a more nuanced and authentic way, as idioms often carry cultural connotations and
meanings that may not be readily apparent to non-native speakers. By incorporating idiomatic
expressions into language teaching, learners are exposed to the real-life use of language and can
enhance their fluency by understanding and using these expressions in appropriate contexts.

Idiomatic Expressions and Language Fluency. The connection between the English language
and idioms is profound and integral. Idioms are an essential part of English, contributing to the
richness, expressiveness, and cultural identity of the language. Idioms serve as linguistic windows
through which one can gain insights into both language and culture [3]. Examining idioms provides
a unique perspective on how language and culture intertwine. Here are several aspects highlighting
the connection:

1. Cultural Expression: Idioms often reflect the cultural background and history of a language.
English idioms draw from a wide range of sources, including historical events, literature, and
societal traditions, offering a window into the cultural fabric of English-speaking communities.

2. Everyday Communication: Idiomatic expressions are pervasive in everyday English
communication. Native speakers frequently use idioms in both formal and informal settings, making
them a crucial aspect of spoken and written language.

3. Figurative Language: Idioms involve figurative language, where the meaning of the
expression goes beyond the literal interpretation of its individual words. This figurative aspect adds
layers of nuance and creativity to the English language.

4. Colloquialism and Informality: Idioms contribute to the colloquial and informal nature of
English. Learning idioms is essential for those who wish to engage in casual conversations,
understand humor, and navigate informal social settings.

5. Literary Tradition: Idioms are often embedded in the literary tradition of the English
language. Many idiomatic expressions have historical roots in literature, and they continue to be
used and appreciated in contemporary writing.

6. Communication Effectiveness: Mastery of idioms enhances communication effectiveness.
Native speakers effortlessly incorporate idioms to convey ideas succinctly and vividly, making
conversations more engaging and expressive.

7. Language Proficiency: Idioms are considered a higher-level language skill. Understanding
and using idioms correctly demonstrate a level of language proficiency beyond basic grammar and
vocabulary, showcasing a deeper comprehension of English language nuances.

Teaching idiomatic expressions to secondary EFL learners. In secondary schools teaching
idiomatic expressions and English culture simultaneously is a fun and productive way to advance
students’ language skills. Through incorporation of idiomatic expressions into language classes,
students not only improve their understanding of the language, but also learn about the cultural
contexts in which these expressions are used. In language instruction, incorporating idiomatic
expressions can be an effective way to enhance language proficiency. However, when teaching
idioms, it is equally important to provide students with insights into the cultural context in which
these expressions are used.

Strategies for teaching idioms and English culture. The secondary school students (ages 11-
14) who form the basis of this article are at an age when they can learn an unlimited number of
languages to absorb information like sponges. In addition, they belong to the age group that can
achieve the best results with modern methods. For this reason, language teaching methods in many
schools should be oriented towards modern approaches. It is known that teaching a foreign
language introduces to the cultural characteristics of the language being studied. For example,
students learning the Kazakh language will also learn about Kazakh culture, hospitality, tea
drinking, traditions, festivals, etc[4]. They can also indirectly learn the unique cultural values of the
Kazakh language, such as English language learners also learn about English breakfast, Halloween,
or five o'clock tea party. According to McMarty and O'Dell, idiomatic expressions are related to
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topics such as animals, the sea, sports, body parts, food and drink, colors, names of people and
places, sight, hearing, taste, smell and touch [5]. We use idiomatic expressions to describe
appearance, character and personality, work and success, health and illness. As stated by Richard
and Rogers (2001), an effective idioms course must include activities that enable students to
independently identify idioms both in and outside the classroom [6]. Here are some strategies for
teaching idioms and English culture at the same time in secondary schools:

1. Introduce Idioms with Cultural Context: When introducing idiomatic expressions, provide
students with the cultural context in which these expressions originated and are commonly used.
Explain the historical, social, or geographical factors that influenced the creation of these idioms.
For example, when teaching the idiom "raining cats and dogs," share the cultural origin of the
expression and discuss how it reflects the English perception of heavy rain.

2. Use visual aids such as pictures or cartoons that depict heavy rain and include images of cats
and dogs falling from the sky. This can help students visualize the literal interpretation of the idiom
and create a memorable connection.

Ficure 1. Visual Aids

3. Share stories or anecdotes that illustrate the idiom in a real-life context. For example, you
can narrate a personal experience or a fictional story where someone encounters a situation of heavy
rain and uses the idiom "raining cats and dogs" to describe it.

Figure 2. Contextual Stories

Folding tabls nd cl s filled the living

4. Show videos or play audio clips that feature native English speakers using the idiom in
conversations or interviews. This exposure to authentic usage can help students grasp the idiomatic
expression in a natural context.
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Figure 3. Videos and Audio Clips

-

53 YouTube rainingg cats and dogs mX Q

Raining Cats and Dogs - Idiom

) Why do we say: It Raining Cats and Dogs?
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Doll’t use u'is expressbn! AVOID MISTAKES MADE BY MARINA MOGILKO / IT'S RAINING CATS ,
AVOID PRONUNCIATION MISTAKES

It’s raining
el cats : B oo

5.Engage students in interactive activities that involve the idiom. For instance, you can create
fill-in-the-blank exercises or role-play scenarios where students use the idiom appropriately. This
hands-on approach allows students to practice and reinforce their understanding of the idiom.

Figure 4. Interactive Activities

6. Cultural Discussions: Initiate discussions about the origin and cultural significance of the
idiom. Explain that the phrase "raining cats and dogs" is of unknown etymology and not related to
actual animals falling from the sky.

7. Cultural Comparisons: Encourage students to compare figurative expressions in English with
those in their mother tongue (Kazakh language). This comparative analysis let them recognize the
cultural distinctions and similarities between languages. It also promotes cross-cultural
understanding and encourages students to reflect on the unique aspects of English culture.

The design of teaching English idioms(travel and transport). As mentioned earlier, teaching
idioms provides an excellent opportunity to introduce students to English culture and improve their
understanding of the language. Unfortunately, there is no specific unit or topic that takes into
account the learning of idiomatic expressions. That’s why, teachers should have lesson plans which
focus on presenting English culture through idioms. Here is a sample of KMJK (short term plan).

Lesson Plan Travel and Transport Idioms with English Culture

Topic Travel and Transport

Objective To teach travel and transport idioms while incorporating English culture.
Level Grade 8

Duration 45 minutes

Materials — Worksheet with exercises on travel and transport idioms

— Pictures related to travel and transport
— Optional: Videos or songs related to travel and transport

Procedure: 1. Warm-up (5 minutes)

55




Becmnux KazHITY um. Abas, cepus «Ilonusasviunoe obpasosanue u unocmpannas gunonocusny, Ne4(44), 2023 e.

— Begin the lesson by asking students about their favorite mode of transportation and
their travel experiences. Encourage them to share any interesting stories or encounters
they have had while traveling.

2. Introduction to Idioms (10 minutes)

— Explain to students that idioms are expressions that have a figurative meaning
different from their literal meaning. Provide a brief overview of idioms and their
importance in understanding English language and culture.

— Share a few examples of travel and transport idioms, such as "hit the road," "in the
driver's seat,” or "on the same wavelength." Discuss their literal and figurative
meanings.

3. Vocabulary Exercise (10 minutes)

— Distribute the worksheet with exercises on travel and transport idioms.

— Ask students to complete the vocabulary exercise, focusing on the literal meanings
of the given words and phrases related to roads and traveling.

— Review the answers as a class, discussing the correct meanings of the words and
phrases.

4. Guess the Idiom (15 minutes)
— Show students a picture related to travel or transport, such as a crowded airport or a
busy train station.

— Ask students to analyze the picture and guess the idiomatic meaning of a given
phrase related to travel or transport. For example, if the picture shows people waiting
in a long line at the airport, the phrase could be "waiting in the wings."

— Encourage students to explain their guesses and discuss the cultural context behind
the idioms.

5. Discussion and Role-play (5 minutes)

— Divide students into pairs or small groups and assign them different travel scenarios,
such as planning a road trip or navigating public transportation in a foreign country.

— Ask students to incorporate the travel and transport idioms they have learned into
their discussions or role-plays.

— Monitor the groups and provide feedback on their use of idioms and their
understanding of the cultural context.

6. Wrap-up (5 minutes)

— Recap the key travel and transport idioms covered in the lesson.

— Encourage students to continue exploring idioms and English culture in their own
time, suggesting online resources or books they can refer to.

Assessment — Evaluate the accuracy and usage of idioms in the role-playing activity.
— Review the depth of analysis in identifying and discussing travel and transport
idioms used in news articles.

Home assignment individually prepare a travel blog (presentation, photos, maps, video, etc.)

By integrating idiomatic expressions into lessons on travel and transport, this plan aims to make
language learning lively and culturally immersive. The combination of interactive activities,
multimedia exploration, and collaborative projects provides a comprehensive approach to
understanding and applying idioms in the context of Travelling.

Conclusion. Thus, articles on the role of idioms in culture and second language learning
demonstrate the strong intersection of grammar, cultural understanding, and effective
communication. Teachers are encouraged to integrate idioms into the curriculum through interactive
activities, multimedia content and experiential learning opportunities as they are an important part
of language learning. This helps teachers create an environment that reflects the complexity of
language use in the real world and prepares students to participate meaningfully in different cultural
contexts.
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Overall, teaching English idioms and culture simultaneously allows teachers to provide students
with a dynamic and engaging learning experience. This not only improves your language skills, but
also develops a deeper understanding of British culture and subsequently allows students to
improve their language skills while developing intercultural skills and preparing them to
communicate effectively in a globalized world.
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AUTHENTIC MATERIALS AS TOOLS TO ENHANCE EFL STUDENTS’
INTERCULTURAL COMMUNICATIVE COMPETENCE

Abstract

This article explores the significance of incorporating authentic materials into language
education as a strategic approach to foster intercultural communicative competence (ICC).The
article underscores the importance of exposing learners to authentic language usage, cultural
artifacts, and multimedia materials, providing a comprehensive understanding of the intricate
relationship between language and culture.Drawing on the premise that exposure to real-world
language and cultural contexts is essential for effective cross-cultural communication, the authors
explore various strategies and benefits associated with incorporating authentic materials into
language learning curricula.The authors present practical strategies for educators, emphasizing the
incorporation of real-life scenarios through role-playing exercises, current events discussions, and
interactive activities that mirror genuine cultural contexts.Through a meticulous exploration of
diverse resources, including newspapers, social media, interviews, and cultural artifacts, the article
demonstrates how authentic materials contribute to linguistic proficiency, cultural awareness, and
adaptability. The authors argue that this multimodal approach not only enhances language skills but
also enables learners to decipher cultural nuances, leading to a more nuanced and context-aware
form of communication.It illuminates the positive impact of such materials on intercultural
communicative competence, offering practical insights and strategies to create dynamic and
immersive learning environments that prepare individuals for effective communication in diverse
cultural settings.

Keywords:language,culture,intercultural ~ communication, intercultural ~ communicative
competence, authentic materials, formation of ICC, use of ICC, foreign language teaching.
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TYIIHYCKA MATEPUAJIJAPBI EFL CTYAEHTTEPIHIH MOJIEHUETAPAJIBIK
KOMMYHHUKATHUBTIK K¥3IPETIH APTTBIPY KYPAJIbI PETIH/IE

Anoamna
byn makana moneHuerapanblk KOMMYHUKATUBTI Ky3bpeTTinikTi (MKK) nampiTy yimH Tiamik
OUTiMIre CTpaTerusuIblK TOCLI PETiHJE TYMHYCKAJIBIK MaTepHajiap/bl €HTri3yAiH MaHbI3IbUIBIFbIH
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3epTTelal. Makanamga TUT MEH MOIEHUETTIH Kypaeli OaljlaHBICBIH >KaH-)KaKThl TYCIHYII KamTa-
MAachI3 €T€ OTBIPHIN, OKYIIBUIAPbI TYMHYCKA TUIII KOJIaHy, MOJCHH apTedakTiiep KoHe MYJIbTH-
MEIUSUIBIK MaTepUalIapMEH TaHBICTBIPYABIH MAaHBI3JbUIBIFBl KOPCETUITeH.AYTEHTTIK TiT MeEH
MOJICHU KOHTEKCTKE CEp €Ty THUIMII MOJCHUETAPAIIBIK KapbIM-KaThIHAC YIIIH ©T€ MaHBI3/IbI JIeTCH
aNFBIIAPTKA CYHEHE OTBIPHIN, aBTOpJIap TUIAI YHpEHyHiH OKy OaFmapiaManapblHa TYHMHYCKAJIBIK
MaTepHalAap/Abl eHri3yre 0alIaHbICTBI OPTYPIII CTPATETHIIAp MEH apTHIKIIBUIBIKTAPIbl 3€PTTEHII.
ABTOpIap peiK JKaTTHIFYyNap, arbIMIarbl OKHFaJapAbl TAJKbUIAYy J>KOHE IIBIHANHBI MOJCHH
KOHTEKCTTEP/Ii KOPCETETIH HHTEPAKTUBTI SPEKETTEP apKbUIbI HAKTHI OMIPJIIK ClEHapHiiiepre Ha3ap
ay/lapa OTBIPBIN, MyFaliMJepre apHaJfaH NPaKTHKAJIBIK CTpaTerdsuapabl yceiHanusl. ['azertep,
QJICYMETTIK JKEeJijiep, cyxOaTrap >koHe MOJeHU apTedakTiiepAl Koca ailFaHza, SpTypii pecypce-
Tapabl MYKHAT 3€pTTEY apKbUIBl MaKaja TYMHYCKa MaTepHalIapIblH TUIAlI MEHrepyre, MoJECHH
xabapaapibIKKa JkoHe OeiiMaenyre Kajail BIKIMajd eTEeTiHIH KepceTedi.ABTopiap Oyl MyJIbTH-
MOJaJIb/Ibl OMIC TUIMIK NaFAbUIapbl apTTHIPHIT KaHa KOWMAiIbl, COHBIMEH KaTap OKYLIbUIApFa
MOJICHU HIOAHCTapAbl allyFa MYMKIHAIK Oeperi, Oy KOMMYHHMKALIMSHBIH aHAFypiibIM HIOAHCTHI
KOHE KOHTEKCTeH Xxabapmap QopmacbiHa okeneni.byn Makama ochlHIal MaTepHalIIapAbIH
MOJICHHETAPAIBIK KOMMYHUKATHUBTI KY3BIPETTUTIKKE OH OCEpiH KOpceTeadi, aaaMIaplbl OpTypii
MOJICHH OpTajiapa THUIMIi KapbIM-KaThIHAC jKacayFa JAibIHIANThIH AMHAMUKAIBIK YKOHE KBbI3BIKTHI
OKY OpTaJlapblH KYpY YIIiH MPAaKTUKAIBIK HISSIIap MEH CTpaTerHsuIap/Ibl YChIHABI.

KinT ce3mep: Tis, MOICHHUET, MOJCHUETAPAIBIK KOMMYHHUKAIIHS, MOJACHUETAPAIBIK KOMMYHH-
KaTUBTI Ky3ipeT, ayreHTTiK Matepuangap, MKK kypsurysr, MKK KonaaHbIChI, I€TEN TiUTIH YHpETY.
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AYTEHTUYHBIE MATEPHAJIBI KAK CPEJICTBA ITIOBBIIIEHUSA
MEXKYJbTYPHOM KOMMYHUKATUBHON
KOMIIETEHTHOCTHU CTYJAEHTOB EFL

Annomayus

B 1ol crartbe mccimenyeTrcs 3HaueHWE BKIKOYEHUS ayTEeHTHUYHBIX MaTEpPUAIOB B SI3BIKOBOE
o0pa3oBaHMe KaK CTPATErMYeCcKOro MOJAXOAa K PAa3BUTHIO MEXKYJIbTYpPHOW KOMMYHUKATHBHOU
komrereHTHOCTH (MKK). B cratbe momuepkuBaeTcsi Ba)kKHOCTb O3HAKOMJIEHMSI ydalIUXcs C
ayTeHTUYHBIM HCIIOJIb30BAHUEM S3bIKa, KYJIbTYPHBIMHU apTe(akTaMu U MyJIbTUMEIUNHBIMU MaTe-
puanaMu, oOecreynBaroIMMU BCECTOPOHHEE TOHUMAHUE CIOXHbIE OTHOILIEHUSI MEXJY SI3bIKOM U
KynbTypol. Onupasch Ha IPEANOCBUIKY, YTO 3HAKOMCTBO C PEAJbHBIM SI3BIKOM U KYJIBTYPHBIM
KOHTEKCTOM HMMEET BaXKHOE 3HaueHue s 3PQPEKTUBHOTO MEXKYIbTYPHOTO OOILEHHUS, aBTOPHI
HCCIEAYIOT PAa3IMYHbIE CTPATETHH U INPEUMYLIECTBA, CBA3AHHBIC C BKIIOYEHHEM ayTEHTHUYHBIX
MaTepUajoB B ydeOHBbIE MPOTrpamMMbl 110 U3YUYEHUIO S3bIKAa. ABTOPHI MPEICTABISIIOT MPaKTHUYECKHE
CTpaTeruu JJs IpenojaBareseid, yaensss oco0oe BHUMaHUE BKIIOYEHUIO CIEHAPHEB M3 PeabHOMN
KHU3HU TIOCPEICTBOM POJIEBBIX YIPAXKHEHHUM, 00CYKIEHUN TEKYUIMX COOBITMM M MHTEPAKTHBHBIX
3aHATUHN, OTPAXAIOWIMUX IOMIUHHBIM KYJIbTYPHBIM KOHTEKCT. IlyreM THIATENBHOrO W3ydeHHUs
pa3HoOOOpa3HBIX PECypCcOB, BKJIOYAsl ra3eThl, COLMANIbHBIE CETH, UHTEPBBIO U KYIbTYPHBIX apTe-
(bakTOoB, CTaThsl IEMOHCTPUPYET, KaK ayTEHTHUHBIE MaTEpUaNIbl CIOCOOCTBYIOT BIIAZICHUIO SI3BIKOM,
KYJIbTYPHOH OCBEIOMJIEHHOCTH M aJallTUPYEMOCTH. ABTOPBI YTBEPKIAIOT, YTO 3TOT MYJIbTH-
MOJAJIBHBIN MOAXOJ HE TOJBKO YJIY4YIIAeT SA3bIKOBBIE HABBIKM, HO U ITO3BOJISAET y4alUMCS PaCIlIM-
(GpOBBIBaTh KYJIbTYPHBIE HIOAHCHI, YTO MIPUBOJUT K 00JI€e TOHKON M KOHTEKCTHO-OPUEHTUPOBAHHOM
¢dopme oOmieHnss. OH OCBEIIAET MOJIOKUTENIBHOE BIMSIHUE TAKUX MAaTepUAIOB HA MEXKYJIbTYPHYIO
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KOMMYHHMKATHUBHYIO KOMIIETEHTHOCTb, Mpejuiaras MpakKTHUYeCKWe HAEU. M CTpaTeruu CO3/JaHus
JUHAMUYHOW M 3aXBaThIBAIOIICH CpeIbl OOYYCHHs, KOTOpas TOTOBHUT JIOACH K 3(PPEeKTUBHOMY
OOUICHHIO B Pa3IMYHBIX KYJIbTYPHBIX Cpeaax.

KiroueBble c10Ba: S3bIK, KyJIbTypa, MEXKKYJIbTYpHAsS KOMMYHHKAIHS, MEXKKYJIbTYPHAs KOM-
MYHHKATHUBHAsi KOMIIETEHTHOCTb, ayTeHTHUYHbIe MaTepuaisl, popmupoBanue UKK, ucnonb3oBanue
HKK, o0yueHre HHOCTPaHHOMY SI3BIKY.

Introduction. The term “intercultural communication” was first coined in 1954 in the work of
G.Traeger and E.Hall “Culture and Communication. The Model of Analysis”. This concept was
viewed as an ideal aim towards which a person should strive in order to better adapt to their
surroundings. Numerous researches have highlighted the most distinguishing characteristics of
intercultural communication, and as a result, it has come to be viewed as a link between various
forms of relationships and communication between individuals and groups from different cultures.
Language is one of the most fundamental components of culture. It is a method of expressing
thoughts, a mode of communication, and a way of thinking. People from many cultures have to
overcome language and cultural barriers in order to communicate with one another.So, ability to
interact with representatives of various cultures despite conspicuous cultural differences leads to the
term intercultural communicative competence.Intercultural communication competence is “the
individual’s ability to interact with people from another country and culture in a foreign language
by acting as a mediator between people of different cultural origins”.[1] Intercultural com-
municative competence (ICC) refers to the ability to effectively and appropriately communicate
with people from different cultures. It involves understanding and navigating the cultural
differences that may impact communication and being able to adapt one's communication style to
foster successful interactions in diverse cultural contexts. The concept includes key components
such as cultural awareness and cultural knowledge, language competence, intercultural
sensitivity,adaptability, interpersonal skills, conflict resolution. Cultural awareness refers to
developing an understanding of one's own cultural background and recognizing the diversity of
other cultures. This involves being aware of cultural norms, values, beliefs, and communication
styles. Cultural knowledge concerns acquiring knowledge about different cultures, including their
history, traditions, social norms, and communication patterns. This knowledge helps individuals
avoid misunderstandings and navigate intercultural interactions more effectively. Language
Competence considers being proficient in the languages used for communication and understanding
how language is influenced by cultural context. This goes beyond linguistic proficiency to include
an understanding of idioms, gestures, and nonverbal cues that are culturally specific.Intercultural
sensitivity refers to developing sensitivity to cultural differences and being open-minded towards
diverse perspectives. This involves recognizing and respecting cultural variations without making
hasty judgments. Adaptability in its turn means being flexible and adaptable in one's com-
munication style to suit the cultural context. This may involve adjusting verbal and nonverbal
communication, as well as adapting to different communication norms and expectations.
Interpersonal skills which is developing effective interpersonal communication skills that foster
positive relationships across cultures. This includes active listening, empathy, and the ability to
build rapport with individuals from diverse backgrounds.Conflict resolution is having the ability to
navigate and resolve conflicts that may arise due to cultural misunderstandings. This requires a
combination of communication skills, cultural awareness, and problem-solving abilities.
Intercultural communicative competence is crucial in our increasingly interconnected and diverse
world. Whether in business, education, or personal relationships, individuals with strong ICC can
bridge cultural gaps, foster mutual understanding, and contribute to effective communication in
global contexts. Training and education programs often focus on developing intercultural com-
municative competence to prepare individuals for successful interactions in diverse environments.

It is crucial to distinguish between intercultural competence and intercultural communicative

competence. According to Byram, the first refers to people’s ‘ability to interact in their own
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language with the people from another country and culture’, whereas ICC takes into consideration
language teaching and puts emphasis on ‘the ability to interact with people from another country
and culture in the foreign language.[1] Byram considers a person who has developed ICC is able to
build relationships while speaking in the foreign language; communicates effectively, taking into
account his own and the other person's perspectives and needs; mediates interactions between
people from various backgrounds; and strives to improve his communicative skills.

The Merriam Webster dictionary defines "authentic” as "worthy of acceptance or belief as
conforming to or based on fact,” while the Cambridge online dictionary defines authenticity as “the
quality of being real or true." There are various definitions of authentic materials in the linguistics
academic setting, following ones were mentioned in Adam’s (1995) work: Wilkins defines
authentic materials as “materials which were originally directed at a native-speaking audience,” and
Morrow defines them as “a stretch of real language, produced by a real speaker or writer for a real
audience and designed to convey a real message of some sort.”[2] Both definitions imply that
authentic materials are aimed at native speakers.

Guariento and Morley (2001) consider an authentic material as an element “created to fulfill
some social purpose in the language community in which it was produced.”[3] In addition, Villegas
Rogers and Medley define them as “language samples —both oral and written- that reflect a
naturalness of form, and an appropriateness of cultural and situational context that would be found
in the language as used by native speakers.”’[4] These definitions concentrate on sociocultural
situation of communication in which authentic materials are produced. Geddes and White, Porter
and Roberts, (as cited in Adams, 1995, p.2) or Nunan (1989, p.54) give different definitions for
authentic materials focused on the element of text purpose. The first say that authentic materials are
“a discourse produced for non-teaching purposes or discourse produced for teaching purposes but
having many features that are likely to occur in genuine communication.” The second wrote that
authentic materials are “instances of spoken language which were not initiated for the purpose of
teaching... not intended for non-native learners.” Meanwhile, the last one defines them as “any
material which has not been specifically produced for the purposes of language teaching.”

Authentic materials are any English items that are not intended to be taught instructively.
Authentic materials include movies, trailers, ads, documentaries, television shows, papers, news
segments, podcasts, restaurant menus, and other types of content. Authentic texts are defined as
those "written by members of a language and culture group for members of the same language and
culture group” [5]. It is primarily English-language material written for native speakers rather than
EFL learners. There is a description of authentic materials which says that in materials of original,
language is used to communicate information and meaning (Thomas 2014).1t is readily apparent
that using these types of materials exposes foreign language learners to an excerpt of that
communication, which is truly authentic and used on an on-going basis by millions of people. The
use of authentic materials can be stimulating, efficient, and efficacious in a variety of ways. For
starters, authentic materials may be novice to teachers and students who are tired of using
customized textbooks and workbooks, as well as student books. It can be used in English lessons to
reinforce knowledge. Secondly, using this type of material accelerates language acquisition since
exposure to real-world communication is a dynamic and evolving component of the language, and
students can catch up with it.Prior to using authentic materials, some aspects must be clarified. The
following questions should be answered: What is your students' level of proficiency? What
component of language will be improved? Which skills will be mastered? What are the interests of
your students? Do one's students interact in English every day? If not, how can authentic material
be effectively incorporated into lessons, motivating pupils to study and continue to learn? Once
these questions have been answered, the material selection process can begin, and relevant content
can be selected. The chosen context should be appropriate for the students' age, competence level,
and areas of interest. Undoubtedly, incorporating actual content into the foreign language study
program presents certain obstacles. The first is that they will most likely contain a large number of

61



Becmnux KazHITY um. Abas, cepus «Ilonusasviunoe obpasosanue u unocmpannas gunonocusny, Ne4(44), 2023 e.

unknown and unfamiliar linguistic features, that learners may struggle with. Second, they may
exhibit some unique and uncommon native speaker usage. Additionally, the material could be
copyrighted. Furthermore, materials from newspapers and magazines are not intended to be
understood by A2 or B1 students, therefore the instructor must be able to provide supplementary
resources as well as shape the real content into something that can be utilized in EFL class. At
times, accurate materials may be culturally unsuitable.Despite the existing shortcomings the
benefits of using original materials over contrived ones outnumber the drawbacks that were
highlighted before. First and foremost, these materials have a positive impact on learners'
motivation by providing a glimpse into the authentic language and culture. Additionally, they
expose high-level students to non-adapted and unregulated native speaker language, which
contributes to the improvement of listening, reading, writing, and speaking aspects of the language,
making the learning experience more relevant and applicable to real-world situations. Authentic
resources frequently reflect the culture, attitudes, and practices of the target language group.
Engaging with such materials allows learners to gain insights into the cultural characteristics of the
language, promoting intercultural competency and a deeper grasp of the language's culture.
Authentic materials introduce students to a variety of language registers, dialects, and styles. This
exposure assists learners in developing a grasp of numerous language varieties, preparing them to
interact with diverse speakers and navigate various communication environments effectively.
Authentic resources frequently demand learners to engage numerous language abilities at once,
such as reading, listening, speaking, and writing. Integrating these skills into a relevant context
improves overall language proficiency and communication ability. Listening to authentic audio or
video content exposes learners to natural speech patterns, accents, and intonations.This exposure
enhances their listening comprehension skills, enabling them to better understand native speakers in
regular hypothetical situations. Authentic materials frequently include current and relevant content,
reflecting current issues and trends in the language community. This keeps learners up to date on
language and cultural trends, making their language skills more relevant and useful. Authentic
materials can be obtained from a variety of fields and subjects, enabling cross-curricular
connections. Learners can investigate themes relevant to their hobbies or professional domains,
combining language learning with other areas of knowledge.Engaging with real resources promotes
learner autonomy by allowing students to take control of their language learning journey. They
learn how to browse resources, extract meaning from real-world things, and use their language
abilities without supervision.

Research methods and materials

Theoretical and empirical methods

In this research one type of quantitative method, precisely quasi-experimental design was used
in order to solve the tasks. To figure out the efficiency of authentic materials usage in EFL classes
mentioned above methods were employed.

— Theoretical methods- assessing the scientific articles on the research matter; studying and
summarizing types of materials which fall under the category of authenticity.

— Empirical methods-exposing students to real English language communication by, firstly
presenting them with programs where participants make speeches on various matters, and,
secondly, suggesting them to organize their own speech-making event to speak up, which provided
for the results of exposure to original texts.

Results and Discussion

Authentic materials are, without a question, the most efficient materials for teaching cultural
features since they bridge the gap between the classroom and the outside world, bringing reality into
the classroom. Daskalos and Jellum Ling state that authentic materials are more concerned with
content and meaning than with linguistic forms and structures.[6] Authentic resources do not
replace textbooks, but they can be highly useful as supplemental materials or a substitute for

particular texts that may not be well suited to the individual classroom. Most common objects in the
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target language qualify as authentic materials. Nunan and Miller (1995) define authentic resources
as ones that were not prepared or altered specifically for language learners.[7] Exposure to authentic
resources allows language learners to come into contact with the real-life language, which can be a
tremendous motivator, and it helps them identify that there is a community of users who live their
lives in that language. Authentic materials include audio, visual, and printed media. There is a wide
range of real materials available for teaching culture in foreign language lessons, but teachers
should be vigilant when selecting appropriate materials. Teachers should establish criteria for
selecting materials that are appropriate for specific student groups. The resources should meet the
curriculum themes' needs, as well as the learners' interests, usefulness, language level, age, and
background knowledge. The original materials must be culturally suitable while yet being
understandable to English learners as a foreign language. It should be noted that authentic materials
are based on native speakers' cultures, which may appear alien or improper to language
learners.laniro (2007) provides four steps for using authentic material to teach English.[8] The first
stage is to assess learners' requirements and goals for learning the target language and culture.
Learners should be welcomed to engage in the selection of real materials, such as bringing recipes,
newspapers, labels, and other non-school things into the classroom.Based on previous academic
experiences, students may believe that these materials are improper for school. Teachers should
discuss with students the purpose and rationale for utilizing authentic language, as well as their
connection to the target culture. Teachers and students could collaborate in acquiring materials.
Authentic materials are simply and cheaply available.The internet, in particular, is a vast repository
of information. According to Nuttall (1996), authentic materials should be adequate in terms of
content (interesting and relevant), exploitability (how authentic materials could be used), and
comprehension.[9]The implications of authentic resources in establishing intercultural communi-
cative competences are enormous. They remind students that there is a real-world community that
exists solely via the usage of the target language. Authentic resources help students use language in
"real-life" settings. While in the classroom, students are exposed to authentic language use and
immersed in the real world of the target culture. Authentic materials, particularly books, movies,
and songs, must be up-to-date as they are culturally sensitive and may soon become out of
date.They are appropriate at all language levels, from basic to advanced, but must be properly
chosen. Finally, they improve learner motivation by providing authentic cultural information and
exposure to real language (Richard, 2001).[10] For example, using a current newspaper to search
for relevant and up-to-date weather forecasts is preferable to using an out-of-date text to search for
nouns or verbs (a common school-based technique).

Conclusion

In conclusion, the exploration of authentic materials in the context of intercultural communi-
cative competence unveils a multifaceted and dynamic landscape. Through this examination, it
becomes evident that incorporating authentic materials into language learning environments
significantly enhances learners' ability to navigate and engage in intercultural communication
effectively. The rich cultural content embedded in authentic materials not only fosters language
proficiency but also cultivates a deep understanding of cultural nuances, fostering empathy and
tolerance.Authentic materials serve as windows into the real-world contexts and intricacies of
language usage, offering learners an opportunity to bridge the gap between language acquisition and
cultural comprehension. The exposure to diverse voices, idiomatic expressions, and cultural norms
enables learners to develop a more nuanced and authentic communication style. Moreover,
authentic materials empower learners to grapple with the complexities of intercultural communi-
cation, preparing them to navigate the globalized world with confidence.However, it is essential to
acknowledge the challenges associated with integrating authentic materials, including potential
language barriers and the need for culturally sensitive selection. Educators must strike a balance,
providing scaffolding and support to facilitate comprehension while ensuring that learners are
exposed to the genuine and unfiltered aspects of language and culture.
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As we navigate an increasingly interconnected world, the importance of intercultural communi-
cative competence cannot be overstated. Authentic materials stand as invaluable tools in the
language learning journey, offering learners a passport to cross-cultural understanding. By
embracing authentic materials, educators can contribute to the development of linguistically and
culturally competent individuals, equipped to thrive in diverse and globalized environments. In
essence, the impact of authentic materials on intercultural communicative competence transcends
the boundaries of language education, shaping individuals into effective communicators and
cultural ambassadors in our interconnected world.
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KYPHAJIMCT-CTYAEHTTEPIIH INETTUIAIK KOMMYHUKATHABTIK
KY3BIPETTIIIKTI KAJIBIIITACTBIPY JAFBI
CAHJBIK MEJVA KYPAJBI

Anoamna
Makanaga 1mu@piblK MeAuaHbIH OiaiM Oepy IMpoLEciHeri, coiyiey dpeKeTiHIH MPOIyKTHUBTI
MKOHE PELENTUBTI TYPJEpiH HUrepyldl Ke3JAEWTIH MIeT TIIAIK KOMMYHHKATHBTI KY3BIPETTUIIKTI
KaJIBINTACTBIPY/IaFbl, COHAAN-aK >KypHAJIMCTHKA (DaKylbTeTi CTYyAEHTTEPiHIH KaJMbl JaFIblIapblH
KaJIBIITACTRIPYAAFbl poJIl KapacThIpbUiafbl. Ka3zaKCTaHABIK FHUIBIMH JUCKYpCTa IMUMPIBIK OLTIM

Oepy Meauachl ONapiblH OKY KbI3METiHIE aTKapaTbiH (DYHKIUSIAphl HETi3iHAE KIKTENeIl KOHE
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OJIapAbIH KOMETIMEH KaJIBINTACAThIH MIET TUIMIK KOMMYHHMKATHUBTIK KY3BIPETTUIIKTIH JKEKEJETeH
Kypamjiac OeTKTEpIMEH KoHE CTYACHTTEP/IiH OapiblK JaFIbUIapbIMEH CalbICTHIpbUIa bl Kemenmi
Taj1ay HOTHIKECIHIE 3aMaHayr MU(PIIBIK Meaua )KypHATMCTHKA MAMaH/IbIFbl CTYICHTTCPIHIH IICT
TUTIHAET] KOMMYHHUKATHBTIK KY3BIPETTLIITT MEH JKaJIIbl JaFIbUIAPBIH KATBINTACTRIPYIAFbl JUIAKTH-
KaJIBIK Kypajl OOJIbIN TaOBUIATHIHBIFEI JAJICIACH 1, OJapibl OKY MPOIECIHEe KOCY Ka3ipri 3aMaHFbI
YKOFapbI OUTIMHIH ©3€KTI MoceleNIepiHiH KeH CIEKTPIH MIENIyre MyMKIHIIK Oepe/i.

KinT ce3nep: mer TuUTiHIETT KOMMYHUKATHBTI KY3BIPETTLUIIK, OUT1iM Oepy mMeauachl, HU(PPIIBIK
Meaua, TepT AAF/bl, COMNiey OpeKeTiHIH PEUENTHUBTI TYpJIepi, Coiiey OopeKeTiHIH NpOIyKTHUBTI
TYpJIepi.
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HU®POBBIE MEJIUA KAK CPEACTBO ®OPMUPOBAHUS WHOS3BIYHOM
KOMMYHUKATUBHOU KOMIIETEHIIUHX Y CTYAEHTOB-) KYPHAJIUCTOB

Annomayus

B crarbe paccmaTtpuBaeTcs poJib HUGPOBBIX Meaua B 00pa3oBaTeILHOM Ipoliecce, B hOpMHUPO-
BAHUHM WHOS3BIYHOW KOMMYHMKATUBHOW KOMIIETCHIIMH, MPEIIoJiaraloneil OBJIaJeHUEe POIYK-
TUBHBIMU U PELENTHUBHBIMU BUJAMU PEUYEBOM AESATEIHLHOCTH, a TaKkke B (POPMUPOBAHUU YHUBEP-
CAJIbHBIX YMEHHH CTYACHTOB (DaKyiIbTeTa XYypHAIMCTHKH. B Ka3aXxCTaHCKOM HAyYHOM IHCKypCe
uudpoBble 00pa3zoBaTeNbHble MeIUa KIaCCU(PHUIIMPOBAHBl HA OCHOBAHUM (DYHKIIMH, BBHITOIHSIEMOM
UMHU B Y4€OHOW NEATEIHHOCTH, U COOTHECEHBI C ()OPMUPYEMBIMH C MX MOMOIIBIO OTACIHHBIMU
COCTABJISIFOIIMMU HMHOSA3BIYHONM KOMMYHUKATHBHOM KOMIIETEHLIMH M YHUBEPCAJIbHBIMU YMEHUSMHU
CTyJIEHTOB. B pe3ysnbpTaTe MpOBEIEHHOIO0 KOMIUIEKCHOTO aHalIM3a JOKa3aHO, YTO COBPEMEHHBIE
nudpoBble Meaua SBIAIOTCS IUAAKTHUECKUM HHCTPYMEHTOM B (OPMHUPOBAHUM HWHOS3BIYHOU
KOMMYHUKATUBHONW KOMIIETEHIIMU U YHUBEPCATBbHBIX YMEHUU CTYIEHTOB CIEIHMATBHOCTH >KypHa-
JUCTHKH, UX BKJIIOYEHHE B Y4EOHBIM MPOIECC MO3BOJSET PEIIUTh MIUPOKHHA CHEKTP aKTyallbHBIX
3a/1a4 COBPEMEHHOTO BBICIIETO OOpa30BaHUs.

KiroueBble c10Ba: WHOSI3bIYHAS KOMMYHHKATHBHAS KOMIIETEHIHS, 00pa3oBaTeNbHbIE MeIua,
uudpoBbie Meaua, YEeThIpe HaBBIKA, PEIENTHUBHBIE BUILI PEUEBOM ACATEIHHOCTH, MPOJAYKTHUBHBIC
BH/JIbI PEUEBOM AEATEIBHOCTH
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Abylai Khan KazUIRWL Almaty, Kazakhstan, >Abylai Khan KazUIRWL Almaty, Kazakhstan
3Abai Kazakh National Pedagogical University, Almaty, Kazakhstan

DIGITAL MEDIA AS A MEANS OF FORMING FOREIGN-LANGUAGE
COMMUNICATIVE COMPETENCE AMONG JOURNALISM STUDENTS

Abstract
The article examines the role of digital media in the educational process, in the formation of
foreign language communicative competence, involving the mastery of productive and receptive
types of speech activity, as well as in the formation of universal skills of students of the Faculty of
Journalism. In the Kazakh scientific discourse, digital educational media are classified on the basis
of the function they perform in educational activities and correlated with the individual components
of foreign language communicative competence and universal skills of students formed with their
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help. As a result of the comprehensive analysis, it is proved that modern digital media are a didactic
tool in the formation of foreign language communicative competence and universal skills of
students of the journalism specialty, their inclusion in the educational process allows solving a wide
range of urgent tasks of modern higher education.

Keywords: foreign-language communicative competence, educational media, digital media,
four skills, receptive types of speech activity, productive types of speech activity.

Kipicne. byn 3eprrey TakbIpbIOBIHBIH ©3€KTUIII aJaM KbI3METiHIH OapiblK cajaiapblHaa
HUGPIBIK TEXHOJOTUATIAPAbl KEHIHEH KOJJaHyFa OalJaHbICTBI KOFapbl OKY OpBIHJApbIHBIH
TYJCKTepiHE KOWBUIATBHIH TajlalTaplblH e3repyine OaiimanbicThl. Kasipri yakeITTa >KOFapbl OKY
OPBIHAAPBIHBIH TYJEKTEPIHEH 9pPTYPJIi FbUIBIMIAP/bI Olly FaHa eMeC, COHbIMEH KaTap Te3 ©3repeTiH
aKIMapaTThIK KOFam/ia 63 eMipiH OHTAWIBI KYpyFa KaOUIeTTi epKiH, MIBIFapMaIIbUIBIK JKOHE KayanThI
TYIFaHBIH camachl Tajlanm eTuiefnl. byn Jkarmaiiia aHbIKTaMalblK OuTIMIl  Tikened Oepyre
OarpITTaFaH AOCTYPJi BuTliM OHBIH aJIIbIHA KOWBUIFAH MIHJIETTEPl TOJBIK IIEIIC aTMANTHIHIBIFBI
alikpIH 60a OacTaapl. Op TYpili TUIITEr1 OUTiM Oepy MekeMesepiHae MeT TUIAIK KapbIM-KaThIHACTHI
OKBITY MaceJieci YHEMi o/liCKepP-TEOPETUKTEP MEH OKBITYIIBI-TPAKTHKTEPAIH Ha3apblHAa OOJaibl.
byn macene OypbIH-COH/IbI OOsIMaFaHal ©3€KTi, OMTKEHI XKOFapbl OKY OPbIHIAPBIHBIH TYJIEKTEpiHE —
KOCiOM KBI3METTIH OpTYpIIi CallalapblHAaFbl MAMaHJapFa KOMBUIATHIH TaJIAlTap apThII KEJe/i.

Kazipri yakpITTa KapKbIH/Ibl KYPII KaTKaH CasiCH MPOLIECTEp MOACHUETTEP AMAJIOIBIH KaHJaH-
neipyFa, Kazakctan MeH TYpJli HIET eNjep apachlHAaFbl BIHTBIMAKTACTBHIKTHI JAMBITYFa BIKIA €TeIi:
Oosamiak MaMaHIapAblH ICKEpJiK KaThIHACTaphl XaJbIKapalblK cUMaTtka ue Oonanbl. Exnep men
OpTYPIi TUIAEPIE COMICHUTIH KOHE OPTYPIl MOJCHUETTEpAC TOpPOMEICHIeH agamaap apachIHIaFbl
e3apa 1c-KHMBLJI MEH BIHTBIMAKTacThIK Maceneci ocipece XXI Facbpia oTKip Kajam xkacainy/a.

MewmiiekeTTep apachblHIAFbl CasiCH JKOHE SKOHOMHUKAIBIK OallaHbICTap/bl JKAaHIAHABIPY IIET
TUIEPIH MEHrepyAiH NparMaTUKalbIK MAaHbI3IbUIBIFBIH apTThIpAbL. bosamak >KypHamucTepaiH
KociOM OarbITTalFaH KapbIM-KaThIHAC KATBICYIIBUIAPBIHA JTMHTBUCTUKAJBIK JKOHE AKCTPAJIMHT-
BUCTHKAJIBIK ocep eTy (akTopyapbl epekile MaHpl3fa ue. bonamak xypHamucrep Oenrini Oip
KBI3METTI KY3€re achlpy YIIIH JIEYEeTTi CepiKTecTep/ll CeHAIPYy MaKcaThIHAA KapbIM-KaTbIHAC IPO-
LIECiH/Ie IMHTBUCTUKAIBIK JKOHE MapaJIMHTBUCTUKAJIBIK dcepre ue 00ybl Kepek.

Tinnik OumiM Oepy KyleciHae XalbIKapalblK KapbIM-KaTbIHAC TUIAEPIH JKOHE OIpIHII KE3eKTe
aFbUIIIBIH TUTIH MaiijamaHa OTBIPBIN, THIMIAI KociOM OarapiaHfaH IIeT TULMIK KOMMYHHKAIUS
(cascH, SKOHOMMKAJBIK, MOJICHH OaiiylaHbICTap) cajachlHAa KY3bIpeTTI OUTIKTI MaMaHAapAbl Jasip-
nay OOMBIHILIA 9111 )KETKITIKTI TOXKipuOe KUHAKTaIMaFaH.

Kasipri 3aMaHFbl KYpHAJIMCT MaMaHbl YIIIH T TUIAIK KapbIM-KaTbIHAC KAC10M KbI3METIHIH O1p
Oeuiri OoJbIN TaOBUIAJBI, OJIAP KapbIM-KATBIHAC PUTOPHUKACHI MEH 3THKAChl 3aHAapbl OOMbBIHINIA
aybI3Ila ce3 coiell Oinyl, jka3dalna MOTIHII-0asHAaMaHbl, MaKaJlaHbl, ICCEHI, ICKEPIIIK XaT-xabap-
JapAbl KOMIO3ULUSUIIBIK AYPBIC pecimaeit Oulyi, mpe3eHTanusiap MeH 0acnace3 KOH(pepeHIUsIaphbl
KE31HJIe CYpaKTap/ibl cayaTThl TYXKBIPbIMAAN O11yl, cyx0aT Ke31H/1e JUaIOor/OJIMIIOT KYyprize 01yl
koHe T. 0. byn OimiM MeH marapuiap CTYACHTTEPAl IIET TiUMiH KociOM OaFbpITTaifaH IIeT TUIIIK
KOMMYHHMKATHBTIK KbI3MET pETiHJIEe MaKCaTThl OKBITYABIH OOBEKTICIHE aifHalybl Kepek. MyHpaii
KBI3METTIH HOTHKECI MEMJIEKETTIK Oi1iM Oepy cTanmaptTeinia xoHe "let Timi (Tinaepi)" moHiHIH
OargapiamanapblHia OelTiIEeHreH KeJjemjae KociOu OarjapiiaHFaH IIET TUIAI KOMMYHHUKAaTHBTIK
KY3BIPETTLTIKTIH KaJIbIITACYbl OOJIBIN TaObLIabI.

XKac yprmak neH kociOn KOFaMJIacTHIKTBIH ©3apa KapbIM-KAaThIHACKI KOCIOM QJIEyMETTCHY YFBIMBI
apKbUIbI aHBIKTAJIa](bl, OHBIH MYMKIH/IIKTEPI1, €H aJIbIMEH, YHUBEpCUTETTE O0ajIbl, MyH/1a TYJIFa ic-
OpEeKeT, KapbIM-KaTblHAC JKOHE 6©31H-631 TaHyAbl ©3repTy apKbUIbl KociOM HopMaiap MeH
KYH/IBUIBIKTAp JKYHeciHe Kochlaaasl [1]. OneymerTeHy mpolecinae KapbIM-KaTbiHAC epeKile, Keiie
"GaceiM" pen aTkapaabl [2]. Bip xarblHaH, oJIEyMETTEHY MpoLEciHAe OLTIM alylIbIHBIH KICi0u
OaiiaHbpICTapbIHBIH Taiiga OONybIHBIH apKachlHAa OaillaHbIC canackl KeHEWim, TepeHjed Tycenl.
ExiHmn >xarblHaH, ceilliey KapbIM-KaTbIHAChl, TINTI OKy Oojca 1a, SJI€yMETTEHY/IH MaHbI3/bI

KYpaJjbl, SFHU MPaKTUKAIBIK cabaKTap, ayIuTOpHsJIaH ThIC ic-IIapajap jkoHe T.0. Jopictep OO0JbI
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tabputanpl. lller TimiHme OKy YpAiCiH THIMAI YHBIMIACTBIPY KE31HAE CTYACHTTEPIIH KOCIMTIK
OarpITTalIFaH LIET TUTIHAErT KOMMYHHKATHBTIK KY3BIPETTLTITIH KaJBIITACTHIPYIbl OLTIM alyIIbl-
JIapabl KOCIMTIK 9JICYMETTEeHIIPY MaKCaThIH/IA MMaigaanyFa 00J1a bl )KOHE IMaii1ajJjaHyFa THIC.

et TinmepiH OKBITYABIH OTaHIBIK FambiMaap T.T.Asmosa, JI.b. [llasxmeroBa, A.A. 'onoBuyH-
HBIH eHOekTepi, peceimik rampiMmap W.JI. bum, W.A. 3umusa, A.A. JleontseB, E.W. Ilaccos,
B.JI. CkankuHHBIH eHOEKTepi >koHe merenaik onmicremecinae K. Xommmmi, A.MakunToml,
I1.CtpeBenc, T.XaTunrcon, A.Botep, H.I'. BuggoBcon MmamaH MOJENIH KoHE KaIbIITaCKaH KoCiOn
JaFIbLIIAP/IBI €CETIKE ally, COHAAN-aK CTYACHTTIH KOciOU OaFbITTalFaH iCc-OpeKeT KOHTEKCTIHAE T
MEHIepyl YIIIH IIET TiUIIH OKBITY IMPOILECiH YHBIMIACTBIPY TUIMIK €MEC YHMBEPCHUTET YIIH OTe
NepCreKTUBaNIBI 00bIn KepiHeni. Ochuiaifmia, CTyASHTTEpAl KociOum OarbITTalnFaH IIET TUIIIK
KOMMYHHUKAITUSFA OKBITY MACEJIEC] Ka3ipri yaKbITTa ©3€KTi OOJIBITT TaObLIAIbI.

HopmartuBTik Kykartrtapael Tangay Herizinae "XKypHamucTuka" MaMaHIBIKTapbl OOMBIHIIA
OKUTBIH CTYJEHTTEp LIEeT TUIIH KOJIJaHa OTBIPHIN, HAKTHI KOC10M OaFbITTaIFaH MPAKTHUKAIBIK KbI3Me-
Ke JalbIHJATYhl KEPEK CKEHIH OCBI 3epPTTEY/iH asiChIHIA Kepceredi. bomamak KypHAIUCT MaMaH-
JApbIHBIH KociOW OarbITTalFaH IIET TUTIHAETT KOMMYHHKATHUBTI KY3BIPETTUIITIH KaJbIITACTBIPY
mporeci 0acKapbUIATBIH JKOHE KapbhIM-KAaTBIHACTHIH HAKTBI JKaFgaillapplHa HETi3/eNyi Kepek.
Bbonamak >KypHanucT MaMaHbIHBIH (KapbIM-KaThIHAC MOJCHHETIHIH PUTOPUKAJIBIK aCIEKTICIH Koca
aJIFaH/Ia) ic JKY3IHJE MaHBI3/bI, KOCIOM OarmapliaHFaH IIeT TULMIK OLTiMI MCH Ceiliey JMarIbUIapblH
KaJIBIITACTHIPY KO3/ETEI].

Korappiga aiftburFangapabsl eckepe oTbipbin, '"XypHanucTuka" mamaHABIKTApbl OOWBIHILIA
OKUTBIH CTYACHTTEPJIH IIeT TUTIHJAETT KOMMYHHUKATHBTI KY3BIPETTLIITH KaJbIITACTBIPY €peKIle
MaHpbI3Fa e 0oaabl. ATanraH Macesne OOMbIHILA KOJija Oap FhUIBIMHU 3€pTTEYJEpre, OChl canaiarbl
OiniM Oepy KbI3METTEpiHIH KEHEIOIHE >KOHE aTallfaH MaMaHIBIKTap CTYACHTTEpIiHIH IIeT TiJiH
OKBITY ONICTEMECIHE KBI3BIFYIIBUIBIKTBIH apTyblHA KapaMacTaH, CTYACHTTePAiH MIeT TUIIIK
KOMMYHHMKATUBTIK KY3bIPETTUIIIH KaJbIITACTBIPY MOCEJECl a3 3epTTeNreH KYHIHIE Kbl OThIP.
Ocpiran OaiimaHbICThI OipKaTap KaWIIBUIBIKTAP TYBIHAANUIBL:

- Tingik emec JKOO-ga et TUTIH OKBITYJIBIH Ma3MYHBIH alKbIHIAWUTBIH OarnapiaManapra
YKOHE THUICTI NAsPIIBIKTHI KAMTAMaChl3 €TE€TIH OKY, OKY-9JICTEMENIK JKOHE JIUJIAaKTHKAJIBIK Oa3aHbIH
KETKIUTIKCI3 931piieHyiHe apHaFaH Oojalak >KypHaIUCT MaMaHAapFa IIeT TUTIH MEHIrepy JAeHreiine
KOMBUIATBIH OL1IM Oepy cTaHIapThIHBIH Ka31pri 3aMaHFbl TaJanTaphl;

- KociOM KapbIM-KaTbIHAC Kypasibl peTiHJAe LIET TUIIH MEHIepPreH THUICTi OFapbl OKY OpBIH-
napbIHbIH TyJiekTepiHe BAK canachIHbIH Ka)KeTTUIIr K9HE TUIIIK €MeC JKOFapbl OKY OpbIHAApbIH/Ia
TIT MEH MOJIEHUETTI OKBITY/ABIH 3aMaHayd HWHTEPAKTUBTI TEXHOJOTHSUIAPBIH KETKIUTIKCI3 maiiaa-
JaHy;

- CTYIEHTTEepIiH KapbIM-KATHIHACTBIH MPAKTUKAJBIK JaFAbUIApbIH JKOHE KOMMYHHKATHB-
TUTIKTIH HET13T1 KaFUJIaThIH QJICI3 1CKE aChIpaThIH TULIIK €MEeC KOFaphl OKY OPBIHIAPBIH/IA MIET TIJIH
OKBITYJIBIH JISCTYPJIi 9[IICTEMECIH MEHTEPYT€ KbI3BIFYIIBUIBIFBI aPTTHIPY.

Ocpiran OainaHpICThl OoOJIallaK >KypHAJIMCTEp MaMaHJapblH KociOM OaFbITTajfaH IIET TUIIH
OKBITYZIbIH Oapabap oaicTeMeciHe TOYeNIUTIK eIyl MOHTe ue 00Jabl.

3epTTeyaiH HeTi3r1 MaKcaThl:

- Oonamrak >KypHAJUCTTEp YIIiH IIET TUTIH OKBITYAAarbl HMU(PPIBIK MEIUAHBIH POJIiH Kapac-
TBIPY;

- Oimim Oepy *yHeciHe meT TUIIIK KOMMYHUKATUBTIK KY3bIPETTUIIT KaJIbIITACTHIPY asChIH-
Jla )KyPHAITHCT MaMaHAaphl YIIH CaHBIK METUAHBI 3ePTTEY;

Makcatka coiikec 3epTTeyAiH Keneci MiHAeTTepl aHbIKTalaIbl:

Ochl ecenTep/ii MENTy YIIH KeJecl 3epTTey 9AicTepl KOJNIAaHbUIIbI: OaKblIay, Talaay, CHHTES,
camanbl jKOHE Ma3MYHJBI Taljay OIICTepl HOTIKENEepAl KYPBUIBIMIABIK KOHE (YHKIIMOHATIBIK
Tanaay OOJIIbI.

Kabbuiianran 3eprrey Oonamak >KypHaJIMCTEPAIH KOMMYHUKATHUBTIK KY3bIPETTLUIITIH KalbIl-
TaCTHIPY MPOIIECIH OHTAMIAHABIPYFa KOJ KETKI3yre 00JaThiH KYMBIC 00KaMbIH TEKCEPYTe OaFrbIT-
TaJIFaH, erep:
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- IeT TUTIH OKBITY IPOIECIHAE CTYACHTTEpPIiH OoiamraKk KociOM KBI3METIHIH epeKIIeNiri
ecKepinesi;

- Oonamak >KypHaIHCTEPJIH KOCIOM MOJCHHETApalblK KOMMYHHUKAITUSACHIHAA Kepi Oaiina-
HBICTBIH THIMIUIITIH KAMTaMachl3 €TETIH 9JICyMETTIK-TICPIENTHUBTI KOMIIOHEHT KociOU OarbITTalIFaH
meT TUIMIK KOMMYHHUKATHBTIK KY3BIPETTUIIK Ma3MyHBIHBIH HAaKThl, aXXbpaMac >KOHE MaHBI3Ibl
Kypamjiac Oeiri peTiHae opeKeT eTe/i;

- Kocibu mer TimiK KOMMYHHUKAITUSHBI OKBITY KYpChl CTYISHTTEPAIH TaHBIMJBIK >KOHE
QJIeyMETTIK OeJICEeHIUIITH bIHTATaHBIPATHIH K00aIap 91iCiHEe HeTi31eTreH.

3epTTeyaiH TEOPHSUIBIK HETI31 OTaHIBIK JKOHE IIETENIIK FalbIMIApAbIH €HOCKTepi OOoJibl,
oNapAblH 1MIiHAE IIeT TITIH OKBITY Mocelenepine apHamraH xymbictap M.H. BsTioTHes,
B.B.CadonoBa, A.H. Illlykun >xoHe xofapel Ounim Oepymi mudpnanasipy b.E. Crapuuenko,
"Mudpasik menua" W.B. Xunasckas, "Meaua 6imim Oepy" YFbIMIApbIH aHBIKTAy TEXHOJIOTHS"
E.JI.Kynpuna, K.K. Onyunna, B.U. Apseix, "Meauna 6imim 6epy" 1.B. ®ortuesa, K.A. KupunuH,
"bimim O6epy memmacei" D.Laurillard. bi3 aknaparranmeipyra W.B. PoOeprt xone Oimim Oepy
KyheciH Hu(prIaHabIpyFa OaimaHbICTEl TpoOiieManapAbl TalJAalThIH FHUIBIMU OachLIBIMIAP/IBI,
srHU A.A. BepOunkuiinig eHOerin 3eprremik. JKorapbl MeKTenTe MUQPPIBIK TEXHOJOTHSIAPIBI
KOJJIaHy[IbIH ~ TpaKTHKaNbIK acrekTinepi OoiibiHma H.B. 3pikoBa, JI.B. Konoaioga,
E.C. Manunauna, T.H. Ymakoa, O.H. XynskoBa CeIHIBI FalbIMIapAbIH €HOCKTEpi capasiaHibl,
onbly iminAe merenaik okbiTyaa C.B. Koaprne, E.HaymoBa chIHOBI FambIMOapIblH €HOEKTepi
KapacTBIPBUIIBI.

byn 3epTTeyaiH NpakTUKAIBIK MaHbI3AbUIBIFBI MbIHA/IA: HUMPIBIK MEAHAHBI KOJJaHa OTBIPHIIL,
YCBHIHBUIFAH OKY iC-9peKeTTepi CTYACHTTepAiH IIeT TUTIHIETT KOMMYHHMKATHUBTI KY3BIPETTUIITH
KAJIBIIITACTRIPYy, OWNAYIBIH SPTYPIi TYPJEPIH AAMBITY >KOHE CTYIOEHT OuTiM Oepy ic-opeKeTiHiH
OeJICeH Tl J)KOHE TCH KaTBICYIIBICHI OOJIBIT TAOBUIATHIH KOIT JCHT eI, KO YHKIIMOHAIIBI O1TiM Oepy
xyiiecin Kypy yurid JKOO-1a aFbUIIIBIH TiTIH OKBITY IPOIECiHE TUIM/II HHTETpalUsUIaHybl MYMKIiH.

AKMapaTThIK-KOMMYHHUKAIUSUTBIK,  KOHE MHQPIBIK TEXHOJOTHSUIAPABIH JaMybIMEH Kasipri
YaKbITTa JOCTYpJIi FaHa eMec, COHbIMEH KaTap kaHa Ou1iM 6epy MeIMachlH /1a KAMTUTBIH OL1iM Oepy
Kypajijapbl alTapiblKTall keHeiireHi aHbIK. butiM Oepy »kyieciH uudpranasipyra OalIaHbICTHI
FBUIBIMU-TEXHUKAJBIK MPOTPECC KOHE KOFaMJIbl aKMapaTTaHIBIPYIbIH ©Cyl Ka3ipri yakbITTa OiiM
Oepy mporuiecinae nudpiablKk Menua OenceHal Konmaneuiaabl. biz "udpasik meana" TepMuHiH
KEHIHEH TYCIHEeMi3 >KOHE OChl CaHaTKa >KaTKbI3aMbl3 "MOJIEHU HBICAHAAp, COHAai-ak MHTepHEeT
YKETICIHET1 aKmapaTrka KOoJ >KETKI3y/Al KamMTaMachl3 €TETiH oHe OipKarap epekiie Oenriiaepi 6ap
KOFapbl TEXHOJNOTHSUIBIK Kypalgap: UHTEPAKTUBTLIIK, MYJIbTUMEIUSIBIK, TUPPIBIK GopMaT KoHE
xoFapbl KoypkeTiMauTiK" Typansl J[.A. laMiryprHHIH, MbICAJIbI, XKENUTIK 0achUIBIMIAP, SJI€YMETTIK
xKemnep, caiTrap, miuardopmanap, MOOMIIBAI KOCBIMIIAIap *oHe T. 0. KOs »ka3zbajapblH Kapac-
TRIpAGIK. [{udpiaslk Menua oKy MaTepHaablH TAHBICTHIPY JKOHE OKY-TaHBIMJIBIK KBI3METTI YHBIM-
JAacThIpy VIIIH camanbl jKaHa MYMKIHAIKTEp YCBIHAABI, OV ©3 Ke3eriHJe MeJaroruKaibiK
TOXKIpuOenep MEH OKBITY 9JICTEpiH OJapAblH AWJAKTUKAIBIK OJieyeTl TYPFBICBIHAH capajiayra
okeneni. Ka3ipri yakpITTa cTyIeHTTepIiH OipKaTap Ky3bIpeTTepiH KaJIbIITaCThIPATbIH MHTEPAKTUBTI
KbI3MET TYpJIepiHe, )K00AJBIK )KYMBICTApFa, OMBIH TEXHOJIOTHSIApbIHA apTHIKUIBLIBIK Oepiyiei.

OTaHabIK XKOHE MIETENIK FRUTBIM/A "IIeT TUTIHIETT KOMMYHHKATUBTI KY3BIPETTUTIK" TEPMUHIH
aHBIKTay/1a SPTYpl Tocunaep O6ap. On "ceiey MiHe3-KYIBIK OaraapiamMaiapblH TaHIAy KoHE 1CKe
aceIpy" emn TyciHaipiiesi.

AJnaMHBIH KapbIM-KaThIHACTBIH Oenriii Oip »karnaiiblHa Oariapiany KaOiueTiHe OalIaHbICThI;
OHriMenecyre JeiiH, COHIai-aK e3apa OeiiMaeny MpoIECiHAe JHTIMeNeCcy Ke3iHJe CTYACHTTEpe
TYBIHIAUTBIH TaKBIPBITITApFa, MIHACTTEpPre, KOMMYHUKATUBTIK Ko3KapacTapra OaiIaHBICTHI JKaF-
naitnapabl xikTen 0iny" [3, 380]; "KaOimeTTUNiK OKBITBIIATHIH TUIIIH KOMETIMEH Oenriii 0ip KbI3MeT
asICBIHIAFbl KapbhIM-KATHIHACTBIH MaKcaTTapbl MEH JKaFJaiiblHa COMKeC Ccoiyiey KhI3METIH XKy3ere
aceipy" [4, 140 0]; "MaMaHHBIH TOJBIKKAH/BI IIET TUIMIK MOJCHUETAPAIBIK KOMMYHUKAIUSHBI
XKY3€re acplpy YIIIH IIeT TUIAIK JMHTBUCTUKAJBIK, FHUIBIMHM JKOHE IMOHJIK OUTIMII KOJJaHyFa

TaBIHIBIFBI MeH Kaoineti" [5, 42 6]; "aHa TiiHIE COMNEUTIHAEPMEH IeT TULIIK KapbIM-KaThIHACTHI
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JKYy3ere acelpy KaOijgeTi MEH HAaKThl JaWbIHABIFBI, COHAAN-aK OKymibuiapAbsl Eia/OKbBITBUTATBHIH TiT
SNJIEPIHIH MOJCHHUETIHE Oayiy, €3 eNiHIH MOJSHHUETIH JKaKChl Oily, OHbl KapbIM-KaThIHAC IPO-
necinne kepcere oOury" [6, B.159-160]; "cTymeHTTIH KOMMYHHMKATHUBTI JaFdblIapbl MEH JaF]ibl-
JAPBIHBIH KUBIHTBIFBI, FHUIBIM MEH FBUIBIMHBIH €PKiH MEHIEpYyIMEH CHIIaTTaajbl. IIET TUTIHJETi
KapbIM-KaTbIHAC ©Hepi, Oys1 OUTIM allyIIBIHBIH KOCIOM-TYJIFAIBIK KYPBUIBIMBIHJIAFBI JKYHEl KaHa
oumim" [7, 12].

by Ky3BIpeTTUTIKTIH opTYypJli KoMIoHeHTTepi epekieneHeni. B.B. CadonoBanbIH mikipiHIIe,
IIET TUTIHJIETT KOMMYHUKATUBTI KY3bIPETTIIIK: TUIMIK (IpaMMaTUKAaJIbIK, TJHMHTBUCTUKAJIBIK); COMICY
(TIparMaTUKaJIbIK, CTPATETUSIIBIK, JUCKYPCHUBTI) [8]; alleyMeTTIiK-MoIeHH (9J€yMETTIK-TUHTBUCTH-
KaJIbIK, JIMHTBUCTUKAJIBIK) Ky3bIperTepai Kamtuasl. E.H. ConoBoBa OHBIH KypaMbIHJa JUHTBUCTH-
KaJIbIK, SJICYMETTIK-TMHIBUCTUKAJIBIK, QJICYMETTIK-MO/ICHU, CTPATETUSIIBIK, QJIEYMETTIK KY3bIpeT-
timikrepai atan erexdi [9]. Eypona Keneciniy 3epTTeynepinie KOMMYHUKATUBTI KY3BIPETTLTIKTIH
KeJlecl KOMIIOHEHTTEpl KOpPCeTUIreH: JUHTBUCTUKAIBIK, COLIMOJMHIBUCTHKAIBIK, TUCKYPCHUBTI,
CTpaTETHSIIBIK, SJICYMETTIK, aJieyMeTTiK-ManeH# [ 10, 98 6.].

Oxictep. KapacTelpbUlbill OTBIPFaH TYXKBIPBIMJIAMAHBIH Ma3MYHBIHBIH >KOFapbla KeNTipiireH
aHBIKTAMaJlapbl MEH CHIIATTaMaJapblH Taujgay Herizigae 013 meT TuTiHAeri KOMMYHHMKATHBTI
KY3BIPETTUTIK KaphIM-KATHIHACTBIH MakKcaTTapbl MEH >KaFfaiiblHa COWKeC IeT TUIIHAE KapbIM-
KATBIHACTHI JKY3€re achlpy YIIiH KaKETTi OiiM, OLTIK, JaFAbpUIap KUBIHTHIFBI JIETCH KOPBITHIH/IBIFA
Kenemi3. bysl KY3BIPETTUTIKTIH COTTI KaJbINTACybIHBIH MIHICTTI MIAPTHI — COHJEY OpeKeTiHiH
peuenTuBTi (TBIHIAY, OKY) )KOHE OHIM/II (Ceiey, jka3y) TypiaepiH Kanemracteipy. Ocbutaiia, met
Tl MyFalliMi YIIIH ©3€KTI MIHJET — COiiey SpEeKEeTiHIH OChl TYpJepiH JaMbITyFa BbIKMall €TEeTiH
pecypcrapsl i37ey, ChIHAKTaH OTKi3y KoHE oJaH opi maimanany. Kasipri meHIbIKTa Oy eH
MaHBbI3/1bl OOJBIN TaOBUIATBIH CAHABIK pecypcTap. Opi Kapaid, opTypii HUPPIbIK MEIUAHBIH 1a OKY
nporieciHe Kanai OipiKTipiIeTiHIH KapaCThIPBIHBI3.

Oznepini3 OneTiHIel, KapbIM-KaThIHAC KYPaJbl PETIHAE IET TUTIHAE Coilieyal MEHIrepy TeK o3
OWBIH Oinmipy KaOiNeTiH FaHa eMec, COHBIMEH KaTap TiKeled KapbIM-KaTblHAC Ke3iHIe e,
OyKapasbIK akmapaT KypaiaapblHia a 6acka anaMIaap/IblH CoieyiH TyCiHy KaOlIeTiH J1e KaMTH/IbL.
AKnapaTThl €CTy apKblIbl KaObU1/lay MaHbBI3Jbl JaFbuiapablH Oipi Oosbin Tadbu1aabl. M. bepkiu-
Anen GapIbIK KapbIM — KaTbiHac yakbIThIHBIH 40% —ThIHAayFa, 35% - ceineyre, 16% - okyra, 9% -
bl XaTKa JKYMCAUTBIHABIFBI Typasibl MaimeTTep Kenrtipenl [11]. Ocbutaiiima, mer TUIiHAE coineyl
ecTy KaOijeTi meT TUTHIH KOMMYHHMKATHBTI KY3BIPETTUIINH KaJbINTAcThIpy/la MaHbI3bl el
aTkapajpl. CTyIeHTTepre MeT TUIIH OKBITY Ka3ak TITIHAE COMJIEHTIH opTana >KYpPETIHIIKTEH, aHa
TITIHJE CelNIeNTIHep KacaFaH IIbIHANBI OKBITY PEeCypcTapblHa KOJ XKETKi3y ThIHAAY JaFblIapblH
KaJIBIITACTBIPY MEH JaMBITYBIH KQKETT1 MapThl OO TaObLIAIbI.

WuTepHeT Kemici CHSKTBI AYHUEKY3UTIK 3amMaHayd UUQPIBIK aKmapaTThIK MeAua Tl
MEHIepY/IIH opTYpJll JAEHTreinepinae ThIHJAAy JaFIblUIapblH JaMbITY YILIIH KONTEreH pecypcTapibl
YCBIHAJBI, OV TUIIK €MeC YHMBEPCUTET VIIIH MaHBI3bl cHUMarTaMa OOJbIl TaObLIajbl, OUTKEHI
OYJI CTYZIEHTTEP/Ii OKBITYFa JKEeKe KO3KapacThl JKY3€Te achlpyFa jKOHE ayTUTOPHUSIIBIK cabaKkTap MEH
CTYAEHTTEPAIH ©31HIIK )KYMBICHI YIIIH KOIl JeHI eIl TarnchlpManap/ sl 93ipyieyre MyMKIHIIK 6epei.
bi3ain 3eprTTeyiMi3 aFbUIMIBIH TITIH OKBITY MPOIECIHJE KONTereH caWTTap THUIMII Maiinana-
HBLIATBIHBIH Kepceteni (businessenglishsite.com; engvid.com) oKy ayano xoHe OeiiHe-marepHal-
JapbIH YCBIHAJBI, OJIAPJBIH MaKcaThl THIHIAY JaFAbUIAPBIH JaMBITy FaHa €MeC, COHBIMEH Karap
aifTeuly OOMBIHINIA KYMBIC XkKacay, >KaHa JIEKCUKaHbl MEHIepy, ICKepJiK KapbIM-KaThIHAC Jaf/bl-
JapbIH urepy Oosibin TabbLIaabl. beliHe TakpIpbIObl OLTIM anylIbLIAPBIH TUII MEHIepy JIEHIeiiHe
OaliIaHbBICTBl ©3Tepe/li XKOHEe MOJCHHETapalblK KOMMYHHKALMSHBIH ©3€KTi Macenenepin, ZOOM
OeiiHeKOH(epeHIMsUIaphlH ~ OTKI3yre/KaTbiCyFa apHAJIFaH YCBIHBICTAp[bl, JKOFaphl KUUTIKTI
eTICTIKTEp, YaKbIT MPEAJIOrTaphl jkoHEe T. 0. OoifbHIIA MaTepuangapibl KamTuabl. by pecypc-
TapJbelH OacThl apTHIKIIBUIBIFEI — OJIAPJIBIH KOIIACHICHIIITT KOHE OJap/AblH Ma3MYHBIH CTY/ICHT-
TepiH OLTiM Oepy KaXKeTTUTIKTepiHe oHail OeliMey MYMKIHIITT €KeHIH TaFbl J1a aTal eTeMis.

bi3ain 3epTreyiMi3ieH alblHFaH JIepeKTep MOAKACTTapbl KOJAAHYABIH THUIMIUIITH KepceTel
(businessenglishpod.com) 6i1iM anymsIapsIH THIHAAY JaFAbUIAPbIH KAIBIITACTBIPY MaKcaThIHIA
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ke3aenreH. Kazipri yakpiTra moakacTUHT KyObutbickl 2004 >kpuibl Taliga OonFaHHaH —Oepi
alTapipIKTaid AaMblnbl. Bynl Kasip moakacTTapiblH TEK IBIOBICTHIK €MeC, COHBIMEH Karap OeifHe
pecypcTap eKeHIIriHe 9KEeII/Il KoHE oJlap/Ibl TiKeJel callTTa ThIHAayFa Hemece kepyre Oonaabl. Erep
MOJIKACT Maiael 0oJica, OHJA 071 cMapThOHFa HeMece 0acKa KYpBUIFbIFa )KYKTEJIe Il JKoHe OipHele
peT ThiHAanaabl (Kapanazabl). Keitbip monkactrapiablH y3akThiFbl mamMameH 40 MHHYTTBI Kypaysbl
MYMKIiH OOJIFaHJBIKTaH, MYH/Iall pecypcTapAbl CTYACHTTEPIH ayAUTOPUSLAAH THIC ©31HAIK )KYMBICHI
YIIiH KOJIIJaHFaH J>KOH, cojaH KeHiH cabakta TteiHganFaH (Ca0akThlH TaKbIPHIObI OOMBIHIIIA
OHTiMelIecy, IIaFbIH TONTapAa MaTepuallIbl TAJIKbUIAY, TECT, aCCOLMATUBTI KapTajap ’kacay >KoHe T.
0. COHBIMEH Karap, MOJAKAcTTap/ia YChIHBUIFAH JUAIOrTap YIrl PEeTIHAEC POJAIK OHBIHIAP KbI3MET
ereni. bi3miH oibIMBI3IIA, OYJI TEXHOJOTHS aWTapibIKTall OKBITY oJeyeTiHe We JKoHe Oipkarap
apTHIKIIBUIBIKTapFa Ue, oJIapablH 0ipi MOOMIIB/II OKBITY MYMKIHIIT1, SFHH MOOWJIBI1 KYPBUIFBLIAPIbI
naiiianany apKbUIbl OKBITY K©3/IETIHIeH.

Tanmay. Ka3zipri yakeITTa OKBITY KeOiHECE pecMH OLTIM Oepy MEKeMEJEpiHEH ThIC Kepiiepae
ereni. CoHbIMEH Kartap, OeWpecMu OKBITY CTYIEHTTEpHAiH OuliM Oepy KaKeTTUIIKTEepiH KaHarar-
TaHJBIPYyJa MAaHBI3BI POJ aTKapaibl. Jom ochl ceOenTi MbIHAWBI KOPKEM KOHE JIepPeKTi uiIbMIep
(Learning English Video Project on englishclub.com, BBC), cepuanmap ("Friends"), ounep,
cmaptdon kKoceiMmimanapsl (Duolingo, British Council) — Oy skanmel Ti Typasibl O1TIMHIH KYH/IBI
KO31 )KOHE IIeT TIJIH eCTY JaFIbUIapbIH JaMBITYABIH THIMII KYPaJIbl.

Kes-kenreH OKbITY CBHIPTKBI QJIEMMEH, ©31MEH, 0acka CTYJICHTTEPMEH KOHE OKBITYIIbUIApMEH
KapbIM-KaTbIHAC TpoLeciHAe Xypedi. bi3niH oiibIMbI3mIa, Oy epeke acipece MIeTeN TUTiH OKBITYFa
KATBICTBI, COHJIBIKTAH ayJUTOPHSAAa THIMAI KapbIM-KaThIHAC jKacay VIIH KaXeTTi >KaFaaiap.ibl
)Kacay MIeTeN TUTIH COTTI WTepyHdiH aHBIKTAyIIbl (akTopiapblHbIH Oipi Oosbim TaObuiazbl. by
MIHJET KaIIBIKTHIKTaH JKOHE apajac OKbITYy (hopmarTapbl KarfailblHIa, Ka3ak arpapiiblk 3epTTey
yauBepcuteTigae Microsoft Teams rmmardopmaceiHna eTKi3iieTiH —OeliHeKOH(DepeHIusIIap
dbopMateiHa OeiliMaenyi KakeT OONFaH Ke3[e epekiie e3eKTi Oomanbl. 3epTTey KOpCETKEHMAECH,
KAIIBIKTBIKTaH OKBITYJBIH aPTHIKIIBUIBIKTAPEl MEH KeMurulikrepi Oap. KambIKTBIKTaH OKBITYFa
OaliIaHbICThI KM1 KE3/IECETIH ChIHAP/IBIH Oipi-TeK MYFalliM MEH CTYAEHTTEp apachlHJa FaHa eMec,
COHBIMEH KaTap »eKe CTYJEHTTEp HEMece TOITap apachlH/ia TIKEJeH, TIKellel e3apa OpeKETTECY/IIH
OosMaybl, OCbIFaH OalIaHBICTHI XKYIITAa HEMECE LIaFbIH TONTap/a XYMBIC iCTe€y MYMKIH eMec Hemece
eTe KUbIH 00JIbIN KopiHeai. by Moceneni 613 imiHapa mareH TonTapaa 01p yakbITTa KYMBIC ICTEY
YILIH KeKe apHajiap Kypy apKbUIbl HIEIITIK (OKYbl TaJKblIaY, OCBl HEMece Oacka Macese OONbIHIIA
MIKIp alTy, IUajor Kypy) HeMece >ko0alblK ic-mapanap eTkizuial. Keibip xarmaiinapia cTyaeHT-
Tep OKBITYLIBIHBIH XOHE/HeMece Oacka CTyIeHTTEpJiH Oaranaybl YIIIH TUAIOTThl ’Ka3ybl Kepek.
Xorapeima cunarranFaH CTpaTeTHsUIap HAKThl KOMMYHHKATHBTI MoceJeNiep/li MIelry MaKcaThIHIa
TEH-TEHIMEH >KOHEe OipJeCKeH OHJIAiH OKBITY >KOHE aFbUINIBIH TiNiHAE TaOUFU KaphIM-KaTbIHAC
’acay YIIiH OapJbIK KayKeTT1 JKaFAaiaap bl xKacaibl.

MynbTUMEAUAIBIK TPE3eHTALMSIIAp/Ibl KOIITEreH JKblIAap OOMbI OKBITYIIBLIAP Aa, CTYAEHTTEP
7€ IIeTeN TUIIH OKBITyAa TUIMII KosjaHeln kenedl. Crnaiarap skacayra apHajlfaH KeITereH
koceimianap (PowerPoint, Bookdown, Office Mix, Prezi, Sway), cypertep Hemece rpaduxrep Oap.
Canpgpik oHrimenep (digital storytelling) — Oy akmapaT OepyaiH *oHE TMIEPMOTIHAL KYPYAbIH
3aMaHayH TOCUTi, COHBIH IIIIHAE IIeTeN TUTIH OKBITY 9ICTeMECIHJEe KOJJaHbUIaIbl. AKMIapaTThI
YCBIHYIbIH OYJI 9/IICIH/I€ KBI3BIKTHI QHTIMENeY OHEepl OpTYpIIl CaHIBIK KYPhUIFbUIAPbI, KbI3METTEP/I],
Oarmapnamanapasl, rpaduKaiblK pedakTopiapibl, MOTiHAEpHi, OeiiHe >XoHe ayauo TIPTINTi
KoJaHyMeH yiieceni. CaHABIK OHTIMeNep TaKbIpbIObI MEH OarbIThl OOMBIHIIA Op TYpJi OOJyBI
MYMKiH (OJIEyMEeTTIK-MOJIEHH OU3HEC, OKBITY, 0TOachl koHE T. 0.). CaHABIK OHTIMENep >Kapwusi-
JAHATBIH KOINTEreH BeO-caiiTTap KOHE TAKBIPBINTAPABIH KEH TaHIaybl MYJIbTUMEIUSHBIH OCHI
TYPIHIH TUAAKTHUKAIBIK MYMKIHIIKTepiH aHbIKTaiabl. [lleT Tingepin okpITy Toxipubecinae mudp-
JBIK QHTIMENIep aKHapaTThl YCIHY TACUII PETIHE FaHA €MeC, COHBIMEH KaTap CTYIEHTTEP/IIH JKeKe
HEMece TONTHIK >KOOAIbIK KBI3METIHIH TYpl peTiHae Je KongaHbutagsl. JKyMbICTBIH Oysl Typi
OKBITYJIbIH KY3bIPETTUIIK TOCUIIH JKY3€re achlpyFa jKOHE allyFa MYMKIHAIK Oepesi, SSFHU CTY/EHT-
TepJiH LIBIFAPMALIBUIBIK oJIeyeTiH apTThipaabl. CaHIBIK OHriMenep MOOWIIBAI KOCBIMINIAnapjaa
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xacanybl MyMmKiH (Explain Everything, Prisma 3D, FlipaClip), caiitrapna (UtellStory, Renderforest,
spark.adobe), opTypmi 6armapnamanapasi kemeriMeH (Pivot, Adobe Animation, Autodesk Maya)
KOJIIaHbLIY/IA.

Horexe. 3epTrey HOTHXKEIEpl CTYACHTTEP/II OKyFa YipeTyae nu(piablK aKnapaTThiK MEAHAHBIH
KOFapel OiiM Oepy oneyeriH kepcereni. JKeTekin OpUTaHIBIK KOHE aMEPUKAHJBIK Ta3eTTepAiH,
FBUTBIMU-KOTIIUIIK HEMECE FBUIBIMHU KYPHAIIAPABIH CaWTTapbIHAA KapUsUIAHFAH MaTepHaIap/Ibl
3epTTey, MaKatajJapabl OKYy )oHe pedeparray YHUBEpCUTETTET1 O11iM Oepy KbI3METiHIH a)KbIpamac
6emiri 6onnel. Oneymertik meaua (Facebook, Twitter, YouTube) consiMen katap cTyaeHTTEpIiH
OoJamak FeUIBIMH HEMece KOciOM KhI3METIHE KATBICTHI IIET TUIIHJET! aKMmapaTiieH ajiMacy JKOHE
1371y YIIIH aFbUILIBIH TUTIH OKBITY MPOLIECIHE COTTI OIPIKTIpiIreH.

Ochburaiima, udpaslKk Meara OuTiM 0epy MpoIleciHe MaKCaTThl 9CEP €T€ OTBIPHIN, TULIIK eMec
YHHUBEPCUTETTE LIET TUTIH OKBITYIa MaHbI3bI POl aTKapabl. IHTepHETTe KO JKeTIM/II ayIio KoHe
OeiiHemMarepuaniap, MOAKACTTap, MYJIbTUMEIUSIBIK IPE3CHTAUSIAP, KAIIBIKTHIKTAH OKBITY
TEXHOJIOTHSUIAPhI JKOHE 0acka Ja CaHABIK MEIHa COMJICY OpPEKEeTiHIH PelenTHBTI (THIHAAY, OKY)
XKoHe eHIMJI (ceilney, *Kazy) TypJepiH JaMbITyFa, OUTIM alnylIbUIapAblH CO3AIK KOPBIH KEHEHTYyTe,
alTBUTY AaFAbUIAPBIH KETUIAIPYTe, CTYISHTTEPIIH 3ePTTEIETIH TUT SIiHIH MOJACHUETI MEH TapUXbl
Typajibl XxabapAapiblFblH apTTHIPYFa bIKMAN eTeai. Ka3ipri 3amansbl HUPIbIK MEAHAHbI alAaTaHy
JKOFapbl MEKTETKE KOWBUIATBIH ©3€KTI TajamnTapra COHKeC OKYy KBI3METIH YHBIMAACTHIpyFa
MYMKIHIIK O€peTiHiH KOHE BIHTANIAHIBIPYIILl (haKTOpIapAbIH Oipi OOJNBIN TaOBUIATHIHBIH O6IeK
aTar eTeMis.

Jlonnon ynuBepcutetiig npodeccopsl luana Jlopunapa [12] oky mpoiecinae apTypiii Meana
TYPJIEpiH MaianaHyAblH THIMIUITIH Tajjay YIIiH TUITIK €éMeC OFapbhl OKY OPBIHIAPHI CTYIEHT-
TepiHiH IIeT TUIAIK KOMMYHUKATUBTIK KY3bIPETTLIITT MEH OapibIK JaFIbLIapAbl KATbIITACTHIPYAAFb
UG PIBIK MEAUAHBIH 9PTYPIIl TYpJIEpiHiH OiiM Oepy aneyeTi AUaJOrTHIK MOAEIbIl YCHIHIBI KOHE
OKYy-TaHBIMIBIK KbI3METTE KaHJIal (YHKUUSHBI OpBIHIAWTHIHBIHA OaillaHBICTBI OiTiM  Oepy
MeMAChIHBIH 0ec TYpiH aHbIKTaabl. OChl KIaccuuKaIusaFa colKkec, aKmapaTThIK MeIHa aKIapaTThl
MacCUBTI KaObUIAAyAbl KaMTUIBI, ojlapra Oacma Meauachl, ayauo kacceranap, CD, DVD xipeni.
WHTepakTUBTI Meauara NaiiajnaHyliblFa Ma3MyH/bl ©3 O€TIHIIE IIapiiayFa »oHEe TaHJayra
MYMKIHIIK OepeTiH KOMIBIOTEPIIiK TEXHOJOTHUSIIIapFa HET13[IeNireH Meara Kipedil. AJanTuBTI Meanua
naianaHyIIbIHBIH 1C-OpEKETIHE CoKec e3repyl MyMKiH, ojlapFa BUPTYaJlJIbl IIBIH/BIK, TPEHAXKEP-
nep koHE T.0. KOMMYHHUKATHBTI Meaua WMHTEPHET TeH HUQPIBIK TEXHOJOTHSHBIH apKachblHAA
ajaMJap apachlHJarbl OaliyaHbic/e3apa opekeTTecyre MyMKiHAIK Oepeni. IIpoaykTuBTi Menua
OpTYpJIi 3aMaHayl MeJMaHbl MaiianaHbll ©3 eHIMIHI3AI kKacayFa MyMKiHaik Oepeni. . Jlopunapn
KJIacCU(PUKAMIChIHA CYHEHE OTHIPBIN, 013 aFbUIIIBIH TUTIH OKBITYJa KOJJAAHBLIATBIH CaHIBIK
MeauaHsbl TangaaslK. COHbIMEH Katap, 013 opTYpJii TUITET1 MEMAaHbIH CTYJEHTTEP/iH WeT TUTIHeT1
KOMMYHHMKATUBTI KY3bIPETTUIIN MEH MIeTeN TUIIH YHpeTyre KaTbhICThl OapiibIK JaFbliap.ibl
KaJBINITACTRIPYFa JKOHE JaMbITyFa Kajail BIKMald eTeTiHIH 3epTTeliK. Bi3diH >KYMBICHIMBI3IBIH
HOTHXKeNepl 1-kecTene KenTIpUIreH.

Kecme 1.

Menua Typi Menua pecypcrap KoMMyHUKaTUBTIK Ky3bIpeT- | Bapiblk narabliapiel KajablnTac-
(YHKIUACH TUTIKTI KQJIBIITACTHIPY TBIPY
AKIapaTThIK Pdf dopmateiamarer MotTiH- | TeIHIAy/oKy; ce3mik KopbiH | KepHeki ecte cakTay MEH KHSI-
Meaua nep /makananap, I'pad-uka, | KeHEHTY JIbI TAMBITY

cyperTep, mpe3eHTanusIap,

CD, DVD, Teneauaap,

panvio, KepkeM / JepeKTi

¢bmeMaep
WHTEpaKkTHBTI MOOHITB I KoceiMmanap | TeiHIay/oky/ceiney / xa3dy; | TwicTi akmaparTsl 3epTTey, i31ey,
Meaua Mpe3eHTalus, i37ey JKyHe- | opTypii ¢yHknpoHanAsl | Taby, OKiKTey, TaHOay, MeIua

Jepi, OHJIAMH aynapMamibl, | CTWIIBJAEPMEH TaHbICY; CO3MIK | MOTiHAepAl  TyciHy, Oaranay,
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JIEKTPOH/BIK CO3JIIK, OHJIAHH
TECTTep, HWHTEPHET-pecypc-
Tap, raser-KypHam  BeO-

KOpPBIH KEHEUTY

Tangay; KOMIIBIOTEPMEH JKOHE
HHTEPHET pEeCypCTapbIMEH OKy-
MBIC iCTEy JaFAbUIapblH KaJlblI-

CalTTaphl, ONEYMETTIK Me- TacTBIPY JKOHE JIaMbITy
JMa.
Kommynukatusti | Beitnekondepenuusinap, mi- | Teigay/oky/ceiiney / asy; | AKnaparTsl jkaHa / CTaHIapTThI
Meana KipTamac Qopymmapsl, 3yek- | TUIHIK KeAEPTiHi XKeHy; CO3IK | eMec Karmaiaapaa Koigana oimy;
TPOHABIK TIOIITA, MOOWJIBII | KOPHIH KEHEHTY, upesnapael  Oinmipy/ TyciHIipy,
KOCBIMIIIATAp, MECCEHKep- | OHBIH  IMIHAE  KeNiciMai/ | opTypii  Ke3IeplAeH  albIHFaH
Jep, ONeYMETTIK Mennma / | KeNiCIeyNIUTiKTi, ©3 TIKIipiH | akmapaT apacblHIa OaifiaHbIC
xeminep, OumiM Oepy miar- | Oinmipy, Makyigay/ Makyl- | OpHAaTy; €3 YCTaHBIMBIH Oimipy
(opmanapst Jamay JkoHe T.0. yIIiH maiima- | skoHe AoJenaey; Mura malybul,
JIaHBLIATBHIH KIIMIIENIepi MeH- | jko0ajiay KbI3METi; Menua cayar-
repy, JIOHANOITIK  Ceiliey, | ThUIBIK, MeIua KCHICTiKTe Oar-
TaJIKpIJIayFa, MiKIpTajacka Ka- | Japiail  Olly; TOJIEPaHTTBUIBIK
TBICY. KapbIM-KaThIHAC JaF/IblIaphI
IIpoayKTHBTI XKacayra apHanran xommbio- | TeiHnay/oky/ceitney / xa3y; | LllsiFapMamibuiblk KaOiIeT; ceii-
Meaua TEpPJIiK / MOOWJIB/II KOCBIMIIIA, | MOHOJIOTHSUIBIK COMIICY; Tpe- | Jeyre MAaFapliay; JKEKE IKOHE

MYJIbTUMEAMSIIBIK 3eHTALMsl  JKacay; ecenTep | KOMaHgaga JKYMBIC — KYPIi3y;
Npe3eHTalMsIap MEH CaHIBIK | jka3y,Makaiaiap, xabapiama, | MakcaT KO0, JKOCIapnay, yakKbIT-
oHTiMeIep cayaTTBUIBIK; | 3cce, pecMu/OeripecMu THI OacKapy, pedieKcus;

penaknusay NIEKTPOHIBIK XaTTap; CaHABIK | MEAWa-OHIMAI KYpy; MEeIua JKoHE

SHTIMeNep Kypy.

IUQPITBIK

et TimiH OKBITYAA KOJJAHBLIATHIH LHUDPABIK OUTiIM Oepy MeauachlHBIH OapiblK TypJepi
CTYAICHTTEPAIH MOACHU ©3iH-031 TaHYbIH, 0aCKa MOJICHUETTEP/IIH OKUIIepiHe KYPMETIIEH KapayblH
XKoHE OWyayaplH Oenriiai Oip TypiH (ChIHH, JIOTUKANBIK, BU3YaJIbl KOHE WHTYMTHUBTI) JaMBITyFa
BIKIAJI €TETIHIH aTan oTy KaxeT jaen caHaiMbl3. OcbiFaH OalmaHbICThI Oyy1 OapibIK marapuiap 1-
KECTere eHri31JIMEreH.

bi3nin 3eprreyimi3 Oipaei Oimim Oepy Meawachl OpbIHIANATHIH (YHKIUSFa OalIaHBICTBI dp-
TYpJal Typjiepre cuireme »acail ajaThIHBIH JKOHE MYFalIMHIH aiJblHAa KOWFaH IUIAKTHKAJIBIK
MIHJETIHE OalIaHBICTBl OPTYPJl OKY OpeKeTTepiH Kojaail anarblHblH Kepceredl. COHBIMEH,
CTYAGHTTEp aKMapaTThl 13/ley VIIIH NaijjalaHaTblH CaHJABIK OHIIME HeMece MYJIbTUMETUSIIBIK
Mpe3eHTalMs] UHTEPAKTUBTI Meaua OOJbI TaOblia/bl, OUTKEHI CTYIEHTTEp THUICTI Ma3MYH[bl €3
OeriHmle TaHaail anazibl. JlereHMeH, o cosl MeAMa CTYICHTTIH KOOaJbIK OpPEKEeTIHIH HOTHXKeCl
0oJ1ca, nponyKTUBTI Oonaabl. Erep onapiblH KeMeriMeH jkaHa MaTepHall YChIHbLICA, OJlap aKnapar-
TBHIK Me/ia (DYHKIMSICBIH OPbIHIAMIbI.

bizain Toxipubemiz coHpaii-ak IIETeN TIMIH OKbITyAa HUDPIBIK MEAUAHBIH JUTAKTHKAIBIK
QJieyeTiH TOJBIK MaijanaHy ylliH OutiM Oepy MakcaTTapblH KalTa Kapay >KOHE UIbIHANBLIBIK
(mIbIHAMBI MaTepUaIAapAbl OKY, THIHIAY), 3€PTTEY KbI3METI (MHTEPHETTEH THUICTI aKMapaTThl 13/1eY),
KOMMYHHKaIMs (IiKIip ajaMmacy, ToxXipuOe anmacy) KaruAaTTapblHa HETI3/IeNreH OKBITY MOJIENiHe
KOIITy KMl KaXKET eKeHIH KopCceTe Il aIeYMETTIK Keniyepae, OutiM Oepy miargopManapeiHia), e3apa
ic-KuMbLI (OipieckeH K00amblK KbI3METKE KAThICY), MHHOBaNUsIap (OKBITYIBIH/OKBITYIBIH >KaHa
o/icTepiH 1371ey), OIpJiecKeH OKBITY, LIETeN TUIIH OKbITYyJa ©31HJIK HOTeKeClH OepeTiH IIbIFap-
MAIlbUTBIK KbI3METT1 alfKbIH A 1bI.

Ocpinaiiia, meTesn TUIIH OKBITYJa aKMapaTThlK, HHTEPAKTUBTI, KOMMYHUKATUBTI IIUPPIBIK Me-
nua Kojaaneutanel. OnapabiH OuTiM Oepy MpoIleciHe KOCBUTYbl CTYACHTTEPIiH WIeT TUTIHJETI
KOMMYHHMKATHBTI KY3BIPETTUIIN MEH IIEeTeNl TIIIH MEeHrepyJeri OapiiblK JaFablUIapbIHBIH SPTYpIi
KOMIIOHEHTTEPIH KaJbINTACTBIPYFa bIKHAT eTeldl. 1-KecTeleH Kepilm  OThIpFaHBIHbI3AM,
J.JlopminapAThiH aBTOPIIBIK KIACCU(DHUKAIMACHIHA COMKEC KOMITBIOTEPIIIK MOJCIBIICY, BUPTYaJ b
OimiM Oepy KeHIcTiri >koHe T. ©. KIpeTiH aJanTUBTI Meaua Kas3ipri yakpITTa IIeTeNl TUIIH OKY
MPOTIECIHAC KOJITAHBUIMAMIBI.

XKympbicta Gonamnak >KypHaJIMCTEpAIH KOCIOM KbI3METIHIH €peKIIeNiriH ecKepe OTBIPHIM, ILIeT
TUTIH OKBITY/BI YUBIMAACTBIPY TainaH bl JKorapsl OiiM Oepy >KyHeciH *KaHFbIPTY, COHBIMEH Oipre
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Tk emec JKOO-ma meT TUAEpIH OKBITYABIH 3amMaHayHm Jkyheci KaszakcTaHIbIK KOFaMHBIH
QJIEMJIIK KeHICTIKKE MHTeTpanusiaHybIHa koHe Ka3akcTaHIbIK MaMaHIapAbIH MIETENIe TAHBUTYBIH
KamMTaMachl3 €Tyre BIKMaJd €TeTiH TULAIK OiiM Oepy camachlH apTThIpyFa OaFbITTaiiFaH OipkaTap
nporecrepmen cyemenaeneni. lller Tinmik KappIM-KaThIHAC KA3ipTi 3aMaHFbI )KYPHAIUCT MaMaHbI-
HBIH KOCiOM MOJICHMETiHIH Oeiri OonbIll TaObLIaAbl, OHBIH KOCIOM KbI3METI OYTiHAE MOJCHH,
HKOHOMHUKAJIBIK JKOHE CasicH (pakTopapAbIH dCEpiHEH jKaHa Ma3MYH/IbI Ma3MYHFa 1€ OOJIIbI.

KocinTik OarmapnanfaH IET TUIAIK KOMMYHHKAIUSHBI OKBITY Moceneci OOWBbIHIIA FhUIBIMHU
KYMBICTap/Ibl 3epJeriey jKoHEe Taijay KOCINTIK OarbITTalfaH MIETTLINIK MeAIna-KOMMYHHMKATHUBTIK
KY3BIPETTLIIK - OWJI OpTYypJli cajlajap MEH jKarjaaiiapa Kociou OarmapiaHFaH KapbIM-KaThlHAC TICH
@3apa IC-KUMBUI MOJICHUETIHIH JIMHTBUCTHKAIBIK, COUJICY, ONCyMETTIK-IMHIBUCTHKAIBIK, OJICy-
METTIK-MOICHH OUTIMAEPIHIH, KOMMYHHKATHUBTIK-IIPAarMaTHKAJIBIK JaFJAbUIAPBIHBIH KHUBIHTHIFBI
eKEHIH aHbIKTayFa MYMKIHJIIK Oep/ii, COH/Iaii-aK jkeKe KacCUeTTep: KapbIM-KaThIHAC, KayalKePIILIiK,
OICNTLIIK, TOJNEPAHTTHUIBIK, pedieKkcus, ColKkecTeHaIpy, TapTy, ceOenTIK aTpuOyIus, MiHIACTTEME
TOKTAJIBIH/IBI.

3epTTeyae TYKbIpbIMIAIFaH KOCiOM OaFpITTANFaH IIeT TUTIHIET] TUIAIK MeArna-KOMMYHHKATUBTI
KY3BIPETTUTIK TYXKBIpbIMIaMachl OoJlaliaK KypHAJIHCT MaMaHAAPBIHBIH KOCIOM KOMMYHHKATHBTI
LIET TUTIHAEr KbI3METIHIH CUIIAThIHA TOJIBIK COMKEC KEleIl.

3eprTey OapbhIChIHIA TYJIFara OAarbITTaIFaH TIKENCH KOHE jkaHaMa KociOW OarbITTaFaH IIIET
TUIAIK KapbIM-KaThIHACTBI OKBITYIBIH MOJCHHETAPANbIK KOHTEKCTI alllbUIAbL. 3epTTey OapbIChIHAA
MICTTUIIIK MeIra-KOMMYHUKATHBTI TallChIpMajapAbl OPBIHAAY YIIiH IIET TUTIH MEHIepyIli ©3iHiH
KaNMbl KaOIIeTTepiH JUHTBUCTUKAIBIK, OJCYMETTIK-TMHTBUCTUKANBIK JKOHE MparMaTUKAaIbIK
KY3BIPETTUTIKTEPIi KAMTUTHIH TUIIIK KY3bIPETTUTIKIIEH Oipre KOMIaHAThIHBI aHBIKTA b [leTTimaik
Mera-KOMMYHHKATUBTI KY3bIPETTUIIKTI OoNamniak >KypHaIUCTepAiH KaObUIAaybIMEH, HHTEPAKTHUBTI
OpEKETTEPMEH JKOHE MEIUAIMsIMEH OailJIaHBICTBI Op TYPIIi COMIey OpeKeTTEepiH/Ie KY3eTe achIpaIbl.
ATanraH MaMaHJApIbIH KOCIOM KBI3METIHIH epEeKIIeNiriH €CKepe OTBHIPBIN, OJlap TUIIIK
KypaJiapIbslH KeH CIEKTPiHEeH 03epiHiH KOMMYHUKATUBTI HUETTEPIiH JKY3€Te achIpyAblH HEFYPIIbIM
6apabap TocuiepiH — KYOBIIBICTAp MEH 3aTTap/ibl CUIATTAy lbl, KO3KapacThl OUINIPYAl, apryMeHT
KYPY/IbI %KoHE T. 0. OHal KoHE epKiH TaHaai OuTyl Kepek. JleMek, CTyIeHTTepAlH MEeTTUIIIK Meara-
KOMMYHHKATHBTI Ky3bIpeTTiniri B2 neHreiinae KaablnTacybl KEpek.

[eTTinaik Menna-KOMMYHUKATUBTIK KY3bIPETTUTIKTI KaJbIITaCThIpyFa OalilaHbICTBl MaTepHal-
JapIpl TanJay OHBIH Ma3MYHBIHJIA KOCIOM OaFbITTallFaH MIET TUIAIK KOMMYHUKAIUSHBI THIMAL XKY-
3ere achlpyFa alTapibIKTall ocep €TETIH QJIEYMETTIK-TIEPIENTUBTI KOMIIOHEHTTI aHBIKTayFa KOHE
alryra MYMKIHIIK Oep/ii. OIeyMeTTiK KaObUIIayIblH KYPBUIBIMABIK-Ma3MYH/IbI Ma3MYHBI KapbIM-
KaThIHACKa, TAaHBIMJIBIK KaOinerTepre (pedaeKCUBTI-IEPHENTHUBTI OUTIM/I TaMBITY), SMOIIMOHAIIBI
KOMITOHEHTKe (©31H-031 Oaranay, sMmaTHs), ONepanusIIbIK-OeICeHIUTIK KOMIOHEHTIHE (peduiek-
CHUBTI-TIEpLENTUBTI ICKEPJIIK ME€H AaFbliIap/Ibl MEHI€py) MOTUBALMSUIBIK Ha3ap ayaapasbl.

HleTTinaik MeaMa-KOMMYHHMKATUBTI KY3BIPETTUIIKTIH OJEYMETTIK-NEPLENTHUBTI KOMIIOHEHTI
JKYpHAJIUCTIH CaHaChIHJa ©31H-031 TaHy, ©31H-031 Oaranay, pedJieKCusi JKOHE KeKe KacCHeTTepi,
Oenriiai Oip KOFaM MEH MOJIEHUETTIH OKUIAepl peTiHJle KOMMYHUKAHTTapAblH MiHE3-KYJIKbIHBIH
epeKIlenikTepiH Oy ToxkipuOeci peTiHAe TYCiHUIeNl; KapbIM-KaTblHAC CEpIKTECTEpiHiH ic-
opeKkeTTepi MeH MaiMJieMenepin 6apabap TYCiHy *koHe KaObu1ay KabineTi, COHai-aK ochl OLTiMI
MakcaTIleH epeKIle TYp/Ae KypbUIbIMIay MYMKIHIIT THIMII KSciOM KapbIM-KaThiHac. HoTtwkecinzae
CEpIKTECTIH ©3apa opeKeTTecy OOWBIHINA OJaH opi MiHE3-KWIKbIH OOJbKay Heri3iHAe ©3iHiH
KOMMYHHMKATUBTI HHUETIH JKYy3€re achlpy CTpPATerwsiChblH KYpy MYMKIHAIN JaMuabl. 3epTreynae
Oonamak KociOM MIeT TITIHJAEr! 1C-9peKeTTiH CHUMAaThblHAa COHKeC KeNEeTiH oJIeyMeTTIK-KaObuiiay
narapuIapbl kepcetinred. Onapra sMmmaTusi, pediaekcus, COUKeCTeHaIpy, TapTy, cebenTik aTpuly-
1M JaFbIIaphl )KaTabl.

KypHanuct MamaHbl QJIeyMETTIK KaObUIAAYbIHBIH JaMy KepceTKilTepl peTiHae Oacka
JTUHTBOMOJICHUETTIH OKiJli — KOMMYHUKAHTTBIH jKeKe 0achblHA TYPAKThl KbI3bIFYIIBUILIKTHIH OOTYbIH
KapacTbIpy 3aH[Ibl; OHbI TEPEH TYCIHYT'€ YMTBLTY (IICUXOJIOTHSIIBIK TYPFbIIaH); HET13T1 pedIeKCUBTI-
MEPIENTUBTI JaFablIap/bl, KaObUIIay MEeXaHU3MIEPiH TYPAaKThl MEHIepy; aHa TUTIHIE COUJIeUTIH
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KOMMYHHKAHTTapMEH KapbIM-KaTbIHACTAFbl AIIBIKTHIK; BIHTBIMAKTACTHIK MO3ULHUACH. bonamak
KYPHAIHCTEPIH KOciOM OarpITTalFaH MIET TUIMIK KapbIM-KaTBIHACBIH YHpPETy YIIiH KOMMYHH-
KaTHBTI KY3bIPETTUIIKTIH KypaMaac 0eJriri peTiHae aJIeyMeTTIK KaObLIaaybl KaJbIITaCThIPy ©3€KTi
OOJBIIT KOpiHEedl, OWTKeHI Oy oylapFa KociOM OaFbITTalFaH TYIFaapallblK e3apa JPEKETTeCy
YKaFIalbIH/A T TUIIK COMey KbI3METIH KY3€re achlpyFa MYMKIHJIIK Oepe/i.

"Public Speaking and Business Communication: What Is This?"("Kenminik annsiga ceitiey
JKOHE ICKEPJIIK KapbIM-KaTbiHAC: Oys1 He?") KOMMYHHMKATHUBTI-KOTHUTHUBTI TOCUIAI TaHIAy JKy3ere
aceIppUIIbl. bonamiak JKypHaauCT MEMJICKETTIK JKOHE XaJblKapalblK JeHTeusepaeri kociou
MIHJETTEepAl HIenyre JalblHIaTybl KepeK, COHJIBIKTAH 931pJeHIreH OKY KypChbl CTYIACHTTEpAl TaH-
JaIFaH KapbIM-KaThIHAC CalallapblHAaFhl KOMMYHUKATHUBTIK MOcelielep MEH MIHICTTepHi-aybi3-
ma/xaz0aria IeT TUIMIK KapbIM-KaThIHACTBIH >KaJIbUIAHFAH JKaFJdaiJlapblHAH TYPAThIH KOCIOW-
eHOeK JKOHE QJICYMETTIK-MOJICHH canajapia wemyre yiperyre Oarbittanrad. Onapra — MIETENIIK
opinTecTepMeH TelneOH apKbUIbl, Ke3Jecylep Ke3iHAe akmapaT aiMmacy; KOFaMJbIK IiKipre
cayajHama Ypri3y *KaTaJlbl; MaKCaTThl ayJIUTOpHsFa OarbITTaIFaH ©3CKTI Mocese, mpoodiieManap
OolbIHILIA cO3 coilNiey, OasHAaMa jkacay; Ipe3eHTaluusIap, NpoMoakusiap, cyxoarrap, 6acmnaces
KOH(epeHIMsITIapbIH OTKI3Y; JKapHamalay; IIeTeNIiK apinTectepMeH (haKkCThIK Xabap-iamanap, e-
mail apkeuiel aknmapar anmacy, BAK-ta akmaparTelk xabaprnama skacay (TajgaMaiblK Makana,
OKUFajiapra IOy, MPECC-PeNn3); KOCIap Ibl/Te3UCTEP/Ii/coilyiey HemMece OasHIaMa MOTIHIH JKa3y;
opTypdIi Macenenep OOMBIHIIA MIKIpJIep/IIONyap a3y; ICKepIiK xar-xabapiap xoHe T. 0.

ApryMeHTanus, SFHA HET13T1 HOPCEH1 eKiHII JeHreineH ooy, cebern-canaapiblK OaiaanpicTap
OpHATy, OBl YCBHIHYIBIH OPTYPJl SHICTEpiH KOJIJaHy, THIHAAYIIBIMEH ©3apa OpeKeTTecy, dJey-
METTIK-TIEPIENITUBTI JaFAbUIAPABI €CKePY CHUSKTHI COMIIey arablIapblH JAMBITY KE31HIE OPBIHIIBI
6onnpl. bonamak KypHanucTepAiH KociOu OarbpITTalfaH IIET TUIAIK KOMMYHUKATHUBTIK KY3BIPET-
TUTITIHIH MaHBI3bI, aXbIpaMac, MaHbI3ABl Kypamaac OeJiri peTiHae oJIeyMETTIK KaObUIIay/Ibl
JAMBITY YIIIH 931pJEHTeH KYypCKa OKBITYIBIH KeJeci MHTEPaKTUBTI oAICTepi eHri3UIl: miKipTajac
omicTepi — ©3€KTi TaKbIPBIT OOWBIHINA TONTHIK IMIKipTanac, ardalaapApl Tangay, ToKipuOemaeH
Karaainapapl Tanaay, OWbIH 9/1icTepl — KOCIM OKIIAePiHIH KociOM KbI3METIH MOJENbISHTIH IbIFap-
MalIbUIBIK POJAIK ICKEPIIIK OMBIHIAP, 0J1ap "ajaM - ajaM""TUIIIHE JKaTaabl.

[ler TiNIIK KOMMYHMKATHUBTIK KY3BIPETTLTIKTI KaJbINTACTBIPY MpOLECIHE e3apa iC-KUMbBLI
OOMBIHILIA CEpIKTECTepre ©31H-e31 TYCIHYJl, TYJIFaapalblK CEe3IMTaJAbIKThl KOHE SMIIATHUSHBI
JaMBITYFa OaFbITTalIFaH Ce3IMTajJ TPEHUHITEp €Hri3Uldl. By meTrTingik Meana-KoOMMYHUKATUBTIK
KY3BIPETTUIIKTIH QJIEYMETTIK — MEPLENTUBTI KOMIIOHEHTIH 1€ OOIHIeH AaFAbUIapAbl JaMbITy YIIiH
eTe MaHBI3/Ibl, Oyl ©3 Ke3eriHae Oonallak >XypHaJUCTEepHAl HAaKThl IIETTIAIK MeAua-KOMMYHH-
KaIUsTHBI MOJISITBICHTIH jk00aapra KaThICyFa JabIHIa b,

Kobanmapaer Kyprizy kesiHae aaMmyra Oaca Haszap aynapbUIFaH OachkIM JaFqbliapra pernpo-
JTyKTUBTI-OHIM/II JKOHE OHIMJII CHUTIATTarbl Jarabpuiap xkataabl. KociOu OarpITTanFaH IMIeT TUTIHJETI
MIETTUIAIK MeIna-KOMMYHUKATUBTI KY3BIPETTLIIKTI KaTBIITACTHIPYFa KAaThICTHI MYHAAM Aarbliaap
naibIHaIFaH aKnapaTThlK MaTepuaiapAblH HEri3ri TakbIpbIObIH aHBIKTAl OULTy KOHE oOapibl
CBIHU TYPFBIIAH TYCIHY, CaJbICTBIpPMaibl Typae Oiny Oousbin caHanaael. Mamimerrep MeH (akri-
Jepl calbICThIpMalbl TaJlay, HET13T1 akKMapaTThl CUHTAKCHUCTIK TYPJICHIIPY >KOHE JIEKCHKAJBIK
napadpasanay, HaKThI IIET TIJAIK KOMMYHUKAIUSIHBIH KOC10M OaFaapianFaH sKaFaaiiapbiHaa aKna-
paTThl maiianany, peQIIeKcus, COUKECTEHIIPY, aTTPaKIMOH XKOHE ceOemn-canmapiblK aTpuOyIus,
KociOM e3apa opeKeTTecy NpOIECiHIH JaMyblH Ooipkay, KapbIM-KaTbIHAC CEpIKTECTepiMEH Kepi
OaillaHpICKa KOJ KETKI3y MYMKIHJIr. 3epTreyae Ooamak >KypHaATHUCTEP/IIH KOCiOn OarbITTalFaH
IIeT TUTIHAETT KOMMYHUKATUBTI KY3BIPETTUIITIHIH KOFaphl ICHIeiiH KaMTaMachl3 €TETiH JKOFaphlia
aTaJFaH JaFaplIap sl UTEepy YIIiH apHAWbl 931pJICHTEH TalChipMaiap MEH YKATTBIFYJIap JKABIHTHIFBI
KaXKET EKEHIIIN aHBIKTaIbL.

Toxipubenik OKbITYABIH 00JDKaMbl OOJaIIaK KypHATUCTEPAIH KOCIOM OaFbITTaNFaH MIETTUIIK
Mera-KOMMYHHKATUBTIK KY3BIPETTUIINH KaJbIITACTHIPY MPOIECIH OHTaWIaHABIpYFa, €rep IIeT
TUTIH OKBITY MPOIIECIHE CTYACHTTEP/IIH OoJammaK KociOM KhI3METIHIH €PeKIIeNiri ecKepiice, Ko
KeTKizyre Oomaapl aereH Oomkam Oomapl. KociOu OarpITTanfaH MmIET TUIAIK KOMMYHHKATHBTIK
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KY3BIPETTIIIIK Ma3MYHBIHBIH HAKThI, aKbIpaMac oHE MaHbI3AbI Kypamaac 0eiri peTinae Oosamak
KYPHAIUCT MaMaHAApAbIH KOCIOM MoJIeHUETapalblK KOMMYHHUKAIUSICHIHIAFBI Kepl OalIaHBICThIH
THIMJIUTITIH KaMTaMachl3 €TETIH QJICYMETTIK-TIEPIENTHUBTI KOMIIOHEHT Ooubin TaObutanbl. Kociou
MIETTUIIIK MeIua-KOMMYHHKAIMSHBI OKBITY KYPChl CTYACHTTEPAIH TAaHBIMIBIK JKOHE JICyMETTIK
OCJICEHIUIITIH BIHTAJIAH IBIPATHIH jK00aap d/iCiHe HeTi3IeTeH.

Ocpiran 0alaHBICTBI TOKIPUOETIK OKBITYABIH MaKcaThl KOciOM OaFbITTaFaH IIET TUIIIK
KOMMYHUKATUBTIK KY3BIPETTUIIKTI KaJbIITACTBIPYIBIH O3I1pJCHTCH OICTEeMECi MEH TEXHOJO-
THSCBIHBIH THIMAUIITIH Oenriney 0oiabl. O3ipJeHreH KOMMYHUKATUBTI-KOTHUTHBTI TarchlpMaliap
MEH JKaTTBIFyJap/bl TOUEKTI TYpJAe YCbIHY, TOXIPHUOCIIK OKBITYFa CE3IMTall TPEHUHITEpi, xo0ba-
JIBIK TAICBIPMaIap/bl KOCY JKOHE TOXIPUOEiK OKBITY OapbhIChIH OaKbUIay 93ipJICHIeH diCTEMEHIH
OMICTEMEITIK OPBIHIBLUIBIFBIH KOPCETTI.

Kopeitbiaael. XKypriziiren 3eprrey MbIHamail KOPBITBIHABI jKacayFa MYMKIHIIK Oepeni:
nudpasik Mmeaua Tk emec XKOO-aa meren TUTIH OKBITYIa MaHBI3AbI POJI aTKapabl.

Omap xorapsl OuTiM Oepy oJeyeTiHe Ue KOHE Ceilliey OpeKeTiHIH PEeLeNnTHBTI )KOHE MPOIYK-
TUBTI TYpJEPiH UTEPY/li KO3IEUTIH MIEeT TULIIK KOMMYHUKATUBTI KY3bIPETTUIIKTI KaJIbIITACTHIPY/IbIH
TUIAKTUKAIBIK KYPaJibl OOJIBIT TaObLIAIbI.

Oky mporeciHae KaHaail MakcaTTa KOJJaHbUIATHIHBIHA OaillaHbICTBI OUTiM Oepy HUQPIBIK
ME/IMAachlH aKMapaTThIK, WHTEPAKTUBTI, KOMMYHHUKATHUBTI, aJlalTHBTI JKOHE OHIMII JeMN XKIKTeyre
6onanpl. CaHABIK MEIUAHBIH 9P TYpPl OKY-TaHBIMIBIK 1C-OpeKeTTiH Oenrini Oip TypiH BIHTa-
JAHIBIPA/Bl KOHE IIET TITIHAErT KOMMYHHKATHBTI KY3bIPETTUIIKTIH Oenrisi Oip KOMIOHEHTTEPIH
KaneinTacTeipaabl. OKy mpoliecine HUQpIbIK MeIUaHbl €HT13y CTYACHTTEpAIH OipKaTap mieTelN Tiiai
MeHrepyeri OapiblK JaFabUIapIbl KaJIbIITACTBIPYFa BIKIIAN €TEi, OJIAPJABIH apachlHla CHIHH
TYpPFBIIaH OMJIay, aKmapaTThIK KEeHICTIKTe Oarmapiay, O6acka agamaapMeH KapbIM-KaThIHAC jKacay
KoHE T.0.

Opi Kapail 3epTTeyAiH nepcrneKTuBanapsl 0uTimM 6epy mpouecinae U pIblK MeIuaHbl MiHIETTI
naigananyasl ke3aentin "lller Timi" moHiI OOWBIHINIA KYMBIC OarmapiiaMalapblH d3ipJey/e JKoHe
e3ekTeHaipyne, coHgai-ak JKOO-ma 1ieren TUTIH OKBITYFa HWHTETpaIMsUIaHybl MYMKIH
CUMYJITOPJIAP/IbI, BUPTYAJAbl OKBITY OPTAChIH jkKoHE Oacka jna OeHiMIenreH MearaHbl Kypy YIIiH
OarapiamalblK KaMTaMachI3 eTyl 13aeyze/a3ipaeyae kepineai. Ocbulaiiia, Oonammak »XypHaIUCT
MaMaHAAapAbIH KociOM  OaFpITTalfaH MIETTULAIK ~ MEAMAa-KOMMYHHKATHBTIK — KY3BIPETTUIITH
KAJIBIITACTBIPY MOCENECIH 3epTTEeYAIH KaHATBIFbI, TEOPUSIIBIK JKOHE MPAKTUKAIBIK MAHbBI3IbLTBIFbI
pacTaisl.

CoHBIMEH KaTap, KOMMYHUKATUBTI-KOTHUTHBTI TOCIITE HETI3[ENreH KOCiON IMIeTTUINIK Meana-
KOMMYHMKAIUSHBl OKBITYJBIH JaMblFaH Kypcbl TE€K >XOfapbl OuIiM Oepy JKyileciHzne FaHa eMmec,
COHBIMEH KaTap opTa OuliM Oepy »yHeciHzae (MbIcaibl, 3JIEKTUBTI apHalbl KypcTapibl d3ipiey
KE31HJIe) OJlaH opl JaMu aiajbl. 3epTTeyIiH OoJjariarbl COHBIMEH KaTap CTYIEHTTEPHAiH KociOu
OarbITTaJIFaH MIET TUIIIK KOMMYHUKATHBTI KY3bIPETTUIIIH KaJBIITACTBIPY, SAICTEMEHIH TEOPHUSIIBIK
epexeniepiH  KociOM  OaFbITTaqFaH IIeT TUIAIK KapbIM-KaThIHACTHI OKBITYyFa OaFbITTajfaH
Oarmapramanapsl, OKy KypaJJapblH, OAICTEMEINK YCBIHbICTApAbl J3ipiey YIIIH Heri3 peTiHne
naiasany MyMKIHIITIMEH OaiJIaHBICTHI.
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Ompoxkosa A./]. !

1 .
Abvinati xan amwinoazvl Kazax xanvikapanelx KamvlHacmap sHcoHe
anem minoepi yHusepcumemi, Mazucmpanm
Anmamul K., Kazaxcman

HHTEPAKTHUBTI TEXHOJIOT'UAJAPABI KOJIJIAHY APKbIJIbI
OPTA MEKTEII OKYIIBIJIAPBIHBIH HIET TIJITHAEI'T
KOMMYHUKATHUBTIK K¥3bIPETTLIIK JJEHTEWIH APTTBIPY

Anoamna

Makana HHTEepaKTUBTI TEXHOJIOTHSIIAPIbIH OpTa MEKTENTEr1 TI/AIK OLTIMIre HHTErpalusChIHbIH
OKYIIBUIAPJBIH IIEeT TULAIK KOMMYHHKATHBTI KY3BIPETTUIIIH apTThIpyFa acepi Typaibl. Ocbl
TEXHOJIOTHSUTAP/IBIH OKYIIBIIAp apackiHAa Tinmi MeHrepy MeH KOMMYHHKATHBTI IaFabLIapIibl
JaMbBITyIaFbl TUIMJIUIITIH 3€pTTEY YIIiH apalac 9MICTEpPMEH TACiI KOJAaHbUIAbL. 3eprreyre 18-25
xac apaneiFrblHaarbl KazXK xone OTVY-iHIH eny cTyleHTI KaTblcThl. KaTbhlcymibuiap KOMMYHH-
KalMsUTBIK MaKcaTTa MHTEPAKTUBTI TEXHOJIOTHsIIApAbl YHEMI KOJJIaHy ’KOHE CaHJbIK KypajJlapMeH
op TYpJl TaHBICY HeTi31HAe TaHaanabl. CayaqHamara skayanTapblH CaHIbIK Tajllaybl HHTEPAKTUBTI
TEXHOJIOTUSUIAp/bl KOJJIAaHY MEH CO3/1K KOpBIH Hrepyai, aybl3eKi ceieyll MeHrepynai XoHe
OKYIIBUIAPJIBIH MOJICHH Xa0apAapiIbIFbIH YKAKCApTy apachIHAAFbl aUTapIBIKTall OH KOPPENSIUSHBI
aHBIKTabl. TecTke NMEeHiHT1 KoHe KeiiHTi Oaranap MHTePaKTUBTI TEXHOJIOTUsIApMEH TaHBICKaHHAH
KelH KOMMYHUKATUBT1 KY3bIPETTIIIKTIH alTapibIKTall >kakcapraHblH KepceTTi. KoMMyHUKaTUBTI
@3apa 9peKeTTeCy TalChIpMaIapblH caraibl Tajay kazdala KapbIM-KaThIHAC JaFIbUIAPbIH JaMbITY
JKOHE OpTYpJl TUIMIK pecypcTapFa KOJ JKEeTKI3y VIIIH IUGPIBIK e3apa OpeKeTTECYAiH apThIK-
IIBUIBIKTaphIH aHBIKTAJbl. JlereHMeH, OeTme-0eT KapbhIM-KaThlHAC TEPEHIPEK KapbIM-KaTHIHACTBHI
JaMBITy YIIIH BepOasiibl eMeC CUTHAJapAblH KOHE Jepey e3apa 9peKeTTeCylIH MaHbI3bLUIbIFbIH
atamn eTTi. 3epTTey HOTHXKeJNepi OKYIIbUIAPJbIH JIMHTBUCTUKANIBIK KY3bIPETTUIIKTEPIH JKOHE oJap-
JIbIH MOJICHHM CE3IMTAJIBIFBIH JITaMBITYFa BIKIAJ €T€ OTBIPBIN, opTa OuliM Oepy »KyHeciHae Tl
yiipeHy ToxipubOeciH OalbITy YIIIH WHTEPAaKTUBTI TEXHOJOTHSUIAPIBIH QJeyeTiH Kepcereni. by
TEXHOJIOTUSIApAbI TULIK OKY OarnapiaManapbiHa OIpiKTIPY OKBITYABIH SPTYPJIi CTUIIBAEPIH ECKepe
OTBIPBII, JTUHAMUKAJIBIK JKOHE KBI3BIKTBI OKY OPTachlH KYPYAbIH NEPCHEKTHUBAJIBI MYMKIHIIKTEPIH

amanpl. by 3epTrey opTa MEKTen JKarAaibIHIa OKYIIBUIAPABIH IIEeT TUTIHAECTI KOMMYHHUKATUBTIK
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KY3BIPETTLIITIH OHTAMIAHABIPY YIIIH WHTEPAKTHUBTI TEXHOJOTHSUIAPIBIH Ja, JOCTYPIl KEKe e3apa
OpeKeTTeCyNep/IiH J¢ KYIITI KaKTapblH TMailalaHaThlH TEeHISCTIPUITeH TOCUIMIH KaKETTUIIrH
KepCceTe OTHIPHIN, TUIM/II IEIarOTUKAJIBIK CTpaTerusIap bl TAIKbLIAYFa 63 YJIEeCIH KOCaIbl.

KiaT ce3aep: MHTEPaKTHBTI TEXHOJOTHIIAP, IIET TUNIHAECTI KOMMYHUKATHBTIK KY3BIPETTLIIK,
KOMITBIOTEPIIIK-/I€Ia]IbIK KOMMYHHUKAIUS, TUIAl JaMBITY, OJIEYMETTIK-MOJCHU TEOpHUsl IKOHE
OHJIAalH-KOMMYHU KA.

Ompoxkosa A./]. !

YKasaxcruii VHUBEPCUMEM MeAHCOYHAPOOHIX OMHOUEHUL U
MUPOBBIX A3bIKO8 UM. Abblnatl xana
Mazucmpanm
2. Anmamul, Kaszaxcman

IHOBBINEHUE YPOBHS I/IHQHSI)I‘IHOI?I KOMMYHHUKATUBHOM KOMIIETEHIIUA
YYHAIIUXCA CPEJHEHN HIKOJIBI ITIOCPEACTBOM HUCITOJIb30BAHUA
WHTEPAKTUBHBIX TEXHOJIOT UiA

Annomayus

CraTbsi MOCBSILEHA BIMSHUIO MHTErpallMd MHTEPAKTUBHBIX TEXHOJIOTUH B SI3bIKOBOE 00paso-
BAHME B CPEJIHEH IIKOJIE Ha MOBBIIIEHNE HHOA3BIYHON KOMMYHUKAaTUBHONW KOMIIETCHIIMM yYaIlIUXCsl.
Jns  u3zydeHuss S(PQPEKTUBHOCTH 3TUX TEXHOJOTUH B COAEHCTBUM OBJAJCHHUIO SI3bIKOM U
KOMMYHHMKATHUBHBIM HaBbIKaM CpeIU ydaluxcs ObUT MPUMEHEH IOAXO0J CO CMEIIAaHHBIMU METO-
namu. B uccienoBaHMM NMPUHSIM ydacThE MATHAECAT CTYIAEHTOB yHHBepcutTeTa KazYMOuMSA
nmeHn AObUTaiixaHa B Bo3pacte oT 18 1o 25 ner. YuacTHHKH ObUTH OTOOpaHBI HA OCHOBE MX PEry-
JSIPHOTO HCIOJIb30BAHUS WMHTEPAKTUBHBIX TEXHOJOTMH B KOMMYHMKALMOHHBIX LEISAX U Pa3HO-
00pa3HOTO 3HAKOMCTBA C IM(PPOBBIMH HHCTpYMEHTaMHu. KONMYECTBEHHBI aHaIM3 OTBETOB Ha
AQHKETY BBISBUII 3HAUUTEIBHYIO IOJIOKUTEIBHYIO KOPPEIALUIO MEXKIY HCIOJIb30BAHUEM HHTEP-
AKTHBHBIX TEXHOJIOTMM W YIY4YUIEHHEM YCBOEHHs CIIOBAPHOIO 3aIlaca, BIIAJCHUS Pa3rOBOPHOU
peYbI0 U KYJIbTYPHOM OCBEIOMIIEHHOCTH ydamuxcs. IIpenBapuresbHbIe U IIOCIETECTOBBIE OLICHKU
MIPOJIEMOHCTPUPOBAIM  3aMETHOE TOBBIIIEHWE KOMMYHHUKAaTUBHOM KOMIIETEHTHOCTH  IIOCIIE
3HAKOMCTBA C MHTEPAKTHUBHBIMU TEXHOJOTUsAMHU. KauecTBEHHBIM aHaIN3 3aJaHUN 110 KOMMYHH-
KaTHUBHOMY B3aUMOJEWCTBHIO BBISIBUJI MPEUMYIIECTBA IIUPPOBBIX B3aWMOAECHCTBUM AJsl pa3BUTHS
HaBBIKOB MHCbMEHHOIO OOIIEHUS M JOCTyHna K pa3HooOpa3HbIM S3bIKOBBIM pecypcam. OJHako
oOlIeHHe JUIOM K JIMIY TOJYEpKUBAJIO Ba)XXKHOCTh HEBEpOalIbHBIX CHUTHAJIOB U HEMEJIEHHOTO
B3aMMOJICHCTBUS ISl COAEWCTBUS Oosee IIyOOKOMYy oOIIeHHIo. Pe3ynabTaTel Hcciaeq0BaHUS
MOIYEPKUBAIOT MOTEHIMAI MHTEPAKTUBHBIX TEXHOJIOTMH U1 00OTaleHHs] ONbITa U3YUEHUs S3bIKa
B CHUCTEME CpEeAHEro o0pa3oBaHMs, CIIOCOOCTBYS DPAa3BUTHUIO JIMHIBUCTUYECKUX KOMIIETEHIIMH
y4aluxcsd M MX KYJIbTYpHOM BOCHPHUMMYMBOCTH. MHTErpanus 3TUX TEXHOJIOTMH B SI3BIKOBBHIE
y4eOHbIe MPOrpaMMbl OTKPBIBAET MHOTOOOEIIAIOIINE BO3MOXKHOCTH JUIsl CO3AaHUsl JUHAMUYHON U
3axBaThIBalOIIe y4eOHOM cpelibl, yYUTHIBAIOLIEH pa3IUYHbIE CTHIIM 00ydeHHs. DTO UCCIeJOBaHNE
BHOCUT CBOM BKJaX B 00CyxkJaeHHe 3((EeKTUBHBIX IEJaroruyeckKux CTpaTerui, MoaYepKuBas
HE00XOIMMOCTh COAJaHCUPOBAHHOTO TMOJX0Ja, KOTOPBIM HCHOJB3YET CHIJIbHBIE CTOPOHBI Kak
MHTEPAKTUBHBIX TEXHOJIOTMM, TaK U TPAJAWLUOHHBIX JMYHBIX B3aUMOJEHCTBUHI Ul ONTUMHU3ALNN
MHOS3BIYHOM KOMMYHHMKAaTUBHON KOMIIETEHIINM YYAIIMXCsl B YCIOBUAX CPEIHEN IIKOJBI.

KiroueBble cJI0Ba: MHTEPAKTUBHBIE TEXHOJOTMHU, WHOS3bIYHAs KOMMYHUKATHBHAs KOMIIE-
TEHIIMS, KOMIBIOTEPHO-OIIOCPENOBAHHASI KOMMYHHUKALMS, Pa3BUTHE S3bIKA, COLMO-KYJIbTYp-Has
TEOpUs U OHJIAMH-KOMMYHHKALHS.
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ENHANCEMENT OF SECONDARY SCHOOL STUDENTS' FOREIGN
COMMUNICATIVE COMPETENCE THROUGH THE USE OF INTERACTIVE
TECHNOLOGIES

Abstract

The article is devoted to the impact of integrating interactive technologies into secondary school
language education to enhance students' foreign communicative competence. A mixed-methods
approach was adopted to explore the efficacy of these technologies in facilitating language
acquisition and communication skills among students. Fifty Ablaikhan KazUIRandWL students,
aged between 18 and 25, participated in the study. Participants were selected based on their regular
use of interactive technologies for communication purposes and varied exposure to digital tools.
Quantitative analysis of questionnaire responses revealed significant positive correlations between
interactive technology use and improvements in vocabulary acquisition, speaking proficiency, and
cultural awareness among students. Pre- and post-test evaluations demonstrated notable enhan-
cements in communicative competence following exposure to interactive technologies. Qualitative
insights from communicative interaction tasks highlighted the advantages of digital interactions for
written communication skills and access to diverse language resources. However, face-to-face
interactions emphasized the importance of non-verbal cues and immediate interaction in fostering
deeper communication. The study's findings underscore the potential of interactive technologies to
enrich language learning experiences in secondary education, promoting students' linguistic
competencies and cultural sensitivity. The integration of these technologies into language curricula
presents promising opportunities to create dynamic and immersive learning environments that cater
to diverse learning styles. This research contributes to the discourse on effective pedagogical
strategies, emphasizing the need for a balanced approach that leverages the strengths of both
interactive technologies and traditional face-to-face interactions to optimize students' foreign
communicative competence in secondary school settings.

Keywords: interactive technologies, foreign communicative competence, computer-mediated
communication, language development, sociocultural theory, and online communication.

Introduction

In an increasingly interconnected global society, proficiency in foreign languages stands as a
cornerstone for effective communication, cultural understanding, and professional success.
Secondary school education plays a pivotal role in equipping students with the necessary linguistic
skills to navigate this diverse and interconnected world. As the landscape of education continues to
evolve, the integration of interactive technologies has emerged as a promising avenue to enhance
students' foreign communicative competence.

In today's interconnected world, the ability to communicate in a foreign language is an
invaluable skill. Secondary schools play a crucial role in nurturing students' linguistic abilities,
fostering an environment where interactive technologies have emerged as powerful tools in
enhancing foreign communicative competence. These technologies not only engage students but
also facilitate immersive learning experiences that significantly impact language acquisition. The
ability to communicate effectively in a foreign language is no longer merely advantageous but
essential in a world characterized by globalization and multiculturalism. In this context, the concept
of communicative competence, as proposed by linguists like Canale and Swain (1980),
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encompasses not only linguistic knowledge but also the ability to use language appropriately in
diverse social contexts.

Traditionally, language learning in secondary schools often relied on conventional methods that
primarily focused on grammar, vocabulary, and written exercises. However, the evolving digital
landscape has introduced a myriad of interactive technologies that offer novel opportunities to
revolutionize language education. These technologies range from mobile language learning apps,
virtual reality simulations, online communication platforms, to adaptive learning software,
promising immersive and engaging experiences for students. Interactive technologies encompass a
wide array of digital tools and platforms designed to engage learners actively. From language
learning apps and software to virtual reality (VR) and online communication tools, these resources
provide students with interactive and engaging ways to practice and improve their language skills.

One of the primary advantages of employing interactive technologies in secondary school
language education is the ability to create immersive learning environments. Language learning
apps like Duolingo or Babbel offer gamified experiences that make learning enjoyable and
encourage regular practice. These platforms utilize interactive exercises, quizzes, and challenges
that adapt to individual learning styles, ensuring personalized learning journeys. Moreover, virtual
reality technology has revolutionized language learning by offering simulated environments where
students can interact in real-life scenarios. For instance, VR applications allow students to engage in
conversations with virtual native speakers, navigate foreign settings, and practice their language
skills in a safe, controlled environment. These immersive experiences help students gain confidence
in their language proficiency and develop practical communication skills.

Interactive technologies also bridge geographical barriers by enabling real-time communication
and collaboration. Online platforms like Skype, Zoom, or language exchange forums facilitate live
conversations between students and native speakers worldwide. These interactions expose students
to diverse accents, cultures, and linguistic nuances, enhancing their ability to communicate
effectively in real-life situations. Furthermore, interactive technologies facilitate self-paced
learning, allowing students to tailor their language learning journey according to their individual
needs and preferences. Online resources offer a wealth of multimedia content such as videos,
podcasts, and interactive exercises, catering to various learning styles and preferences. Students can
revisit lessons, practice pronunciation, and access supplementary materials, empowering them to
take control of their learning process.

However, while interactive technologies offer immense potential, their effective integration into
the classroom requires thoughtful planning and guidance from educators. Teachers play a pivotal
role in curating relevant digital resources, structuring activities, and providing guidance to ensure
students maximize the benefits of these tools. Additionally, equitable access to technology remains
a concern, as not all students may have equal access to devices or the internet. Schools need to
address these disparities to ensure that every student can benefit from these interactive tools.

As educators continue to harness the potential of interactive technologies, the future of
language learning in secondary schools holds promise, preparing students to thrive in an
increasingly interconnected global society.

The rationale behind employing interactive technologies in secondary school language
education lies in their potential to engage students actively, create immersive learning
environments, facilitate real-life communication scenarios, and cater to individual learning
preferences. These tools not only supplement classroom instruction but also provide opportunities
for self-paced learning and global connectivity, allowing students to interact with native speakers
and diverse linguistic contexts beyond the confines of the classroom.

Despite the growing interest and adoption of interactive technologies in language education,
there remains a need to empirically assess their impact on enhancing secondary school students'
foreign communicative competence. This study aims to address this gap by conducting an
experimental investigation to evaluate the effectiveness of specific interactive technologies in
improving students' language proficiency, communication skills, and cultural understanding.
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This scientific article presents the findings of an experimental study conducted to explore the
impact of interactive technologies on enhancing secondary school students' foreign communicative
competence. It begins with a comprehensive review of relevant literature, followed by a detailed
description of the study methodology, presentation of results, discussion of findings, and concludes
with implications and recommendations for educators and future research directions.

In summary, this research endeavors to shed light on the transformative potential of interactive
technologies in shaping the landscape of language education, offering insights into their efficacy in
fostering foreign communicative competence among secondary school students.

In conclusion, the integration of interactive technologies in secondary school language
education has redefined the landscape of language learning. These tools foster engagement, create
immersive experiences, facilitate global connections, and empower students to take ownership of
their learning. However, their successful implementation necessitates a balanced approach that
combines innovative technology with effective pedagogy and equitable access, ultimately
propelling students towards greater foreign communicative competence.

Literature review
Theoretical framework

In today's digital age, the integration of interactive technologies in language education has
garnered significant attention due to its potential to transform traditional pedagogical approaches
and enhance students' foreign communicative competence. This literature review explores the
theoretical foundations and empirical evidence supporting the use of interactive technologies in
secondary school language learning.

Sociocultural theory, as proposed by Vygotsky, emphasizes the role of social interaction,
cultural context, and the Zone of Proximal Development (ZPD) in learning. Studies suggest that
interactive technologies act as mediational tools, facilitating language learning within students' ZPD
by providing scaffolded experiences and cultural immersion opportunities [1, p 27].

Constructivist principles accentuate active learning and personalized experiences. Interactive
technologies, aligned with constructivism, offer adaptive and experiential learning environments [2,
p 140]. These tools allow learners to actively engage with language content, fostering autonomy and
enabling personalized learning experiences tailored to individual needs.

Numerous empirical studies support the effectiveness of interactive technologies in improving
language proficiency and communicative competence among secondary school students. Research
demonstrates that language learning apps, such as Duolingo and Babbel, significantly impact
vocabulary acquisition, grammar comprehension, and overall language skills through gamified and
adaptive learning experiences [3, p 78].

Virtual reality (VR) simulations also play a pivotal role in language learning VR applications
provide immersive environments that replicate real-life scenarios, allowing students to practice
speaking, listening, and cultural interactions. Studies indicate that VR technology enhances
students' confidence and proficiency in using the target language [4, p 45; 5, p 112].

Interactive technologies foster increased student engagement and motivation in language
learning. The gamification elements present in many language learning apps stimulate intrinsic
motivation, encouraging consistent practice and sustained interest in language acquisition [6, p 78;
7,p 23].

Moreover, online communication platforms (Thorne et al., 2009) enable students to engage in
authentic conversations with native speakers, breaking geographical barriers and exposing learners
to diverse linguistic and cultural contexts. These interactions enhance motivation and provide
valuable opportunities for practical language use and cultural understanding [8, p 138; 9, p 120].

Despite the evident benefits, challenges exist in integrating interactive technologies into
secondary school language education. Issues of equitable access to technology, concerns regarding
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the authenticity of online interactions, and the need for teacher training in effectively utilizing these
tools remain significant challenges [10, p 67; 11, p 98].

In summary, the literature supports the effectiveness of interactive technologies, such as
language learning apps, VR simulations, and online communication platforms, in enhancing
secondary school students' foreign communicative competence. However, gaps persist in
understanding the long-term effects, pedagogical best practices, and addressing technology access
disparities, necessitating further research in these areas.

Related studies

When discussing related studies in the context of enhancing secondary school students' foreign
communicative competence through interactive technologies, it's important to explore research that
aligns with or complements this topic. This study delves into the effectiveness of mobile
applications in facilitating language acquisition among students. It explores how language learning
apps, similar to those used in the current research, contribute to vocabulary enhancement, grammar
proficiency, and cultural understanding.

Research focusing on the utilization of virtual reality (VR) technology in language education
can provide insights into its efficacy in creating immersive language learning environments. Such
studies may investigate the impact of VR simulations on students’ communicative competence and
cultural sensitivity. Studies analyzing the role of online communication platforms, such as social
media, instant messaging, and discussion forums, in language acquisition and cultural exchange
among students. This research could offer parallels to the communicative interaction tasks
conducted in the current study.

Exploration of blended learning methodologies incorporating both traditional classroom
instruction and interactive technologies. Such studies investigate the synergy between face-to-face
teaching and technology integration, evaluating their combined impact on students' language skills.
Research focusing on teacher training programs designed to enhance educators' competence in
utilizing interactive technologies effectively. This area of study examines strategies for teachers to
integrate technology into their language teaching practices. Long-term studies tracking the progress
and retention of language skills among students who have consistently used interactive technologies
throughout their education. This type of research sheds light on the sustained effects of technology
integration on communicative competence.

Comparative analyses between different interactive technologies, evaluating their respective
impacts on specific language skills. For instance, comparing the effectiveness of language learning
apps, VR simulations, and online communication platforms in developing speaking proficiency or
cultural awareness.

Exploration of how technology-supported language learning influences students' cultural
competence and sensitivity. This research investigates how interactive technologies can aid in
understanding diverse cultural perspectives and promoting intercultural communication skills.
Comprehensive reviews synthesizing findings from multiple studies on the effectiveness of
interactive technologies in language education. Meta-analyses can provide a broader perspective on
the cumulative impact of these technologies on students' foreign communicative competence.

Methodology

This study employed a quasi-experimental design to investigate the impact of mobile apps on
enhancing the foreign communicative competence of 50 students from Ablaikhan KazUIRandWL.
Specifically, a pre-test/post-test control group design was utilized to assess the effectiveness of
mobile app use on language skills. Fifty undergraduate students from Ablaikhan University,
proficient in the use of mobile apps for communication, were purposively selected. Demographic
data included age, gender distribution, prior language learning experiences, and the frequency and
types of mobile apps used for communication.

Based on the participants' familiarity and regular use, mobile apps such as WhatsApp,
Telegram, or other communication platforms were chosen as the intervention tools. Experimental
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group consisted of 25 students who incorporated the selected mobile apps for language learning
activities and communication practice within their regular curriculum. Control group comprised 25
students who continued with the standard curriculum without the use of mobile apps for language
learning. The intervention aimed to enhance various language skills, including vocabulary,
grammar, speaking proficiency, and cultural understanding through targeted activities on the chosen
apps.

Before the intervention, both groups underwent a pre-test to assess their baseline foreign
communicative competence. The assessment included standardized language proficiency tests and
surveys gauging language skills and confidence levels. After the intervention period, both groups
underwent a post-test using similar assessment tools from the pre-test to measure improvements in
foreign communicative competence following the use of mobile apps.

Quantitative data collected from pre- and post-tests were analyzed using statistical software.
Paired sample t-tests or ANOVA were conducted to compare mean scores between the experi-
mental and control groups, assessing improvements in language proficiency and communicative
competence.

Ethical approval was obtained from the Institutional Review Board of Ablaikhan University.
Informed consent was obtained from all participants, emphasizing confidentiality and voluntary
participation. Limitations of the study included potential biases due to non-randomized assignment
of participants, variations in prior language learning experiences, and potential differences in the
intensity or duration of mobile app usage among participants.

Discussion

The aim of this study was to examine the influence of interactive technologies on the foreign
communicative competence of KazUIRandWL students. The mixed-methods approach employed in
this research provided a multifaceted understanding of the role of interactive technologies in
language development and communication skills among the participants.

The questionnaire data revealed significant trends in participants' perceptions of the impact of
interactive technologies on their language skills. A majority (86%) reported a positive influence on
vocabulary acquisition, speaking proficiency, and cultural understanding. Descriptive statistics
indicated that 93% of respondents believed that regular use of interactive technologies enhanced
their confidence in using the English language for communication purposes.

Thematic analysis of qualitative data from both the questionnaire and communicative
interaction tasks highlighted recurring themes. Participants expressed those interactive technologies
facilitated exposure to diverse linguistic contexts, allowing for practical application of language
skills in real-world scenarios. Comments from participants emphasized the role of digital platforms
in fostering informal language learning environments, enabling constant engagement and offering
opportunities for communicative exchanges with native and non-native speakers.

The communicative interaction task showcased interesting nuances between digital and face-to-
face communication scenarios. While digital interactions demonstrated proficiency in written
communication and ease of interaction, face-to-face scenarios emphasized aspects such as non-
verbal cues, turn-taking, and immediacy in language use. Participants acknowledged the
convenience of digital interactions for practicing language skills but noted challenges related to the
lack of non-verbal cues and immediacy, impacting the depth of communication compared to face-
to-face interactions.

Findings suggest the potential of integrating interactive technologies into language learning
curricula to foster diverse and engaging learning environments. Educators could capitalize on
digital platforms to create supplementary materials or online forums that encourage immersive
language practice and cultural exchange.

It is crucial to equip students with the skills to navigate both digital and face-to-face
communication effectively, acknowledging the unique advantages and challenges presented by each
setting. The study's limitations include a relatively small sample size and potential biases inherent in

self-reported data. The research focused on English language learners; future studies could explore
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other languages and examine longitudinal effects of interactive technologies on language pro-
ficiency.

Further investigations could explore specific interactive technology features that contribute
most significantly to language skill development. Longitudinal studies could track the long-term
effects of technology integration on communicative competence beyond immediate proficiency
gains.

In conclusion, the study underscores the positive impact of interactive technologies on the
development of foreign communicative competence among KazUIRandWL students. While digital
platforms offer unique advantages for language learning, they should be complemented by
opportunities for face-to-face interactions to foster comprehensive communicative skills.

Findings

The findings of this study provide important insights into the impact of interactive technologies
on the development of foreign communicative competence among young adults. Fifty
KazUIRandWL students (20 males, 30 females), aged between 18 and 25, participated in this study.
These participants, both native and non-native speakers of English, demonstrated varying levels of
exposure to digital tools, encompassing university students engaged in frequent social media or
instant messaging usage and individuals participating in online discussion forums.

Participants' perceptions of interactive technologies based on questionnaire responses:
Vocabulary acquisition: 85% of participants reported that interactive technologies significantly
contributed to expanding their vocabulary in the English language. Speaking proficiency: 78%
expressed an improvement in their ability to converse in English due to regular usage of interactive
platforms. Cultural understanding: 72% acknowledged a deeper cultural understanding fostered
through engagement with diverse digital content and interactions.

Pre-test scores indicated an average communicative competence level of first group, while post-
test scores demonstrated an average increase of second group, signifying significant improvement
after exposure to interactive technologies (p < 0.05). Specific sub-skills, such as listening
comprehension and oral fluency, displayed notable enhancements following the intervention period.

Participants demonstrated proficient written communication skills and adaptability in
navigating digital conversations, showcasing the ease of language use in online settings. Themes of
informality and comfort emerged, indicating a relaxed approach to digital communication, fostering
increased language practice opportunities. Face-to-face interactions revealed participants' ability to
employ non-verbal cues, such as gestures and facial expressions, enhancing the depth of
communication but sometimes at the expense of linguistic fluency. Participants displayed varying
degrees of comfort in face-to-face settings, with some expressing initial hesitancy that dissipated
over the course of the interaction.

Convenience and Informal Learning: Participants valued the convenience of digital platforms
for informal language learning and continuous engagement with English content. The flexibility of
accessing language resources contributed significantly to regular practice.

Cultural Exchange and Exposure: Interactive technologies provided opportunities for exposure
to diverse cultural perspectives, fostering cross-cultural understanding. Participants highlighted the
enrichment gained from interacting with speakers from different cultural backgrounds.

Advantages of digital interactions are crucial in this study. Proficiency in written communi-
cation and access to extensive language resources provided a conducive environment for regular
language practice. Flexibility in time and location promoted convenience and frequent engagement
with language content.

Advantages of face-to-face interactions: depth in communication, incorporating non-verbal cues
and immediacy, contributed to more profound and nuanced exchanges. Personalized feedback and
immediate interaction enabled quicker adjustments in language usage.

Participant feedback on interactive technology use: 90% of participants expressed a strong
desire for increased integration of interactive technologies into language learning curricula. 70%
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highlighted the need for a balanced approach that incorporates both digital and face-to-face
interactions to optimize language learning experiences.

Conclusion

The present study sought to investigate the influence of interactive technologies on the
development of foreign communicative competence among KazUIRandWL students, providing
valuable insights into the multifaceted impact of these technologies on language acquisition and
communication skills.

Empirical evidence on this study consists of many elements. Quantitative data from
questionnaires and pre- and post-tests revealed a consistent trend indicating a positive correlation
between the use of interactive technologies and improvements in vocabulary acquisition, speaking
proficiency, and cultural understanding among participants. Participants reported substantial gains
in linguistic competencies, reflected in increased confidence and proficiency in communicating in
the English language following exposure to interactive platforms. Thematic analysis of qualitative
data underscored the convenience and informality offered by digital platforms, fostering continuous
language practice and facilitating cross-cultural exchanges. However, it also highlighted the
importance of non-verbal cues and immediacy in face-to-face interactions, enriching the depth of
communication.

Interactive technologies, including digital platforms and online communication tools, offer
diverse advantages: convenience and accessibility. Digital platforms provided a flexible
environment for language practice, contributing to consistent engagement and exposure to language
content. Next component is cultural exposure and exchange. Participants benefited from exposure to
diverse cultural perspectives, fostering cross-cultural understanding and enriching their language
experiences.

Recommendations and educational implications: integration of interactive technologies and
balanced approach. There is a compelling need to integrate interactive technologies more com-
prehensively into language learning curricula to capitalize on their benefits in enhancing foreign
communicative competence. A balanced approach that combines the strengths of both digital and
face-to-face interactions should be adopted, acknowledging the unique advantages each mode offers
in language acquisition and communication.

The study's limitations include a relatively small sample size and potential biases inherent in
self-reported data, warranting caution in generalizing the findings. The focus on English language
learners might limit the generalizability of results to other languages or contexts.

Future studies could explore specific features within interactive technologies that contribute
most significantly to language skill development. Longitudinal studies tracking the sustained impact
of technology integration on communicative competence over extended periods would provide
valuable insights.

In conclusion, this study highlights the positive impact of interactive technologies on the
development of foreign communicative competence among KazUIRandWL students. By leveraging
the advantages of digital platforms while acknowledging the importance of face-to-face
interactions, educators and institutions can enhance language learning experiences, fostering a more
comprehensive and effective language acquisition environment.
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FUTURE FOREIGN LANGUAGE SPECIALISTS
COMMUNICATIVE COMPETENCE FORMATION PROCESS

Abstract

The given paper reviews the issues of communicative competence formation among the future
English language teachers. The author makes focus on the modern technologies which are
applicable in the process of the mentioned competence formation. Communicative competence
represents by itself the type of competence on the specific sphere which means the professionally
oriented discourse. The urgency of this problem is concluded that at present time the system of high
education is needed in specialists possessing this type of competence, for more effective preparation
of future specialists in the system of education. It is better to mention that the comparative analysis
is being done in scientific and research literature by the mentioned problem and the necessary
conclusions have been made on constructing further approaches by this issue and enhancing the
system of communicative competence formation.

Keywords: competence, technique, education system, to determine the effectiveness,
pedagogical technologies
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MPOIIECC ®OPMUPOBAHHUS KOMMYHUKATUBHOMW KOMIIETEHTHOCTH
BYAYHIUX CIIEHUAINCTOB 11O HTHOCTPAHHOMY SA3BIKY

Annomayus
B nmanHO# cTaThe paccMaTpUBAIOTCS BOMPOCH (DOPMHPOBAHUS KOMMYHUKATHUBHOM KOMITE-
TEHTHOCTU OyIyIIUX YYUTENEW aHTIMICKOTO s3bIKa. Takke aBTOp aKIEHTUPYeT BHUMAHHE Ha COB-
PEMEHHBIX TEXHOJIOTHIX, KOTOphIE MPUMEHUMBI B TMpoliecce (GOPpMUPOBAHUS YKA3aHHOW KOMIIE-
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TEHTHOCTH. KOMMYyHUKaTHBHAasi KOMIIETEHTHOCTb IPEACTABISET COOOW BHUJI KOMIIETEHIMM IIOJ
KOTOPOH MOHMMAETCSI MPOPEeCCHOHATBHO OPUEHTHPOBAHHBINA JAUCKypc. OO aKTyalbHOCTH JaHHOU
IpOOJIEMBI JIe1aeTCsl BBIBOJ O TOM, YTO B HACTOSIILEE BPEMs CHCTEMa BBICILIEI0 00pa3oBaHUs HYX-
JlaeTcsl B CIeNUANINCTaX, 00Jaal0MuX JaHHBIM BHIOM KOMIIETEHTHOCTH, Ui Oosiee 3¢ peKTUBHOIM
MOJIrOTOBKM OYAYIIMX CHELHAIUCTOB B cUCTeMe oOpa3zoBaHMs. Taike cienyer OTMETHTh, YTO B
HAYYHOH U MCCIIeOBATENBCKOM JINTepaType Mo yKa3zaHHOH mpobiaemMe MPOBOAUTCS CPAaBHUTEIbHBIN
aHaJIM3 U CclieJlaHbl HEOOXOMMBbIE BBIBOABI MO MOCTPOCHUIO JalIbHEHIIMX MOJIXOA0B 10 AAHHOMY
BOTIPOCY U COBEPILIEHCTBOBAHUIO CUCTEMBI ()OPMHUPOBAHUS KOMMYHUKATUBHOM KOMIIETEHTHOCTH.

KiroueBble c10Ba: KOMIIETEHTHOCTh, METOJIMKA, CUCTEMa 00pa3oBaHus, onpeaenaeHue 3¢dex-
TUBHOCTH, NI€ATOTUYECKUE TEXHOJIOTUI

KX XKybanosa L UA. baiimypamosa 2
Y2 Ano-Dapabu amvindazel Kazak yimmvlx yHUSEPCUMEMIHIK a2a OKbIMYWbLIAPbL
Anmamul k., Kasakcman

BOJIAITAK IIET TIJII MAMAHJAPBIHBIH KOMMYHUKATHUBTIK
KY3bIPETTIJIII'TH KAJIBIIITACTBIPY ITPOLECT

Anoamna

By 3eprTey KyMbIChIHIA OOJalIaK arbUIIMIBIH TiUTI MYFaiMAEPiHIH KOMMYHHKATHUBTIK KY3bI-
PETTLIIrH JaMBITy Moceliesiepl KapacThIpbliIFaH. ABTOP COHBIMEH KaTap OCbl KY3BIPETTI JaMBITy
MPOIECiHe KOJIJAHBUIATHIH 3aMaHayd TEXHOJIOTHsUIapFa Hasap ayaapansl. KoMMyHHUKaTHBTIK
KY31peTTuUIK — Kociou OargapiaHFaH AMCKYpC JeN TYCiHUIEeTiH Oenriii Oip canafarbl Ky3bIPETTUIIK
Typi. OCBl MOoceseHiH ©3eKTiNiri OOWBbIHIIA Ka3ipri yakpITTa OuTiM Oepy jkykeciHae Oonamiak
MaMaHAapAbl TUIMIIPEK NaiiblHAay YIIIH JKOFaphl OUTiIM Oepy KyleciHe KY3BIPETTUIIKTIH OCHI
TYpiHE We MaMaHZap KaXeT JereH KOpBIThIHAbIFa Keneni. CoHpaii-ak, Oy mocene OOWBIHIIA
FBUIBIMU-3€PTTEY 9/1€0METTEPIHE CATBICTBIPMAJIbI TAJ/IAy JKYPri3iiin, Ockl Macene OoibIHIIA 0/1aH
opl Ke3KapacTap/bl Kypy oHE KOMMYHMKATHBTI KY3bIPETTUIIKTI JaMBITy >KYMECIH XEeTUIIIpy
OO0IbIHIIIA KaXKETT! KOPBITBIH/BLIAP JKAaCaJFaHbIH aTall ©6TKEeH ’KOH.

Kiar ce3gep: Ky3bIpeTTLIIrNH, TEXHUKAChIH, OUTIM Oepy »KyleciH, THIMAUIILIH aHBIKTAY,
Me/1arOrMKaJIbIK TeXHOJIOTUsIIAp

In our study, the competence approach to teaching brings out the essence and structure of the
professional competence of students in the field of multimedia technologies and in accordance with
the definition of new methods, means and forms of education, as well as the goal, objectives and
content of this process.

Depending on the main idea in different years in pedagogy and psychology developed various
learning technologies, including targeting the formation of a systematic approach to the tools,
techniques and methods of teaching; the formation of system knowledge in students; on the
enhancement of intellectual and creative activity; the education of socially adapted active individual
student; on the fulfilment of the principles of pedagogy of cooperation in the learning process, etc.
Society of Information Technique, or as it is called post-industrial society, in contrast to the
industrial society of the late nineteenth and mid-twentieth century is much more interested in the
fact that its citizens have been able to independently and actively act, make decisions, flexibility to
adapt to changing conditions of life. Hence the modern information society confronts all types of
schools and higher school the task of preparing graduates able to:

Flexibly to adapt in the changing life situations, independently acquiring necessary knowledge,
skillfully applying them in practice for solving a variety of problems that throughout all life to have
opportunity to find in it the place;

The ongoing reform of the high education system places high demands on the training of

professionals encourages the search for new ways to improve the educational process in high
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school. Contextual approach to learning is realized through our selection of the content of training
modules discipline "Multimedia technology” in accordance with professional features IT
professional and dedicated to their base competencies in the field of multimedia technique and the
choice of forms, methods and means of organizing the learning process. We use projects to develop
multimedia products that are the basis for the construction of the educational context for
engineering students. In addition to the substantive context in multimedia projects is also available,
and social context.

The diversity and complexity of the current stage of knowledge creation, working conditions
require high school to make significant adjustments to the training. That is why the School of
gradually moving from the transfer of knowledge to students in finished form to the management of
their self-learning and cognitive activity in the formation of their experience of creativity. This
transition involves accounting psychological, theoretical and practical readiness of students to
Learning in Higher Education; selection of material in accordance with the specifics of the
university; the use of advanced learning technologies; diagnosis of acquired knowledge and skills of
students, the level of formation experience of independent activity at various stages of their
enhancement as future professionals.

The ongoing reform of the education system places high demands on the training of
professionals encourages the search for new ways to improve the educational process in high
school. One of these ways is enhancement and fulfilment of educational practice in modern
pedagogical technologies aimed at improving the quality of training of future officers, in this case
the future interpreters:

Content and structure technique is based on the model of the expert and professiogram of a
specialist;

Technique functioning through certain stages, each of which has clearly defined tasks and
contents;

Technique of formation of a professional orientation of students is a basic branch, the main part
of general psychological and pedagogical technologies of formation of professional skill of a
specialist.

Mass enhancement and fulfilment of educational technologies relate to the mid-50's, the technological
approach to the construction of education arises early in the American and European schools.

The overall objective of the proposed technique is to increase the level of formation of
competence of students in the field of multimedia technique, consisting of three components
(motivational-value, the activity and cognitive- emotional and volitional)

Initially, under the educational technique means to try technisation of the educational process;
the first child of this trend, and simultaneously a foundation on which subsequent floors lined
educational technique has been programmed instruction.

The further enhancement of researches in the field of educational technique has expanded her
understanding, which is reflected in the different definitions of the concept by famous teachers and
methodologists.

Despite differences of opinion, all scientists agree that the concept of “"competence” wider
knowledge and skills, not their sum, as it includes all aspects of activity: knowledge-operatively-
technological, motivational. Signs of competence:

e constantly changing (with the change of the world, requirements, etc.);

e future-oriented (manifested in the possibility to organize their education, relying on their
own abilities to meet the requirements of the future);

e have activity character of generalized skills in a situation with skills and knowledge in
specific areas;

e manifested in the ability to make choices on the basis of knowledge itself in a particular
situation;

e appear in the motivation for continuous self-education activity.
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In the narrow sense of educational technique is full justification for the choice of professional
operational effects on the student teacher in the context of its interaction with the world, in order to
form his relationship to the world, harmoniously combines the freedom of personal appearance and
socio-cultural norms.

In the scientific literature devoted to the theoretical justification and design of pedagogical
techniques, it is possible to find a new understanding. (Slastenin,2004;)

According to it the pedagogical technique is "not simply researches in the sphere of use of
technological tutorials; it researches with the purpose to reveal the principles and to develop
methods of optimization of educational process by the analysis of the factors increasing educational
efficiency, by designing and application of receptions and materials, and also by means of an
assessment of the applied methods.

This approach is currently being circulated as widely as the original understanding of
educational (that is application of technical means in teaching).

Evaluation of the results of professional practice in the rating system allows to move away from
traditional assessments and allows each student to get a certain number of points for work during
practice. All students are equal, since each proposed design operates according to its capabilities.
Evaluation (rating - from the English dictionary "evaluation”, assignment to a particular class,
category) is a kind of indirect observation. Rating - estimation method, or a method of
psychological measurement, based on the judgments of competent judges.

Systematic approach covers all the main aspects of the enhancement of education systems from
setting goals and designing of the educational process to test the efficiency of innovative
educational systems, their testing and distribution.

V.M. Monks under the pedagogical technique realizes a certain "technological shell”, which is
comfortable and teacher and student. The main characteristics of the "technological shell" should be
stable and not depend on the author and the artist.

Early distribution of students on teaching practice

The distribution of students to practice should take place at the beginning of the school year, so
that they could prepare methodical "package” for the classroom of the type they have chosen for
themselves. It was during this period was focused refunding experience of students. Students in the
preparatory period, in addition to preparation of various teaching materials, enhancement,
interesting methodological findings are engaged on special courses such as "Methodical features of
student learning in the classroom in-depth study of physics”, "Physics in humanitarian classes” and
so on. D. In addition, the preparatory time students studying purposefully theoretical course of the
following disciplines: pedagogy, psychology, technique and methods of teaching physics (Timo)
workshop solving physical problems, etc. Allocated to elective courses, depending on the choice of
school for practice, class - natural sciences and mathematics, humanities.

He suggests that any educational technique expresses a certain conceptual approach to
education, therefore it is desirable to compare different technologies as possible to develop a
universal methodological approach to the design and examination of educational technologies. In
other words, it is time.

Modern educational technique is a holistic didactic system that should fulfill the following
requirements: while maintaining the collective forms of organization of educational process enable
personalization of training each student on an individual professional educational path, taking into
account the cognitive abilities, motivation, and personal preferences of the cadet;

promote the optimization of educational process through innovation in a broad educational
practice; ensure the fulfilment of the principles of teaching in the educational process (motivation,
activation, independence, continuity, continuity, and others.);

For pedagogical technologies is important to consider this duality. It can not be eliminated or
overcome, but it is important to find the optimal combination of using both sides of this is the
function of educational technique. Suitable for specific conditions should be technique vector ways

to achieve the goals and the very process of achieving these goals.
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Conclusion

The main challenge in conditions of competence approach in education, teach future officers
think and based on the thinking function effectively in the modern world. Thought-activity forms of
educational content are: design, construction, management, which most effectively promotes
personal self-determination.

Socially conditioned society's need for training of engineers, professionals, fluent operations of
computers, on the one hand, and new approaches to the formation of professional competence of the
other, urgently require improvement and diversity of methods of teaching special disciplines.

Imperative for the survival and work rights in the information world becomes mastery of the
method of scientific knowledge of the world, the research style of thinking.

Highlights the fact from the surrounding world, to analyze these facts, should be able to
compare each person in the XXI century, regardless of their chosen profession.

Identified appropriate levels of formation of professional competence of students of technical
colleges by means of individualization of learning in an environment of information technologies
and levels of information culture.

To the fore training cadets fundamentally new technologies work with the knowledge, primarily
associated with the processes of generation and use of knowledge. The student must not only
remember - he needs to understand how knowledge arises and how it can be used.

The forms organization of classes in conditions of the competence of education should be
different; it is not only the traditional lessons.

It is shown that the possibility of improving the teaching of special disciplines in high school
with the help of information technique professional use diverse. Individualization of the educational
process with the use of asynchronous teaching in the medium of information technique contributes
to the formation of professional competence of future specialists.

Professional competence, according to some psychologists, including the ability to perceive and
understand the personality, her emotional state, knowing the rules of behavior in professional
situations, ability to navigate in them, establish contacts with the individual and with groups of
people, own culture of debate and argument, to be able to manage in the process of communicating
to their mental state, emotions.
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ENHANCING FOREIGN LANGUAGE TEACHERS' PROFESSIONAL
COMPETENCE THROUGH CLIL TECHNOLOGY

Abstract

In recent years, the integration of Content and Language Integrated Learning (CLIL) has
emerged as a powerful pedagogical approach aimed at fostering both content knowledge and
language proficiency simultaneously. This article examines the formation and enhancement of
foreign language teachers' professional competence through using CLIL technology. It explores the
theoretical framework underpinning CLIL, its impact on language teaching, and the ways it
contributes to the development of teachers' skills and competencies. Additionally, practical
implications and future directions for utilizing CLIL in teacher training programs are discussed.
Content and Language Integrated Learning (CLIL) technology is a methodology that has been
adopted by many foreign language teachers to enhance the teaching of languages. It is an approach
that integrates content and language learning, where teachers teach language through subject matter,
and students learn both content and language simultaneously. The purpose of this article is to
explore how CLIL technology can be utilized to enhance foreign language teachers' professional
competence in terms of language proficiency, pedagogy, and technology integration. The article
argues that CLIL technology can be effectively used to improve foreign language teachers'
professional competence.

Keywords: CLIL, Professional Competence, Foreign Language Teachers, Language Teaching
Practices, Teacher Training, Language Acquisition, Pedagogical Approaches.
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CLIL TEXHOJIOT'UACHI HETI'T3IH/IE IHETEJI TIVII M¥TAJIIM/JIEPIHIH
K9CIBH KY3bIPETTIUIII'TH APTTBIPY

Anoamna

CoHFBI KBUIIAPBl Ma3MYH MEH TUIAIK KipikTipin okbITyAblH (CLIL) mHTerpanuscbl Ma3MyH
Typajibl OUTIMII Jie, TUIAI MeHrepyai ne Oip yakbITTa JambITyFa OarbITTalFfaH KyaTThl IeAaro-
TMKaNbIK Tociare aiHamnel. byn makanaga CLIL TeXHOMOTHSCBHIH KOJIZaHA OTBIPHIN, IIETEN TiMi
MYFaTiMIEpiHIH KoCiOM KY3bIPETTUIIIH KAJIBINTACThIPY XoHE apTThIpy KapacTsipbiianbl. On CLIL-
JIH TEOpHUSJIBIK HETi37IepiH, OHBIH TiJJ1I OKBITYFa JCEpiH JKOHE MYFaliMAEpHiH JaFibliapbl MEH
KY3bIPETTUTIKTEPIH JaMbITyFa Kalail bIKMajd eTeTiHiH 3epTreiai. CoOHbIMEH Karap, MyFaliMJepii
nasipnay Oarnapiamanapeiiga CLIL KonmaHyIbIH MPaKTUKAIBIK callapbl MEH Oojaiak OarbITTaphl
90




Abaii amvinoazer Kaz¥ITV-niy Xabapwwicel, «Kenminoi 6inim bepy scane wemen minoepi gunonocuscoly cepuscol, Ned(44), 2023 .

TanKplIaHaAbl. Ma3MyH MEH Tl MHTETpalusiianFal oKeITy TexHoJoruschl (CLIL) - Oy kenrerexn
meTen TULACPIHIH MYFaTIMIEpl TIAEPAl OKBITYIBI jKaKcapTy YIIIH KaObUaaraH omicteme. by
MyFaJliMJIep TIOH apKbUIbl TUIA1 YHPETIN, OKYIIbUIAp Ma3MYH/IbI 1, TUIAL e Oip yaKbITTa YUPEHETIH
Ke3/le Ma3MyH MEH TiJl YipeHyi OipikTiperiH Tocil. byn makamaneiy makcatel-CLIL TexHOMOTHS-
CBIH TUIAI MeHrepy, [lemarorvka >koHE TEXHOJIOTHSUIAPLI OIPIKTIpY TYPFBICBIHAH IIETeT T
MYFaJIiIMIEPiHIH KoCciOM KY3BIPETTUIITiH apTThIPY YIIIH Kalai maijanaHyFa OOJIaThIHBIH 3€pTTeEy.
Makanana CLIL TeXHOJOTHACHIH MIeTeN TUTI MyFaTiMACPiHIH KOci0U KY3BIPETTUIITIH apTThIPY YIIiH
TUIMJII MalilaTanyFa OOJIaThIHBIFBl AUTHIIFAH.

KinT ce3nep: CLIL, KociOu Ky3bIpETTUTIK, MIET TUI OKBITYIIBUIAPHI, TIJA1 OKBITY MPAaKTHKACHI,
MyFaJIiMZIEpAl Jasipiay, Tl MEHrepy, e1arorukajbIK TCIIep.
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IHOBBIIIIEHUE HPOQECCI{!OHAJII;HOIX KOMIIETEHTHOCTHA
INPEITIOJABATEJIEM HHOCTPAHHOT O A3BIKA
C IIOMOIbIO TEXHOJIOI'H CLIL

Annomayus

B MNOCIICAHHUEC TI'OJAbl HHTCTpaluA COACPKAHHA H A3BIKOBOI'O HMHTCIPUPOBAHHOIO O6y‘IeHI/I}I
(CLIL) crana MOILIHBIM I€AArOTHYECKUM I0/IX0JI0OM, HalpaBJIE€HHBIM Ha OJTHOBPEMEHHOE Pa3BUTHE
KaK 3HaHUH COACPIKaHNA, TaK KW BJIAACHHA A3BIKOM. B I[aHHofI CTaTbC pacCMaTpuBaACTCA
¢dbopMHpOBaHHE W TOBBIIICHHE NPOPECCHOHATHHON KOMIIETEHTHOCTH YYHTEIeH WHOCTPaHHOTO
A3bIKA C IIOMOIIBKO TEXHOJIOTHUH CLIL. B mem HCCICAYIOTC TCOPCTUYCCKUC OCHOBBLI, JICIKAIIHUC B
ocHoBe CLIL, ero BnusHuME Ha MpenojaBaHUE S3bIKa U TO, KaK OH CIIOCOOCTBYET Ppa3BUTHIO
HAaBBbIKOB U KOMHCTCHI.II/IIZ y‘lHTeJ’IefI. KpOMe TOrO, O6cy)K,£[aIOTC}I MPAKTUYCCKUC TOCICACTBUSA U
Oyayuie HanpaBieHus ucnoib3zoBaHuss CLIL B mporpammax moarotoBku yuurtesneil. TexHoaorus
MHTETPUPOBAHHOTO 00ydeHus coaepkanuto U sa3bIKy (CLIL) — 310 mMeTtomomorusi, kotopas Oblia
IIpUHATA MHOTI'MMHU IIPCNoAaBaTC/IsIMU HWHOCTPAHHBIX A3BIKOB IJId YIIYYIICHUA MPCHOJaBaHUA
SI3BIKOB. OJTO moaxon, KOTOpLII\/'I 06’LG,Z[I/IH$ICT COACPIKAHUEC U HU3YYCHHC A3bIKAd, KOr'la YUUTCIIA
npenoaaroT A3BIK 4YCPE3 MPEAMCT, a Yydallquecsa H3y4ar0oT KaK COACpKaHHUE, TaK MW A3BIK
OIHOBPEMCHHO. HCJ'IB 9TOU CTaTbHU — HN3YUUTh, KaK TCXHOJIOTUA CLIL MoseTr OBITh HCIIOIB30BaHa
JJIs1 TTIOBBIIIICHU S HpO(l)GCCPIOHEU'II:HOfI KOMIICTCHTHOCTHU quTeneﬁ HHOCTPAHHOTO A3bIKa C TOYKH
3pCHHUA BJIAACHHUA A3BIKOM, IICAAIOTMKU U UHTCTPALlUA TexHonoruii. B crarbe YTBCPIKAACTCA, UTO
texHosorusi CLIL moxeT ObITh 3(h(PEeKTUBHO MCIIONb30BaHa JJIsl MOBBILIEHUS MPodeccnoHaTbHOM
KOMIICTCHTHOCTH y‘lPITeJ'IefI HHOCTPAHHOT'O A3bIKaA.

Kurouesbie cnoBa: CLIL, npodeccuonanbHas KOMIETEHTHOCTb, MPENOJaBaTeNId UHOCTPAH-
HOI'0 sA3bIKa, IpPAaKTUKa IMPEIoAaBaHUsA A3bIKa, MOATOTOBKA quTeneﬁ, OBJIaACHUC SA3BIKOM, II€OA-
TOTUYCCKHUEC IMMOAXOAbI

Introduction. The evolution of language education has witnessed a paradigm shift towards
innovative methodologies that bridge the gap between language acquisition and content learning.
CLIL has gained traction as an educational approach that offers an immersive environment for
learners to acquire both language proficiency and subject-specific knowledge concurrently.
However, the impact of CLIL extends beyond students, significantly influencing the professional
competence and teaching practices of foreign language educators. Foreign language teachers need
to possess a high level of language proficiency, pedagogical skills, and the ability to integrate
technology into their teaching. CLIL technology is a powerful tool that can help enhance the
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professional competence of foreign language teachers in these areas. This article will explore how
CLIL technology can be used to improve foreign language teachers' professional competence.

The foundation of CLIL lies in its integration of language and content learning, drawing on
principles of language acquisition, cognitive psychology, and educational theories. By embedding
language instruction within the context of various subjects such as science, history, or mathematics,
CLIL facilitates meaningful learning experiences, fostering a deeper understanding of both
language and content. CLIL technology can be used to enhance foreign language teachers' language
proficiency. CLIL technology requires teachers to teach language through subject matter, which
means that they need to have a good understanding of the content they are teaching and the
language they are using. This methodology provides teachers with the opportunity to improve their
language proficiency in the target language. By teaching content in the target language, foreign
language teachers can improve their vocabulary, grammar, and fluency.

The implementation of CLIL in teacher training programs has proven instrumental in enhancing
the professional competence of foreign language educators. It provides opportunities for teachers to
develop interdisciplinary approaches, adapt content to diverse linguistic abilities, and create
engaging learning environments. Through CLIL, teachers refine their pedagogical strategies,
promote critical thinking skills, and effectively scaffold language acquisition alongside subject-
specific knowledge. CLIL technology can also be used to enhance foreign language teachers'
pedagogical skills. CLIL technology requires teachers to teach content in a way that is engaging,
comprehensible, and meaningful to students. This methodology encourages teachers to use a variety
of teaching strategies such as scaffolding, differentiation, and project-based learning. By using these
strategies, teachers can improve their pedagogical skills and become more effective language
teachers [1].

CLIL technology encourages an interactive and student-centered approach to teaching foreign
languages. Teachers equipped with CLIL training tend to employ diverse methodologies, integrate
authentic materials, and design tasks that challenge students' language skills within a content-driven
context. This approach not only enriches language learning experiences but also cultivates a deeper
appreciation for the subject matter. Finally, CLIL technology can be used to enhance foreign
language teachers' ability to integrate technology into their teaching. CLIL technology requires
teachers to use technology to deliver content and assess learning. This methodology provides
teachers with the opportunity to use technology in a meaningful and effective way. By using
technology to deliver content, foreign language teachers can enhance their teaching and make it
more engaging and interactive. By using technology to assess learning, teachers can improve their
ability to monitor student progress and provide timely feedback.

Materials and methods. To harness the potential of CLIL technology in shaping the
professional competence of foreign language teachers, there is a growing need for comprehensive
teacher training programs integrating CLIL methodologies. Professional development initiatives
should emphasize hands-on experiences, collaborative learning opportunities, and ongoing support
to facilitate the seamless integration of CLIL into classroom settings. Moreover, continued research
into best practices and the impact of CLIL on teachers' professional growth is essential to refine and
adapt training approaches [2,351].

Practical Implications:

1. Enhanced Teaching Competence: Incorporating CLIL in teacher training equips educators
with the skills to teach content effectively while fostering language development. Teachers learn to
design materials that integrate language and subject knowledge, catering to diverse learners.

2. Cultural Awareness and Sensitivity: CLIL encourages understanding cultural nuances
embedded in language and subject matter. Training programs can focus on promoting cultural
sensitivity, enabling educators to navigate multicultural classrooms better.

3. Improved Student Engagement and Learning Outcomes: Teachers trained in CLIL can
employ interactive and engaging methodologies, promoting active learning. This approach leads to

improved comprehension and higher retention rates among students.
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4. Professional Development: Continuous training in CLIL offers ongoing professional
development opportunities for teachers. It enables them to stay updated with innovative
instructional techniques and adapt to evolving educational landscapes.

5. Collaboration Across Disciplines: CLIL fosters interdisciplinary collaboration among
educators, promoting the sharing of best practices and resources across subjects. Teacher training
programs incorporating CLIL can encourage collaboration and resource-sharing among faculty.

Future Directions:

1. Research and Evaluation: Continued research is crucial to ascertain the efficacy of CLIL
in diverse educational contexts. Future directions involve in-depth studies assessing its impact on
student outcomes, teacher proficiency, and long-term academic success.

2. Specialized CLIL Training: Tailoring CLIL training to specific subject areas or levels
(e.g., STEM, humanities, primary, secondary) can further enhance its effectiveness. Future
programs may offer specialized CLIL modules catering to these distinctions.

3. Technological Integration: Incorporating technology into CLIL training can be pivotal.
Future programs might emphasize leveraging educational technology to create interactive, online
CLIL resources and facilitate remote learning.

4. Inclusive Approaches: Focusing on inclusivity within CLIL training is essential. Future
directions may involve strategies for accommodating learners with diverse linguistic and cultural
backgrounds, ensuring equitable participation and success.

5. Policy Implementation and Advocacy: Encouraging policymakers to recognize CLIL'S
benefits and integrating it into national or regional education policies can pave the way for its
widespread adoption. Advocacy efforts can emphasize the value of CLIL in preparing students for a
globalized world [3, 34].

6. Longitudinal Studies: Conducting longitudinal studies tracking the progress of students
taught by CLIL-trained teachers over an extended period can provide valuable insights into the
long-term impact on language proficiency and academic achievement.

Incorporating CLIL into teacher training programs holds promise for fostering effective
teaching practices, improving student learning outcomes, and preparing educators to navigate
diverse educational landscapes. Continuing research and strategic advancements will further
enhance its integration and impact on education.

Discussion. The discussion on enhancing foreign language teachers' professional competence
through Content and Language Integrated Learning (CLIL) technology is crucial in the
contemporary educational landscape. CLIL represents a pedagogical approach that integrates
language learning with subject matter content, creating a synergistic environment for students. In
this discussion, we delve into the implications, challenges, and potential benefits of using CLIL
technology as a means to elevate the professional competence of foreign language teachers.

One of the primary advantages of incorporating CLIL technology is the opportunity it provides
for language teachers to broaden their instructional strategies. Traditional language teaching
methods often focus solely on language proficiency, neglecting the contextual and interdisciplinary
aspects of education. CLIL encourages teachers to engage students in content-rich activities,
fostering a deeper understanding of both language and subject matter. This demands foreign
language teachers to adapt and expand their instructional repertoire, promoting a more holistic
approach to language education [4].

Furthermore, the integration of technology within the CLIL framework empowers teachers to
explore innovative teaching tools and resources. Digital platforms, multimedia materials, and
interactive applications can enhance language acquisition by making the learning process more
dynamic and engaging. As foreign language teachers navigate these technological landscapes, they
simultaneously enhance their own digital literacy and technological competence, a skill set
increasingly essential in today's educational landscape.

However, the implementation of CLIL technology is not without challenges. Foreign language
teachers may face resistance or hesitation in adopting technology due to unfamiliarity or lack of
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training. Professional development initiatives become imperative to equip educators with the
necessary skills and knowledge to effectively integrate CLIL technology into their classrooms.
Additionally, there may be concerns about the potential distraction or overreliance on technology,
emphasizing the need for a balanced and purposeful integration to achieve optimal results.

Moreover, the discussion extends to the impact of CLIL technology on student outcomes.
Research suggests that students engaged in CLIL environments tend to achieve higher language
proficiency levels and demonstrate enhanced cognitive skills. This positive correlation emphasizes
the potential benefits for foreign language teachers who adopt CLIL technology, as their students
may exhibit increased motivation and achievement, thereby reinforcing the efficacy of this
pedagogical approach [5].

Conclusion. The integration of CLIL technology has emerged as a catalyst for transforming the
professional competence of foreign language teachers. By merging language learning with content
instruction, CLIL empowers educators to create dynamic and immersive learning environments,
nurturing both linguistic proficiency and subject-specific knowledge. Embracing CLIL
methodologies in teacher training programs is pivotal in equipping educators with the skills and
strategies necessary to meet the evolving demands of language education in an interconnected
world. In conclusion, CLIL technology is a powerful tool that can be used to enhance foreign
language teachers' professional competence. By utilizing CLIL technology, teachers can improve
their language proficiency, pedagogical skills, and ability to integrate technology into their
teaching. As foreign language education continues to evolve, teachers need to stay up-to-date with
the latest teaching methodologies and technologies. CLIL technology provides teachers with the
opportunity to do so and improve their effectiveness in the classroom.

As the educational landscape continues to evolve, CLIL technology is a promising avenue
toward fostering a new generation of proficient language learners and competent language
educators.
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UCHOJIb30BAHUE MYJIbTUMEJIUMAHBIX
TEXI—!OJIOFI/II?'I OBYYEHMSI HA YPOKAX
AHI'VIMUCKOTI' O A3bIKA B CPEJJHEU IIKOJIE.

Annomayus

Jannas paboTa paccMaTpwBacT aKTyallbHOCTh W 3(PPEKTUBHOCTH HCIOIH30BAHUS MYIIBTH-
MEIUIHBIX TEXHOJIOTUH B IpoIlecce 00YUSHHs aHTIHMICKOMY SI3bIKY B CpefHeil mkoie. B koHTekcre
COBPEMEHHBIX TpeOOBaHMI K 00pa30BAHUIO U PA3BUTHIO MH(DOPMAIIMOHHBIX TEXHOJOTHH, MYJIbTH-
MEIHIHBIE PEeCcypchl CTAHOBATCA Bce Oojee BOCTPEOOBAHHBIMU KaK CpPEACTBO OOOTaIleHUS
yae0HOro mporecca. ABTOp aHATM3UPYET MPEUMYIIECTBAa TAKOTO TMOIX0/a, BKIIOYAsl MOBBIIICHHUE
MOTHBAIIMM Yy4YalllUXCsl, YIydllIeHHE MOHHUMaHMUsS MaTepualia M pa3BUTHE KOMMYHUKATHBHBIX
HaBBIKOB. TakKe paccMaTpUBAIOTCS BO3MOXKHBIC MPOOJIEMBI W OTPAHUYCHHS TPU BHEIPCHUU
MYJIbTUMEAUIHBIX TEXHOJIOTHI B 00pa30BaTeIbHYIO MPAKTUKY, a TAKXKE MPEIaraloTcs CTPaTeruu U
METOABbl HMX TpeojosieHus. Pabora ocHOBaHa Ha 0030pe CYIIECTBYIOIIMX HCCICAOBAHUN U
MeJarornyeckoro OmbITa, a TAKKe Ha COOCTBEHHBIX HAOIIOCHHIX aBTOpPa B KOHTEKCTE IIKOJIHHOTO
00y4EeHUS aHTJIUUCKOMY SI3BIKY.

KuroueBble cioBa: MynbTUMenuitHbie TEXHOJIOTHUHU, 00pa30oBaTeNbHBIM MPOIECC, KOMMYHH-
KaTHUBHBIC HABBIKU, HH()OPMAIIMOHHBIE TEXHOJIOTHH.
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1

KAJIIBI BUIIM BEPETIH MEKTEIITE
AFBIJIIIBIH TIJII CABATBIHAA MYJbTUMEJIUAJIBIK
OKbITY TEXHOJIOI'USAJIAPBIH KOJITAHY.

Anoamna
Byn sxymbIcTa MyJIbTUMEAMSIIBIK TEXHOJOTHUIAPJbl OpTa MEKTENTE aFbUILIBIH TUTIH OKBITY
YAepiCiHIe KOJNJaHyIbIH ©3€KTLIIrT MEeH THIMIUIr KapacTelpplUiraH. bimim OepyaiH 3amaHayu
TaJlanTapbl MEH aKMapaTThIK TEXHOJIOTUSATIApIbIH 1aMYybl JKaFJaibIHIa MYIbTUMEIMSIIBIK pecypcTap
OKY YZEepICiH OalbITy Kypasbl pETiHIE CypaHbICKa ue Oosyaa. ABTOp OWI OMICTIH apTHIKIIBUIBIK-
TapblH, COHBIH IIIIHJIE OKYUIBUIAP/BIH BIHTACHIH apTTHIPY, MaTepHalAbl TYCIHY/I JKaKCapTy *KoHe
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KOMMYHUKATHBTI JaFAbUIapAbl AAMBITY >KOJJIAPBIH Tangaipl. MyIbTHMEAUSIIBIK TEXHOIOTHUS-
Japael OKY TOXIpUOECiHE eHri3yaeri MyMKiH OOJIaThIH MpoOiieManap MEH MIEKTeyJep € TalKbI-
JaHBIN, OJIAPJBI INEUIYIiH CTpaTerusuiapbl MeH opicTepi YCbIHbUIAABL. JKymbIc 0ap FBUIBIMHU-
MeIarOrMKAJIBIK TOXKIPUOCHI IONYFa, COHAANH-aK MEKTENTEr1 aFbUIIIBIH TUTIH OKBITY KOHTEKCTIHJIET1
aBTOPBIH KeKe OaKplIayIapblHa HET13/1eNreH.

Kiar ce3zgep: MynbTUMEIUSIIBIK TEXHOJIOTUSIIAP, OKY YIepici, KOMMYHUKATUBTI Aafabuiap,
aKMapaTTHIK TEXHOJIOTHULIIAP.
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1

THE USE OF MULTIMEDIA TEACHING TECHNOLOGIES
IN ENGLISH LESSONS OF THE
SECONDARY SCHOOL

Abstract

This work analyzes the relevance and effectiveness of using multimedia technologies in the
process of teaching English in secondary school. In the context of modern requirements for
education and the development of information technology, multimedia resources are becoming
increasingly in demand as a means of enriching the educational process. The author analyzes the
benefits of this approach, including increasing student motivation, improving understanding of the
material, and developing communication skills. Possible problems and limitations in introducing
multimedia technologies into educational practice are also discussed, and strategies and methods for
overcoming them are proposed. The work is based on a review of existing research and teaching
experience, as well as the author’s own observations in the context of school English language
teaching.

Keywords: Multimedia technologies, educational process, communicative skills, information
technologies.

Introduction.The teacher today actively uses practical tasks for such computer solutions as
obtaining information in various forms, developing subject and special knowledge and skills in the
subject, acquiring control and setting the level of education, organizing various forms of education,
managing the learning process. The computer can be used at any stage of learning. The widespread
use of digital technologies affects the entire education system. We can safely say that they have
become part of the educational activities of subject specialists, and have not become an exception
and the subject of "Foreign Language".

Actual and educational language coverage programs that imitate communication situations
make it possible to create a communicative situation for students that is close to the real, ubiquitous.
The possibilities of sharpening technologies not only allow speech impairment, but also lead to a
situation of communication in a color, dynamic and static projection.

Today there are many definitions of the concept of "multimedia”. But they all agree that
multimedicine includes text, graphics, animation, video and sound information presented in various
ways.

According to N.A. Savchenko, multimedia is a complex of hardware and software tools that

allow using a dialogue in an interactive mode with heterogeneous data (graphics, text, sound, video)
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organized in the form of a single information environment; computer interactive internal systems,
increased productivity with sound graphics and text, speech and high-pitched sound; still images
and moving video; technology describing the order of development, application and application of
processing tools of various types; synthesis of three elements: available character information
(texts, graphics, animation), reproduction production information (video, photographs, paintings,
etc.) and sound production information (speech, music, other sounds); a generalizing type of
information, which in itself is a traditional statistical visual (text, graphics) and dynamic
information of various types (speech, music, video clips, animation) [1, p. 136]

According to S.V. Simonovich, Bent B.Andersen, K.Van den Brink, under multimedia is a
combination of several types of data (text, graphics, sound, video) in a single digital representation
[Zakhartseva 2003: 32]. D.L. Krechman, A.l. Pushkov believes that this is a complex of software
and hardware that ensures the effective operation of the interactive mode with heterogeneous data
(graphics, text, sound and video) organized as a single information environment [Krechman,
Pushkov 1999: 27]. Yu.A. Shafrin, I.G. Zakharova, V.B. Popov uses definitions: multimedia is a
special technology that allows, with the help of careful handling and technical means, to take into
account ordinary information (text and graphics) with sound and moving images [2, p.282].

Methods. The important role of multimedia technologies in the process of teaching foreign
languages, according to M.A. Bogatyreva, is observed by the following functions:

1) integrate different types of information in one object - container (text, sound, video, etc.) and
explores it, influencing different senses;

2) developed critical thinking;

3) stimulate the cognitive process;

4) discussion of interaction with trainees;

5) serviced to students' requests;

6) individualize the learning process;

7) active group work in delayed environments;

8) develop the skills of working in the game;

9) to form sustainable motivation;

10) to create conditions as close as possible to reality for the development of scientific and
professional skills (virtual laboratories, expeditions, museums, etc.).

All these methodological functions of language are widespread among students in all aspects of
foreign language communicative skills. In conclusion with Ek Van's data (EkVan, 1986), foreign
language communicative competence has an adjective: linguistic, sociolinguistic, sociocultural,
social, discursive and compensatory.

promotion from above, expected training

— the principle of integrity, that is, the program should be in a complex form Research
harmonious system of goals, methods, means, forms, conditions for determining, observable, the
most realistically observable and the development of a specific didactic system;

— the principle of reproducibility associated with the threat of ICT infection, taking into account
the characteristics of this pedagogical environment to achieve the set learning goals;

— the principle of non-linearity of pedagogical structures, which determines the priority of
choice, is of great importance for cases of self-organization and self-regulation of pedagogical
systems;

— the nature of the adaptation of the learning process to the student, including the fact that the
educational process must have the properties of choice for subprocesses, each of which has its own
meaning, only to identify features, to study the cognitive examination of the student;

— the supposed excess amount of information that requires the development of such
technological processes of the information being trained, which create optimal conditions for them
for the generalized use of the knowledge presented [Bulanova, Toporkova 2004: 64].

A powerful fruit for the formation and development of speaking skills is the inclusion of video
materials in the pedagogical process. The use of video lessons for the wide implementation of the
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main areas of education: authenticity, communicative orientation, visibility, situationality, dialogue
of cultural and cultural variability.

Video lessons using audiovisual expressiveness increase the impact on students, which is
necessary for the development of speech skills and the consolidation of language knowledge. Video
lessons, as one of the most common methods of learning, visually represent the material. The goal
is the formation and consolidation of speech and communication skills, intercultural
qualifications[3, p.62].

The use of video in the processing process must comply with the requirements for accessing
materials. In this regard, it may be optimal to use the capabilities of Web 2.0 tools. The
methodological potential of educational video resources has not yet been fully analyzed and is in
the process of being developed, assessing the advantages and disadvantages of solving video for
specific scientific problems.

The organization of the process of teaching foreign languages on the basis of modern
information and communication technologies Web 2.0 requires both technical and especially
methodological understanding of the material for its use in the educational process. At the present
time, there is also a need to draw up a structure for the design and presentation of the created
research products.

A special place among Web 2.0 technologies is occupied by the TED-Ed platform. The
identification of didactic service to TED-Ed parties, the development of video lessons and their use,
both for classroom and extracurricular work, are associated with increased learning efficiency and
student motivation.

The uniqueness of the TED-Ed site is that it invites the teacher to create their own lessons based
on TED-Talks video lectures (TED-Talks - disclosure of public speaking in relation to culture,
science and technology) or YouTube videos and videos. This is a media portal for learning live
English, expanding horizons and communication. The use of the video of this research portal in the
English language of the general realization of the possession of consciousness, when there is a joint
development of both proper communicative and professional communicative, informational,
academic and social skills [4, p.219].

The TED-Ed educational platform provides the opportunity to rent ready-made video lessons.
As a rule, the videos on the basis of which the lessons are based are short and provide answers to a
variety of questions on the topic, they are easily digestible, because the language is quite simple and
understandable. The material is very infographic, informative and interesting to the general public.
To create a video lesson, the teacher does not need to know any programming elements. The site
provides all the necessary instructions for work. The only task that the teacher faces is a high-
quality original product in demand. To begin with, it is advisable to familiarize yourself with the
ready-made lessons already posted on the site. The topics of the lessons are very diverse, everyone
can choose to taste.

Thus, the use of a wide range of teaching lessons on speaking a foreign language can
dramatically increase students' interest in the subject, improve the quality of material consumption
(thank you for providing information and receiving information), which allows you to individualize
the learning process and makes it possible to avoid assessing perception. The introduction of
information and communication multimedia technologies creates the preconditions for the
intensification of the educational process in the realities of a modern general education school,
places the student in the environment in which he is used and at the choice itself, since it also takes
place with the use of a computer.

The current state of society's information resources, the accelerating pace of their replenishment
and renewal lead to a revision of both methodological positions and technological solutions. In this
regard, the school needs to optimize the educational process for mastering the skills of a foreign
language, providing effective and high-quality teaching of children to communicate in foreign
languages. To solve the indicated problem, in our opinion, it is possible to apply intensive learning

technologies from secondary school.
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However, the existing general educational programs for teaching foreign languages at school do
not allow students to develop the required skills, since the expected number of hourly workloads per
week is insufficient and the material being studied does not allow the formation of free speech
production of foreign language speech. Based on this, a new goal has been set for the school: to
prepare students for life in a multinational and multicultural society, due to the high-quality mastery
of the experience of communication in foreign languages by schoolchildren.

Thus, education faces the primary task of improving the process of teaching foreign languages,
allowing students to master them at a high level of competence. multimedia lexical learning
language According to modern pedagogical education, the process should be aimed at the formation
of key competencies among students, due to the optimization and intensification of the educational
process. This provides for the formation of elementary communicative competence among students,
which makes it possible for limited speech capabilities and needs in oral and written speech.

At the moment, the content and technologies of teaching foreign languages in elementary
school are not yet focused on the intensification and mastery of the language at the level of
communicative competence. Therefore, it is necessary to change the existing approach in
organizing the process of teaching foreign languages in secondary school based on the development
of educational content and technologies.

Results. An analysis of the results in terms of the strength of mastery of skills allows us to
speak about the positive dynamics of the growth in the number of students with a high indicator
among students. Thus, in the process of experimental work, we have confirmed that the
implementation of the proposed work contributes to the effective development of oral speech in the
framework of the use of multimedia teaching aids in the process of teaching foreign languages in
elementary school. This was reflected in an increase in the level of students' success in mastering
oral and written speech. Thus, the purpose of the work is achieved, the tasks are solved.

Through the interaction with multimedia, the students become increasingly familiar with
academic vocabulary and language structure. Connecting with the Internet will make the benefit of
increased student motivation. Students are eager to begin class and often arrive early at the
computer lab, logging on the Internet and beginning research on their own. They also often stay
after class to continue working on the Internet [5, p.326].

Conclusion. Overall, students develop greater confidence in their ability to use English
because they need to interact with the Internet through reading and writing.

Using multimedia provides the students to gather information through media that encourages
their imaginations, interests.

Learning process is the only life long process in everyone’s life. But the only thing is that
everyone desires the learning to be an easy one.

The teachers should make the students to adapt to the changes. Multimedia has become an
indispensible tool in English teaching classrooms.

The new technology pavesway for more innovative methods in teaching English.
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THE ESSENCE AND CONTENT OF THE METACOGNITION
ALGORITHM IN THE EDUCATIONAL PROCESS

Abstract
The article is devoted to the consideration of the problems of metacognition in a wide range of
general psychological discourse. An overview of methodological problems of metacognition, a
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description of its role in educational and professional activities, and consideration of issues of
diagnosis and optimization of metacognitive processes were also considered.
Keywords: the algorithm of metacognition, reflection, planning, monitoring, evaluation.

Kipicne. "Meratany" (metacognition) TepMuHI — ©31HIH Oilay cTpaTerusIapblH Tajagai Oiry
KOHE TaHBIMJIBIK opekeTTepiH Oackapa Oimy — 1976 xbutbl [[xon ®nasemn (xon Pnaen)
enrizai. On TaHBIMABIK MpOLECTepi OakplIay MEH PETTEYACri MeTaTaHyAbIH POJIiH, CaHAJIbl MakK-
caTrTapra KOJ JKETKI3y/l JKoHE TeKCepy, )Kocmapiay, ipikTey >koHe T.0. CHUSKThI TaHBIMABIK IpPO-
1ecTepal axpIpaTy/sl aram oTTi[ 1].

Mertarany — OyJ1 0i3/1iH TaHBIMBIMBI3JIBIH OapJIbIK aCIEKTUIEpiHe €HETIH HeTi3ri Mpouecc O0JIbII
tabbinanpl. bi3 oiinaranna, ceiieckeHe, naylackaHia, Moceselep/l MEeHKeHIe HeMece JHIIMee
IyphIC ce3Aepal i3nerenze, 0i3 o3 oWmaphIMbI3Abl YHeMi Kajaraman oTelpambi3. Keiine 0i3 o
TypaJibl 9/ieil oinaliMbI3. bipak keIl »arjaiijla MeTaTaHy aBTOMATThI JKOHE €piKCi3 Typle XKypel,
COHZBIKTaH 0i3 OHBIH Oap ekeHiH TyciHOeiMmi3. ©3 oiIapbIMbI3 Typallbl Oislay KaOijeTiHIH ailKbIH
apTHIKIIBUIBIFBI — OYJT O13/11H TaHBIMJBIK iC-OpeKeTiMi3l Oackapyra MyYMKIHIK Oepei.

MertaTaHyapl 3epTTEy NCUXOJOTHUIBIK OUTIMHIH OpTYpJi canajapblHAa KY3ere achIpbUIabl.
byn namy mncuxXonOTHsChHl, SKCIEPUMEHTTIK KOHE KOTHUTHBTI TCHXOJIOTHS, KOTHUTHUBTI HEBPO-
norus, OumiM Oepy TICHUXOJIOTHSCH, KIMHUKAIBIK TICUXOJOTHSA, TYJIFa TMCHUXOJIOTHSICH JKOHE
QJIEYMETTIK TCUXOJOTUs. byl MoceneHi NCUXONOTHsIMEH OalIaHBICThI KONTETeH FalbIMIap —
QJIEYMETTaHYIIBLIAP, Iearortap, napirepiep, pusuomorrap xkoHe T. 0. 3epTTEHII.

MeTtataHy TakbpIpbIObIHA YJIKEH KbI3BIFYIIBLIBIK OHBIH TYCIHIIPMENi jKoHE OONKaM/Ibl dNeyeTi-
MeH OailyaHbICTBI. MeTaTtaHy anroputMi — OyJ1 OKY IPOIECIH TYCiHY, 63 OaKbUIayJapblH PETTey
XKOHE TUINIK KabOimerTepal maiinamany kabinmeTiH kepceteni. CoHbIMeH, OiniM Oepyzaeri merta-
TaHyJIbIH 3aMaHayH 3epTTeyJepi, €H aIIbIMCH, OKY MPOILECIHIH THIMILTITIHE KOHE METAKOTHUTHBTI
CTpaTerusiapibl JaMBITy >KOJNJIapbiH i3aeyre OarbiTtanrad. Ludpnsik noyipae Oimim Oepy Tek
MEKTEN YCHIHATBIH MaJaKTamaJaH Hemece OUTIM Typajbl JTUIUIOMMEH MIEKTEIMEHTIHIIKTEH XKOHE
KociOM canaja y3[iKci3 OUTIKTUTIKTI apTTBIPYAbI Tajan eTeTIHIIKTEH, OChl CallafiaFbl 3epTTeyiep
aziaM eMipiHiH OapJibIK Ke3€HJEpiH KaMTHbl. TYJIFaHbIH KbI3bIFYIIBUIBIFBIH apTTHIPY, SIFHU OKBITY
&KOHE TopOMe MpOIECiHJe OHBIH OMay camackl MEH SMOLIMOHAJIBI JKaFJalblH Oakpliay peTiHAe
JaMbIFaH METaTaHy ajJrOpUTMI OOJbIN TaObLIa/lbl, COHJAN-aK TYJIFAaHBIH NPOTPECCUBTI, MO3UTUBTI
KOHE dJIEyMETTIK JaMyhl YIIiH Oenrini 6ip skaraainap/ sl Tanamn eTei.

3eprrey omicHamachl. "Meratany Typaibl UTIM" OUTIM pEeTIHIIE 3€pPTTENeNl KOHE OJapIblH
oiinay kabinmerTepin OimydiH epekine ¢opmackl Oonbin TaObUTaABl. MbICallbl, METaTaHy OKYIIIbI-
JapbIH ©31H-031 OKYy MEH TopOueeyre KaTbICThl MaceeNep/l ey CTpaTerusuiapbiH KaOblIAayblH
KaMTUIbl. Byl YFBIMABI anFam peT TNCUXONOTUANBIK FhulbiMFa J[koH ®maBemn eHrisreH [2].
ABTOpIBIH TailbIMJaybIHINIA, METaTaHy aJIrOPUTMIHIH MaHbI3bl (YHKUUSIApBIHBIH Oipl —
TaHBIMJIBIK iC-OpeKeTTi pedaeKkcuBTI TypAe Oakpuiay, Oy OKyIIbUIapFa TaHBIMABIK (DyHKIUSTIAPHI-
HBIH EpEeKILIEeNTIKTEPl Typajbl OUTIMAI ©3A€piHIH TaHBIMIBIK (PYHKUHUSATIApbIH PETTEyre MYMKIHJIK
oepeni.

"Metatany" YFBIMBIHBIH KYPJEJUIIrT OHBI 9PTYPIIl NOHAEPAE KONIaHYIbIH p TYPJi KOHTEKCTI-
MeH 0ailIaHBICTHI (KOTHUTHBTI TICUXOJIOTHSI, ITaMy TICUXOJIOTHSCHI, aKblT PUIOCO(UICH KoHE T. 0.),
"o31H-031 peTTey", "o31H-031 OacKkapy'", "aTKapymibl OakplIay" jKoHE T. 0. CHAKTHI Oacka YFeIMIAp
KU1 KOJIAHBUIATBIH TYCIHIKCI3 YFBIM.

Jx. ®neiiBenn ©3 eHOEKTEpiHAEe OHbl TAHBIMJBIK CaJaHbIH HET13T1 €peKIIETIKTEPI MEH OHBI
OakpuTay TOCUIIEpl Typaibl aJlaMHBIH OUTIMIHIH JKUBIHTBIFBI peTiHae aHbIKTanbl. JIk.DieriBert
MeTaTaHy aJTOPUTMIHIH TOPT KOMIIOHEHTTI AHBIKTAJbl: METAKOTHHUTHUBTI O1711M, METaKOTHUTHBTI
ToXipuOe, MakcarTap MeH cTparterusuiap. OHBIH MiKipiHIIe, OYJ1 KOMIOHEHTTEp Oip-OipiMeH e3apa
OpeKeTTece/l JKOHE OCHhI ©3apa OPEKETTECY apKbUIbI aJaM METaKOTHUTHBTI KaOlIeTTep.i dambl-
Taabi[2].

Kasipri yakpITTa negarorukaiblK ICUXO0JOTHs MEH O1TiM Gepy/ie METaKOTHUTHUBTI MpoLecTepre
€H MYKUAT Hazap ayaapbliaasl. COHBIMEH KaTap, Ka3ipri 3epTTeyIIIep/iH KO MeTaTaHyIbl
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©31 TypaJibl OUTIMIe, TalchlpMa MEH CTpaTeTHsFa HETI3/ICNTeH TaHBIMIBIK 1C-OpeKeTTI Oackapy
KaOlJeTi peTiHae KapacThlpa OTHIPHIN, OHBI METAKOTHUTHUBTI OLTIMHIH, METAaKOTHUTUBTI CE31MIIEPIiH
YKOHE METAKOTHUTHUBTI PETTEY/IIH Kypamaac OeJIiri Jem caHaibl.

Tarbl Oip KUBIHIBIK TYFBI3TATBIH JIEMEHT — OYJI TAHBIM MEH METaTaHBIMIbI Kallall aKbIpaTyFra
Oonaznel. by imiHapa TaHBIMABIK IPOLIECTEP TEPEH YFBIMIBI JKOHE allyaH TYpJli, COHBIH INIHAC
KOITEreH Jar[bpluiapra OainanbicThl Oonbin kenemi. [k, DrieiiBenn o3iHIH METaTaHy TYKbIPHIM-
JamachblH OblIall cumaTTaraH, SFHU METaTaHy ajJroOpUTMi MEH TaHbIM MOHI MEH Ma3MyHbI OOMbIHIIIA
op Typ:i, Oipak (hopmackl MEH carachl KaFbIHaH Oipnel, SFHU QyphIC Ta, OyphIc Ta OOTYBl MYMKIH,
€CTe CaKTaJybl J1a, YMBITBUIYBI 1a MYMKIH €KeHIH KepceTeai[2].

MeTaTaHbIM QITOPUTMIHIH Ma3MYHBI — OUTIM, OUTIK JKOHE TaHBIM TYpaIbl aKapat OOJIBIT Ta0blI-
Jaabl, COHbIMEH Oipre TaHbIM Ma3MYHBI CBIPTKbI (3aTTap, agamjaap, (GU3HKaIbIK KyObUIbICTap,
oKuraynap, Oenriiep *xoHe T.0.) Hemece imKi anem (OeliHesnep, sMoIusIap, ce3iMaep *oHe T. 0.)
oObekTinepine xkaranpl. Jlyrmac Xakep yirapbsIMpl OoiibiHINA "MeTaTaHy aJropuTMi JEHreniHaeri
oiiylay — aJaMHBIH TiKeJIeH CBIPTKBI IIBIHIBIFEIHAH TYBIHIAMAM/IbI, KEPICIHIIIE MEeTaTaHYbIH KaitHap
Ke31 1IIKi MCUXUKAIBIK IIBIHIBIKIEH KaHaCa bl )KOHE TOJIBIK KAMTBUIYBI BIKTUMAJIbl, SFHU OJI Kayai
JKYMBIC 1CTEH/I1 )KOHEe ©31H Kanaii cesineni [3]".

Temenneri gyHkuusmap OOMBIHIIA TaHBIM MEH METATaHBIMIBI AXKbIPATy KeJleciliel xKysere
achIpbUIaIbl. TaHBIM (QYHKIUSCHI MOCEJICHI IICTTY I OCBI OPEKETTI COTTI asiKTay/ bl KaMTHIbI. MeTa-
TaHyJbIH QYHKIUSACHI — OYJI MOCEJIeH] HICNTy YIIiH OChl TAHBIM MPOIIECIH PETTEY, MBICANIBI, CHIPTKbI
KeIeprijiepi *eHy YIIH IIOFBIPIaHybl apTTBIPY, JKaraaiaapapl KaKChl TYCIHY YIIIH JKaJIbIHBI
caHalpl Typle maiinanany xoHe T.0. CoHBIMEH Karap, MeTaTaHyJbl Kajlail 3epTTey KepeK AereH
CYpaK TybIHAAQNIBI.

MeTtaTaHybl 3epTTey SICTEPiHIH IMIIH/E MBbIHAJIAP EPEKIEIICHEIl: Ollay, MPOIECTeH KEHiHT1
cyx0aT, jkacka OalaHBICTBI OKBITY, ©31H-031 ecenl Oepy cayallHamachl. byl omicTepiiH opKanchl-
CBIHBIH ©31HJIIK apTHIKIIBUIBIKTApbl MEH KeMIIiTikTepi 6ap. COHMIBIKTAaH 3epTTEYIIICPAIH KOIIIILTIr
Oy omicTepZli HEFYpIBIM CEHIMAI HOTIDKENEpre KOJ JKETKi3y YIIiH Oipre KoJJaHFaH >KOH el
CaHauIpl.

TanbiM — "oseM Typaiibl IIbIHAIBI OLTIM aidyFa OarbITTaNFaH CYOBEKTIHIH LIBIFapMalIbLIbIK
Kbi3MeTi". DyHKITMOHANIBI MaKcaTbIiHA, OUTIMHIH CHITAThIHA JKOHE THICTI Kypasigap MEH dJicTepre
OaiilaHBICTHI TaHBIM KeJlecl (popmanapia Ky3ere achbIpbUlybl MYMKIH: KYHAETIKTI, MU(QOIOTUSIBIK,
TiHU, KOPKEMIIK, (HPUIT0COPUSIIBIK KOHE FHIIBIMU KOHE T.0.

Krnaccukanplk gunocodus yIIiH TaHBIM MPoleci OOBEKTUBTI MIBIHABIKTHIH ©31HE KYKTEJTEH.
AOCONIOTTI KOHE ©3TepPMEWTIH 3aHABUIBIKTAPBIH KaOblIjayla CYOBEKTIHIH TacCUBTI PpeIliH
OomKalThIH oOitay Oonbinm TaObUTanel. byn Jkarmaiina TaHBIMHBIH ©31H €Ki HEri3ri OarbITTa
TyciHAipyre O60aIbl: TAHBIM €CTENIK PETiH/IE )KOHE TaHBIM pedieKcUs peTiHae;

N.KanT xacaran "180 rpagycka Oypsiaynan" 6acTtan, TaHbIM IIbBIFapMAaIIbUIBIK KbI3MET PETIH/IE
TYCiHAipinenai, OyJ1 TaHbIM MPOLIECIHE CYObEKTIHIH OenceH i poiH Oomkaiabl [4]

TaHbIMIBl KYy3€re acelpy YIIIH TaHBIM CYOBEKTICI TaHbIM KYypaJJapblH Ja KOJJAaHAThIHBIH
eckepiHi3. byn TaHpIM Kypangapbl TaHbIM OOBEKTICiHE aifHanFaH ke3zde, OiUmiMHIH Oacka Typi —
MeTaTaHy TypaJibl ailTyra 6omaapi[S].

"Metatany — OyJ1 KOTHMTHBTI mporiecTepai 0akpiiay (YHKIMSICHIH KAMTUTHIH CKIHIII KOHE
JKOFapbl peTTi oinay Typi. On kaii FaHa oinay Typaisl oinay (thinking about thinking)...» petinne
aHBIKTaIybl MyMKiH" [6].

MetakoruutuBTi 611iM (1) aKkmapaTThl 3epTTey JKOHE OHJIey Ke3lHIe 631 Typasbl OU1iM HeMece
OHBIH KYIITI JKOHE 9JICi3 JKaKTapblH Oiy, (2) TanchpMaHBIH TaOUFATHI KOHE OHBI OPBIHIAY YIIiH
KKETT1 JKaFJaisiap, TalChIPMaHBIH KYPACNIUIIK JeHreil >koHe (3) TamchlpMaHBI COTTI OPBIHIAY
YIIiH KOJAHBIIATBIH CTpaTerusuiap Typaisl Oimim [7]. Meicansl: "Mewn (o3im mypanvt) mominoix
ecenmepoe (Maceneniy Oapvicbl Mypaivl) KUbIHObIK KOPEemiHiMOI OineMiH, COHObIKMAH aN0bLMEeH
ecenmey ecenmepine dcayan Oepemin JHcaHe MIMIHOIK ecenmepoi KeliHee KalOblpaMulH (cmpa-
meaust mypanvl 6inim)".
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MeTakorHUTHBTI ce3iMzep — OyJ1 TaHBIMIBIK 1C-OpPEKET Ke3iH/Ie Taiiia O0IaThIH JKOHE OHBIH aFbIMBbI-
HBIH CHIIATBIH KOPCETETIH TaHBIMIBIK IC-OpPEKETKE HEMECe CcaHallbl TOKIpuOenep MeH IaibIMaysiapra
IIIKI SMOIMOHAIIBI peakIysa. MbICabl, MOCENICH] IICHIKeH Ke3/I¢ Ci3 TaHbIC HEMEce IYPBIC IICIIM
KaObUIayra Oomanbl. MeTakOTHUTHBTI Ce3IMIEP TaHBIMJBIK 1C-OPEKETTIH OPTYPIl KE3CHACPIHIE KOHE
OpTYpJI JKaFmainapna maiga Oonambl. Byl COTTUTIK HeMece COTCI3IIK >Karaaiiaapbl OOybl MYMKIH.
Ocipece, METAaKOTHUTUBTI CE3IMIEP OKYIIbI JKaHA OKbIFAHBIH TYCIHOCY CHSKTBI KHBIHIBIKTAPFA TaIl
OonFaH Ke3ne mainma Oonmampl. MyHIall KUMBIHIBIKTAD METAKOTHUTHBTI TPOIIECTEPIIi BIHTATAHIBIPYHI
MYMKiH KoHE OKYIITBI JKaFIai bl Ty3€Tyre KYIII Catabl e CaHAIA/IbL.

Memaxoenumuemi ce3imoepoiy apmypainiei: apmypii Kyobliblcmap Hemece apmypii mepmuroep?

"Ke3-kenreH KOTHUTHBTI MOCENeNeplli LIelly MOCeNeHIH Ma3MYHBIMEH €MEC, OHBbI IIeIly
MPOIIECIHIH, KaJlall KYpEeTIHAIrIMEeH OalinaHbICTBI TokipubOenepmeH Oipre sxypeai. KpoccBopaTs
IICTIII KATKAHBIHBI3BI €IECTETIN KOPiHi3: KeHOip cypakrap oHail OOJBIN KOpPIiHEIl KOHE Ci3 63
KayaOBbIHBI3Fa CEHIMJICI3, al Keibipeynepi MyMKiH eMmec jaen KaObuimaHasel; keine Ci3 mypbic
JKayanTbl €Hri3eci3, OipaKk OHBIH JYPBICTHIFBIHA KYMOHJAHAchI3, an keiae aypeic Ce3 TinaiH
VIIBbIHAA alHamagel Jen OiIalchl3 jkoHe ol Oipa3 yakbITTaH KeiliH ecke Tyceli. MyHBIH 0opi
METaKOTHHUTHUBTI CE3IMJIEP/IiH MBICATIAPhI — TAHBIMJIBIK OCJICEHAUTIKIICH Oipre JKYpeTiH koHE KOop-
IIIaFaH dJIeM KYOBLIBICTAPBIHAH I'OPi OHBIH aFBIMBIHBIH CHITATBIH KOPCETETIH CaHAIIbI TOKIpH-Oenep
OO0JIBITT TaOBLTATBI.

3epTTey HOTEKeJepi KIHe 0Japibl TAJKbLIAY. MEeTaKOTHUTHBTI perTey (perynsuus) - Oy
METaKOTHUTHUBTI KOCHapiay CTpaTeTrHsuIapblH (MakcaT KO0, MACENEHI MIeIly TCUIIH JKocmapiay,
YKYMBICTBIH HET13T1 Ke3eHIEpPiH aHbIKTay, CTpaTervsuiapabl TaHjaay), MOHHUTOPHHITI (MIHAETTEpl
TYCIHYII KoHE HIeIIiM KaObuIaay *KOJIBIHAAFEI ©3 YArepiMiH 0aKpliay, KbI3METKE ©3repicTep eHri3y,
O0acka cTpaTerusiapAsl TaHIay) j>KOHe Oaranayabl KOJAAaHY apKbUIbl METAaKOTHMTHUBTI Oiiimre
HETI3JICNITCH MOceJeNiep/Ii IIeNly TpOoIecTepiH OakplIay MYMKIHIITT TaHBIMJIBIK 1C-OpPEKETTiH
HOTHXKenepl (O31H-031 Oaranay >koHE ©31H-031 Oaranayra )ayall peTiHJe ©31H-031 Ty3eTy). O3iHIiK
peduiekcusi MeTaTaHyMEH THIFbI3 OaiyaHbICTHl. By OUTIMHIH KeNTereH cajajlapblHIa CHPEK
Ke3/leceTiH KyOBUIBIC eMeC, OMTKEHI OKYIIbUIAp allblHFaH aKmapaTThl PEUTHUHIKE KENTipiMl, OHBI
OipTyTac KypbUIBIMIApFa YHBIMIACTBIPHII, JKaFIaiIapIsl Talaall, TUIOTe3allap KYPBIN, MOCeleH]
HICTIYIiH JKOJJIapblH OWUJIACTBIPYBI KepeK. O31H-031 KOpPCETy TaKBIPBINITHI *KAKChl TYCIHYre FaHa
e€MeC, COHBIMEH KaTap OKBITYIbIH CYOBEKTHBTI IPOIECTEPi, METATAaHBIMJBIK JAFAbBUIAp TYypasIbl
aknapat Oepyre MyMKiHJiK 6epeni. CxeMa 1-Te Ha3ap aygapabik.

Cxema 1

JKOCTIAPJI
AY

PE®JIEKCUA

MOHUTOP
&= T

Cxema 1. Peduiekcust KypblIbIMBbI

Xocnapnay ke3eHiHJIe OKYILIbUIAp MYFaTIMHIH alIblHA KOWFaH OKY MakcaThl Typajbl OWiaiibl, e3
YKYMBICBIHBIH HETI3I1 KaJaMJIapblH aHBIKTa b, OKYy MOCEJECIH LIeNTy TICULAEpI MEH KOJIAaHAThIH OKY
CTpaTerusuiapbiH KapacTbipa isl. O YIIiH OKYyIIbUIapFa ©3/1epiHeH cypayFa KeHec Oepiies:
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"Menen ne cypaiiovi? »
"Men kanoaii oKy cmpame2usiiapbli KOJOAHAMBIH? »
"Men 6ypulH KoI0aHEAH JcaHe Natioanbl OOLYbl MYMKIH OKY cmpame2usniapvl oap ma?»
MOHHUTOPHHT Ke3eHIHIEe OKYIIbIIap >KYMBIC >KOCHAPBIH JKY3€re achIpajbl, OKy MakcaThlHA
JKETYyJIeT1 KETICTIKTepiH OaKpUIalIbl JKOHE Ka)KeT OOJIFaH >KaFjgaia KYMBIC ICTEMEHTIH OKY
cTpaTerusuiapblHaH 0ac TapTy apKbUIbl €3 KbI3MeTiHe e3repictep eHrizeni. OChl Ke3e OKyLIbLIap
©3/IepiHEH Ccypail ajajibl:
Men Konoanamein oKy Cmpamezusicol scymulc icmeii me? »
"Men 6acka napceHi colHan Kepyim Kepek ne? »
Baranay Ke3eHiHIE OKYIIBUIAp OKY MakcaTTapblHAa KOJI JKETKI3TEHIEpPiH, TaHJAaFraH OKYy
CTpaTerusuIapblHbIH KAHINANBIKTHI MMaianbl OOJIFaHbIH, OKY MaKCaThIHA )KETyre He KOMEKTECKEHIH
KOHE He KeJiepri OONFaHbIH aHBIKTaAbI. O YIIiH OKYIIBIIAp ©3/1epiHe CYpaK KOSIbL:

"MeH KaHuanblkmol HcaKCol HCYMbLC HCACAOLIM? )

"He oypuic 601maovwl?»

"Keneci oconvl men backawia He icmetl aiamviH?»

An He dcakcol emmi? »

"Men byn cmpamezusanvl Kanoail 6acka macesnenep yulii KoJi0aHa aiamvin? »

Penexcust MeTakOTHUTHBTI pETTEYHiH HEMece JKocmapiiay-Oakpliay-Oarajmay IpOLECiHIH
Heri3ri Herisi 6obin Tabbuiagsl. COHABIKTAaH, OCHI MpOIecC 0apbIChIHAA OKYIIBUIAPAbI pe(IeKCUBTI
CypakTap apKbUIbI ©31He-031 Tayay *acaii anaapl. Temenaeri kecte 1-re Hazap aynapaibik.

Kecme 1
Crpaterus Cumnarrama [Mafinanany Oprtata acep
MeJmiepi

¥YitbiMaacteipy skoHe | OKBITYyIbl JKakcapTy MakcaTblHIa | Jcce jka3zdac OypbIH yKocmap Kypbl- 0,85
KalTa Kypy OKY MaTepHaJIblH KaiiTa TONTACThIPY | HBI3
HorexxeHiH  opbIH- | O3iHI3 YIIiH aHBIKTAy: TaObIcKa xery | TamcelpmMa — asKTajranra  JeHiH 0,70
JIaJTybIH KapacThIpy YIIiH BIHTAJIAHJBIPY HEMECEe COTCI3- | OMBIH-CAyBIKThI KEHIHTe KaJIbIPy

JUKTIH OOJABIpMAay YIIiH TaJlal KO
O3iH-031 OKBITY TanceipMaHBI OpPBIHIAY YIIIH KaKeTTi | TanchlpMaHBIH IIEIy Ke3CHIEpiH 0,62

KaJaMIap/pl aiTy AHBIKTAY
O3 opekeTTepiH Oara- | ©3 KYMBICHIH Oaranmay VIIH CTaH- | MyFamiMre TarceipMac OYpHIH JKY- 0,62
nay JapTTapAbl Oenrijey »XoHe TMaiifa- | MBICTHI TEKCEPiHi3

JaHy
Pedepar xazy Oky MiHAeTTepiH memyre KatblcTel | CabakTa xa30a xKyprizy 0,59

aK[apaTThl XKazy
Kaiitamay xoHe ecre | OmicTepAiH KeMeri apKpuUIbl Tikeded | Ecre cakray ymiiH TamceipManapabl 0,57
caKkTay MaTepualljibl Urepy KoHE eCTe CakTay | JlonTepre a3y
Makcar ko, xoc- | OKy MakcaTTapblH KO, ic-opekeT- | OKy OapbIChIH/Ia OPBIHIATYBI KEPEeK 0,49
napiay TEpAIH PETTUNNiH, KOJ JKeTKI3y | TanchlpMajap/bIH Ti3iMiH )KacaHbI3

VakKbITBIH JKOHE OChl MakKcaTTapra

0aiaHpICTBl KOPBITHIHIBI iC-IIIApa-

JIap/ibl )Kocmapiay
O3  ic-opekerTepiH | ©3  KYMBICBIHBIH  OpBIHAATYBIH | OKy HOTHXENEepiH jkazy 0,45
OaxpuIay OaxpuTay SKOHE OHBIH HOTIDKENEPiH

KaJaranay
Tanceipmanapabt Tancsipmanapabl Tanuay xoHe | DakTiepi ecrte cakTayAblH MHe- 0,45
OpBIH/IAY CTpaTeTHs- | OKBITYIBIH HAKTHI, €H COTTI 9AICTEPiH | MOHHMKAJBIK epekeliepiH  oian
Japel TaHjay TaOBIHBI3
TIcuxukansIK OkyFa BIKHDAT €TETIH TNCHXHUKANBIK | OKy#arbl COTCI3HIKTIH callqapbiH 0,44
YCBIHBIC OeliHenepi Kypy HeMece ecKke Tycipy | oiima enecreTy
VYakpITTHI Oackapy VYakpITTHl Oaranay Yii TaIChIPMachIH OpBIHAAY 0,44

YaKBITBIH KAMTH OTBIPA, KYHICIIKTI
cabak KecTeCiH )KacaHbI3

Kecre 1. MeTakOrHUTHBTI cTpaTerusiiap skoHe onapasiH TriMainiri (J1.JIeiiBepuniy 3epTreyi OoHbIHIIA)
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Pednekcusra apHanraH cypakrap
1. Ci3miH CTYACHTTEpiHI3re OKY MOHIH COTTI YilpeHy YIIiH KaHAall METaKOTHMTHBTI CTpaTe-
rUsjiap Kaxer?

2. Ci3giH OKYyMIBUIAPBIHBI3 OKY IOHIH COTTI YHpEHy YLIIH KaHAall METaKOTHUTHBTI CTparte-
THUSIIapbl KOJAaHaIbl?

3. CrymeHTTepre Ci3[iH OKYy IOHIHI3AI COTTI OKBIN IIBIFyFa TaFbl KaHJAll METaKOTHUTHBTI
CTpaTerusuiap/ bl YChIHAP eaiHi3?

KopbIThbIHABI. F'hUTBIMU IICHXOJIOTUSUTBIK 9ICOMETTEPre IOy apKbUIbl METaTaHy aJITOPUTMIHIH Kol
(YHKIMSITBI eKeHIH Kepyre Oonanpl. MeraraHyabl OKBITY — OYJI OKYy TpOIECiHE jkaHa OeJICeH-IIUTIKTI
KOCyJaH Tepl KypAeni MIHAET MKOHE KETICTIKKE >KETy YIIIH METaTaHbIMIBIK JaFAbUlap/bl HAKTHI OKY
TpOLIECiHE KOCY KaxeT. MeTaraHy alropuTMIiH 3epTTey Ke3iH/Ie KUBIHIBIKTAP TYBIHAANIBI TAHBIM MEH
METaTaHyblH aWbIPMAIBUIBIFBI, METATAHBIMJIBIK JaFIAbUIAPIBIH OOJMYBIH O 6Iiey MYMKIHJIITI,
METaTaHBIMJIBIK JaFIbUIAPIBI YUPETY MyMKIHAIT (3KOHE oJlap OKY Ma3MYHBIHA OaiIaHBICTBI Ma). YKabl,
OCBI KUBIHJIBIKTAP/IbI TEK OCBI TAKBIPBITT OOWBIHIIIA KOCBIMIIIA 3ePTTEYIIEP HKEHE alajIbl.

Koptemapuiaii keie, Merarany — Oy ©3iHiH OWJIaybl Typalibl OilJlay HEMece ©31H-031 KopceTy,
OHBIH KOMETIMEH aJaM 31 Typajbl OUTIMJi, TalchlpMa MEH CTpaTerusuiapibl KOJJAaHa OTBIPHIIL,
TOXipubere, cesimjaepre, SMoUMsIIApFa Ha3ap ayaapa OTBHIPHIN, ©3iHIH TAaHBIMIBIK 1C-OpEKETiH
METaKOTHUTHUBTI PETTEY/l >Ky3ere achlpajibl, SSFHU.TAHBIMJIBIK 1C-OPEKETTl *KOcCMapliaifibl, TaHBIM
MaKCaTbhIHA XKETYJET1 KETICTIKTEep1H OaKbUIal bl XKoHE HOTHUKEH1 Oaranaibl.

llatioananzan a0ebuemmep mizimi:

1. Hoegetiwmuii ¢punocoghckuii cnosapso. 3-e u3zo., ucnpasn. — Mu.: Knuocnwiii [Jom. 2003.— 1280
¢. — (Mup suyuxnoneouii).

2. Flavell J.H., Miller P.H., Miller S.A. Cognitive Development. New Jersey, 2001;

3. Hacker D.J., Metacognition: Definitions and empirical foundations. In D.J. Hacker,
J. Dunlosky, and A. C. Graesser (eds.), Metacognition in Educational Theory and Practice, chapter
1. Hillsdale, NJ: Lawrence Erlbaum Associates, 1998.

4. Kaum U. Kpumuxa uucmoeo pazyma. — M.: Moicis, 1994.

5. Benuuxoeckuii b.M. Koenumusenas nayka: Ocnogwl ncuxono2uu noswauus, 8 2 momax. — T.
2.— M. : Cmoicn: H30amenvckuil yenmp «Akademusy, 2006. — 432 c.

6. Wellman H. The origins of metacognition. In D.L. Forrest-Pressley, G.E.MacKinnon, and
T.G.Waller (eds.), Metacognition, Cognition, and Human Performance, volume 1 — Theoretical
Perspectives, chapter 1, pp. 1-31. Academic Press, Inc., 1985.

7. Kyuypun B.B. Memanosuanue 6 ooyuenuu. Pabouas mempaows yuumens.—CI16.: TAOY JII1O
«JIOUPO», 2022. — 39 c.
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«XABAPIIbI» XYPHAJIBIHBIH,
«KOIITUIAI bUIIM BEPY JXOHE HIETEJI TUIAEPI ®UJIOJIOI' MACHI»
CEPMACBIHIAA BACBUIATBIH MAKAJIAJIAPABI BE3EHAIPUIYIE

KOWBLIIATBIH TAJIAIITAP:

I. Ka:xxerTi maTepuasiaap.

1.1. ITapakrapaslH TOMEHI1 OpTa aFbl KapbIHAAIIIEH HOMIpJIEHIeH Makaja KeulipMeci MeH
OHBIH AJIEKTPOH/IBIK HYCKACHI.

1.2. Agnarna 200 ce3nen xoHe Tyhin cesnep 10-12 cesmen Typaipl *koHE ojlap Ka3ak, OpbIC
YKOHE aFbUIIIBIH TIIACPiHIE OOJIYBI THIC.

1.3. MaxkananplH Ma3MYHBI: a) Kipicme Oemim; 9) tamaay; 0) Toxipube (erep Oosca); B)
KOPBITBIH]IBI;

r) omebueTTep Ti3iMi KoHE TYHiH ce3 (eKi Tie: erep ae Makaja Ka3ak TUliHeH 0oJjica, TYHiH ce3
(15 ce3) — opsIciia )oHe aFbUIIIBIHING, a1 erep A¢ OpbIC TUTIHAE 0oJica, TyHiH co3 (15 ce3) Ka3akiina
YKOHE aFbUIIIBIHIIA OOTYHI THIC XKOHE T.0.) KepeK.

1.4. ABtop (aBTOpiap) kailblHAAa OCEPUICTIH MOJIIMETTEP: aThI-)KOHI TOJIBIK, YXYMBIC OPHBI
(YKBIM aThl, JKOFApbl OKY OPHBIHBIH TOJIBIK aThl KOHE KBICKAPTBUIFAH aThl), aTKapaThiH KBI3METI,
FBUIBIMH JIOPEXKECI MCH aTaFbl, )KYMBIC JKOHE Yi Teie()OHBI, SJIEKTPOH/IbI ITOIITACHI.

I1. Makasianbl Oe3eHipy epexeci.

2.1. Makaia motini Tepinyi: Word cranmapttel popmar A4, Times New Roman, kerip Nel4,
Oip MHTEpBAJI APKBIIbI, MAPAKTHIH JKOFAPFBI )KOHE TOMEHT1 00c epictepi — 2,5 cM; OH *)akrarbl — 1,5
CM; COJI )KaKTarbl — 3 cM OO0JTyBI KepeK.

2.2. ©0K — con xaK >xoraprbl OypbIiTa 6ac apintepMen (kerapb Nel3).

2.3. ABTOpabIH (aBTOpIApbIH) aThI-)KOHI — JKapThUIall KapaHThUIFaH Killll opiTepMEH OpTajaa
YKOHE Kellecl )KOJIFa )KYMBIC 1ICTeHTIH Y’KbIM MEH Kajla, MeMJIEKeT aThl (Kerab Nel3).

2.4. Makana atbl — 0ip Ooc *oJjJaH KeWiH >kapTbulail KapalTbUIFaH Oac opinTepMeH (Kerjib
Nel3).

2.5. Annatna xoHe TyiiiH ce3nep — Makaia »ka3bulraH Tuiae (keriab Nel2).

2.6. Makana moTiHi — 6ip 60c¢ komaaH keifiH (keryb Nel4).

2.7. Onebuertep Tizimi (kersb Nel3).

2.8. OnebuerTepre cinTeMenep KBaApaTThIK Xkakmiana oepineni, moicanwt, [1], [2, 315 6.], [4-7].

II1. Makanajaapasl :kapusijiay Tijlaepi — Ka3ak, opbIC, arbUILIBIH, KbITal Tiaaepi xkoHe T.0.

Penakuusara TyckeH Makajajiapra caja OoWbIHIIAa MamMaHAapAblH Hikipiepi Oepineni. Ilikip
HETI31HJIe pelaKlus alKachl aBTOPFa MaKajaHbl TOJBIKTBIpYFa (TY3€Tyre) YCHIHBIC Kacaybl, HE
MYJJIeM KalTapbll Oepyl MyMKIH. Op aBTOp ©3 MaKaJlachlHBIH Ma3MyHbIHA, T'PaMMAaTHKAJBIK,
CTUJIMCTUKAJIBIK XKOHE Opo-TpadHsUIBIK KiOepiIreH KaTenepiHe xKayarnThbl.

Meken-:xaiibl: Anmatel Kamacel, JKamObu1 kemieci, 25, AGaii ateiHmarel Kaz¥ITVY, sxymbic
tenedonbl: 8(727) 2 91-40-87, >n. momra: saule.yessenaman@mail.ru

Penaxknus aakacel

108




Abaii amvinoazer Kaz¥ITV-niy Xabapwwicel, «Kenminoi 6inim bepy scane wemen minoepi gunonocuscoly cepuscol, Ned(44), 2023 .

TPEBOBAHMUA

K O®OPMJIEHUIO CTATEN B XYPHAJIE «XABAPIIBI/BECTHUK,
cepus: [IOJIMA3BIYHOE OBPA3OBAHUE U MHOCTPAHHASA ®UJIOJIOIUA

I. Heo0xonmmblie MaTepuasbl.

1.1. CraThsi B pacre4aTaHHOM WU 3JIEKTPOHHOM BapUaHTE: HyMepalus CTpPaHUI] BHHU3Y IO
LEHTPY.

1.2. Aunoramus (200 cioB) u kimouessie croBa (10-12 ¢10B) Ha Tpex s3bIKax (Ha Ka3axCKOM,
PYCCKOM U aHTJIUACKOM).

1.3. ConmepxaHue cTaTbu: a) BBEACHHE, 0) aHAIM3, B) IpaKTHYECKas 4acTh (€CIM €CTh), T)
3aKJII0YEHUE, [1) CIHUCOK JINTEPATyphl, €) pe3toMe U3 15 CJOB: eclii CTaThd Ha Ka3aXCKOM SI3bIKE —
pe3loMe Ha PYCCKOM W AaHIJIMMCKOM SI3bIKaX, €CJIM Ha PYCCKOM S3bIKE — Ha Ka3axCKOM U
AHTJIMHACKOM.

1.4. Cegenust 06 aBTope (coaBTope): PO momHOCTHIO, MECTO pabOThI (Ha3BaHHE OPraHuU-
3alli¥, By3a MOJHOE ¥ COKpAIEHHOE Ha3BaHUE), JTOJDKHOCTh, YUEHAs CTEIIEHb, 3BAaHHE, KOHTAKTHBIN
tenedon, e-mail.

I1. Odopmienne craTbu.

2.1. Habop Tekcra crathu: Word crangaptHoro gopmarta A4, Times New Roman, kernbs Nel4,
yepe3 |1 uHTEpBall, MoJis: BepxHee, HIKHee — 2,5 cM, mpaBoe — 1,5 cm, 1eBoe — 3 cMm.

2.2. YJIK — B 1eBOM BEpXHEM YTIIy IPOMUCHBIME OykBamu (Kerib Nel3).

2.3. ®amunus, MTHALKAIIBI aBTOpa (COaBTOPA) — MO HEHTPY MOTYKUPHBIM CTPOUHBIM IPUDTOM,
(xersb Nel3), cnemyromiasi CTpoka — MECTO pabOThI, TOPO/I, CTpaHa.

2.4. Ha3BaHue CTaTby — Yepe3 MHTEPBAJ IOJIY>KUPHBIM ITPONUCHBIM HIpupTOM (Kerib Nel3).

2.5. AHHOTaIMs ¥ KJIIOYEBBIE CIIOBA — Ha S3bIKe opuruHaia (keriap Nel2).

2.6. Texct cTatbu — yepe3 uHTEpBai (keryb Nel4).

2.7. Cimcok mutepatypsl (kerib Nel3).

2.8. CcbUIKM B TEKCTE Ha JIMTEpaTypy JAlTcs B KBaJpaTHBIX CKoOkax, mampumep, [1], [2, c.
315], [4-7].

II1. AA3bIK U31aHKUs CTATBHM — Ka3aXCKHUM, pYCCKUI, aHTJIMACKUI, KUTAaUCKUU U 1.

[TocTynuBmIvEe B peAAKLIUIO CTAThU PELIEH3UPYIOTCS BEAYIIMMU CIIEHUATMCTAMU U YYEHBIMH 110
orpacisiM 3HaHUW. CTaThs, Ha OCHOBAaHWUU PEIAKTUPOBAHUS, MOKET OBITh BO3BpallleHA JII €€
KOppeKTUpoBaHusl U a0paboTku. CTaThbM, HE COOTBETCTBYIOIIME TPEOOBAHUSAM, BO3BPAIIAIOTCS.
Kaxnprit aBTOp HEceT OTBET-CTBEHHOCTh 3a COJIEp’KaHHME, TPAMMAaTHYE€CKHEe, CTHIMCTHYECKUE U
opdorpadudeckue OmMOKH.

Anpec: r. Anvartsl, yi. XKamObuta, 25, KasHITY um. A0ast, kontaktHbli Tenedon: 8(727) 2 91-
40-87, anekTpoHHBIH ajapec: saule.yessenaman@mail.ru

PemaknumoHHbIil coBeT
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REQUIREMENTS

TO THE ARTICLES IN THE JOURNAL "KHABARSHY/VESTNIK"
SERIES: MULTILINGUAL EDUCATION AND FOREIGN LANGUAGES

I. Required materials.

1.1. An article in the printed and electronic version: page numbers at the bottom center.

1.2. Abstract (200 words) and key words (10-12 words) in the original language.

1.3. Article content: a) introduction b) analysis c) the practical part (if there isone), d)
conclusion, e) references, e) summary/resume consists of 15 words (article in the Kazakh language:
a summary in Russian and English languages, in Russian: in Kazakh and English).

1.4. About the author (co-author): full name, work place (name of organization, full and
abbreviated name of the university), position, academic degree and title, telephone number, e-mail.

I1. Designing articles.

2.1. Typesetting articles: Word standard A4, Times New Roman, type size 14, 1 interval,
margins: top, bottom — 2.5 cm, right — 1,5 cm, left — 3 cm.

2.2. UDC — at the top left corner in capital letters (type size 13).

2.3. Author’s name and initials (co-author) — centered in bold lower case letters (type size 13),
the following line — work place, city, country.

2.4. Title of the article — in the interval in bold uppercase letters (type size 13).

2.5. Abstract and keywords — in the original language (type size 12).

2.6. Text of the article — a line after, (type size 14).

2.7. References (type size 13).

2.8. References cited in the text are given in square brackets, for example [1], [2, p. 315], [4-7].

I11. Publishing language of articles — Kazakh, Russian, English, Chinese, etc.

Submitted articles are reviewed by leading experts and scholars on the definite spheres. The
article based on the editing can be returned to its correction and refinement. Articles that do not
meet the requirement will be returned. The author of an article is responsible for the content,
grammatical, stylistic and orthographic errors.

Address: 25 Jambyl Str., Abai KazNPU, Almaty, Tel: 8 (727) 2 91-40-87, e-mail:
saule.yessenaman@mail.ru

Editorial Board
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