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HIETEJI TUIIHAE BUVIIM BEPY
NMHOA3BIYHOE OBPA3OBAHUWE
FOREIGN LANGUAGE
ey

MPHTH 14.35.09

Badanbekkbisbl 3., 'Kemenbekosa 3.A.,’Ecenaman C.E., *Jleemsapesa K.C.*

K.¢p.H.,00yeHm Akademus 2pasicdanckoii Asuayuu’, k.¢b.H., accoyuposanHbiil npogpeccop,’ mazucmpbi
ned.Hayk, cmapuiue npenodasamenu’ * KasHITY umenu A6as

IDPOEKTUBHOCTD NUCIIOJIB30OBAHUSA NCKYCCTBEHHOI'O UHTEJUVIEKTA ITPA
PA3PABOTKE YUYEBHUKOB JI1 CTYJAEHTOB HEJIMHI'BUCTUYECKHNX BY30B

AHHOMayus
Hayunast cratest uccienyeT 3(deKTUBHOCTE TPUMEHEHUs] WCKyccTBeHHoro uHTe/ekta (MUW) ans
COCTaB/IeHUsA Y4eOHMKOB MO WHOCTPAHHOMY SI3bIKY B HEJMHTBUCTHUECKOM By3e. Mcrmonb3oBanue VU B
COCTaBJIeHWH y4eOHBIX MaTepHasIoB MPeJOCTaB/IseT HOBbIe BO3MOYKHOCTH [i/ist CO3/[aHUs aZlalTUPOBAHHBIX U
TepCOHAMM3UPOBAaHHbIX YUeOHBIX MPOrpaMM, Crioco0cTBYs 6osiee 3¢ heKTUBHOMY 00YUYeHHUIO U TIOTPYXKEeHHUIO
CTYZIECHTOB B W3yYaeMblid s3bIK. B JaHHOW cTaThe OOCYXKJAIOTCS TIPEUMYINeCTBa, TPOOIeMbl U
MOTeHIMabHbIe pellleHWs B UCIOAb30BaHUM WU mpu  CO3JaHUM  yueOHWUKOB /[JIT CTYZEHTOB I10

WHOCTPAHHOMY SI3BIKY U UCCTeAyeTCs er0 3 (HeKTUBHOCTS.
KiawueBble c/I0Ba: WHOCTPAHHBIM — sI3bIK, yueOHBIA MaTepuwana, WCKYCCTBEHHBIM WHTEJIEKT,

WCIT0J/Ib30BaHNE UCKYCCTBEHHOTO UHTeJIeKTa, 3¢ dekTrnBHOCTL MU B pa3paboTke yueOHUKOB

Badanbekkbisbl 3., 'Kemenbekosa 3.A., *Ecenaman C.E., *Jleemspesa K.C.".
punonozus ebLbIMOApBIHBIY KaHOUOAMbL, doyeHm, A3amammbiK asuayus akademuscbl ', ¢.2.K.,
KaybIMOacmblpbLizaH npocpeccop, ° nedazo2uka ebbIMOapbIHbIK Maz2ucmpaepi, aza okbimywbiiap® 4 Abaii
ambiHOazbl Kas¥I1y

TI/IIK EMEC KOO CTYJEHTTEPIHE APHAJIFAH OKYJIBIKTAP/IbI O3IPJIEY/IE Al
KOJIJJAHY IbIH TUIM/IIIT'T

AHOamna
PeubiMu Makana TifLiK eMeC yHUBepCUTeTTe LeTe/l Tl OKYJIBIKTAapblH KYPacTbIPy VIIiH >KacaH[bl
unTenekTTi (KU) maiifgananyaply, THIMZIITICIH KapacTeipabl. JKacaHpl MHTe/UIEKTI OKy MaTepHuaifapbiH
KYpacThIpy/ia MaiifiasiaHy TUIMJipeK OKBITyFa >KoHe CTY[eHTTep/li YUDeHeTIiH Ti/lire eHri3yre bIKIana eTeTiH
OeliiMe/ITeH JKoHE CTYZIEHTKe OarbITTa/IFaH >XKeKe OKY TaXKipubeciH KYPY/bIH >KaHa MYMKiHZIKTepiH Gepei.
Byn wmakanaga cCTyjeHTTepre apHajfaH LueTe/l TiuliHAe OKyJblKTap kacayza KW KonjaHyzAblH
apTBIKIIBUIBIKTAPbl, KWBIHABIKTAPbl JK9HE bIKTUMal LIelliMAepl Ta/IKpUIAHBIT OHBIH, TUIMZLIIr]

KapacTbIpbLIaJpbl.
KinT ce3gep: weren Timi, OKy Marepuasbl, »KacaHAbl WHTEJUIEKT, >KacaHJbl WHTE/UIEKTi KO/JaHy,

’KacaHZbl MHTEJJIEKT] OKYJIbIK JKa3yZa KOJ14aHy AbIH TAIM/LIIr]
Badanbe J 2 3 4
kkyzy Z., 'Kemelbekova Z.A., “Yessenaman S.Y., “Degtyareva X.S.
Candidate of Philological Sciences, Associate Professor Academy of Civil Aviation', Candidate of
Philological Sciences, Associate Professor, > Masters of Pedagogical Sciences, Senior Lecturers’* KazNPU
named after Abai

THE EFFECTIVENESS OF USING AI IN COMPILING TEXTBOOKS FOR STUDENTS OF
NON-LINGUISTIC UNIVERSITIES

Abstract
The scientific article explores the effectiveness of using artificial intelligence (AI) for creating textbooks
for foreign language education in a non-linguistic university. The use of Al in creating educational materials
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provides new opportunities for developing adapted and personalized curricula, promoting more effective
learning and immersion in the target language. This article discusses the advantages, challenges, and
potential solutions in using AI for creating textbooks for foreign language students, and explores its
effectiveness.

Keywords: foreign language, study material, artificial intelligence, use of artificial intelligence,
effectiveness of Al in textbook development

Beeaenue. B coBpeMeHHOM Mupe, I7ie WHGOPMAI[UOHHBIE TEXHOJIOTHH CTAHOBSATCS BCe 00siee BaKHBIM
KOMIIOHeHTOM 00pa30oBaHMs, HCIIO/b30BaHWE WCKyCCTBeHHOro wuHTe/mnekTa (M) mnpu  pa3paboTke
yueOHUKOB [IJIsi CTY/IeHTOB HEeJMHIBUCTHUeCKUX BY30B mpuobperaeT Bce OOJBINYI0 aKTyaabHOCTb. VI
Tipe/icTaB/sieT cOO0M COBOKYITHOCTH TEXHOJIOTUN U a/ITOPUTMOB, TTO3BOJISIOIINX KOMITBIOTEPHBIM CHCTEMaM
BBITIOJTHATH 33/]auH, TPeOYIOI/e ueJ0Beueckoro MHTEJIEKTa.

Pa3paboTka yueOHUKOB [jisi CTy[€HTOB, M3yyaloOl[uX TpPeJAMEeThl He CBs3aHHBbIE C SI3BIKOM, 0COOEHHO
TpeOyeT BHUMaHHs K KaueCTBY U JIOCTYITHOCTH oOpa3oBare/ibHOTO Marepuana. Vicrmonbs3oBanue VU B 3TOM
KOHTEKCTe MO)KeT 3HauuTelbHO TIOBBICUTL 3(deKTUBHOCTL 00yYeHUs, YAyULIUTb JOCTYITHOCTb W
a/IanITUPOBAaTh YUeOHBIA MaTepua K UHAUBUAYaTbHBIM MTOTPeOHOCTSIM CTYIEHTOB.

OfHUM W3 OCHOBHBIX TPEUMYIIECTB WCTonb3oBaHus VI mipu pa3paboTke yueOHUKOB SIB/ISIETCS
BO3MOJKHOCTb CO3/]aHWsI MHTEPAaKTUBHOM obOpa3oBaTenibHOM cpenpl. biarogaps M, yueOHUKMA CTaHOBATCS
Oosiee MHTEPAKTUBHBIMU W [TUHAMUYHBIMH, UTO CTIOCOOCTBYeT 3arlOMHHaHWI0 MaTepuana. Cucremsl ¢ N
MOTYT OpPeJ/I0OXKUTh CTYJEeHTaM MepCOHATU3UPOBaHHbIE YIIPAaXKHEHUS U 3a/laHusl, aHAIU3UPOBATh UX YCIeXU
Y TIO/CTpauBaTh YPOBEHb CJIO)KHOCTH MaTepuasa B 3aBUCMMOCTA OT WHAWBUAYaIbHBIX 0COOEHHOCTeH
KaX/0r0 CTyJeHTa. DJTO TM03BojsieT obecrieunth Hanbosiee 3G (heKTUBHOE WCIOIb30BaHHE BpPEMEHU W
PeCcypCoB CTY/IEHTa, a TaKXKe TIOZ/[ePXKUBATh er0 MOTHBALIMIO K 00YUYeHHFO.

Kpome Toro, M1 Mo>KeT WCMO/B30BaThCS M1 MPOBEPKH 3aJaHMH M [JOMALIHUX paboT CTYyJeHTOB.
ABTOMaTH3MpOBaHHBIE CUCTEMBI MOTYT OBICTPO W TOUHO OLIEHWUTh MPAaBUILHOCTE BBITIO/THEHHS 3a[JaHusl, UTO
MO3BOJISIET CTYZIEHTaM TMOJy4YaTh 0OpaTHYIO CBSI3b MO pe3y/bTaTaM yueOHBIX 3a7iay. Takasi oOpaTHasi CBSI3b
CrocoOCTBYeT TOBBIIIEHUI0 MOTHBAL[MA U CAMOCO3HAHHUS CTY/IeHTOB, a TaKXKe T03BOJIsIeT TPero/jaBaTesisiv
Oosee 3¢hhekTUBHO OpraHU30BLIBATH TipoLiecc oOyueHus.Bmecte ¢ TeM, ucrnonbs3oBanue MU nipu pa3paboTke
yueOHUKOB CO3/laeT BO3MOXKHOCTh Pa3BUTUS HOBBIX (hopMaTOB 00pa30oBaTeNbHBIX MaTepHasioB, TaKUX KaK
BUpTYyasnbHas W JOMOJHEHHAs peaJbHOCTb. JTHU TEeXHOJIOTWH MO3BOJIAIOT CTYZEHTaM B3auMO/elCTBOBaTh C
yuebHbIM MaTepuaioM B 6ojiee HaT/ISIAHOW U SMOIMOHAILHO HACKIIeHHOM (opMe, uTo criocobeTByeT Gosiee
rybokomy U 3¢ (heKTUBHOMY YCBOEHUIO 3HAaHUM.

Takum 00pa3oM, WCIOIb30BaHWE WMCKYCCTBEHHOTO WHTe/UIeKTa TpU  pa3paboTKe Y4eOHUKOB [iist
CTY[EHTOB HeJMHIBUCTHYECKMX BY30B MMeeT 3HauuTe/bHBIM INMOTEHLMaa [Jis IOBBIIEHWS KadyecTBa M
3¢ peKTUBHOCTH 00pa3oBaHus. DTO MO3BOJISIET CO3/laBaTh OOlee WHTEPAKTHBHBIE 00pa3oBaTe/bHbIE CPEeIbI,
TpeJJiarath TepCOHATM3MPOBAHHBIA y4eOHbIM Marepuan U obecreundBaTbh CHCTEMATHUeCKyk0 0OOpaTHyHO
CBAA3b [/ CTY[\€HTOB.

C yBe/MueHreM WHTEPHAI[UOHATU3AIMNA ¥ MOOUTBHOCTH CTY/IEHTOB HES3bIKOBbLIE BY3bI CTAIKMBAIOTCS C
HeoOX0MMOCTEI0 00ecreurBaTh BBICOKOKauecTBeHHOe W 3 dekTuBHOe 00yueHWe MHOCTPAHHBIM SI3bIKAM.
Hcnonb3oBanre VU B cocTaB/ieHUH yueOHUKOB MOKeT ObITh OJHUM U3 CTIOCOOOB pelleHust 3TO MpobeMbl.

[MTpernofiaBaTeiIMA MHOCTPAHHOTO f3bIKa B AKazieMuu ['pakiaHCKOW ABUAIMM HEOOXOZMMO BHECTH
3HaUWTe/TbHBIE YCUMHS /i OOHOB/IEHUS TPAAWI[UOHHBIX YueOHBIX MaTepUasoB U CO3/jaHusl yueOHUKOB, W3-
3a CJIOXKHOCTU yueOHOM MporpamMMBI 10 aHT/IMACKOMY SI3BIKY /15 CITeL[UaTbHbBIX LieJlei.

MeTtopas! ncciefoBaHus. /115 npoBeJeHUs ONpoca Cpefid CTyieHTOB AKaaeMuu ['parkgaHCKON ABHUaLUU
0 TIPEMMYIIIeCTBaX M HEZ0CTAaTKaX UCIO0J/Ib30BaHUsI UCKYCCTBEHHOTO MHTE/IIeKTa B 00y4eHUH W HallMCaHUU
yueOHUKOB MBI MCII0/Tb30Ba/Ii KOMOWHAL[MIO BOTIPOCHUKOB Y MHTEPBBIO. DTOT METO/ TI03BOJIMI COOpaTh Kak
KO/MYeCTBeHHbIe, TaK W KayeCTBEHHbIe [aHHLIe, NOTOJHSIOLIMe ApYr Apyra u obecreunBaroiiue Oosee
MO/THOEe Y KaUeCTBEHHOEe UCC/Ie[J0OBaHue.

71t “HTEpPBBIO OBLUTM UCTIOB30BaHbI CJ/IIYIOLHE BOTIPOCHL:

1. Kak 6bl Bbl oueHWIM 3()(eKTUBHOCTh MCII0/IB30BAHUSI WCKYCCTBEHHOTO WHTE/IEKTa B y4ueOHBIX
Marepuanax?

2. Kakue KOHKpeTHBIe TIPUMephl HCTIOIb30BaHUs UCKYCCTBEHHOTO WHTE/JIEKTa B YUeOHBIX MaTepHaiax
BBl MOJKeTe Ha3BaTh?

3. Kakue He1oCTaTKM HUCTO/Ib30BaHUsI MCKYCCTBEHHOTO MHTEJIIEKTa B y4eOHBIX MaTepraax Bbl BUAUTE?
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4. Kakoe MHeHHe y BaC CJIOKWIOCh O KauyecTBe y4eOHHMKOB U OHJIaliH pECypCOB, HCIIOJIb3YIOIINX
WCKYCCTBEHHBIA UHTENIEKT?

5. Kakve pekomeHzalMy Bbl MOKeTe [jaTh 10 Y/IyUllleHHI0 UCKYCCTBEHHOIO MHTeJ//IeKTa B 00yyeHUH U
WCII0/Tb30BaHUH YUeOHUKOB?

AHanu3 ¥ pe3y/IbTaThl HCC/IeJ0BaHUS.

KoauuecmeeHHblli aHaau3: Pe3ynbTaTbl ormpoca CpeAyd CTYZAEHTOB O BOCIPUATHH U 3((heKTHBHOCTH
yueOHHKOB, UCTIO/IB3YIOIINUX UCKYCCTBEHHBINA UHTEJIEKT, TI0Ka3ay c/ieyioliie JaHHbIe:

- 30% OrIpOIIeHHBIX CUNATAIOT, YTO UCIIOB30BaHHE NCKYCCTBEHHOTO WHTe/UIeKTa B yueOHHKAaX MOBBIMIAET
3¢ heKTUBHOCTb U3yUeHUs TIpeiMeTa.

- 25% OmpOoLIeHHBIX CUMTAIOT, YTO MPHUMeHeHHe MCKYCCTBEHHOTO WHTe/JIeKTa JesiaeT yueOHUKH Oosee
VMHTEPeCHBIMH Y TIOHSATHBIMH.

- 45% OTIpOLLIEHHBIX CUMTAIOT, UTO YUeOHUKU C UCTI0/Ib30BaHUEM HMCKYCCTBEHHOI'O MHTe/IeKTa [IOMOTaloT
0CBOUTH TipeiMeT OoJiee 3¢h(HeKTUBHO 110 CPAaBHEHUIO C TPAJAULIUOHHBIMHU yueOHUKaMHU.

KauecmeeHHbill aHanu3: VIHTePBBIO C TIpenofiaBaTeIssMU TIPUBEJIO K CAeYIOIUM PeKOMeHZALUsIM [Jist
yCOBepIIIeHCTBOBAHHS MCII0/Ib30BaHKMs NCKYCCTBEHHOTO MHTE/UIEKTa B HalIMCaHUH yueOHUKOB:

1. ViaTerpawust 6ombiero o6bemMa JaHHBIX U Pa3HOOOpa3HBIX NCTOYHUKOB [i71s1 O0siee TIOJTHOTO U TOYHOTO
TrpefocTaB/ieHyst HH(opMaLyy.

2. YnyuiieHWe aarOpUTMOB M MoJesield MCKyCCTBEHHOTO WHTeJUIeKTa [/l TIOBBIMIEHWS TOUHOCTU M
a/lalTUBHOCTH CUCTEM.

3. Co3gaHre BO3MOXKHOCTH [ijisi 0OpaTHOW CBSI3U M B3aUMOJEHCTBUSI MeXK/Yy CTYAE€HTaMH U CUCTeMaMHu
HCKYCCTBEHHOTO MHTEJIIEKTA, C 1Ie/bi0 00ecneunTs 6ojiee MepCcoHaIM3MPOBAaHHBIN U 3 GeKTUBHBIN TTPOIIeCC
o0yueHwusl.

Ipeanaraem npumep ucronb3oBanue VU mipu cocraBnenun yue6Hrka “English in the sphere of
professional communications” (for the 3rd year students of Civil Aviation Academy”). Educational

program: 6B071100 “Aviation security”. ChatSonic (https://writesonic.com/)
Create a test on the topic with 5 answers. Show the correct answer.

Dangerous goods are substances when transported are a risk to health, safety, property, or the
environment. Certain dangerous goods that pose risks even when not being transported are known as
hazardous materials. Dangerous goods are often indicated by diamond-shaped signage on the item, its
container, or the building where it is stored. The color of each diamond indicates its hazard, e.g., flammable
is indicated with red because fire and heat are generally of red color, and explosive is indicated with orange
because mixing red (flammable) with yellow (oxidizing agent) creates orange. The International Civil
Aviation Organization has developed rules for the carriage of dangerous goods by air for the transport of
hazardous materials, which are based on the UN model, but modified to take into account the unique aspects
of air transport. The requirements of individual airlines and governments are included by the International
Air Transport Association in the widely used IATA Dangerous Goods Regulations (DGR).

Test on the Topic: Dangerous Goods Regulations

1What are dangerous goods? A. Substances that pose a risk to health, safety, property, or the environment
when transported.

Correct Answer: A

2What are hazardous materials? A. Substances that pose risks even when not being transported.

Correct Answer: A
Emergency Response: -the order of intera...

Emergency Response: -the order of interaction between departments (bodies), whose participation is
provided for in the emergency plan; - The responsibility and role of each agency (body), depending on the
type of emergency; - the procedure for the use of forces and means in the course of eliminating the
consequences (prevention) of an emergency. Create a retention test with five three-choice questions with one
correct answer. Please indicate the correct answer separately. In modern conditions, access control systems
are not just a set of access devices, controllers, readers, etc., but a complex set of organizational and
technical measures, the access control process in is automated and practically does not require the
participation of operational personnel. Combining the functions of detention, detection, and response, it is
ACS that are “standing” on the path of advancing violators that have an important role to play in countering
terrorist threats. In fact, modern ACS is a single engineering and technical complex that simultaneously
solves the problems of passing personnel, visitors and vehicles.

Retention Test:
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1. What does an emergency plan outline? A) The responsibility and role of each agency B) The
procedure for using forces and means in emergencies C) The order of interaction between departments

Correct answer: C) The order of interaction between departments [1]

2. What is the role of access control systems in countering terrorist threats? A) Passing personnel,
visitors, and vehicles B) Combining the functions of detention, detection, and response C) Automating the
access control process

Correct answer: B) Combining the functions of detention, detection, and response

3.  Who is responsible for the type of emergency in an emergency plan? A) Operational personnel B)
Each agency C) Emergency Response Team

Correct answer: B) Each agency [1]

4. What does an access control system automate? A) Countering terrorist threats B) Combining the
functions of detection and response C) The access control process

Correct answer: C) The access control process

5.  What is the main function of modern access control systems? A) Solving the problems of passing
personnel, visitors, and vehicles B) Participating in the emergency plan C) Providing technical measures for
emergencies

Correct answer: A) Solving the problems of passing personnel, visitors, and vehicles

Emergency Response:

-the order of interaction between departments (bodies), whose participation is provided for in the
emergency plan;

- The responsibility and role of each agency (body), depending on the type of emergency;

- the procedure for the use of forces and means in the course of eliminating the consequences
(prevention) of an emergency.

In modern conditions, access control systems are not just a set of access devices, controllers, readers, etc.,
but a complex set of organizational and technical measures, the access control process is automated and
practically does not require the participation of operational personnel. Combining the functions of detention,
detection, and response, it is ACS that is “standing” on the path of advancing violaters that have an
important role to play in countering terrorist threats. In fact, modern ACS is a single engineering and
technical complex that simultaneously solves the problems of passing personnel, visitors, and vehicles.

Read the sentences and choose the correct words or phrases.

1 In modern conditions, access systems are not just a set of access devices, controllers, readers,
etc., but a complex set of organizational and technical measures.

A regulation B control

2 Combining the functions of __and response, it is ACS that is “standing” on the path of advancing
violators who have an important role to play in countering terrorist threats.

A detention B custody

3 ART is a single engineering and technical complex that simultaneously ____ the problem of passing
personnel, visitors, and vehicles.

A solves B allows

4 ACS is a single engineering and technical complex that_____ solves the problem of passing personnel,
visitors, and vehicles.

A further B simultaneously

5 It is ACS that is “standing” on the path of advancing____ that has an important role to play in countering
terrorist threats.

A perpetrator B violator

Based on the context provided, the correct words or phrases to complete the sentences are:
B. control
A. detention
A. solves
B. simultaneously
. A. perpetrator [1]

W3 npumMepa MOKHO YBH/IETh, UTO OTBETHI, KOTOpHIe Bbijasia ChatSonic coBrnaziaeT ¢ oTBeTaMy HarMcaHbl
aBTopamu 1- B 2-A  3-A 4-B 5-B.
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[Tpy HamucaHuM yueOHUWKA [Jis CTY/IEHTOB aBTOpPaM 00JierdaeT TP/, NPH COCTaBJIEHWUM TECTOB, HAHUTH
rpamMMaruieckie OInOKH.

Hy»HO MpaBUIBHO COCTAaBUTh WM CPOPMHPOBATh Balllk BOMIPOCHI, TIPUMEp AOMYIIeHHBIX OIIUO0K:

THE AIRPORT SECURITY SYSTEM STEM

The airport is simply a huge multi-element facility, the security of which is quite difficult to organize.
Despite the development of various tools and systems that ensure the safety of such facilities, it is still quite
difficult to clearly determine the risk potential of the airport. In a crisis aspect, airport security is the least
affected.

The purpose of the airport security system is to protect Civil Aviation from acts of unlawful
interference. It applies rules, practices, and procedures that take into account safety, regularity, and flight
efficiency.

Ensures the safety of passengers, crew, ground personnel, and the public as a whole in all cases related to
the protection of civil Aviation from acts of unlawful interference. Also ensures coordination of the activities
of relevant state bodies, strengthening aviation security measures costs, and raising the level of standards.
Modernizes procedures and exchanges information in order to detect and localize threats, ensuring safe and
efficient service for passengers and aircraft, storing and transporting baggage, cargo, mail, and airborne
stocks, and prompt response to any increased threat to the safety of civil aviation.

Find grammar mistakes in the text THE...

Find grammar mistakes in the text

THE AIRPORT SECURITY SYSTEM STEMS

The airport is simply a huge multi-element facility, the security of which is quite difficult to organize.
Despite the development of various tools and systems that ensure the safety of such facilities, it is still quite
difficult to clearly determine the risk potential of the airport. In a crisis aspect, airport security is the least
affected. The purpose of the airport security system is to protect Civil Aviation from acts of unlawful
interference. It applies rules, practices, and procedures that take into account safety, regularity, and flight
efficiency. Ensures the safety of passengers, crew, ground personnel, and the public as a whole in all cases
related to the protection of civil Aviation from acts of unlawful interference. Also ensures coordination of the
activities of relevant state bodies, strengthening aviation security measures costs, and raising the level of
standards. Modernizes procedures and exchanges information in order to detect and localize threats, ensuring
safe and efficient service for passengers and aircraft, storing and transporting baggage, cargo, mail, and
airborne stocks, and prompt response to any increased threat to the safety of civil aviation.

The text contains a few grammar mistakes. Here's the corrected version:

The airport security system stems from the need to protect civil aviation from unlawful interference.
Despite the development of various tools and systems to ensure the safety of such facilities, it is still quite
difficult to clearly determine the airport's risk potential. In a crisis, airport security is the least affected.

The purpose of the airport security system is to protect civil aviation from acts of unlawful interference. It
applies rules, practices, and procedures that take into account safety, regularity, and flight efficiency. It
ensures the safety of passengers, crew, ground personnel, and the public as a whole in all cases related to the
protection of civil aviation from acts of unlawful interference. It also ensures the coordination of the
activities of relevant state bodies, strengthens aviation security measures' costs, and raises the level of
standards. It modernizes procedures and exchanges information in order to detect and localize threats,
ensuring safe and efficient service for passengers and aircraft, storing and transporting baggage, cargo, mail,
and airborne stocks, and prompt response to any increased threat to the safety of civil aviation.

B mepBoM TeKCTe MpH COCTaB/IeHWH BOTMPOCA K Ha3BaHUIO TeKCTa /j00aB/eHO smiuHue coBa «STEMS»,
MO3TOMY OH YKa3bIBaeT Ha TPaMMaTHUeCcKHe OIUOKUA. A BO BTOPOM TEKCTe HalUCAHbI MPABUIBHBIM TEKCT, U
on rviiet The corrected text, uTo 0603HayYaeT TeKCT 6€3 rpaMMaTUUECKUX OIHUOOK.

Find grammar mistakes in the text .

THE AIRPORT SECURITY SYSTEM The airport is simply a huge multi-element facility, the security of
which is quite difficult to organize. Despite the development of various tools and systems that ensure the
safety of such facilities, it is still quite difficult to clearly determine the risk potential of the airport. In a crisis
aspect, airport security is the least affected. The purpose of the airport security system is to protect Civil
Aviation from acts of unlawful interference. It applies rules, practices, and procedures that take into account
safety, regularity, and flight efficiency. Ensures the safety of passengers, crew, ground personnel, and the
public as a whole in all cases related to the protection of civil Aviation from acts of unlawful interference.
Also ensures coordination of the activities of relevant state bodies, strengthening aviation security measures
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costs, and raising the level of standards. Modernizes procedures and exchanges information in order to detect
and localize threats, ensuring safe and efficient service for passengers and aircraft, storing and transporting
baggage, cargo, mail, and airborne stocks, and prompt response to any increased threat to the safety of civil
aviation.

The corrected text:

The airport is simply a large multi-element facility, the security of which is quite challenging to organize.
Despite the development of various tools and systems that ensure the safety of such facilities, it is still quite
difficult to clearly determine the risk potential of the airport. From a crisis perspective, airport security is the
least affected. The purpose of the airport security system is to protect civil aviation from acts of unlawful
interference. It applies rules, practices, and procedures that take into account safety, regularity, and flight
efficiency, ensuring the safety of passengers, crew, ground personnel, and the public as a whole in all cases
related to the protection of civil aviation from acts of unlawful interference. It also ensures the coordination
of the activities of relevant state bodies, the strengthening of aviation security measures, and the raising of
the level of standards. It modernizes procedures and exchanges information to detect and localize threats,
ensuring safe and efficient service for passengers and aircraft, storing and transporting baggage, cargo, mail,
and airborne stocks, and providing a prompt response to any increased threat to the safety of civil aviation.

Comment on the following questions in pairs. Discuss them with the whole group.

1 What role do you think the airport plays in the modern world?

2 What is the purpose of the airport security system?

3 Why is the airport an attractive facility for committing acts of unlawful interference?

The airport plays a crucial role in the modern world as a gateway for international travel, trade, and
tourism. It serves as a vital link connecting people and goods across the globe, facilitating economic growth
and cultural exchange.

The purpose of the airport security system is to ensure the safety and security of passengers, crew, and
airport staff. It aims to prevent acts of terrorism, hijackings, and other unlawful activities that could
jeopardize the safety of air travel.

The airport is an attractive facility for committing acts of unlawful interference due to the high volume of
people, the symbolic significance of air travel, and the potential impact on global attention. Criminals may
see the airport as a target for creating fear and disruption.

Co3pailiTe TecTMpOBaHWe Ha 3aKpervieHWe 3HaHWN C TISTH BOTIPOCOB C TPeMsi BapUaHTaMU OTBETOB C
OJJHUM TIPaBWJILHOM BapMaHTOM OTBeTa. [IpaBU/IbHBIN OTBET YKa)KUTe OTAebHO.

Create a test on the topic with 5 answers...

Emergency Response: -the order of interaction between departments (bodies), whose participation is
provided for in the emergency plan;

- The responsibility and role of each agency (body), depending on the type of emergency;

- the procedure for the use of forces and means in the course of eliminating the consequences
(prevention) of an emergency.

Create a retention test with five three-choice questions with one correct answer.

Please indicate the correct answer separately.

In modern conditions, access control systems are not just a set of access devices, controllers, readers,
etc., but a complex set of organizational and technical measures, the access control process in is automated
and practically does not require the participation of operational personnel. Combining the functions of
detention, detection, and response, it is ACS that are “standing” on the path of advancing violators that have
an important role to play in countering terrorist threats. In fact, modern ACS is a single engineering and
technical complex that simultaneously solves the problems of passing personnel, visitors and vehicles.

Retention Test:

What does an emergency plan outline? A) The responsibility and role of each agency B) The procedure
for using forces and means in emergencies C) The order of interaction between departments

Correct answer: C) The order of interaction between departments [1]

What is the role of access control systems in countering terrorist threats? A) Passing personnel, visitors,
and vehicles B) Combining the functions of detention, detection, and response C) Automating the access
control process

Correct answer: B) Combining the functions of detention, detection, and response

Who is responsible for the type of emergency in an emergency plan? A) Operational personnel B) Each

agency C) Emergency Response Team
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Correct answer: B) Each agency [1]

What does an access control system automate? A) Countering terrorist threats B) Combining the
functions of detection and response C) The access control process

Correct answer: C) The access control process

What is the main function of modern access control systems? A) Solving the problems of passing
personnel, visitors, and vehicles B) Participating in the emergency plan C) Providing technical measures for
emergencies

Correct answer: A) Solving the problems of passing personnel, visitors, and vehicles

Read the sentences and choose the correct words or phrases.

1 In modern conditions, access systems are not just a set of access devices, controllers, readers,
etc., but a complex set of organizational and technical measures.

A regulation B control

2 Combining the functions of __and response, it is ACS that is “standing” on the path of advancing
violators who have an important role to play in countering terrorist threats.

A detention B custody

3 ART is a single engineering and technical complex that simultaneously ____ the problem of passing
personnel, visitors, and vehicles.

A solves B allows

4 ACS is a single engineering and technical complex that ___ solves the problem of passing personnel,
visitors, and vehicles.

A further B simultaneously

5 It is ACS that is “standing” on the path of advancing____ that has an important role to play in countering
terrorist threats.

A perpetrator B violator

Based on the context provided, the correct words or phrases to complete the sentences are:1 B. Control 2
A. Detention 3 A. Solves 4  B. Simultaneously 5 A. perpetrator

V3 mprmepa MOXKHO YBH/IeTb, YTO OTBETHI, KOTOPbIe Bbigana Chat sonic coBnajjaeT ¢ oTBeTaMH aBTopa 1-
B 2-A 3-A 4-B 5-A

Hy»HO NMpaBUIBHO COCTAaBUTh WM CPOPMHPOBATD Balllk BOIIPOCHI, TIPUMEp AOMYIeHHbIX OITUO0K:

Find grammar mistakes in the text.

THE AIRPORT SECURITY SYSTEM STEMS

The airport is simply a huge multi-element facility, the security of which is quite difficult to organize.
Despite the development of various tools and systems that ensure the safety of such facilities, it is still quite
difficult to clearly determine the risk potential of the airport. In a crisis aspect, airport security is the least
affected. The purpose of the airport security system is to protect Civil Aviation from acts of unlawful
interference. It applies rules, practices, and procedures that take into account safety, regularity, and flight
efficiency. Ensures the safety of passengers, crew, ground personnel, and the public as a whole in all cases
related to the protection of civil Aviation from acts of unlawful interference. Also ensures coordination of the
activities of relevant state bodies, strengthening aviation security measures costs, and raising the level of
standards. Modernizes procedures and exchanges information in order to detect and localize threats, ensuring
safe and efficient service for passengers and aircraft, storing and transporting baggage, cargo, mail, and
airborne stocks, and prompt response to any increased threat to the safety of civil aviation.

The text contains a few grammar mistakes. Here's the corrected version:

The airport security system stems from the need to protect civil aviation from unlawful interference.
Despite the development of various tools and systems to ensure the safety of such facilities, it is still quite
difficult to clearly determine the airport's risk potential. In a crisis, airport security is the least affected.

The purpose of the airport security system is to protect civil aviation from acts of unlawful interference. It
applies rules, practices, and procedures that take into account safety, regularity, and flight efficiency. It
ensures the safety of passengers, crew, ground personnel, and the public as a whole in all cases related to the
protection of civil aviation from acts of unlawful interference. It also ensures the coordination of the
activities of relevant state bodies, strengthens aviation security measures' costs, and raises the level of
standards. It modernizes procedures and exchanges information in order to detect and localize threats,
ensuring safe and efficient service for passengers and aircraft, storing and transporting baggage, cargo, mail,
and airborne stocks, and prompt response to any increased threat to the safety of civil aviation.
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B mepBOM TeKCTe MpY COCTaB/IEHWH BOMPOCA K Ha3BaHHUIO TeKCTa AobaBieHo sumHue cyioBa « STEMS»,
T03TOMY OH YKa3bIBaeT Ha rpaMMaTh4ecKue OIIHOKU. A BO BTOPOM TeKCTe HalWCaHbl MTPaBUIbHBINA TEKCT, U
oH nuiet The corrected text, utTo o603HauaeT TeKCT 6e3 rpaMMaTHUeCKUX OLINOO0K.

Find grammar mistakes in the text.

THE AIRPORT SECURITY SYSTEM The airport is simply a huge multi-element facility, the security of
which is quite difficult to organize. Despite the development of various tools and systems that ensure the
safety of such facilities, it is still quite difficult to clearly determine the risk potential of the airport. In a crisis
aspect, airport security is the least affected. The purpose of the airport security system is to protect Civil
Aviation from acts of unlawful interference. It applies rules, practices, and procedures that take into account
safety, regularity, and flight efficiency. Ensures the safety of passengers, crew, ground personnel, and the
public as a whole in all cases related to the protection of civil Aviation from acts of unlawful interference.
Also ensures coordination of the activities of relevant state bodies, strengthening aviation security measures
costs, and raising the level of standards. Modernizes procedures and exchanges information in order to detect
and localize threats, ensuring safe and efficient service for passengers and aircraft, storing and transporting
baggage, cargo, mail, and airborne stocks, and prompt response to any increased threat to the safety of civil
aviation.

The corrected text:

The airport is simply a large multi-element facility, the security of which is quite challenging to organize.
Despite the development of various tools and systems that ensure the safety of such facilities, it is still quite
difficult to clearly determine the risk potential of the airport. From a crisis perspective, airport security is the
least affected. The purpose of the airport security system is to protect civil aviation from acts of unlawful
interference. It applies rules, practices, and procedures that take into account safety, regularity, and flight
efficiency, ensuring the safety of passengers, crew, ground personnel, and the public as a whole in all cases
related to the protection of civil aviation from acts of unlawful interference. It also ensures the coordination
of the activities of relevant state bodies, the strengthening of aviation security measures, and the raising of
the level of standards. It modernizes procedures and exchanges information to detect and localize threats,
ensuring safe and efficient service for passengers and aircraft, storing and transporting baggage, cargo, mail,
and airborne stocks, and providing a prompt response to any increased threat to the safety of civil aviation.

Comment on the following questions.

1 What role do you think the airport plays in the modern world?

2 What is the purpose of the airport security system?

3 Why is the airport an attractive facility for committing acts of unlawful interference?

1 The airport plays a crucial role in the modern world as a gateway for international travel, trade, and
tourism. It serves as a vital link connecting people and goods across the globe, facilitating economic growth
and cultural exchange.

2 The purpose of the airport security system is to ensure the safety and security of passengers, crew, and
airport staff. It aims to prevent acts of terrorism, hijackings, and other unlawful activities that could
jeopardize the safety of air travel.

3 The airport is an attractive facility for committing acts of unlawful interference due to the high volume
of people, the symbolic significance of air travel, and the potential impact on global attention. Criminals may
see the airport as a target for creating fear and disruption.

IpeumymiecTBa ucno/ib3oBanuss UM B cocTaB/ieHUH YUeOHUKOB

- OIHUM U3 OCHOBHBIX MpenmyinectB U B o6pa3oBaHKHU SIB/ISIETCS MEPCOHAM3UPOBAHHOE 00yueHuUe.
Bbnarogapsi Ui, yueOHble MaTepuaibl MOTYT ObITb aJJalTUPOBAHBI MO MOTPeOHOCTH U YPOBEeHb 3HAHWM
K@K/I0TO CTyZAleHTa. TakoW TMOAXOJ CIOCOOCTBYeT JIyullleMy TIOHMMaHWI0 MaTrepuasa Y TIOBBIIIAeT
yCI1eBaeMOCTb.

- Opyroii BaXXHOW 0COOEHHOCTBIO UCIO/MB30BaHus UM B 00pa3oBaHUM SIBMISIETCS WHTEPAKTUBHOCTh. VI
MO3BOJISIET CO3/JaBaTh UHTEPAKTHUBHBIE yueOHBIe MaTeprasibl, KOTOpbIe MOT'YT BK/IIOUaTh B Ce0s1 BUPTYyasIbHbIe
nabopatopuv ¥ CUMYJSIHUA. OTO TO3BOJISIET CTYAEHTaM [0Jy4aTh TPAKTUUeCKUid OIMBIT W OoJblie
9KCTIEPUMEHTAPOBATh C U3y4aeMbIMH KOHIIETIUSIMU, UTO CITIOCOOCTBYET Y/IyUIIIeHUIO ITOHUMaHUS TIPeIMeTa.

- Taxke WU mo3Bo/sieT TPeAOCTaBIATh CTY€HTAM MTHOBEHHYIO OOpaTHYIO CBs3b Ha OCHOBe WX
OTBETOB. JTO TIOMOTaeT CTY/JeHTaM HeMe/JIeHHO WCTPaB/ATh OIIMOKH M COBEPLIEHCTBOBATH CBOW HABBIKU.
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Takass oOpaTHasi CBsI3b SIB/IIETCS HEOTHEMJIEMOW YacThi0 00pa3oBaTesbHOTO TIpollecca W TIOMOTaeT
yIy4umnTh 3G GeKTUBHOCTb 00yUYeHusl.

- Ncnonb3oBanne MU B o6pa3oBaHWM Tak)Ke TIO3BOJISIET TPOBOJUTH aHaAM3 [aHHBIX 00 ycriexax
CTYy[IeHTOB W BBISBJSATH WX CJjabble MecTa. JTO TO3BOJISET TpenojaBaTe/ssM aJarTHPOBaTh y4yeOHbIe
MaTepHasbl ¥ METOIMKU 00YUYEHHS C 11eJTbI0 MOBBIIIeHUS 3(h(heKTUBHOCTH 00pa30BaTe/IbHOTO TPolecca.

-Hakonerr, U1 yckopsieT mpoljecc co3/jaHusi ¥ OOHOBJIEHHWs yueOHBIX MaTepuasoB. Takue mMaTepuabl
MOTYT OBbITb pa3paboTaHbl U OOHOBJIEHBI TOpPa3fio ONepaTHBHee, YeM C KCIOIb30BaHUEM TPaJULIMOHHBIX
METO/IOB. TO COOTBETCTBYeT COBPEMEHHBLIM TpeOOBaHUSM U TI03BOJIsieT yuebHOMY Tipolieccy ObITh B Kypce
MOC/Ie/THIX HAyUHBIX OTKPBITHHM 1 HOBBIX Pa3pabOToK.

ITpo6/1embl, cBsA3aHHBIE C HCI0/Ib30BaHueM VIV B cocTaB/ieHHH y4eOHHKOB

O/iHOM M3 OCHOBHBIX MPO0JIEM SIBSIETCS OTCYTCTBHE CTaHAAPTOB M HOPMATUBOB /ISl CO3/IaHUS yUeOHBIX
MarepuanoB ¢ ucnosbs3oanreM V. Kpome toro, U1 Mo)xeT orpaHUuYMBaTBHCS JOCTYIOM K aKTyaJbHbIM U
KaueCTBEHHBIM [IJAHHBIM, UYTO MOYKET OTPaHWUUTh er0 3(hGeKTUBHOCTD. JI0MOMHUTENbHBIE TIPOOIEMBI MOTYT
BO3HUKHYTh M3-3a OTpaHWUYEHUH B UCTob30BaHuu MU B o6pa3oBaTe/ibHOM cdepe.

IToTeH1uabHbIE pellleHNs U PeKOMeH/jaluu

Ons mpeofioneHUst [@HHBIX TpoOsieM HeoOXoAuMo pa3paboTaTh CTaHAAPTBI W HOPMATHBBI /ISt
vcnonb3oBanus MM B cocraBneHnu yuyeOHMKOB. Takke He0OXOAWMO YIyUIIUTH JOCTYI K aKTyaabHBIM U
KaueCTBeHHBIM JaHHbIM. [Iyig TmioBbiIeHuss 3GhGeKTUBHOCTU WUCMob30BaHuss MW mpu  cocraBieHUn
yueOHUKOB DPEKOMEHJIYeTCSl TIPOBOJWTL TW/IOTHBIE TIPOEKTHI W WCC/IeZOBaHWSA, a Takke o00ydaTh
riperofiaBaresieii TexHonorusm V.

BoiBopbI :

NckycctBenHbli uHTeiekT (VIM) — 3TO mepefioBasi TeXHOJOTHs, KOTOpas SMyJ/MpYyeT KOTHUTUBHbIE
¢yukimy yenoBeka. I[lpumenenne WM B cdepe obpa3oBaHMsi, BK/IIOUas HENIMHIBUCTHUYeCKWe BY3bl,
CTaHOBUTCST BCe Ooriee TOMy/SIPHBIM U TI03BOJISIET 3HAUMTENBHO YIyUIIWTh KayecTBO y4eOHOTO Tporiecca.
Wcnons3oBane MW 103BOJISIET aBTOMAaTH3WPOBaTh TIPOLIECC COCTAaB/IeHUWsS YyueOHBIX MaTepuaioB M
a/IanTUPOBaTh WX TI0J, WHJUBH/yajbHble TOTPeOHOCTH CTy/AE€HTOB. JlaHHAs BO3MOKHOCTb YJyUINIAeT
3¢dekTrBHOCTL 00yueHUs] M TIOMOTAeT CHH3WThH TPENSATCTBHS, CBSI3aHHbIE C DPa3/IMYHBIMH YPOBHSIMU
BJIaJIeHUS] THOCTPAHHBIM SI3bIKOM Y CTYZeHTOB. B 3ak/roueHue, UCM0/Ib30BaHNe UCKYCCTBEHHOIO UHTe/UIeKTa
npu pa3paboTke YUYeOHUKOB [jii HEJUHIBUCTHYECKUX BY30B CmocoOCTByeT COBepIIIEHCTBOBAHHIO
obpa3oBaTenbHOro Tporecca. [lepcoHamM3UpoBaHHOe 00yueHHe, UHTePaKTMBHOCTh, MTHOBEHHasi oOpaTHast
CBSI3b, aHA/IU3 [JaHHLIX U YCKOPEeHHe TpoLiecca Co3/aHus yueOHbIX MaTepuasoB — BCE 3TO MPEeUMYIIeCTBa,
KoTtopple MW mipefocraBisieT cTyAeHTaM. VCKyCCTBeHHBIM WHTe/VIEKT CTAHOBUTCSA He3aMeHHUMBIM
WHCTPYMEHTOM, CIIOCOOHBIM MO/IePHU3UPOBAThL U YIYUIIUTH 0Opa30BaTe/bHbIe TPOLeCChl BHE 3aBUCHMOCTH
OT TIpeIMeTHOM 0bacTh.

Cnucok ucnosnb308aHHOU AUMepamyphbi:
1.Chatsonic(https://writesonic.com/)

2. “English in the sphere of professional communications” (for the 3rd year students of Civil Aviation
Academy?”). Educational program: 6B071100 “Aviation security”. Badanbekkyzy Z., Almaty, “Lantar
Books”, 2023.- 206 p.

ISBN 978-601-269-299-0

3.https://grammarly-ai.com/paraphrasing-tool

4. Sabmupa Cmanuk “HckyccmeeHHbill uHmentekm 8 PK”

https://mg-partner.com/novosti/iskusstvennyj-intellekt-v-rk

5. Kyaukosa Hamanbsi FOpbesna, Macnosa Osnabea AHamonbegHa, IloHomapesa FOnus CepzeegHa
“Modenb UCNO/Ab308aHUSI CUCMeEM UCKYCCMBEeHHO20 UHMme/1eKma 045 OYeHKU kKauecmea (opmMuposaHus
KomnemeHyutl cmydeHmos 8y3a.” Mup Hayku. Iledazozuka u ncuxonoeusi World of Science. Pedagogy and
psychology 2021, Ne5, Tom 9 https://mir-nauki.com

6. Kocmiokosuu EneHa FOpbeeHa “IIpumeHeHue UCKyCCMBEHHO20 UHMeA1eKma 6 obyueHuu aHaAutickomy
A3bIKY 8 8y3e” CospemeHHoe nedazo2uueckoe obpazosarue. Nel 2023 [CIIO]
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EXAMINING EFL LEARNERS’ ATTITUDES USE OF SCAFFOLDING APPROACH ON
DEVELOPING WRITING STRATEGIES

Abstract

English language is one of the widely used languages today. It is being tried to be learned by millions of
people for the various purposes. There are plenty of methods, approaches and techniques in teaching and
learning foreign languages. Each of them has its own advantages, the most important of which is that foreign
language learners learn the language in an easy way without any troubles. Overall 39 learners from the Khoja
Akhmet Yassawi International Kazakh-Turkish University were participated in order to investigate EFL
learners’ attitudes towards Scaffolding approach on developing writing strategies. Quantitative method was
used; questionnaire was surveyed between two courses. Mann Whitney U-test used to calculate differences
between two independent variables. In accordance clear-cut results of descriptive analysis presented that
EFL learners’ confidence towards Scaffolding approach, moreover, there was no significant difference grade
and gender.
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KA3Y CTPATEI'UAAJIAPBIH 93IPJ/IEY KE3IHAE OKYHIBIVIAPBIHBIH CKA®DOJIAVHI
TOCUIAI KO/ITAHYFA KATBIHACBIH 3EPTTEY

AHdamna

AFBINIIBIH Timi-Ka3ipri Ke3/e KeHiHeH KOJAAHbUIAThIH TifjepiH Oipi. MwuMoHAaFaH afiamMiap MYHBI
IPTYPJIi MakcaTTap/a yiipeHyre ToIpbicagpl. IlleT TisimepiH OKbITY MeH yipeHy/ie KemTereH /[icTep, TaCiifep
MeH aficTep 6ap. OsapAblH, 9pKaMCLICHIHBIH, ©3iHJIK apTHIKIIBUILIKTApEl 0ap, eH, 6acTbichl, wWIeT TUTiH
Y¥peHylIisep TifZi OHall )kKaHe eIl KUbIHABIKCHI3 yipeHeni. Koxka AxmeT flcayu aTeIHZaFb! XasblKapasblk,
Ka3aK-TYpPIK YHUBepPCUTeTiHiH, 39 CTy[eHTi >ka3y CTpaTeruschblH 33ipsey KesiHge EFL oOKyllIbuiapbIHBIH,
Scaffolding Tacinine KaThiHachiH 3epTTeyre KaThICThl. CaHABIK 3/IiC KOJJAHBLIABI, CayajHaMa eKi Kypc
apacblHla >Kyprisinzi. Mann Whitney U-test kpuTepuili eki Toyesci3 aliHbIManbulap apachblH/aFbl
alibIpMallbUTBIKTapAbl ecenTey VIIIH KosjaHblnafbl. CHUMaTTamasblk, TaafayZAblH HaKThl HITHXKeJepiHe
cavikec, cryzaentTepi "Ckaddonguar " TacisiHe ceHeTiHi KOpCeTizi, COHbIMEH KaTap ChIHBIN Te€H epicte
alTap/bIKTal albIpMaIIbIIBIK OO/IFaH >KOK,

Kinr ce3pep: Ckaddonguar, a3y crparerusiiapel, 1acin, EFL crygentrepi
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MN3YYEHUE OTHOIIEHUSA YYAIIINXCSH K NCITO/Ib3OBAHNIO KAPKACHOI'O
IMOIXO/JA ITPU PA3PABOTKE CTPATEI' Ui ITIMCHhMA

AHHOMayus
AHrMACKUR A3BIK SBJISIETCS OJHKMM M3 ILIMPOKO HCIIOJb3YeMbIX SI3bIKOB CerofiHsl. DTOMY IIbITarOTCs
HayuUThbCSl MUJUIMOHBI Jitofel [si pa3nuuHbix Iienei. CyllleCTByeT MHOXECTBO MeTOJOB, MOJXOJOB U

14




A6aii ambiHOazbl Kas¥ITY-Hiy Xabapwbicbl, «Kenmindi 6inim Gepy scaHe wemen mindepi punonoeusicb» cepusicbl, Ne2(42), 2023 dic.

TEXHUK B TIPero/jaBaHuy M W3yYeHUM MHOCTPAHHBIX S3bIKOB. KaXk/plil M3 HUX MMeeT CBOW TpPeUMYIIecTBa,
Haubosiee Ba)KHBIM M3 KOTOPBIX SIB/ISIETCS TO, UTO M3yualolljie MHOCTPAHHBIN SI3bIK WU3YYalOT SI3bIK JIETKO U
0e3 kakux-m1ubo npobsiem. B obiieit ciioxHOCTH 39 CTYAeHTOB M3 MeXKIyHApOJHOTO Ka3aXxCKO-TYPEIfKOro
yHUBepcUTeTa MMeHU XOpKu AxMeTa SlcaBu MPUHS/IM ydacTHe B WMCC/IeJOBaHUM OTHOLLIEHHUS YYaluXxcs K
noaxopy Scaffolding mpu pa3paboTke cTparerwii HamvcaHust. VICTIONb30BajiCs KOTUYECTBEHHBIM MeETO[;
aHKeTHpOBaHUe IIPOBOJWIOCH MeXAy [AByMs Kypcamyd. Mann Whitney U-test ucrionb3yembiid st
BBIUMC/IEHUSI DPa3IMuuidi MeXIy JABYMs He3aBUCHMBIMH IlepeMeHHbIMHA. B COOTBETCTBUM C UYeTKHMH
pe3y/bTaTaMH ONHMCATeIbHOTO aHanu3a ObUIO T0Ka3aHo, YTo yuvaruecs: JoBepstoT mogxogy Scaffolding,
Gostee TOro, He OBIJIO HUKAKOM CyIlleCTBEHHOM pa3HULIbI B KJ1acce U T10JIe.
Kirouessbie ciioBa: Ckaddongunr, crpaTernu Hanvcanus, noaxo[, EFL yuaiuecs

Introduction

Language is the greatest invention of mankind, the main feature that distinguishes man from other living
beings is language. Language skills are the ability of people to correctly and fully understand what they read,
listen to and see; this means that they can again accurately and completely convey their feelings, thoughts
and observations to others. Language skills consist of reading, listening, speaking and writing skills. All
these skills complement each other. In order for a person to think freely and creatively, he/she must be
proficient in his/her native language and be able to combine language skills with creativity. Creative writing
is a concept occurs in this context and that needs to be conveyed to learners when teaching writing. Writing
is a multifaceted process that includes both cognitive and motivational processes. In recent years, much
attention has been paid to teaching English as a foreign language. As interest in this field grows, various
methods and approaches for use begin to appear. Essentially, learning and teaching to write is considered as
a sovereign field in teaching English language. The ability to write in any language is the ability to tell. The
development of writing skills when teaching English as a foreign language is aimed at ensuring that learners
can express their feelings, thoughts, dreams and impressions in accordance with the rules, and learners with
the ability to write should enhance these skills. Writing is the crucial component in teaching and learning a
foreign language. Writing training was conducted in the early years, when learners began to learn how to
correctly compose letters. There are many consequences that can lead to serious shortcomings in the
academic performance of learners if they have a weak foundation in writing. Writing is not only vital for
improving their academic achievement, but also contributes to their social and emotional development
(Moses, R. N., & Mohamad, M. (2019)) [1]. Writing is the process of to learn to connect words and word
combinations, word combinations with utterances, to write down thoughts without mistakes. Writing
considers as a productive and active abilities of learners. While using speaking performances it is expressing
thoughts, opinions orally, and when using writing abilities it is the demonstrating ideas in written form
(Haerazi, H., Irawan, L. A., Suadiyatno, T., & Hidayatullah, H. (2020)) [2]. The act of writing is a very
complex and powerful act. It provides communication and converting thoughts into a coherent text, as well
as being crucial method for learning at the same time. In order to increase learners’ writing achievements
make them qualified, it is necessary to increase their knowledge of the world and allow them to get to know
themselves. One of the most extensive ways to evolve writing skills is to make it unique and to enable the
learner to write down his/her own personality, opinions, dreams, expectations and projects. In order to reduce
writing anxiety, it is indispensable to escalation the tendency to write and convince the learner that writing is
a learnable skill. Teaching to write is the challenging process for the EFL/ESL teachers, moreover, teachers
should pay attention to the ways to enhancing writing performance of learners Yundayani, A., Susilawati, S.,
& Chairunnisa, C. (2019)) [3]. Along these lines, far-reaching developments and research have taken place in
this area. Research and approaches to teaching writing in a foreign language are aimed at further
development of writing skills. In the process of evolving writing performances of EFL learners there are
available various types of methods, approaches and techniques. One of the modernized approach is
Scaffolding, which is the support of tutors that helps learners while they facing with challenges and troubles.

Scaffolding

In modern contemporary modern decades the term of scaffolding is used in teaching process. The term of
Scaffolding was established by Bruner and Sherwood (1976). Scaffolding related to the building professions,
it helps to builders to construct and renovate buildings (Gonulal, T., & Loewen, S. (2018)) [4]. By the same
token, scaffolding approach developed by researchers David Wood, Gail Ross and Jerome Bruner in 1976. It
is the form of problem solving, self-control and abutment of tutors while getting knowledge.
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Scaffolding is one of the decisive approaches especially for the learners who are learning a foreign
language. It is the form of coaching, that teachers and tutors on the crucial place. Scaffolding has an
affirmative consequence on evolving writing performances. In the contemporary modern decades learners in
their young ages start to learn foreign languages in order to evaluate their knowledge, additionally it directly
affects to their future career. By the cause of this, they need support directions of their teachers. Tutors
objectives and objectives of enhancing professional generation can be achieved by guiding learners. The role
of using Scaffolding approach at the lessons, it helps to learners to solve the problems and challenges which
they are faced, incidentally, helps to identify their strengths and weaknesses. Using scaffolding is the case
that acquiesce the second language learners to accomplish intentions located beyond his/her personal
abilities. Predominantly, these kinds of approaches are widespread among learning process, including work
with evolving vocabulary, which began at the beginning of school year. It helps not only enriching
vocabularies but also developing other abilities skills of learners. Scaffolding is the kind of support provided
by people or materials. With the help of support learner can reach the world that he could not reach on
his/her own. Critical thinking always is being supported by Scaffolding approach. Writing ability is the main
tool for human beings to acquire knowledge and they should master. Writing tasks should take place in
almost every lesson it occupies decisive place. English language is taught as a foreign language in
Kazakhstan; therefore EFL learners can face with challenges while writing in English. The preeminent
circumstances of these troubles are lack of motivation and EFL/ESL learners have not performance to write
correctly. According to some scientific researches there found out that second language learners always face
with challenges while writing in English. Among the causes of problems related to foreign language learning
Scaffolding approach is extensive that the advancing writing capabilities. Based on these challenges and data
about writing competencies of learners the following research objective was determined in this research
study.

The main purpose of the recent research study was to investigate EFL learners’ attitudes of using
Scaffolding approach on developing writing competencies. Moreover, to correlate learners’ awareness of
writing capabilities, regarding their gender and years of study at the university. For this purpose of the
current study focused on the following research questions which were assumed to be answered throughout
the study.

1. What are the attitudes of the EFL learners’ towards use of Scaffolding approach on developing
writing strategies?

2. How does Scaffolding approach used by participants on developing writing strategies differ
according to their gender?

3. How does Scaffolding approach used by participants on developing writing strategies differ
according to their years of study at the university?

Materials and methods

Research design

The descriptive research was used in order to identify effectiveness of Scaffolding approach on
developing writing strategies. The descriptive research includes different types of questionnaires in research
studies. According to Dulock, H. L. (1993) descriptive research is the description of the condition as it’s
exists. Descriptive research aimed to identify relationships between selected variables. The questionnaire
was conduct to investigate effectiveness of Scaffolding approach on enhancing writing strategies of English
learners. In order to achieve research purpose and research questions quantitative method was selected.
Quantitative method used to present analysis of certain specific studies. The data demonstrated with numbers
(Aliaga, M., & Gunderson, B. (2002)) [6].

Settings and participants

In the current research study totally 39 learners from the Khoja Akhmet Yassawi International Kazakh-
Turkish University were participated. 14 male (36%) and 25 female (64%) participants were selected from
Philology Faculty, Foreign Languages Teaching Department in order to achieve research objective. The
questionnaire was surveyed between 1* and 2™ course learners at the university.

The current study was conducted in the fall term of 2022-2023 academic years. Purposive sampling
method was utilized in order to select participants. Purposeful example is one of the following the distinctive
are used for a purpose related to the study (Andrade, C. (2021)) [7].

Data collection instrument

The questionnaire about Scaffolding approach on developing writing strategies developed by Piamsai
(2020). It was utilized to investigate EFL learners’ assessments towards use of Scaffolding approach and
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tutors support at the English lessons. The all-inclusive questionnaire consists of overall 31 items that
branched into 3 subscales: Cognitive, Metacognitive and Affecting Scaffolding. Cognitive scale includes
items from 1 to 14, Metacognitive covers from 15 to 26 and last scale Affecting consists of items from 27 to
31. Just as, purpose of the current study was to examine effectiveness of scaffolding approach on developing
university learners’ writing strategies, items regarding to the writing selected from Metacognitive scale
including totally 12 items. For instance: “I understood the objective of each writing task the teacher assigned
me to do” and “I used feedback and comments from my teacher to improve my work” presented university
learners’ attitudes towards writing strategies, moreover, tutors’ equitable of their miscalculations were
advantageous for them.

The instrument was used as a form of Likert scale 4 points (4= strongly agree, 3=agree, 2=disagree, 1=
strongly disagree). In accordance to the number of items in the current questionnaire, the Cronbach alpha
value was a=,928 presented that the questionnaire had immense reliability to use. (See table 1).

Cronbach's Alpha
N of Items

12

,928

Table 1- reliability of the scale

Data collection analysis and procedure

The current questionnaire was elected according to the age and level of English knowledge of university
learners. Each item was selected to investigate EFL learners’ attitudes towards use of scaffolding approach
on developing writing strategies. All 12 items were understandable for the participants who have a low level
of English. Explanation work was carried out beforehand. It was explained that results of questionnaire
would be used for the academic purposes. The questionnaire was arranged in Google Form. First, the
learners were asked to full the questionnaire honestly on the Google form. After gathering whole data to
adjust descriptive analysis of the current research study The Statistical Package for the Social Sciences
(SPSS) 23.0 version was used. The test of normality was calculated in order to identify whether parametric
or non-parametric would be appropriate. Non- normal distribution was showed according to the results of
Kolmogorov-Smirnov and Shapira —Wilk. As a result of Kolmogorov-Smirnov test variables showed normal
distribution, non-parametric test was utilized in order to appraise data.

Results and discussion

According to the first research question “What are the attitudes of the EFL learners’ towards use of
Scaffolding approach on developing writing strategies?” In order to calculate results of first research
question descriptive statistics was used. The clear results presented in Table 2.

N Minimum Maximum [Mean Std. Deviation
39 1,00 3,67 3,0150 ,67751

Total

Table 2- descriptive analysis

The results of descriptive statistics showed that university learners’ attitudes towards use of scaffolding
approach showed high score (M=3,01). It presented that EFL learners had an affirmative notion about
Scaffolding approach. Their options demonstrated that scaffolding helped them to evolve writing
performances.

The use of Scaffolding approach is temporary, whereas it is necessary for the successful construction of
the building. Scaffolding is in order for L2 learners to overcome a problem that is above them capacity
having someone experienced than themselves (teacher, tutor, and parents) (Babu, K. R., Rao, G. N., &
Sridevi, D. (2022)) [9]. Although, scaffolding approaches’ purpose is to build support on developing
performances of learners, it is the most crucial method in teaching. It helps to identify the object of the
lesson, and ways to achieve purposes clearly. Scaffolding approach is the tool that helps to clear up issues in
comprehending materials. The EFL learner degree, level of knowledge of applying the study can be seen by
the support of teachers. Scaffolding approach has a high influence to writing abilities of learners (Widhiasih,
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L. K. S., Dharmayanti, P. A. P., Pramerta, I. G. P. A., & Arsana, A. A. P. (2022)) [10]. Scaffolding is a
temporary support for the EFL/ESL learners which should gradually fade away. Responsibility for
completing the task, achieving objectives is first divided between the teacher and the learner, and then
completely passes to the latter. Moreover, descriptive statistics carried out for each item of questionnaire.
The crystal results are given below in Table 3.

Std.
N Min [Max |Mean Deviation

1.I understood the objective of
each writing task the teacherd0 1,00 4,00 12,9000 ,74421
assigned me to do.

2.1 always set the goal before I
started writing

3. I monitored myself when 1
was writing each task to make
sure I used appropriate
vocabulary.

4.1 monitored myself when 1
was writing each task to make
sure I used correct structures and
grammatical sentences.

5. monitored myself when 1]
was writing each task to make
sure thed0 |1,00 4,00 [2,9500 ,87560
ideas/information/content

was appropriate and relevant.

6. 1 evaluated my work after I
finished each writing assignment
by checking if T used appropriate
vocabulary.

7.1 evaluated my work after 1
finished each writing assignment

40 |1,00 4,00 [2,9500 ,87560

40 |1,00 4,00 [3,0000 ,98710

40 |1,00 4,00 [3,0250 ,89120

40 |1,00 4,00 [3,0500 ,87560

by checking if I used correct40 1,00 4,00 [3,0500 ,87560
structures and  grammatical
sentences.

8. I evaluated my work after ]
finished each writing assignment

by checking if I included40 1,00 4,00 [2,9750 ,94699
appropriate and

relevant

9.1 learned to evaluate my owrn

work from evaluating my peers40 (1,00 4,00 |3,0500 ,95943
work.

10.I used feedback from peers to
improve my work.

11.1 learned from my teacher’s
feedback and comments.

12, I used feedback and
comments from my teacher tg40 (1,00 4,00 [3,1000 , 77790
improve my work.

39 (1,00 4,00 [3,1026 ,94018

40 |1,00 4,00 [3,0250 ,97369

Table 3- descriptive analysis of items
Whole 12 items from questionnaire calculated in descriptive statistics. The average results are shown in
items: “I used feedback from peers to improve my work” (M=3,10), “I used feedback and comments from
my teacher to improve my work” (M=3,10), “I learned to evaluate my own work from evaluating my peers’
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work” (M=3,05) and “I evaluated my work after I finished each writing assignment by checking if T used
correct structures and grammatical sentences” (M=3,05). It presented learners’ positive attitudes towards
scaffolding and their tutors supports. While items like “T understood the objective of each writing task the
teacher assigned me to do”, “I always set the goal before I started writing”, “I monitored myself when I was
writing each task to make sure the ideas/information/content was appropriate and relevant” and “I evaluated
my work after I finished each writing assignment by checking if I included appropriate and relevant
ideas/information/content” had a lowest results. It means that learners troubles while writing, they cannot

monitor themselves and misunderstanding objective of each writing tasks.

The second research question was “How does Scaffolding approach used by participants on developing
writing strategies differ according to their gender?” In order to calculate results of second research question
Mann-Whitney U-test was used. The results are given in Table 4.

gender N Mean Rank |[Sum of Ranks U p
Total | male 14 23,04 322,50
132,500 ,212
female 75 18,30 457,50

Table -4 results of gender differences

The Mann-Whitney U-test identified attitudes towards scaffolding approach on developing writing
performances in order to analyze whether there is any significant difference between male and female
participants. The clear-cut scores showed that there was no significant difference between male and female
participants of the recent research study. Male participants’ score (M=322,5) and female participants’ results
were (M=457,5). There was slightly difference between mean ranks, by cause of number of participants. The
same results can be seen in some research studies. There was no found contrast between male and female
participants, both of them had affirmative attitudes towards use of Scaffolding approach on developing
writing performances (Nourazar, S., Kakvand, R., & Aliasin, S. H. (2022)) [11]. A significant gender
influence on the perception of writing skills was also found (Saha, M. (2022)) [12]. While, the gender
inequality was found, female participants’ attitudes was more affirmative than male participants (Miyaoka,
M., Toolsidass, R., & Magee, M. (2023)) [13]. There was found slightly contrast between male and female
participants, female participants attitudes showed confident than males (Hodiyanto, H., & Juniati, D. (2022))
[14].

The third research question was “How does Scaffolding approach used by participants on developing
writing strategies differ according to their years of study at the university?” Mann-Whitney U-test was
utilized in order to achieve differences between two independent variables first and second course learners.
The results are presented in Table 5.

grade [N Mean Rank Sum of Ranks|U p
1 17 20,15 342,50
Total p 21 18,98 398,50

167,500 ,746

Table 5- grade differences

In accordance calculated results of Mann Whitney U-test demonstrated first and second course learner’s
attitudes towards use of Scaffolding approach on developing their writing performances. There was no
significant difference between university learners according to their years of study at the university. First
courses results (M=20,15) second courses score (M=18,98) it presented that first course learners need tutors
support while writing than second course learner. The main cause would be freshmen learner’s English
knowledge will be lower than second courses. Moreover, there was no significant contrast between study
stages of learners (Ali, A. L. M. H. (2022)) [15]. Tutors can use Scaffolding approach on developing not
only writing abilities also their interests in learning a foreign language (Padmadewi, N. N., & Artini, L. P.
(2019) [16].
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Conclusion

The current research study examined EFL learners’ attitudes towards writing strategies through
Scaffolding approach. In accordance some results the recent research study can conclude as follows: there
incredible crucial benefits of using Scaffolding approach on developing literacy writing of university
learners. Moreover, male and female participants attitudes showed confidence towards Scaffolding approach,
so that this approach should used in teaching a foreign language in order to overcome challenges while
learning. Writing also contributes to the development of language guesswork, which will become an
indispensable assistant in real communication conditions, in the absence of the ability to use a dictionary and
write words without mistakes.
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CTYJEHTTEPTE AFBUTIIBIH TI/ITH OKBITY/JJA KOMMYHHMKATHBTI TATICBIPMAJIAP
SJIICIH KOJIJJAHY

AHdamna

Byn Makanma ap CTyJIeHTTiH >KeKe epeKIIeiKTepi MeH Ka)KeTTUTKTepiH eckepyre MYMKiH[iK OepeTiH
KOMMYHHMKATUBTI TaCiliH oficTepiniH 0ipi peTiHJe aFbUIIBIH TUTIH OKBITY/aFbl KOMMYHWKATUBTI
TarceblpMaJlap 9JiCiHe apHajfaH, aj CTyJeHTTep HakKTbl eMipJe Ke3[eCeTiH IPAaKTUKAa/IbIK Macesenepai
mernesi. KOMMyHMKAaTHBTI TarcelpManap 3ZiCiH TaHfayjarbl 0acThl MakcaTTap/blH, Oipi-CTymeHTTiH,
OesceHimiriH apTTeipy. By aficTi KonmaHyablH KeHOip epekilenikTepi, OHBIH, apThIKIILUIBIKTAPbI MEH
KeMIITIKTepi Ta/nJaH/Ibl, OHbIH, HeTi3Ti cumaTrTaMarnaphl, COHZAM-aK arbUILIIbIH Ti/liH OKBITYJaFbl JICTYPJIi
d/licTepMeH CasbICThIPY YChIHBUIABI. COH/al-aK, "TarchkipMa’ YFBIMBIHBIH, OipHellle aHbIKTamasiaphl, COH/Ak-
aK CTy[eHTTepZiH OKy ayJWUTOPMSChIHAH ThIC OPbIHJAybl KepeK HeTi3ri TarchlpMaziap TYpJiepi ’KHe OKY
TpoLieciHie OKy ayAWTOPUSICBIHAAFbI iC-9peKeTTiH Heri3iH KyYpalTbIH IeJarorvKasblK aHbIKTamasap
Oepinren. KoMMyHHWKaTHBTI TarcelpmManap JficiHe Heri3zesreH cabakrap OipHelne Herisri Ke3eHgepre
Oeninesi. bapiblk KeseHJepZi IIapTThl TypAe YiiKe Oesyre 6o/abl: AaWbIHABIK Ke3eHi, TarChbIpMaHbI
OpBIHJAY Ke3eHi )KaHe TiNAiK »KyMbIC Ke3eHi. OsyapJbiH 9pKalChICHIHBIH, KbICKAIlla CMIaTTaMachl Makanaja
KenTipinreH. MakasiaHblH COHBIHZAA aBTOP KOMMYHHKATMBTI TariChblpMarap 9JiCiH KOJJAHYAbIH >K9HEe OHBbI
DacKa a/jicTepMeH HITHXKei YHIeCTipy/IiH >keKe TaxkipubecimeH bemicesi.

KinT ce3gep: KOMMYHUKATHMBTIK TarChIpMasap 3iCi; OKBITY dficTeMeci; MeJarorvKasiblK TarChbpMa;
HbICaHaJIbl TarlChblpMa; KOMMYHUKATUBTIK MiH/IeT; OKy MaTepuasiaphbl.

JKyacbaesa o.T., BepkuHbaesa I.0.%, Taxcenosa A. C.°
123 cmapwue npenodasamenu
TA®3K, *’KaszHITY um. Abas, Aimambi, Kazaxcman

VICITIOJTIb30BAHUE METO/IA KOMMYHUKATUBHBIX 3ATJAHUN B OBYUEHUU
CTYJEHTOB AHIJIMMICKOMY SI3bIKY

AHHOMayus

ITaHHas CTaThsl TIOCBSAIEHA METONy KOMMYHHKATUBHBIX 3aZlaHUN B OOyUE€HHM aHTJIMMCKOMY S3bIKY Kak
O[HOMY U3 MeTO/[OB KOMMYHHKATHBHOTO TIOAXO/a, KOTOPBIA [JaeT BO3MOXHOCTh YUHTHIBATh
VH/MBUZya/lbHBIE OCOOEHHOCTH M TIOTPEOHOCTH KaKAOTO CTY/A€HTa, TpPU 3TOM CTYJHThI PpellarT
NpakTHYecKre 3aJjauu, C KOTOPbIMA OHU MOTYT BCTPETUThLCS B peabHOM »K13HU. OJHOM 13 T/IaBHBIX liesieit
npu BbiOOpe MeTo/la KOMMYHMKATHUBHBIX 33/laHUM  fB/SETCS yBeJMUeHWe aKTUBHOCTH CTY/leHTa.
ITpoaHanMM3UpOBaHbl HEKOTOPbIE OCOOEHHOCTH WCIIO/b30BAHUA JIaHHOH METO/UKH, ee TPEeUMYINeCTBa U
HeJOCTaTKW, TIpeCTaB/e€Hbl €e OCHOBHBIE XapaKTepUCTUKW, a TakKe CpaBHEHWEe C TpaguLIMOHHBIMU
METO/IMKaMHu B 00y4YeHUHW aHTJIMUCKOMY sI3bIKYy. JlaeTcs Takyke HEeCKOJIBKO OTpejie/ieHh CaMOro TIOHSITHS
«33/laHue», a TaKKe OCHOBHBIX BH/IOB 33/laHUM - 1]e/IeBbIX, KOTOPble CTYJEeHTbI JOJ/DKHBI BBITIOHATH 3a
npefesaMu yueOHOM ayAWTOPUM, U TeAarorMyeckux, KOTOPBIE COCTABJSIOT OCHOBY [esTebHOCTA B
yueOHOM ayZAUTOpPUH B IIpOLiecce 00yueHMsl. 3aHSITUSA, OCHOBAaHHBIE HA METO/le KOMMYHUKAaTUBHBIX 3aJJaHUH,
Je/siTCSI Ha HEeCKOJIbKO OCHOBHBIX STaroB. Bce srambl yCI0BHO MOXHO pasfeluTb Ha TPU:
TO/ITOTOBUTE/IbHBIM 3Tarl, 3Tan BBITOJHEHUs 33JlaHUs W 3Tan SA3bIKOBOW paboTel. KpaTkoe omuicaHue
KaXkZIOTO U3 HUX MPUBOAUTCS B CTaThe. B KOHLE CTaTbu aBTOp [AE/WUTCH JIMYHBIM OMBbITOM MCIO/b30BaHUSA
MeTo/Jja KOMMYHUKATUBHBIX 33/JaHUM 1 eT0 MPOJYyKTUBHOTO COUETaHUsI C APYTUMU MeTOjaMHu.

KnroueBble ¢j10Ba: MeTOJ, KOMMYHUKAaTHUBHBIX 3aJlaHUl; MeTOAMKA IperojiaBaHus; Iefaroruueckoe
3ajlaHue; 11e/IeBoe 3a/laHre; KOMMYHUKATUBHAsA 3a/jaua; yueOHbIe MaTepHuasbl.
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USING THE METHOD OF COMMUNICATIVE TASKS IN TEACHING STUDENTS ENGLISH

Abstract

This article is devoted to the method of communicative tasks in teaching English as one of the methods of
the communicative approach, which makes it possible to take into account the individual characteristics and
needs of each student, while students solve practical problems that they can meet in real life. One of the main
goals when choosing the method of communicative tasks is to increase the student's activity. Some features
of the use of this technique, its advantages and disadvantages are analyzed, its main characteristics are
presented, as well as a comparison with traditional methods in teaching English. There are also several
definitions of the concept of "task" itself, as well as the main types of tasks - target tasks that students must
perform outside the classroom, and pedagogical tasks that form the basis of activities in the classroom during
the learning process. Classes based on the method of communicative tasks are divided into several main
stages. All stages can be conditionally divided into three: the preparatory stage, the task completion stage
and the language work stage. A brief description of each of them is given in the article. At the end of the
article, the author shares his personal experience of using the method of communicative tasks and its
productive combination with other methods.

Key words: method of communicative tasks; teaching methods; pedagogical task; target task;
communicative task; educational materials.

Kipicne. et Tini MmyraniMzaepiHiy angbHga TYPFaH eH KUbIH MiHeTTepAiH 0ipi-CTyJeHTTepiH KUS/IbIH
OKyFa bIHTaJIbI OO/AaThIHAAN eTil Kasiail bIHTanaHgpIpy KepeK. HaTwkeciHze OKy KypchlHa apHajFaH Herisri
OKY/bIKTapAaH 0acka KongaHyra 0onaThiH OKY MaTepuasapbiH i3Ziey MeH a3ipeyiH, yHeMi O0JbI KaTKaH
TPOIIeCi OKBITYIILIHBIH, CabaKThl >KOCIap/iay >KeHiHZeri MaHbI3/[bl OaFbITTaPbIHbLIH, 0ipi 60/IBIN TaOBITAbI.

KemnTereHn OKpITyILIBIIAD, 9/|eTTe, aFbLIMIBIH Ti/iH Kocrapiaayel aactypnai "PPP" Ttacinine Herizmeiizi
(Presentation, Practice, Production) - nmpe3eHTarus, rpakTyka, MPoAyKTUBTI. by afic ceHiMai >koHe THiMA1
azictiH Oipi Oosbim TabbLTaABl. By OGipkatap cabakrappl YHbIMAACTBIpYFa 0O0/IAaTBIH HeETi3 OOJbIT
Tabbtagbl. COHbIMEH Katap, Oy afic Kaszipri yakpITTa eH TWiMZi OOJbIM TaObLIafbl, OWTKEeHi o/
KOJIZIaHBUIAaThIH OKYJIBIKTap/bIH, Hemece Oaf/iap/iaMaiap/blH, JIEKCUKachl MeH TPaMMaTHKa OaFbITTapbiH
KaMTH/IBL. Ajlaiifja, Oy afiicTi Koa/laHy Teopus MeH IPAaKTUKaHbl OKBITY Ke3iH/e 9p CTYJeHTTiH JKeke
KQKeTTUTIKTepi MeH epeKIle/niKrepi ecKepiIMeNTiHIiH aHBIKTaZbl, SFHU Ma3MyHbl 9pAAMbIM OKYJIBIKIIEH
Hemece OKy OarapyiamacbiMeH GenrineHesi. OKpITYIIbUIAp 63 CTYAEHTTEepPiHe KyHAeMIKTI eMip/e Ke3qeceTiH
OKy ayJWUTOpUSICBIHAA MYHJAW >KaTThIFyJapAbl ©3re TiMiHJe KOJJjaHa OTBIPBIN, TariChipMaHbl CHUPeK
opeiHziayFa Oepesi. Erep OKBITYIIBIIAD CTYJEHTTEpAiH IeT TiMiH cabaFbIH MarblHA/MLI TYP/E JKEeTKi3ce,
HeMece Ceiiey [aF[bIChbIH KaJIbIITacThIpCa, TalChblpManapAbl ecTe KalapublK OpbIHZACA, CTYZEHTTep 3p
TYPJIi XKaFjaiiapa Tingi Tabury Typ/e >KarTar, Ko/jaHa aiafbl.

OWBIH TeXHOJIOTHSCHIH MakiflaaHy, Ke3-KeJreH Mace/ieHi Ilelly, akrnapaT Hemece TaXkipube anaMacy -
MYHBIH, 03piH HaKThI KaHe IIbIHAbI TariCbpMasiap peTiH/e KapacTeipyra 00sazibl. KOMMyHHMKaTHBTI a/1icTieH
CTyZIeHTTep >KUi KOJJAHBIIaThIH Ce37ep/i cabakTa Ko/faHyblH Oakpulail OTBIPBII, TAllChIPMaHbI IIIHAMBI
TYPZle OpbIHJAALI Aen caHayFa Oosmaiigpl. Kozimri peniik oifbIHFa Ja KaThICTHI, erep oy Oenrim 6ip
MaceJieHi IIelly/IiH 3/ieMeHTTepiH KaMThiMaca HeMece CTyZieHTTepre KOJI >KeTKi3y YIIIiH MakKcaT KoibliMaca,
cabaK MakcaThblHa XKeTTeuTiHi ce3ci3. KenrereH pe/nfiik OMbIHAp/ia CTY/IEHTTED TeK 63 pPeJepiH OHHaNIbI.
Bipak, penmik oibIH, MyHJa CTYJEHTTep KoCiMophlH OacIbLIapbiHBIH, pesjepiH OiHaybl Kepek, Oipak
COHBbIMEH Oipre osiap KeJjiicimre Kesyi Hemece Oe/risii 6ip yakpIT illliHe ©3eKTi Mace/ieHiH AYPbIC IIelIiMiH
TaOybl KepeK, KOMMYHHUKATHUBTI TarcbipMasap 3/IiCiMeH ITbIHAKMbI TaTiCkIpMa Jien caHayra 6osazet [2, 2706.].

IITeT Ti/iH OKBITY 3fiicTeMeci OOMBIHIIIA OKBITYIIIBI KOMMYHHKATHBTI TariChbIpMasiap /iCiH TaHAay/bl 3iHe
Kanapipazsel, cebebi OKBITYIIBI CTYJEHTTIH Ceisiey AaFJbIChIH KAJbIITACThIPAa ajMai/bl >K9HE [JaMbITa
anMaiifibl, AFHU "OKBITYIIIBI MEH CTYJeHTTep HeHi OKy KepeKTiriH opTakTaca TaHjal aqMaiiibl. "3epTTeseTiH
TiIZiH 27eMeHTTepi 63 OpbIH/AapbiHAa O00/DKaMBI peTrieH eHrizinmmeni" [1, 2856.]. By et Tini cabarbiHga
MYyFaJliM OKY TpoIieciH 6akplnaygbl 60caTybl Kepek ZiereH/i 0iizipesii, ap OKYIIbIHBIH, OChI YaKbIT illliH/e He
y¥ipeHreHiH TyciHOeyi bIKMan eTesi.
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KoMMyHUKATHBTI TamcelpManap apKpLIbl OKBITY Ke3iHJe CTYJeHT LIeT TijiHe MYMKIHZIrIHIIe 3cep eTyi
KepeK, TeK OHbIH KOJJAHBUTYbIH Oakbljiar, cofjaH KeliH 63 0O/DKaMbIH KYpBIT, HITWDKECiHe OHbIMEH
TaKiprbe >kacaybl Kepek. KOMMYHHKaTHBTI TarchbIpMasap afliciH TaHJayAarbl 0acThl MakcaTTap/pbiH, Oipi -
CTY[IeHTTiH, OeJICeH/i/MiriH apTThIPy: KOMMYHHUKATHUBTI TariCbIpMasiap 9fiCi OKBITYIILIHBIH eMeC, CTY/IeHTTiH
ic-opekeTiHe OarbITTa/IFAaH; MYFaliM CTYJEHTTiH aijbiHa Oenrisi Gip MiHAETTep KOIOBI KepeK, COHBIH,
apKAChIHZA 1T TiTiMeH CTUXUSIIBIK, JKeKe JK9He epekille KCTIePUMEHT Kacay MYMKiHZAIr maiga 6omagsl.
Op6ip OChIHJAM TariCLIpMaHbI OPBLIH/IAY HATKDKECiH/e CTY/AEHT LIeT TiiH KOMJaHy/AbIH Oenriai 6Gip keke
TaKipubecine we 0Oosiaibl >K9HEe OCBHI Ke3eHJe MyFaliM eTe MaHbI3[bl pesn aTkapagbl. O/ CTyZeHTKe
JKCTIepUMEHTTeH KeWiH OpBIHAAnaThlH ic-llapasap Typanabl xabappap OosiyFa KeMeKTeCyi Kepek.
TamceipMaHbl OCbIHZAAW caHa/lbl TYpZe OpbIHAAy HeMece caHalbl TYPAe OpbIHAAY KOMMYHHKATHUBTI
TariCbIpMaap/blH, C3TTi OOMybl YIIiH IHelyIni a7ic OOoJbIM TabbUIAALI, /37 OChI Ke3eHZe MYFajiM
CTyJEeHTTepre allbIpMalllblIbIKTap MeH YKCACThIKTap/bl TYCiHyTe, IIeT Ti/i Typasbl TYCiHIKTepiH "Ty3eTyre,
HaKTbl/layFa >KoHe TepeHJeTyre" KeMeKTecyi Kepek. 2Kaimbl, KOMMYHHMKAaTUBTI TarcblpMasap 3/iciMeH Tingi
TIpaKTUKaZa YHpeHy fier anTyra Oomazpl.

HyHaH KOMMYHMKaTUBTi TaricbipMasiap apKbUIbl Oec Herisri CurmarTaMaHbl aTar eTefi:

1. OKBITBIIATHIH Ti/ile KOMMYHHUKALMs apKBIIbl KAPBIM-KATBIHACTHI OKBITYFa Oaca Ha3ap ayZAapy;

2. OKY KarjalblHa ayTeHTiK MaTiHAepAi (OKy MaTepuaJapbiH) eHri3y;

3. CTyJeHTTepre TeK Tiire FaHa eMeC, COHbIMEH KaTap OKY IIpPOLIeCiHiH ©3iHe Je Hasap ayZJapyra
MYMKiHZIK 6epy;

4.  OKY[BIH MaHBI3/bl 3JIEMEHTi peTiHze CTYAeHTTIH XeKe TaKiprubeciH apTThIpy;

5. OKy ayIUTOPUSCBIHAA Ti/l YAPeHY/Ii ofjaH ThIC Tijifi OesiceHAipyMeH OaliIaHBICTRIPY apeKeTi [4, 75].

HyHan "TariceipMaHbI" 3epTTesieTiH Ti/iie TYCiHyZi, eHpeyZi, KeOelTyni »koHe e3apa JpeKeTTecyhi
KAMTHUTBLIH MaFbIHaFa OarbITTa/IFaH )XYMBICTBIH 3JIEMEHTI peTiH/ie KapacTeIpa/s [4, 6ipak].

Kasipri yakpiTTa "TariceipmMa" YFBIMBIHBIH Oipkatap TyciHzipmenepi 6ap. [lereHMeH, CTyJeHTTePJiH OKY
ayJUTOPHUSICBIHAH THIC OpPBLIHAAYBI KEePeK MaKCaTThl TalChbIpMajgap MeH OKY IpolieciHie cabakraparbl ic-
9peKeTTiH Heri3iH KypaWThlH IeJarorvkajblK TalcChblpManap apachlHJAFbl albIpMallblIBIKTEI TYCIHY
MaHBbI3/IbI.

JIonr OipHellle MaKCaTTbl TallChIpMasap/blH, MbICAanbiH KenTipefi, Oyn azamzap azeTTeri emipiHze
(>kymbICTa, JAeManbICTa, ONapAblH apacbiHfa) >Ky3ere acblpaThblH ic-I1apajiap: eTiK caThil any, YIIaK
OunerTepiH OpoHZAY, cayasHama TOJITBIPY, XKYPri3yIll KyaJiiriHe eMTHUXaH TamChIpy, XaT >Ka3y, 4eK >Ka3zy,
erep Ci3 a/lachil KajcaHpl3, OTIM Oapa >KaTKaH ajaMHaH cypai 6iny. Tingi oKpITyZbIH Herisri Herizgemeci
CTYJEHTTIH >KOFapblja aTajfaH odpeKeTTepZi HaKThl d/ieMJe OKBIThIIATBIH Til apKblIbl CITTi OpBIHZAAY
MYMKIiHziri 60sbIn TabbL1as! [7, 38].

OpHHe, MaKCaTThl TarcbipMasiap Oesrisi Gip gapexkese cabakrapza /a KosifaHbuia anajpl. lereHMeH,
CTYZIEHTTED COHLIMEH KaTap OKYy ayJUTOPUSICBIHAH THIC >KaFJaiiapra AadbIHABIK OOJBINT TaOBIIMAaHTHIH
KernrereH Oacka TarichIpMasap/bl OpbIHaybl KepeK. CTyIeHTTep Tl iK KY3bIPETTUTIKTIH JaMyblHa BIKIas
eTeTiH >KaTThIFy/Iap >Kacaybl KepeK. MyH/iall rejarorvkasibiK Tarickipmainap, Puuapzc, [nata xxaHe BebepaiH
aHBIKTaMaChlHA CIUKeC TiJi TYCiHy )KoHe OHBIMEH >KYMBIC icTey GapbIChIHJA IpeKeTTep/i OphbIHAAY OOJIbIM
TabbL1azAbI[5, 42]. Mbicanbl, ayguo MITiHZI ThIHAAY Ke3iHJe HYCKayJap/bl ThIHJAy >KoHE TarChIpMaHbI
OpbIHJAY Ke3fesnefi. MyHzali TarcblpMaHbl CITTi OpbIHJAY YIIIH MyFaliM KaHZall HaTWKe CITTi Jen
CaHa/aTbIHbIH K6pPCeTyi Kepek.

HyHan mepjarorvkanblk — TarcbipMaszap MeH OHBIH  aHbIKTaMaJapblH  YChIHAZB:: Oy OKy
ayAUTOPHUSICHIHZAFBI J)KYMBIC, ay/IUTOPHUSIBIK, )KYMBICTBIH, OapbIChIH/A CTYJEHTTePiH Tifje TYCiHyi, CO37iH
MaFbIHAHBl aHBIKTayhbl YIIiH Oap/blK rpaMMaTHKasbIK OimiMzai >xymeuiabiprad [4,115]. Tlemarorvkasiblk,
TarchlpMasjap/bl CITTi OpbIHJAyAblH MakcaThbl - CTYJeHTTepre KakKeTTi Jar[bulapAbl WUrepyre MYMKiHZIK
Gepepi.

IKkeliH YWIIMCTIH "TarcblpMa’ aHbIKTaMachlHa Ha3ap ayZJapasbik. TarceipMa — Oy/1 CTyeHTTep/i HaKThl
JKarjalinapia KapbIM-KaThblHAC jKacayra [JalblHAay MakcaTbiHAa KOWbUIFaH MiHZeTKe KOJI JKeTKi3y YIIiH,
CTyZAleHTTep iy, Oenrimi 6ip KOMMYHUKaTMBTIK MiHZieTi 6ap OKBITBIIAThIH Ti/ifi TakfialaHaThlH MaKCATThI
apeketT 6osybl KaxkeT [9, 89]. CoOHABIKTaH CTYJEHTTep/i bIHTa/laH/BIPaThIH, Ha3ap ay/apaTbIH JKoHe Ti/fiH
TUIM/I JaMybIHa bIKIa/1 eTeTiH TaKbIPbIITap/Abl TaHJay Kepek.

KoMMyHMKATHBTI TaricbIpMasap oficCiMeH TeXHHWKaHbl KO/ZlaHy 9p Typai 6omysl MymKkiH. Keiibip
OKBITYIILIIAD OHBI KOJIJAHBICTAFbl OarjmapraMara Oipikripesni, keiibipeysiepi oHbI OKy OarzapsiamachkiHa
TOJIBIFLIMEH ayBICTBIPAZbI, an Kelbipeyepi oHbI cabakTa ACTYPJIi )KYMBICKA KOCHIMIIIA TariCkIpMa peTiHze
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najanaHazbl. AFBUILIBIH TiJIiH OKBITY/[bIH, Heri3ri 3fici peTiHJe KOMMYHMKATHBTI TarchlpMasnap 3ZiCiH
KOJIJJaHaThIH OKBITYIITBIIAp cabakTap/pl Kesieci Ke3eHepre Gemnei.

AnppiH ana TarceipMa YCbiHy. MyFastiM Genrisii TakpIphINKA TarchbpMasiapAbl YCbIHA/bI, al CTyAeHTTEeD
TarchIpMa/laFbl JKarJaliMeH, JIeKCMKaMeH, >KoHe MITiHMeH (OKy >KoHe ThIHJAy, >KeKe TaKipubenepiMeH
Oemicy Hemece JpTYpJi CypeTTep/li KOpCeTy apKblIbl) TaHBICTHIPAABl. Byl CTyaeHTTepAi 3epTTeseTiH
TaKbIPBITIKA TApTy apKpUIbI TiMAiK OuTiMi >kakcapTagbl. OKBITYIIBI CO3 TipKeCcTepi MeH JieKCHKara Ha3ap
aygapazel, Oipak >kaHa €63 KYpbUIbIMIAPBIH OKBITHAWAbI. CTyJeHTTepre yKcac TarChbIPMaHbI JAYPhIC
OpBIHAAYbIH MbICabiH 0epy THiMAi. OKBITYIIBI apKpLIbl TarChbIPMaHbl YFBIHZBIPBIN, CTYZAEHTTepi
YIABIMIACTBIPAbL.

Tanceipma. CTyzieHTTep KaXKeTTi JIeKCMKa MeH FpaMMaTHUKa/blK KYPbLIbIMJApAbl TariCbipMaza KoJaHa
OTBIPBIT, JKYINEH HeMece TOMNTa OpbIHAakAbl. MyFaniM TamnchipManapAblH, [IYPLIC OpBIHAATYBIH
KaZlarasak/ibl.

JKocnapnay. CtyzeHTTep 63 HJesulapbl MeH >XYMBICTApblH KaifaH CTyJeHTTepre ycbiHagbl. Osap e3
TOMNTAPbIHZA CbIHAK Tpe3eHTalMsChIH Kacalabl. OChl yaKpITTa OKBITYLIBI CTyZeHTTepre KeHec Oepepi
HeMece TYbIH/IaFaH CYpaKTapra kayar Oepeii.

¥YcbiHy. CTyneHTTep OpbIHAAMFaH >KYMBICTBIH HoTekeciH KepceTeZli. COHbBIMEH KaTap, >KYMBICTBIH
Ma3MyHbI OOMBIHIIIA KBICKAILIA TYCiHiKTeMesiep bepefi.

Tanpay. OKBITYLIBI CTYJeHTTEpP/iH Mpe3eHTalusIapblHAa KO/IJaHFaH Ce3/epAi, Ce3 TipKecTepiH Hemece
rpaMMaTHKabIK KypbUIbIMAP/bl aHbIKTalJbl. 3epTTeyTre KaXKeTTi TiAIK KypbUIbIMap Aa rakanaHblaa/bl.

Toxipube. CTyZeHTTep TilAiH KOMJAHy OaJZiri MeH AYPhICTBHIFbIHA Ha3ap ayjapa OThIPbIN, KOCKIMIIIA
TaricblpMasiap/ibl OpPbIHANEI [3, 34].

KoMMyHMKaTHBTI TarcelpMasap 94iCTepiH KOJJaHyAblH Heri3ri apThIKIIbLIbIKTaphI:

1) Tin dyHKUUSCHH TYCiHY (OKBITY MaKcaThl eMec, OaliiaHbIC KYpasibl PETIH/E);

2) Tinai abcTpakTini 6isly MeH OHBI HAKTBI KOJIZIAHY;

3) cryzeHtrep Oip KakeTTi ()pa3aHbl HeMece JIMHIBUCTHUKABIK, aliHAIBIM/bI KOJJaHbIN KaHa KoWMai,
Gap/IbIK KOJT >KeTim/li BiiM/Ii KolaHa OTHIPBIT, "THHBUCTHKAIBIK, 6akblIayiaH" eTy;

4) OKbITyFa KOMMYHUKATHUBTIK TICI//i KO/IJaHY;

5) TanceipMasnap/piH KeH ayKbIMbIH TakjanaHy - OKY, ThIHAAy, Macesesep/i MIelly, pesifik oubIH/ap,
cayayiHama’siap >kaHe T. 0.;

6) cabakTap CTy[eHTTEep/iH keKe KaKeTTiMKTepiH ecKepeli, KbI3bIKThl >K9He OKYyFa BbIHTalaHAbIPY
KapacThIPbLIabI.

CoHJjaif-aK, KOMMYHUKATHBTI TarcbipManap/bl KoJaHyAarbl KelOip KUbIHABIKTapAbI 0iny Kaxker. Ef
anJbpIMeH, OKBITYIIBI CTy/JeHTTepre Co3/iK KOPbIH KeHelTyre KeMeKTeCyi KepeK. ONTIece CTyJeHTTep >KaHa
o3 TipKecTepiH HeMece Co3/ep/i e3/iriHeH yhpeHOeliai, Tek e3/epi 6ineTiH TinAi KoigaHyFa AarFblIaHAZbI.
Ochbl MakKcaTKa >KeTy YIIiH CTYAEHTTep/[iH KYITapblH HEMeCe TOTTapbiH aybICThIpYFa 0O/aZibl, OChIIANIIIA
KYLUTiJIep 9/ICi3 CTyZeHTTepMeH >KYIITa HeMece TOIITa )KYMBIC iCcTelii, COHbIMeH Oipre Tingi 6iny/iH )KoFapsl
ZeHreiinaeri ce3iep MeH €e3 TipKecTepiH KOJJaHa b,

KoMMyHMKATHBTI TaricbIpMasap 3fiiCiMeH TarchlpMasiap Ti30eriH TaHJjay »KoHe aHbIKTay KWbIH. Tarbl 6ip
MaHBI3/IbI Macesie - TariChIpMaHbl OpBIH/AFaH Ke3/e /le, OKY YPZiCiHiH »aaracklH Tabybl THiC. TeopUsbIK
JKOHEe TIpaKTHKa Ke3eHjep CTyAeHTTepfiH OinreHAepiH TyciHyi yuriH eTe MaHpI3zAbl. backamia alTKaHza,
KOMMYHHKATHBTI TallChbIpMasiap 3/iciMeH OKY TpOILeCiH mamMameH 2 Ke3eHre Gesyre Gosagpl: OipiHImici -
TaKbIPBITIKA OalIaHBICTBI OApJILIK, TariChbpMasap/bl OpPbIHZAAY, an eKiHImici - OyraH JieliiH He icTenreHiH
tangay. Erep myrasim ekiHIn Ke3eH/i eneMeiTiH 60Jica, OHJ]a OKy/ja OH e3repictep 60/IMai bl

CoHbiMeH Kartap, Oenrini 6inim Gepy MakcaTTapbiHa >KeTyre OaFbITTasFaH JMHTBUCTHKAJIBIK KypCTap
YIIiH (MbICA/Ibl, eMTHUXaHFa JAaUBIH/IBIK) >KoHEe KOMMYHHUKATHBTI JlaF/bplIapra eMec, Oenrimi Oip siekcukara
Hemece rpaMMaTHKara Ha3ap ayZapy KaKeT >kepZe KOMMYHUKAaTHBTI TarcblpMasjgap oJiCiMeH aficTeMe
MaHbI3/IbI 00JTBINT KOPiHOEeYyi MYyMKiH.

Conpai-aK, ’KOO-HbIH 1 KypC CTyJeHTTepiHe aFblIIbIH TUTIH OKBITY Ke3iHJe KOMMYHHKaTHUBTIK
TarchIpMasap 3/jiciH KongaHy ToxipubeciMmeH OestickiM Kesnepi.

A. Bi3 yliH KOMMYHMKaTUBTI TaricbipManap 9[iCiHiH MaHbI3[bl CUIATTamMachl CTYJeHTTepe Tiazi
MaFbIHA/MbI KoHe THIMZI TakijanaHy MYMKiHZiri madga Oongel. J[aCTypri afiicTepMeH OKBITY Ke3iHge
MyFaJIiMHiH, [le, CTYJIeHTTep/IiH Jie Ha3apblH rpaMMaTHKa/bIK (hopMara, TiMTi MpakTHUKa Ke3eHiHAe Ae, TilAi
KOJIJaHYFa >KaHe Coey MarablIapbiH YUpeTyre OaFrbITTanaibl.

B. KOMMyHUKaTHBTI TaricbipMasiap JficiMeH KypbUIFaH cabaKTapbiMbi3 "wKemzi" OOMbBIT IIBIKTHL:
CTyAeHTTep cabaKThlH asjFallikbl Ke3eHZepiHAe TiAiK AargbliapAbl KosigaHa Oactafpl, Oy OKBITYIIBIFA
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Kesieci Ke3eHJIEp/i CTY/IEHTTEp/iH, KaXeTTi/likrepiHe calikec Oelimzeyre MymkiHzaik Gepgi. Omapzbig
KOTIIIi/Iiri Ka3ipiy e3iHje KaKeTTi AaFAplapFa ue 00ybl MYMKiH, a/l cabakka ITpe3eHTal[dsl MeH MpaKTHKa
Ke3eHJepiHe >KyMcanabl.

C. AFBUTITIBIH TiTi cabakTapblHJa KOMMYHHUKATHUBTI TarChIpMasap 3/iCiH KOMJaHy/IbIH 0ackIH/a,
0i3 CTyJeHTTep/IiH Hapa3bLIbIFbIHA Tall OO/ABIK: O/IapbIH, KOMIIIiIiri OKbITYAbIH AepOecTiri KabbligaHOaraH
Ke3/le OKBITYILIbIFa "OpTasblKTaHAbIPbUIFaH" OKbITyFa yipeHAi. CTyJeHTTep pesifik OWbBIH KesiHJe
naiilanany KakeT OOJaThIH JWajor V/TICIH Takrara >Xa3yAbl cyparaH Ke3zgep Oosapl. CopmaH KeHiH
TarChbIpMaHbIH MaKCaTbIH J»KdHEe OKYIUbIHBIH TifAiK [JafAblIapblH KOJIZIAaHYbl Here MaHBI3Abl eKeHiH
TYCIHZipyre Typa Kengi.

KopbiThiHAbl. KOpBITBIHABLIANK Kesle, rPaMMaTHUKa/bIK TICITe HeTi3/eNreH OKbITYAa ACTYPII 9jicTeMere
Yy¥peHreH CTyJeHTTep VIIiH abiMeH XaOTHKAa/bIK OOJbIT KOPiHeTiH XaOCTBIKIEH >XYMBIC iCTey KUBbIH
Oosiazibl flem aiTyra Oomajipl, Oipak, KOMMYHUKATHBTI TarichbipManap 9/ici TpaMMaTHKa MeH JieKCHUKara
JKyHesi Ke3KapacreH WHTerpalysjlaHFaH Ke3/le HITWKe CTYyAeHTTepAiH Ke3 KelreH KaKeTTiliKTepiHe »Kayart
OepeTiH KemeH/i, aMbeban Tacin 6osazabl.
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FEATURES OF PODCASTING TECHNOLOGY IN DEVELOPING LISTENING
COMPREHENSION SKILL

Abstract
The article is devoted to the key features of podcasting technology and its potential to develop listening
comprehension skills in learners in educational settings. Podcasts offer a flexible and engaging platform for
learners to access a wide range of authentic, real-world audio materials. Podcasts provide unique
characteristics such as accessibility, portability, and the diverse content. The ability to pause, rewind and
replay audios of podcasts provides learners with control over their listening experience, enabling them to
practice listening to challenging content at their own pace. Additionally, the interactive nature of some
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podcasts, with opportunities for feedback and discussion, encourages learners to actively engage with the
material. This article emphasizes the advantages of incorporating podcasting technology into foreign
language education and underscores its potential as a dynamic and innovative tool for nurturing listening
comprehension skills in english classrooms.

Keywords: podcasting technology, listening comprehension, language learners, learners’ proficiency,
English listening
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OKYIIBUTAPABIH THIHIAJIBIM JAFABIIAPBIH JJAMBITY MAKCATBIHIA
MOJKACTHHT TEXHOJ/IOTUSICHIHBIH EPEKITIE/TIKTEPI

AHdamna

Makaa NoJKaCTUHT TeXHOJIOTUSICBIHBIH HETi3ri epeKIle/likTepiHe »KaHe OHbIH, 0ifiM Oepy OpbIHZApBIH/A
OKYLIbIIapAa ThIHJAIbIM JaFAblIapblH J[aMbITy MYMKiHZiriHe apHanraH. IlogkacTTap OKyllIbulapra
TYIIHYCKQ, IlIbIHalibl 6Mip/ieH a/lblHFaH ay/juo MaTepuasiapblH KeH, ayKbIMbIHa KOJI JKeTKi3y YILIH bIHFalIbl
JK9He TapThIMZbI MyiaTdopMa ycbiHafbl. logxKacTTap Ko/l >KeTiMAiMK, TackiManfiaHy >KdHe KeH, ayKbIMZbl
Ma3MyH CHSIKTBI Oipereli KacweTTepZi >Ky3ere ackipazibl. [oJKacT ayAMoOIapbIH KiJgipTy, apTKa aiHaIgbIpy
JK9He KaliTa OMHATy MYMKIH/AIr OKyIIbITapFa ThIHAANBIM THKiprOeciH Oakpimaybl KaMTaMachki3 eTesi, 0y
oJ1apra KypZeJli MasMyH/ibl MaTepHa/iap/ibl OKyIIbUIap/AbIH 631H/iK KADKbIHBIMEH ThIH/ay/Ibl )KaTTBIKTbIPYFa
MYMKiHZiK Oepezni. ByraH Koca, Kepi OaiilaHbIC TIeH Ta/Kpllay MYMKiHZIri Oap Kelibip MHTepaKkTHBTI
MOJKACTTapblH, OKYIIbUIADbl MaTepuanibl OejiceHIi MeHrepyre bIHTaNaHAbIpaAbl. byn Makana
MO KACTUHI TeXHOJIOTUSCHIH LlIeTe/l Ti/IiH OKBITYFa eHri3y/iH MaHbI3/bUILIFbIHA epeKllle Ha3ap ayZapafbl
JK9HE OHBbIH, arbUIIBbIH Tili CHIHBINTApbIHJA ThIHZAAY AapKbUIbl TYCIHY [JaF[bplIapblH [aMbITy VIIiH
JIMHaMUKa/bIK KoHe MHHOBaL[UABIK Kypasl peTiH/eri apThIKIIbLIbIKTapblH aTar KepceTe[i.

KinT ce3gep: MoAKACTUHT TEXHOJIOTUSCHI, THIHAAY apKbUIbl TYCiHY, Ti/l yHpeHyIIijiep, OKYIIbLIap/bIH,
TiNAiK MeHrepy JeHrelii, aFbUIIIbIH TiTiHAE THIHAAY.

A. KCIXGPMGHOGGI, AA. Taymer—160@ea2
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OCOBEHHOCTU TEXHOJ/IOTYIM ITOJKACTHWHT A /1711 PA3BBUTUSA YMEHUI
AYAVPOBAHUNA Y YUAIIUXCSHA

AHHOMayus

CraTbsl TIOCBSIITIEHA K/TFOUEBLIM OCOOEHHOCTSIM TEXHOJIOTUM TMOJIKACTHHIA M ee TIOTEHIMany B Pa3BUTHH
HaBBIKOB ay/IMPOBaHUS Y yUal[uxcsi B 00pa30oBaTe/bHbIX YUpeXXJeHUsIX. [10AKacThl TIPe/IyIararoT yuaryamcst
rMOKYI0 M yBJIeKaTeIbHY0 T1aTGopMy [/t I0CTYyMA K IIUPOKOMY CITEKTPY ayTEeHTHUHBIX ayZMOMaTepraioB
W3 peajbHOr0 Mupa. IToakacTel 006/1a[al0T YHUKAIBHBIMUA XapaKTePUCTUKAMU, TaKUMH KaK AOCTYIHOCTS,
MOOW/IBHOCTb W pa3HooOpa3Hoe cofiep)kaHve. B0O3MO)KHOCTH TPUOCTAaHAB/IWBATh, I1€PEMAThIBaTh U
BOCIIPOU3BOAUTH ay[IM0 TMOJKACTOB JdeT yuyaluMCsl KOHTPOJIb HaJ MPOLIeCCOM MPOCIYLIMBAaHUS, MO3BOJISSA
VMM TIPaKTUKOBaThCsl B MPOCAYIIMBAHUK C/IOKHOTO MaTepuana B yA0OHOM [l HUX Temrie. Kpome Toro,
HEKOTOpble MHTEepaKTHBHbIE TMOJKACTHl C BO3MOXKHOCTBIO 00paTHOW CBSI3M U 00OCYXAEHWS MOTHBUDYIOT
YUaIMxcsi akTUBHO M3ydaTh MaTepual. B 3Tol cTaThe MoOJUepKHUBAeTCsl Ba)KHOCTb BHEAPEHUs] TeXHOIOTUU
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IIOoAKaCTUHI'a B 06yqu1/1e WHOCTPAHHBIM A3bIKAM UM OIIpeAedeTCsd ee MperuMyleCTBO KdK JUHAMHWUYHOI'O U
WHHOBAIIMOHHOI'O MHCTPYMEHTA /I PA3BUTHUA HABBIKOB MMOHMMAHHWA Pe€UM Ha CJIYyX B KildCCaX aHTJIUHMCKOTO
A3bIKA.

KaroueBbie c/i0Ba: TeXHOJOTUS MOAKAaCTHWHIA, TIOHMMaHKWE€ Ha CIyX, H3ydalolue 4A3bIK, YDPOBEHb
B/Ia[IeHUA y4allIMUMUCA, ayJUPOBaHNE AHTTMHACKOTO SI3bIKa.

Introduction. The development of listening skills is highly relevant for school learners, and it plays a
crucial role in their overall academic success and personal growth. Listening is one of the primary channels
through which students receive information in the classroom. In recent years, the rapid growth of digital
technology has transformed the way we consume information and engage with educational content. Among
the many innovations, podcasting has emerged as a powerful medium for enhancing listening comprehension
skills. The pedagogical significance of podcasting technology in language learning and teaching cannot be
overstated. Podcasts are audio files, typically in the form of episodes, that cover a wide range of topics, from
news and storytelling to academic lectures and language lessons. As such, they offer a diverse and authentic
listening experience for language learners, making them an ideal resource for improving listening
comprehension.

Podcasts have a specific topic and publication frequency. In the methodology of teaching foreign
languages, the following genres are distinguished:

1. Language Learning Podcasts: Many podcasts are specifically designed to help learners improve
their language skills. These podcasts often focus on teaching vocabulary, grammar, and idiomatic
expressions.

2. News Podcasts: Choose podcasts that deliver news in a clear and concise manner. News podcasts often
feature well-articulated speech and cover a variety of topics.

3. Conversational Podcasts: Podcasts that feature conversations between hosts or guests. This can expose
learners to natural dialogues and discussions.

4. Storytelling Podcasts: Podcasts that tell stories, whether fictional or non-fictional, can be engaging and
provide exposure to different narrative styles and vocabulary.

5. Educational Podcasts: Podcasts that offer educational content on various subjects can provide learners
with in-depth explanations and discussions that enhance their listening skills.

6. Interview Podcasts: Interviews can expose learners to different accents, speaking speeds and
conversational dynamics.

The effectiveness of a podcast for improving listening skills depends on factors like the learner's current
language level, interests and preferred learning style. It is preferred to sample different podcasts and see
which ones correspond the most with learning goals.

Methods. Podcasts offer a wide range of benefits that make them effective for language learning and
improving listening comprehension. Here's an overview of how podcasting technology can enhance learners'
listening skills according to researchers T.M.Derwing, M.J.Munro and R.I.Thomson, R. Godwin-Jones, T.
Cobb, L.Vandergrift, and C.Goh, Y. Wang and N. S.Chen:

U0 Authentic Language Input: Podcasts provide learners with authentic spoken language input, exposing
them to different accents, speech patterns, and vocabulary. This exposure helps learners become accustomed
to real-world communication [1, 395-421].

U0 Variety of Topics and Genres: Podcasts cover a wide range of topics and genres, allowing learners to
choose content that aligns with their interests. This engagement can enhance motivation and make the
learning process enjoyable [2, 19-29].

U0 Repetition and Review: Learners can replay podcast episodes multiple times to reinforce their
understanding. This repetition aids in comprehension and retention of vocabulary and grammar structures [3,
38-60].

U0 Natural Language Rhythm and Intonation: Podcasts expose learners to natural speech patterns,
including rhythm, intonation, and stress. This exposure contributes to improved listening accuracy and
understanding [4].

U0 Interactive Learning: Some podcasts incorporate interactive elements, such as quizzes or
discussions, that actively engage learners and encourage participation [5, 133-147].

The technology for working with a podcast is practically no different from working with regular audio
text and consists of: preliminary setting of listening tasks; primary presentation of material on a specific
topic, which is a dialogue or monologue; explaining unfamiliar words and phrases; repeated presentation of
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the material with the completion of tasks to consolidate the listened material. It is suggested to select
podcasts that match the learners' language proficiency level. Starting with content that is slightly challenging
but still comprehensible can help learners gradually improve their listening abilities. Podcasts that cover a
wide range of topics and genres to keep learners engaged and interested. This direction to diverse subjects
enhances vocabulary and comprehension skills.

Learners can be encouraged to actively engage with the content by taking notes, summarizing what they
heard, and discussing it with peers. This practice helps them improve their listening comprehension. Teacher
can motivate learners to listen to the same podcast episode multiple times. Repetition helps learners pick up
new vocabulary, understand nuances and improve overall comprehension. Many podcasts offer transcripts or
subtitles. Teacher should provide learners with access to these resources to help them follow along and
understand difficult passages.

In a while-listening stage learners should be given with specific tasks or questions to focus on listening
process. This could include identifying main ideas, specific details, or understanding the speaker's tone and
emotions. As a post-listening task students should have discussions or reflection activities related to the
podcast's content. This helps reinforce understanding and encourages language production.

Results. The didactic potential of podcasting is based on the main technical and didactic characteristics of
this Internet technology, such as:

Authenticity. Podcasts can significantly enrich language lessons because because they mostly present
authentic material intended for listening at an upper-intermediate level of language learning. Most podcasts
include material with manuscripts and accompanying texts, notes on the degree of difficulty and didactic
recommendations, as well as assignments for the proposed passage and can be used at different stages of
learning a foreign language.

Relevance. The podcasting system allows users to regularly replenish their archive with new audio
and video files with information about current events in various areas of life, which can be used during a
foreign language lesson or beyond.

Media competence. The technical conditions for using podcasts are quite simple, students just need
to download the required podcast in MP3 format to computer or other media device. Such a skill becomes
the key to enormous motivational potential. As soon as we make students understand their technical ability
and explore a new learning tool together with them, the attractiveness of the tool and the ability to handle
technical innovations themselves become motivating for independent or group work.

Autonomy. Being one of the main advantages of the Internet as a learning platform, autonomy allows
you to act in accordance with your learning needs, learning pace and level of training. If students themselves
can determine the conditions of their learning in terms of the principles of autonomous learning, the
autonomous environment as a factor in the success of learning not only competes with, but also surpasses the
traditional communicative lesson.

Multi-channel perception. Podcast services often offer educational materials that are based on a
combination of audio, photo or video images, also text materials. This gives opportunity to use different
educational materials in one lesson, i.e. simultaneously use different organs of perception, which, of course,
expands the receptive capabilities of students, becomes an important key to understanding information in a
foreign language, and, as a result, an incentive to make oral or written statements on the topic.

Multifunctionality. The podcasting system is multifunctional. With its help, when teaching foreign
languages, we can develop several types of speech activity: along with classical listening, it is important to
improve oral and written speech skills. In addition, podcasts provide knowledge about the diversity of the
language itself and the culture of the language being studied in a convenient environment for the listener.

Interactivity. At the present stage of Internet development, interactivity seems to be the main idea,
according to which it is important not only to listen, read or view information, but also to actively interact
among people via Internet. The integration of podcasting into FLT with its opportunities for cooperative
interaction perfectly contributes to the interactivity of the educational process [6, 91 — 93].

Discussion. Based on the analysis of pedagogical and methodological literature, we can highlight several
obvious advantages of using podcasts in classes when studying foreign language:

- Firstly, it is the development of phonemic hearing and the development of the phonetic side of
speech, when students have the opportunity to listen to current modern authentic texts of various genres on
any topic of interest in a variety of perfomance;

- Secondly, achieving various goals when learning a foreign language, when it becomes possible to
study a language for cognitive, entertaining, educational purposes;
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- Thirdly, timely familiarization with the various realities of life in the country of the language being
studied, when the information contained on the podcast may relate to those events or phenomena that are
interesting at that particular moment, and it is updated much faster than information in any textbook;

- Fourthly, the development of receptive audial skills when working with phonetic, lexical and
grammatical material and the ability to comprehend foreign language speech by listening - to separate the
main from the secondary, determine the topic of the message, divide the text into meaningful pieces,
establish logical connections, highlight the main idea, perceive messages in a certain pace, a certain duration,
to the end without skipping;

- Fifthly, the development of independence, since most of tasks are structured in a way that learner is
simply forced to get involved in the work in order to complete the task or understand the meaning of the
dialogue [7, 56 — 60.].

Conclusion. Overall, podcasting technology provides a valuable and versatile tool for developing
learners' listening skills. Its accessibility, variety and authenticity contribute to effective language learning
experiences. Podcasts have become more than just audio content; they are dynamic resources that carry a
diverse range of interests, proficiency levels, and learning styles. Their accessibility and adaptability in the
classroom and beyond make them an interactive asset in the development listening comprehension skills.
Podcasts can be a highly effective tool for learners to develop their listening skills because they provide
authentic spoken language input, exposure to different accents, vocabulary and real-world communication.

As language educators and learners continue to adapt to a world of digital resources, it is crucial to benefit
from the advantages of podcasting technology. It is paramount to use these features and incorporate
podcasting into the curriculum to enrich the learning experience. However, successful implementation
depends on modern pedagogical approaches and the effective design of listening activities. By combining the
features of podcasting technology with research-backed instructional methods, teachers can inspire students
to become more proficient listeners, bridging the gap between theory and practice. By doing so, we empower
students to engage with authentic language content, develop their comprehension skills, and bridge the gap
between classroom learning and real-world language use. Podcasting's contributions to language acquisition
extend far beyond the boundaries of the classroom. As evidenced by the research and insights shared in this
article, listening comprehension is a gateway to effective communication, cultural awareness and academic
and professional success. The ability to understand spoken English is indispensable in a globalized world,
where language connects people and cultures, transcending borders and boundaries.

In conclusion, the incorporation of podcasting technology into foreign language education is not just a
pedagogical choice, but it is a gateway to a world of opportunity. Podcasting technology is a transformative
addition to english classroom that has the potential to significantly enhance students' listening
comprehension skills, thereby enabling them to navigate the linguistic challenges of the globalized world
with confidence and ease.
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APPLYING COMPETENCE APPROACH TO DEVELOP COMMUNICATIVE ABILITIES OF
ENGLISH LEARNERS

Abstract

This article focuses on the communication abilities of foreign language learners. The author conducts a
thorough analysis of terms such as “communication”, “communicative abilities”, “competency-based
approach”. In modern world technologies and globalization, where English is the language of international
communication, the main goal of learning a foreign language is the formation and development of a subject
of intercultural communication who can communicate at an intercultural level without cultural
misunderstandings. Traditional methods and approaches to teaching a foreign language, which do not go
beyond the scope of the studied material, rules and words, are currently not relevant, since they do not give
the desired result in practice; students could not use their knowledge in imagining life. Therefore, it is
important to use a competency-based approach when teaching a foreign language. The competency-based
approach is based on competencies. The author defines the competency-based approach as an effective tool
for developing communicative abilities and competencies, which are components of intercultural
communicative competence. To evaluate the use of a competency-based approach to the development of
communication skills, the author conducted an experiment with the participation of 15 9th grade students.
This article also describes the process, methods and results of experimental research in the selected field.

.Key words: communication, communicative abilities, communicative competence, comptence-based
approach, role-play method
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VICITO/Tb30BAHUE KOMITIETEHTHOCTHOI' O IIOJIXO/IA /1711 PA3BUTUSA
KOMMYHUKATUBHBIX CIIOCOBHOCTEHN U3YUYAROIINX AHTJIMMICKUN SI3BIK

AHHOMayus

B faHHOW cTaTbe OCHOBHOe BHHMMaHWE Y/e/sieTCsi KOMMYHHKATHBHBIM CIIOCOOHOCTSM M3y4aroIux
VMHOCTPaHHbIA $I3bIK. ABTOD TIPOBOJMT TIIATeNbHBIM aHa/MM3 TaKUX TEPMMHOB, KaK «KOMMYHHUKALHs»,
«KOMMYHUKATHBHbIE ~ CIIOCOOHOCTH», «KOMIIETEHTHOCTHBIA TMOAXO4». B  COBpEMEHHBIX MHPOBBIX
TeXHOJIOTHSX W I100amM3alun, T/je aHTJIHACKUM SIBJISIETCS SI3BIKOM MeKyHapOJHOTO OOIeHHsl, OCHOBHOM
Lie/Ibl0 M3yUeHHs: MHOCTPaHHOTO si3blKa sB/IsieTCsl (popMHUpOBaHME W pa3BUTHe CyObeKTa MeXKYJ/IbTYPHOIO
obmienust, crnocobHOro oO0IaThcsd HAa MEXKYIbTYDHOM YypOBHe 0e3 KyJbTYPHBIX HeJJOTTIOHUMaHUH.
TpaguLMOHHBIE METOAbl M TOAXOAbl K OOYUeHWI0 MHOCTPAHHOMY $I3bIKy, He BBIXOJSIINE 3a DPaMKH
M3y4yaeMOro MaTepuasa, MpaBWI U C/I0B, B HACTOsIee BPeMsi He aKTyasIbHbl, TaK KakK He /Ial0T )KeJaeMoro
pe3ysibTaTta Ha MpaKTHKe; CTYZEeHThI He MOTIJIM MCII0/b30BaTh CBOM 3HaHUS B BOOOpakeHUH XW3HU. [TosaTomy
B&)KHO  HCIIO/b30BaTh  KOMIIETEHTHOCTHBIM — TMOAXOJ TIpH  00yuyeHUH WHOCTPaHHOMY
A3bIKy. KOMITeTEHTHOCTHBIM TMOJX0J, OCHOBAaH Ha KOMITETEHLMSIX. ABTOD OMpeJessieT KOMIeTeHTHOCTHBIH
NoAXo/ Kak 3((heKTUBHbI WHCTPYMEHT pa3BUTHS KOMMYHMKATHBHBIX CIIOCOOHOCTel M KOMITeTeHLUH,

KOTOpBIE SIB/IAIOTCS ~ KOMIIOHEHTaMH  MEXXKY/JIbTYPDHOM  KOMMYHHMKAaTHUBHOW KOMITETEHTHOCTH.
IIns  OLIeHKU MCIO/b30BaHUSI KOMITIETEHTHOCTHOTO TIO/IXO/la K Pa3BUTUI0 KOMMYHHWKATHBHBIX
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SKCIepUMeHT C y4yacTueM 15 yuamuyxcs 9 knaccoB. B faHHOM cTaThe TakKe OMUCAH IPOLieCC, MeTO/bl U
pe3y/bTaThl IKCIIEPUMEHTAIbHBIX WCC/IeI0BaHNH B BLIOpaHHOW 00/1acTy.

KnroueBble coBa: o6ljeHue, KOMMyHHUKaTHBHbIE CTIIOCOOHOCTH,KOMMYHHUKaTHBHasi KOMIIETEHTHOCTb,
KOMITeTEHTHOCTHO-OPUEeHTHUPOBaHHbIN MOAX0/I, METOZ, POJIEBOU UTPHI.
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AFBUIIIBIH TIITH YAPEHYIIUIEPAIH KOMMYHUKATUBTIK KABIJIETTEPIH
KY3BIPETTUIIKTEP APKbUIbBI JAMBITY

AHdamna

Byn makanaza mieT TiliH yHApeHyIIiiep/iiH, KOMMYHUKATHUBTIK KabineTTepiHe Ha3ap ayJapbiaajjbl. ABTOp
«KOMMYHHKAIIMs», «KOMMYHHUKATHUBTIK KabiseTTep», «KY3bIPETTiMK TICi/l» CHUSKTHI TEePMHUHJ|Epre >KaH-
JKaKTBI Tanfay >Kacaiabl. AFbUIIIBIH TiJli Xa/IbIKapasblK KATbIHAC Tili 00JIBIN TabblIaThIH 3aMaHayy deMZiK
TeXHO/Orusiiap MeH >kahaHAaHy >karjaliblHAAa M9JleHM TYCiHICIeyIIiliKci3 MaeHHeTapanblK [eHrelje
KApbIM-KAThIHAC JKacayFa KaOileTTi Ma/ieHHeTapasiblK KapbIM-KaThIHAC CYOBEKTICIH Ka/bINTaCTHIPY >KoHe
JAMBITY TIeT TiJiH YHpeHyZiH 6acTbl MakcaThl 60BN Tabbuiazbl. OKBITHUIATEIH MaTePUA/IbIH, epexesnep
MeH Ce3/lep/iiH IeHOepiHeH IILIKIAWTLIH IIeT TiMiH OKBITYAAFbl JICTYPJIi 9iCTEp MEH TaCiijep Kasipri
yaKpITTa ©3€KTi eMec, OUTKeHi oap ic Xy3iHZe KaKeTTi HaTwke OepMmeii; OKylbLIap anraH OimiMzaepin
eMmipzi enecteryre mnabizasnada aamazbl. COHABIKTAH IIET TiMTiH OKBITY/A KY3ipeTTi/likke Heri3/enreH 9/liCTi
KOJJaHy MaHpi3gbpl. KysipeTTUTiKKe Heri3fenreH TaCil  KY3bIDETTUIIKTepre HerisfenreH. ABTOD
Mo/IeHHeTapajblK ~ KOMMYHUKATHUBTI  KY3BIDETTiMKTIH Kypamzaac Oesiktepi  0OoJiblll  TaObLIAThIH
KOMMYHHMKATUBTI KabijieTTep MeH KY3bIPETTep/i JaMbITYIbIH THIM/i Kypasbl peTiHJe KY3bIPeTTiTiKKe
Heri3fenreH TICLAAI aHbIKTaWbl. KapbIM-KaThlHAaC Aar[bllapblH AaMbITyAa Ky3ipeTTi/ikKke Heri3jenreH
TaCinAi KonpgaHyAbl Oaranay VIOiH aBTODP 9-CHIHBINTBEIH, 15 OKYIIBICHIHBIH, KATBICYLIMEH 3KCIIEPUMEHT
JKYpri3zi. Byn makanazia cOHbIMEH KaTap TaHZJa/lFaH CajafiaFbl 3KCIIepUMEHTTIK 3epTTeyJiep/iH IpoLeci,
9/iicTepi MeH HaTWXKeJlepi CUIaTTalraH.

KinT ce3gep: KapbIM-KaThblHaC, KOMMYHUKAaTHBTI KabijieT, KOMMYHHMKAaTHBTi  KY3BIDETTIJIK,
KY3BIDETTi/TiKKe OaFbITTa/IFaH TICi/I, POJIIiK OMbIH 3/ici

Introduction. Learning and mastering a foreign language such as English and other languages acquire an
increasingly high status every day, and are one of the most important elements of successful adaptation in
different cultural environments and personal development. Now technologies are developing every day, the
economy is striving forward, the world does not stand in one place and anyone has the opportunity to show
themselves at the world level, that is why learning English is significant. Knowledge of the language and
translations of words do not make it possible to create communication, namely successful communication
that will show its results, therefore it is very important to develop the communication abilities of English
language learners.

The article is aimed at identifying the importance and influence of the competence approach on the
quality of the development of communication abilities. The study of communication abilities in the process
of teaching a foreign language is relevant among many works in pedagogy, psychology and linguistics.
Recently, the competence approach has become the most important in modern educational reform.
Communication abilities are a set of abilities and abilities which are very necessary for a successful
relationship with the world. In English language learning, communication abilities are listening, writing,
reading and speaking in this language. Also, communication abilities means to understand, accept, and the
ability to use knowledge about the culture of this country for their purposes. The competence approach in
education implies the development of students' competencies. The competence approach forms a student's
complex of such abilities that allow solving problems in different spheres of life. The application of the
competence approach in contributes to a deeper development of communication abilities. It helps students
not only to understand grammar and translations of words of a given language, but also to use them in real
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life, teaches them to adapt to cross-cultural peculiarities [1]. Therefore, this article is focused on revealing
the importance and effectiveness of the competence approach in the development of communication abilities
among English language learners.

Materials and methods. Since abilities are formed and developed in activity, and communication
abilities are formed in the process of communication, we clarified term "communication abilities". For the
first time, A. Leontev posed the problem of communication in his writings [2]. According to the defining of
E.O.Smirnov, "Communication abilities are meaningful actions, as well as the ability to correctly build
behavior, also manage it for communication purposes"[3]. According to L.S. Rubenstein, communication is a
difficult and multidimensional process of making and developing interactions and contact between people,
generated by the needs and including the exchange of information, the development of a unified strategy of
interaction [4].According to the definitions of A.A.Bodalev, communication is the Information connection of
a subject with an object, for example, with an animal, a person or a machine [5]. That is, the subject
transmits certain information, and the recipient accepts the information heard, seen or read.

Communicative abilities include many components, each of which plays its own unique role in the
communication process. Let's look at the main components of communication abilities and their levels of
development [6].

The level of speaking evaluates a person's ability to express their thoughts and ideas orally. This
component includes the following levels:

Beginner Level: People at the initial level of speaking can formulate simple phrases and sentences, often
with limited vocabulary. They can ask basic questions and give short answers.

Intermediate level: At the intermediate level of speaking, people are able to maintain more complex
conversations, use a variety of vocabulary and express more complex ideas. They can also perceive and
adapt to different accents and speech styles.

Advanced Level: People with an advanced level can easily communicate about many different topics such
as abstract and professional issues. They can use difficult vocabulary and complex grammatical
constructions.

The level of understanding of oral speech component evaluates the ability to understand other
people's spoken language. The levels of development of the understanding of oral speech include:

Beginner Level: At the beginner level, people are able to understand the basic ideas of simple
conversations if they are pronounced slowly and clearly. However, they may find it difficult to understand
rapid speech or conversations on complex topics.

Intermediate level: People at an intermediate level of understanding of oral speech can catch more details
and understand a variety of speech styles. They can perceive information from audiobooks, podcasts and
conversations on various topics.

Advanced Level: In this level people understand difficult dialogues. They can distinguish differences and
can understand conversations on high level.

Reading level component evaluates the ability to read and understand written texts. Levels of reading
development include:

Beginner Level: People at the beginner reading level can read simple texts with basic vocabulary and
understand basic ideas. They can read children's books and simple news.

Intermediate level: At the intermediate level of reading, people can read texts of medium complexity,
including articles, stories and texts on educational topics. They are able to identify key information and
understand the main arguments.

Advanced Level: People with an advanced reading level can cope with difficult texts such as scientific
and academic papers. They analyze and critically evaluate information.

Writing level component evaluates the ability to write in the selected language. Levels of writing
development include:

Entry Level: At the entry level of writing, people can create simple texts and letters on basic topics.
However, they may encounter limitations in vocabulary and grammar.

Intermediate level: At the intermediate level of writing, people are able to write more structured and
informative texts, including business correspondence and essays on educational topics.

Advanced Level: People with an advanced level of writing can create complex and professional texts,
including scientific papers and promotional materials. They have high language competence.
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Each of these components plays an important role in the ability to successfully interact with the world.
The increasing of all these levels leads to more effective communication and enrichment of professional
growth.

The competence approach gives students a chance to move forward depending on the level of their
abilities despite the pace of the environment. The problems of this competence approach can be found in the
textbooks of such authors as Kunanbayeva S.S., A.G.Bermus, O.E.Lbedev and others, but the basics of the
competence approach can be seen in the works of L.O.Filatova [7]. The competence approach is the
development of abilities. The competence approach is based on competencies, they imply the use of abilities
and knowledge in a certain situation. There are two types of competencies: key and basic. G.Matushansky
and O.Kulakov define such principles of the competence approach as; interdisciplinarity, formation of
creativity, formation of communicative abilities, professional orientation, personality orientation [8].

If we compare the traditional approach and the competence-based approach, then in traditional
education, the development of abilities and knowledge that are needed for a particular discipline is important.
and the competence approach is based on competencies that allow solving non-standard tasks and situations.
In traditional education, the content is determined according to a fixed program, while in the competence
approach, teachers focus on practice. Evaluation is also different: in the first case, knowledge is evaluated,
and in the second case, certain abilities and knowledge are evaluated that help solve the problem in practice.
According to the definition of the local linguist, academician S.S.Kunanbayeva, the purpose of modern
foreign language education is to form the subject of intercultural communication, that is, a subject with a
high level of intercultural communicative competence, which implies not only knowledge of the language,
but knowledge of the culture of this country, the ability to understand and accept this culture, use knowledge
and abilities in practice [9].

For the experiment, we chose the 126th school in Almaty. 15 ninth grade students took part in the
experiment. To begin with, we determined the initial levels of students' communicative abilities through oral
and written assignments. This allowed us to identify their basic abilities. We have developed a special
educational program focused on the development of communication abilities, in accordance with the
competence approach. The program included tasks related to real communicative situations. The lessons
were conducted using methods such as role-playing games, discussions, written assignments and discussions
aimed at developing communication abilities in English. After completing the program, we made repeated
assessments of the students' communication abilities. Based on the data analysis, conclusions were drawn
about the influence of the competence approach on the development of students' communicative abilities.

Results. Diagram 1 shows the change in the intended levels of students' communicative abilities on a
five-point scale before and after the experiment.

The results of the experiment

4,1



Before  After

Diagram 1. Common results of the experimental work.

As can be seen from the diagram 1, the initial level of communicative abilities was 3.2, while after the
experiment this indicator increased to 4.1. These figures show the effectiveness of the competence approach
in teaching a foreign language.
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The average level of students' communication abilities increased by 0.9 points, which shows a significant
improvement in their ability to communicate in English.

Oral communication Writing communication Role playing Understanding of
English speech

W Before m After

Diagram 2. Aspects of the communicative abilities

As can be seen from Diagram 2, aspects such as oral communication, written communication, role-
playing and understanding of English speech were below 4 points, but after the experiment you see changes
in these figures. The average level of oral communication increased by as much as 1.2 points, Written
communication increased to 4, the role in role-playing games changed with an increase of 1.4 points, while
the understanding of English speech increased to 0.9 points.

Discussion. The purpose of our scientific article was to analyze the impact of the competence approach
for the development of students' communication abilities. At the beginning of our experiment, the average
level of students' communication abilities was much lower than the previous result, which once again shows
the influence of the competence approach for the development of communication abilities. In the real world,
effective communication goes beyond simple language abilities; it requires the ability to effectively convey
thoughts, emotions and intentions. By participating in role-playing exercises, discussions and doing written
tasks, students learned how to solve problems arising in different situations.Our findings are consistent with
modern research promoting competence-based approaches in language education. The results of our research
show that the competence approach is a powerful tool for developing effective communication abilities. In
this way, we have confirmed the importance of a competence-oriented approach, which includes a number of
basic competencies and their subcompetencies. Communication abilities in learning a foreign language also
come as components of intercultural communicative competence, Our research confirms the effectiveness of
the competence-based approach than the traditional approach where students mechanically memorize words
and their translations. Our research has some limitations that may be fixed in the future. The first is time
constraints, in the future you can use a more extended time period, also the number of participants in the
future can be increased to several groups. Future research could further explore the nuances of the
competence approach in different demographic and age groups.

Conclusion. In conclusion, it can be said that communication abilities are very important aspects in
learning a foreign language, since a separate study of grammar words and other nuances does not provide the
necessary opportunities to enter the global competition. Communication abilities are effective
communication abilities that will eventually lead to an initial goal. Communication abilities and
communicative competence are synonymous in meaning and are part of the components of intercultural
communicative competence, which is the final result of learning a foreign language. Learning a foreign
language, developing communication abilities and abilities with the help of a competently oriented approach
is the most effective approach to learning a foreign language since competencies imply a set of abilities and
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abilities that are needed to solve certain tasks. it is also important to note that the formation of certain
competencies depends on the activity of students, that is, the activity of students should be better than the
activity of the teacher, and in the traditional approach, the teacher is the center, and students are listeners. For
the correct use of the competence approach, the teacher will need detailed preparation for the lesson,
including all stages of the lesson and goals learning a foreign language with the help of a competency-
oriented approach is not only effective for learning the language and culture of a given country, but also for
the competitiveness of a person in the future. The use of such methods as project work, role-playing,
situational tasks especially affect the development of all competencies, since in these tasks translations of
individual words will not lead to results, students must think, plan, speak and solve different real-life
situations. Future research should be aimed at a deeper study of the competence approach, its impact on other
abilities and abilities in order to more deeply assess this approach and its differences from other approaches.
The acquisition of communication abilities and competencies enables the student to understand and accept
the culture of the country, which will help to avoid misunderstandings at the cultural level in the future.
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JIMHTBOMOJAEHUETTAHY
JIMHTBOKYJIbTYPOJIOTHSI
LINGUA-CULTURAL
—————— NG He———————

MPHTH 14.35.09
Onbsinosa H.B, asxmemoea ﬂ.BZ
"KazYMOuMSI umenu A6binail xana
2 Mazucmp nedazoauueckux Hayk, HayuHblii pykogodumenb

PEAJINBAIINSA JIMHI'BOKYJ/IBTYPOJ/JIOI'MYECKOTI'O ITIOAXOJA ITIOCPEACTBOM
3JIEKTUBHOTI' O KYPCA HA ITPO®PW/IHFHOM 3TAITE CPEJHEOBPA3OBATEJ/ILHON
IMKOJIbI

AHHOMayus
CraThsi pacCcMaTpHBaeT Ba)KHOCTb JIMHIBOKYJIBTYPOJIOTHUECKOTO TOZAX0Za B 00y4YeHHMH HHOCTPAHHBIM
S3bIKaM B KOHTEKCTe YIJIyOjieHHbIX 3/IeKTHBHBIX KypCOB /sl TYMaHWTApHOrO HarpasjeHus. B crartbe
Tpe/cTaBieHa pa3paboTka 3nekTuBHOro Kypca "English literature", 1ie/lbl0 KOTOPOTO — SIB/ISIETCS
(hopMHpOBaHUe TMHIBOKY/IbTYPOJIOTUUYECKOW KOMITeTEHLIUHM CTYJeHTOB Ha 0a3e aHa/M3a 31eKTUBHBIX KyPCOB
YTBep)XJEeHHbIM rocyfapcTBoM. IloMumo 3Toro, B craTbe OIIpefiesisieTCsl Ba)KHOCTb IIOJIWIMHIBAIbHOIO
oOpa3oBaHusi A1 GOPMHUPOBAHUS TOMMKY/JIBTYPHOM JIMUHOCTH M TIOAYEepPKHUBaeT CIIOCOOHOCThH CTY/|eHTOB
MPUMEHSTh CBOM 3HAHWS HAa TMPAaKTHKe, aHaAM3MpOBaTh, CUHTE3UPOBAaTh W OLIEHWBATh WH(OPMAaLUIO,
TIO/TyUeHHY0 B 1poriecce 00y4eHuUsl.
KnwoueBble cjoBa: JIMHTBOKY/BTYpOJOrMYecKass KOMIIeTEHLIMs, JIMHTBOKYJIbTYpeMa, JIMHIBO-
Ky/bTYPOJIOTHYeCKOe 11071e, MEXKKY/IbTYPHasi KOMMYHHUKAL[HSI.

1 2
OnbsaHosa H.B,” Lllasixmemosa /1.
1 . .
neoazo2uKa blbIMOAPbIHbIH MA2UCMPI, @bLbIMU HcemeKuwli
1 o
Abbuiail xaH ambiHoagbl KazXKucoOTY

OPTA MEKTENTIH BEUTHAIK KE3SEHIH/IE 3/ TEKTUBTI KYPC APKBIL/IBI
JINMHI'BOMOSJAEHUET TOCI/IIH ICKE ACBIPY

AHOamna

Makasnajla TyMaHUTap/bIK OaFbITTaFbl TEPEH, 3JeKTUBTI KypCTap asChIHJA IIEeT TilJiepiH OKBITY/arbl
JIMHTBOMS/IeHH KO3KapaCThlH MaHbI3/IbUILIFBI KapacThIpbliagbl. Makamaga "English literature" smekTuBTI
KYDPCBIH 33ip/iey YChIHBIIFAaH, OHBIH MaKcaThl MeMJIEKeT OeKiTKeH 3JIeKTWBTI KypCTap/pl Tajjay HeriziHme
CTy[leHTTep/iH, JIMHIBOMSJIEHH KY3BbIDETTLMriH KajbmTacTelpy Oosbim  Tabbimagbl. COHBIMEH Karap,
MakKajaaja KerlMIJeHUeTTi TYIFaHbl Ka/lbIITACThIPY YILIIH Ker Tingi OimiM  OepyziH MaHBI3bLIBIFBI
aHBIKTa/A/Ibl )K9He CTY/IeHTTepPiH 63 OimiMepiH ic XKy3iHze KomaHy, OKy TPOIeciH/ie albIHFaH aKapaTThl
Tasjiay, CUHTe3/ley >KoHe Oaranay KabineTine 6aca Hasap ayapbliazpbl.

KinT ce3gep: MMHrBOMa/IeH KY3BIDETTL/IIK, TMHIBOMY/IeHUET, TMHTBOMS/IeHHeT epici, MaJeHreTapasbIK
KOMMYHUKALUS.
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IMPLEMENTING OF LINGUACULTURAL APPROACH BY MEANS OF ELECTIVE SOURSE
AT PROFILE STAGE

Abstract
The article examines the importance of the linguoculturological approach in teaching foreign languages in
the frame of context of advanced elective courses for the humanities. The article presents the development of
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an elective course "English literature", the purpose of which is to form the linguacultural competence of
students based on the analysis of elective courses approved by the state. The importance of multilingual
education for the formation of a multicultural personality is touched upon and emphasizes that students’
ability to apply their knowledge in practice, analyze, synthesize and evaluate information obtained in the
learning process.

Keywords: Linguacultural competence, linguaculturem, linguacultural area, intercultural communication.

Introduction. The educational systems of developed countries are also changing under the influence of
the general trends of globalization. And this creates the need for dialogue between cultures that have not
previously interacted. The language, namely English, becomes the mediator of such contact in the first place,
since it has long been recognized as an international language. Within the framework of the State
Curriculum, personal results in the subject "foreign language" provide for mastering not only linguistic
material, but also the culture of the language being studied. In view of the annual transition to the State
Curriculum of an increasing number of students, a search is underway for a new approach for more
productive language learning. Special attention is paid to the development of specialized schools in
Kazakhstan. The profile school is already starting to operate in the 10th grade. And one of the important
components of specialized training is an elective course. The elective course is chosen independently, based
on the personal preferences and prospects of the student's future profession. The objective of elective courses
is an in-depth or extended study of individual sections of the subject that are not included in the mandatory
educational program. Consequently, this makes it possible to consider the language from a new perspective
for students, for example, as a tool for intercultural communication.

Method and materials. The formation of linguacultural competence is facilitated by training, which is
based on a linguoculturological approach. Teaching a foreign language within the framework of a
linguoculturological approach has its own specifics. Linguoculturema and the linguoculturological field
become the basic component. Where "linguoculturema" is a special unit that includes segments not only of
language, but also of culture, represented by the corresponding sign. A linguoculture may consist of a single
word, a phrase, or even a whole passage of text that is known to native speakers (for example, a national
anthem or a religious text). Based on this way of organizing information, the center of the paradigm is not a
separate unit, but a whole block of national culture, which reflects the deep semantic content of
linguoculturalism. The study of the mentioned fragments of culture takes place by constructing a
linguoculturological field.

The use of a linguoculturological approach in teaching foreign languages contributes to the formation of a
secondary linguistic personality among students [Suvorova, 2000]. It should be noted that the formation of a
secondary linguistic personality becomes possible only at the level of language proficiency when it ceases to
be an object of cognition and becomes a communicative means, an instrument of cognition. There is a
socialization of personality when a person begins to realize the mechanisms by which the society of native
speakers of the studied language lives. The ability to communicate with them on the same level, the
perception of deep meanings and the recognition of sigh communication is provided by the community of
consciousness of communicants, determined by the community of the assigned culture.

If we take into account the elective course approved by the state curriculum “English in Modern World”,
this course states the development of students' communicative skills and competencies in speaking, reading,
listening comprehension and writing in English, as well as the development and education of students
through a foreign language, namely their awareness of the phenomena of reality occurring in English-
speaking countries, through knowledge about the culture, history and traditions of these countries. As well as
awareness of the role of the native language and native culture in comparison with the culture of other
peoples.

This course is designed for in-depth study of the English language at the stage of secondary general
education for students of the humanities and linguistic profile of education. The course is based on the study
of the relationship between language and culture, namely, how culture is reflected in the units of the English
language and what meaning they get at the same time. This ratio is not specifically considered in the
framework of the school course, but its study in the framework of an in-depth course will help students better
understand native speakers of another language and give a general idea of the peculiarities of their culture. it
can also influence students in matters of further choice of profession. The whole program is developed on the
basis of the European CEFR standard, which includes 4 skills. However, if you look at the topics, there are
such topics as alternative energy, Nutrition, energy sources, nature sources, that is, the integration of all
school subjects including biology, physics, which does not correspond to the development of linguistic and
cultural competence.

37




BecmHuk KazHITY um. Abas, cepust «IlonusasbiuHoe 06pazoeaHue u UHOCMpPAaHHas guaonoeus», Ne2(42), 2023 a.

As in “English in modern world”, the elective course "English spotlight" contains the same topics. And
the main goal of this course is to broaden the horizons, which is necessary for any cultured person. Promote
the dissemination of biological and environmental knowledge among students. Development of skills in the
care of plants, in the compilation and systematization of biological collections and herbariums, as well as
skills in working with a plants.

In all cases, the elective course pays great attention to the development of the above issues. It is necessary
to take into account that these elective courses are designed for the humanities. The humanitarian direction,
in turn, involves an in-depth study of the language, taking into account cultural characteristics. The above
don't meet this requirement.

In accordance with this, I have created an elective course for the humanities, which is designed to form
linguistic and cultural competence in an in-depth direction. The elective course is called "English literature".
Taking into account the age of students, the general level of their philological education and the limited
amount of time devoted to acquaintance with literature in a foreign language, it is considered appropriate to
use a traditional (historical and chronological) approach to the selection and organization of educational and
textual material.

The course of fiction should contribute not to the simple accumulation of knowledge, but to the
comprehension of the spirit, culture, psychology, way of thinking of the people of the country of the
language being studied, and this is an important cultural goal of this course. The formation of a multicultural
personality is possible only through a multilingual education. The main task is to instill interest in reading
fiction in English in the process of getting acquainted with works of different genres that are accessible to
students in terms of content and language. In general, the course of fiction forms students' ability to
participate in the dialogue of cultures. This implies a certain level of formation of all types of competencies:
communicative, linguistic, linguistic and cultural. The main goal will be that students can apply their
knowledge in practice, analyze the acquired knowledge, synthesize the acquired knowledge, skills and
abilities, evaluate and draw conclusions.

In order to select fiction and material, it is necessary to make an initial survey, which will help to find out
the basic knowledge of 10th grade students, how much they are aware of English literature and what I need
to include in future elective course.

Survey:

1. How often do you read books outside of your required school reading assignments?

2. What types of literature do you enjoy reading the most?

3. Who is your favorite author from the following list?

4.  Which literary theme or genre interests you the most?

5.  What type of learning activities do you think would be the most enjoyable for studying literature in
this course?

6. On a scale of 1 to 5 (1 being not interested at all, and 5 being extremely interested), how interested
are you in studying English literature as an elective?

Results
Tab 1. Survey Results
1.How often do you read books outside of your required school reading Regular 38 %
assignments
2.What types of literature do you enjoy reading the most? (Select one Fantasy 31%
or more)
3. Who is your favorite author from the following list? J.K. Rowling 14%
George Orwell 15%
4. Which literary theme or genre interests you the most? Love and relationships | 45%
Coming Age
35%
5.What type of learning activities do you think would be the most Watching film
enjoyable for studying literature in this course? (Select one or more) adaptations of literary 44%
works
6.0n a scale of 1 to 5 (1 being not interested at all, and 5 being 4 40%
extremely interested), how interested are you in studying English
literature as an elective?

Discussion. According to the results of the survey, only 38 students took part among 10 classes of the
humanities. And it turned out that most of the students of the humanities classes are partially interested in
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reading, which is the main thing when compiling a course. The questions that were asked in the survey
allowed us to make a small analysis for the future compilation of the elective course, content. That is, when
asked about their favorite genre and author, many students answered fiction and John Rowling. If we
compare other compositions, then after fiction there were discovers of the book. It should be noted that it is
in English literature that there are a large number of books about travel, including fiction there. This will
help you choose the literature in which students will be interested and will not give up reading halfway. In
the survey there was a question about what format it would be convenient for them to study. And one of the
most frequent responses was watching a movie based on a book. In fact, varying all the options in the study
and reading of the book will help students develop not only linguistic and cultural knowledge, but also
critical. Let's say when comparing one work in two different adaptations, comparing vocabulary,
remembering all the words and including your imagination. If you include various interactive tasks in the
study and reading of literature, it will help children to be interested in attending elective courses.

Conclusion. The primary focus is on the development of linguacultural competence among students,
especially in the study of English literature. This approach recognizes the significance of language as a
means of intercultural communication and highlights the need for students to apply their knowledge in
practical ways, analyze information, synthesize concepts, and evaluate what they learn. To address these
gaps, the author introduces an elective course, "English Literature," designed to form linguacultural
competence through an in-depth exploration of the language's relationship with culture. This course aims to
broaden students' horizons, promote linguacultural knowledge, and develop an appreciation for English
literature and culture.

The survey results provided insight into students' interests, preferences, and learning activities, which will
inform the development of the elective course's content. Notably, the survey revealed that students in the
humanities classes have varying levels of interest in reading, with fantasy and J.K. Rowling being popular
choices. The results indicate a potential interest in travel-related literature, which can help engage students in
reading. Additionally, the preference for watching film adaptations suggests the importance of incorporating
multimedia and interactive elements into the course.
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“®OJIBKJ/IOP — XAJIBbIK AYBI3 S/IEBUETIHIH AVIHACHI ”

AHdamna
Makasnazia, Ke3 Ke/lreH XalbIKThIH aybi3 9/ie0ueTi, sfHu  “(osbKIOpLI” Typasibl, OHZIAFbl XaJbIK, aybl3
9mebueTi TypacklHAA aWTBUTFAaH Macesesiep Kapanazabl. bByriHri TaHpa, dkaHamia oKy OarjapiaMachbiHa
OalifaHBICTBI Ka3aK opTa MeKTemnTepiH/e (OJBKIOPAbI OKBITY/IBIH FRITLIMA — TEOPUS/IBIK HeTi3zepi Oacray
anein OoTeIp. POMBKIOPABI OKBITY MaCe/eCiHiH >KaHApThLIFaH OimiM Oarzapiamanapsl MeH OKYJ/BIKTapza
KepiHic TaOyblH Oalikayra Oomagpl. Ocbl oOpailifja, MeKTell OKYIUbLIapbiHa (OJBKIOPABI OKBITYABIH,
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9/jiCHaMasIbIK, Heri3epiH KapacCThIPy TUI MaMaHZaphl YIIIH MaHbI34bl. DOBK/I0PABI OKBITY asChlHAa MaKasl —
MoTeNiepAi, JKaHBUITIAIl TIeH JKyMOaKTap/pl, epTeriiepfi, JMpUKasblK IIbIFapMaaapbl MeKTell
OKYIIbIJIAapbIHA YHpeTy 5-8 ChIHBIN OKYIIbUIAPBIHBIH OKYJBIKTapblHJA aHbIK KOpCeTilreH. Op XaJbIKThIH,
KOHi/l KYWiH, TYPMBIC CalThIH, TAPUXbIH KOpKeM ce30eH OeliHesneliTiH, aybi3lla TaparaH 9/1ebu ynrinepi
6onran. CoHbIMEH KaTap, LibIFapMasiap aybl3/jaH-aybl3Fa aybl3llia Tapar, 0i3/iH 3aMaHbIMbI3Fa JleiiH xKeTim,
e3repicrepre yimbiparad. COHIBIKTaH aybl3 oeOueTi-kernm HycKanbl OosbIm  KesjeTiHZiriHe Hazap
ay/apbuiajbl.

KinT ce3aep: ¢onbKI0p, XablK IbFapMaLIblIbIFb], TYPMBIC CaIT XKbIp/apbl, MakKaa-MaTenjep, JUpo-
STOCTBIK, JKbIpJiap, 3THOJIOIUS, STHOC, TAPUXU JKbIPJIap

Myrzakhmetova A.T'.
'Abay Kazakh National Pedagogical University
Almaty, Kazakhstan

"FOLKLORE - IS A MIRROR OF NATIONAL LIFE"

Abstract

The article deals with the issues of oral literature of the people, that is, "folklore", including folklore and
author's literature. Today, in connection with the new curriculum, the scientific and theoretical foundations
of teaching folklore in Kazakh secondary schools have been launched. The problem of teaching folklore can
be seen in the updated educational programs and textbooks. In this regard, it is important for linguists to
consider the methodological foundations of teaching folklore to schoolchildren. Teaching schoolchildren in
proverbs, riddles and riddles, fairy tales, lyrical works in the context of teaching folklore is clearly reflected
in the textbooks of students in grades 5-8. Each nation had its own oral literature, which in words reflected
the mood, lifestyle and history. In addition, the works were spread orally, reached our time and underwent
changes. Therefore, it is important to note that oral literature is multifaceted.

Key words: folklore, folk art, folk songs, proverbs, lyric-epic songs, ethnology, ethnos, historical songs.

Mblpaaxzwemoea AT!

1 < < o
Kazaxckull HayuoHabHbIl nedazozuueckuli yHugepcumem umeHu Abas,
Anamamni, KazaxcmaH

®OJIBKJIOP - 3EPKAJIO HAPOJHOI'O YCTHOI'O TBOPYECTBA

AHHOMayus

B crarbe paccMaTpHBarOTCSI BOTIPOCHI YCTHOM JIUTEPaTyPhl HAPOAA, TO eCTh «(OJIBKI0pa», B TOM UHC/Ie
donpknopHON JsuTepatyphl. CerofHs, B CBSI3M C HOBOM yueOHOW TIpOrpaMMol, HayaThl Hay4HO-
TeopeTHUeCKHe OCHOBBI IperofiaBaHust (oIbKIopa B Ka3axCKUX 001eobpa3oBaTesibHBIX MIKO/aX. IIpobnemy
Tiperno/iaBanus $oJBKIOpa MOXXHO YBUIETh B 0OHOB/IeHHBIX 00pa3oBaTebHBIX NIPOrpaMMax 1 yueOHMKax. B
3TOM CBS3M JIMHIBUCTaM B&KHO pPAacCMOTpeTb MeTOoJUuUeckKue OCHOBBI IIpernofiaBaHust (ojbKiopa
mKosbHUKaM. OOyuyeHHe INKOJBHUKOB TIOC/IOBMIAM, 3arafikaM M 3araZikaM, CKas3KaM, JIIPHYeCKUM
MpOU3Be/IEHUsSIM B KOHTEKCTe TIperoflaBaHus (ObKIopa SPKO OTPaKeHO B yuyeOHMKaxX ydamquxcs 5-8
K/accoB. Y KaXJ0ro Hapofa Obla CBOSI yCTHasi UTepaTypa, KOTOpasi Ha C/0BaxX OTpakaja HacTpOeHue,
o0pa3 »ku3HU U uctopuio. K ToMy ke Mpou3BefieHUs] pa3HOCWINCh YCTHO, JOLLTM [0 HAlllero BpeMeH! U
rpetepriesiv u3MeHeHus. [103TOMy Ba)KHO OTMeTHTb, UTO yCTHAsl IUTepaTypa MHOTOTPaHHa.

KirwoueBble c1oBa: (OIbKJIOpP, HApoJHOE TBOPUECTBO, HApOJHblEe [1€CHU, IIOCAOBHULbI, JIUPUKO-
SMHAYeCcKUe I1eCHH, 3THOJIOIHS], 3STHOC, UCTOPUUECKUe TIeCHHU.

Kipicne. Kazak Xa/iKbIHBIH, JaHA/bIK, O Map>KaHbl MeH [YHHETaHbIMbI — TepeH, (hHUI0COPUsITBIK MaHi 6ap
acbul KasbiHa. Eskenri cak, FyH J9yip/iepiHeH, XasbIKThbiH, aybi3 o/ebueTiHeH Oacrtay anaTbiH 0Oaid
MypasiapbIMbI3/la €71 MEH JKep TaF/bIpbl, Yprak TapOueci 6actbl Hazapga Oomngel. CoHay Oar3bl 3aMaHHAH
Oepi, enfliH MaKcaT-MypaTTapbIHbIH, aKbIH-)KbIpay/iap MO33UsCbIMEH YHJeC 60ybl - OyriHre fieliH JacTyp
cabaKTaCTBIFBIHBIH, Y3i/IMe Kejle JKaTKAaH[ABIFBIHBIH fojieni. JlyHuere KejreH TIep3eHTTIH, KaKChI
TopOueseHin, Oi/liM anybl )KoHe ejliHe Takjackl Oap Kesiesi iC THIHABIPYBI - CO3 3eprepJiepiHiH MIHTiIIK
apManbl. Osap “Kenep yprak Kim 06omMak?”, “He icTemek?” jlereH cayajijilapra >KayarThl emipzieri Typui
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KUCBIHZIADMEH TyHiHzern, 06abasap MypachIHJAFbl OW-TY)KbIPbIM/IADMEH CabaKTacThIKTa KApaCThIPA/bL.
ConjipikTaH, QONBKIOPABLIH, Ka3ipri >kaHa 3amaHfbl O0ana TopOueciHe KATBICTBUIBLIFBIHA Opai, >KaHAPThIFaH
6inim OarzapsaManapbl MEH MEKTell OKYJ/IbIKTapbIHA eHTi31/Tyi OCBIHBIH, aliFaFbl.

Xanelk, aybi3 9/iebueTiHiH (ONbKIOPhl KOPKEM/IK epeKIlesiriMeH FaHa eMec, QUIoCO(UAIbIK,
KO3KapacTapbl apKbUIbl /la eXenri 37e0u >KafirepiepMeH Oail/IaHBICHINT KaTKAHBIH aHFapambl3. Cak, FyH
[dyip/iepiHeH, XalbIKThIH, aybl3 3/le0ueTiHeH GacTay anaThlH 0aif MypasapbIMbI3/la €1 MeH >Kep TaF/bIphl,
ypnak Tapbueci 6actel Hazapga 6ogel. CoHay Kynrerin meH ToHbikek, KopKeIT aTa MeH BanacaryH MakcaT
— MYpaTTapbIHbIH, aKbIH — >KbIpayJiap Mo33usiCbIMeH YHAeC 00ybl — OyTiHTe [eifiH A3CTyp cabaKTaCThIFbIHBIH
y3i/iMeii Kesie KaTKAH/BIFBIHGIH, /jaJ1eTi. [IyHuere KereH Mep3eHTTiH »KaKChl TIpOHUesieHir, OiTiM amybl >kaHe
esliHe Takizacel Oap Kesesti ic TBIHABIPYBI — CO3 3eprep/epiHiH MaHTiMK apManbl. Onap «Kesep yprak Kim
bonmak?» , «He icremek?» [ereH cayasjapra >KayamnTbl eMipJieri TypJsii KUCbIHAapMeH TyHiHzern, 6abanap
MYPAaChIHJAFbI OM — TYKbIPbIMZAPMeH cabaKTacThIKTa KapacThIPafbl.

XanbIK aybi3 9/1ebueTiHiH 6/1eH-XKbIP, epTeTi, MaKal MaTe/Ifiepi, TMPO-3TIOCTLIK, XKbIPIapbiH/a KaparnaibimM
azamzap, eH0eK afaMZapbIHBIH, >Kacamria3 KylliHe akpUI-TlapacaTtiieH CeHreH, CoJapAbl MajlaKTaraH. Aybi3
9leOueTiHIH, Typ/nepi: Xanblk aybi3 3febWeri ap camaja, SpPTYpP/i >KaHpPZAA [JambiFaH. TypMbIC-caiT
>KbIpJIapbIHAH OacTam, 3MOCTHIK, KbIpJapra Jedinri 6aii Mypa XanblkK aybl3 9/|e0UeTiHiH >KaHp/bl epiciH
TaHbITaJbl. MbICanbl, epTeri-aybl3 3Ae0neTiHiH bIKbIIBIM 3aMaHHaH Keje >KaTKaH KeHe mypachl. Epreri -
KWSITIIaH TyFaH TYBIHZBI HeMece IiblFapMa. EpTerini 6amanap eci KipreHHeH OacTari, eceiireHre [leifiH OKBII,
YHeMi KbI3bIKTayMeH Oomaapl.EpTeri GanaHbl epkiH oiylayFra, apMaHJAN KUS/AYFa, IIBIHABIKTEI TaHBIT —
binyre >keteneizi. Kasak epreriiepin akageMuk MyxTtap OMapxaHyibl Oye30B TaKbIpbIObl MEH Ma3MyHbIHA
Kapail yin Torka Oemin kepcetkeH: 1. Kusn- raxkaiibinn eprerisiep. 2. XadyaHaTTap Typajibl eprerisiep. 3.
[TemHmIbLT eprerisiep. Kazak XalKbIHBIH aybi3 9/1e0HeTiHiH COHay KeHe [J[9yip/ieH KeJie KaTKaH PyXaHu Mypa
ekeHi «Kynamepren», «Ep TecTik» epreriiepiHeH aWKbIH TaHbBLIAAbL. OJIEYMETTIK >KiKke OesiHreH
KOFaM/IbIK, eMip/ieri KaWIbLIbIKTap, Oaiisiap MeH COFaH Tayesijiisiep, KeAeh-KelikTep apachbHAAFbl Kypec,
TapTHIC aybi3 9/le0UeTiHIH MyHaH ObIIalFLI JaMy epiciH/ie KeH KAMThITFaH.

Jroc -  KepkKeM 9/e0uWerTe OMipAi CYpeTTey TaCili, OKWUFaHbl OasHAAIl >KeTKi3yre Heri3menreH
IIbIFapMasap TOOBLOMOCTHIK LIbIFApMa/ia 9PTYPJIi KeHirnkepsiepiiH ic — apeKeTiH, Xal — >KaFJaiblH, MiHe3 —
KAacHeTTepiH, ©3apa KapblM — KAThIHACTAPBIH KOPCETyre MYMKIHAIK Mo/, Aybi3 9/ebueTiHiH OChIHAaN
yJiriniepi (6aTbipap KbIpbI, TYPMBIC — CAJIT >KbIPJIAPhI, TAPMUXH >KbIPJIap) 3110C /el aTanafbl.

JIupurka - >KeKe MaflaMHBIH, KOHiT KYHi, ce3iMi cypeTTe/ieTiH mbiFapMa. AKpIH Ke0OiHece 63 yKaliblH, 63iHiH
aifHasa/iarbl eMipre,apTypJii KYObUIBIC, )KaFjalijlapFa Ke3KapachlH CUTIATTakbl.

JIupo — 3MOCTBIK XbIpjap. JIMPO — 3TOCTBHIK >KbIpIapAbiH, OaThip/iap KbIPHIHAH aWbIPMALIbIIBIFEl —
cesimre, mMaxab0aT TakbIpbIObIHA KYpbLIafbl. JIMPO — 3MOCTarbl 6AcThbl TApThIC OATBIP JKITiTTiH CyHreH
KbI3bIHA KOCBUTYBI YIOiH Go0sazbl. JIMPO — SMOCTHIK >KbIPJIApJa XalbIKThIH TYPMBICKI MeH CanT — JICTYPI,
HaHBIM — CeHiMi MeH 3/IeT — FypIibl Kebipek cyperrenefi. Eki xacTeiH, 6ip — GipiHe siereH cy#icreHmimirin
JKBIDJIAUTBIH 3TOCTapia MaxabbaT ce3iMiHe epTeHreH KbI3 O€H XKIiriTTiH KOChbUIa ajMai, Tpareiusra
yIIbIpaFaH TaFrAbIpbl OasiHAaMabl. OfeTTe, 0/ap/blH OaKpIThIHA Kejepri 00/1aThiH HIpCe — aTa- aHalap/IblH,
KapChUILIFBI HeMeCe KbI3Fa Falllblk, 0acka XKiriTTiH KaybI3bIFbl, 9 O0/IMaca eKi py/IbIH apas/ibIFbl.

AWUTBIC — TapTHIC MeH KAKTBIFBICKA, CYBIPBITICA/IMA/ILIKKA KYPBUTFaH aybl3 9ie0UeTi KaHpbl. AUTBICTBIH, Ja
TypJiepi 6omazbl. Mbicanbl: G63/iK alThIC, JKap -Kap, ’kKaHyapJsiap MeH aZlaMHbIH, alThICHI, ©J1i — MeH TipiHiH
aNTBICHI, )KyMOaK alThIC, KbI3 OEH XKIriTTiH alThIChI )KaHe aKbIHJAp alThIChl OOJIBIN OestiHe ;.

bateipiap >KbIPBIHBIH, FalIBIKTHIK JKbIpJap MeH TapuXW JKbIpJap/aH >KaHphbl >KaFblHaH FaHa eMec,
Kelinkepjep MOPTPeTiH COMAAybl >KaFblHAH Jia alTap/blkTall epekineniri 6ap. MacesneH, 6GaThIPbIK,
JKbIpZAAFbI Oac KelinkepiH OeliHeciH Oepy/ie XKbIPILbI OaThIp Ke0eTiH OHBIH, iC-KUMBLIbI apKbUIBI FaHa eMec,
FalllbIK >Kapbl, aCTbIHJAAFbl TYINAapbl apKpLIbl Ja amajbl. baThIpJblH, Kapchlaackl Ja ocajl kay eMmec.
BaThIp/BIK KbIP/IAp OKbIPMAHFA YITTHIK pyX OepymeH Oipre, sTHOrpadus/bIK akmapaTTapibl Ja Oepepi.
KetiinkepnepaiH KureH KWiMiH, Kapy >KapaFblH, TYIMapbIHbIH ep-TypMaH, 903eiJepiH CUMaTTay apKbUIbI
JKbIpay OKbIpMEH HeMece ThIHJapMaH/bl COJ1 TApUXU JJyipre KeTeylensi.

Makan — Hakpl1 ce3. O emip/eri TypJ/ii KyOBIIBICTBI JKUHAKTAM, TYHiN, bIKIIamgan Oepir, O0ip He eki
TapMaKTaH TYpaTbiH, aJJbIHFbl >KOJIJapblHJa TalbIMAar, COHFbI KOJAApBIHAA KOPBITBUIFAH OW alTaThIH
XaJIBIKTBIK OelfHesTi TMO3THKaNbIK KaHpAbIH, Oip Typi, Facklpsap[aH eKIIesin >KeTKeH TepeH, Ma3MyH/bI,
TaKbIPbIN asiChbl K€H, €63 Malieri.

Marten — e3iHiH Heri3ri TyMiHAeyiH Kecinm aiTmaiThiH, 6ip-OipiMeH Keperap IIEHAECTIPYi >KOK,
KOPBITBIHZBICHI TYCIa/Abl, KbICKA 1a HYCKA HaKbl1 co3. MakasFa eTe >KakbIH.
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En apacekiHza TaparaH FallbIKTBIK >KbIpJap MEH KUCCa-JacTaHAapAbIH, KOIIIiiri WbIFbICTIK CAPbIHAAFbI
TybiHBIIap. CoHbIH 6ipi - «JIatni-MakHYH» Aactanbl. OHbIH, OipHele HYCKAIapbiH IIBIFBIC MTAWbIPIApPhI
JKbIpJiaraH. Bys KyccaHbIH Ka3ak TijliHZeri Hyckanapel fa Mosl. KbIp/bIH Ka3akbl HYCKACbIHAH COJI Ke3Zeri
Ka3aKpbl TaHbIM/IbI, e/iH JiHM HAaHBIMBIH aliKbIH aHFapyFa 0omapl. AJl TapUXy XKbIPJapMeH TaHbICY apKbUIbI
TapUXU IeXipeaep MeH OKUFaapAbIH, Tiz0eci K3 ai/ibHbI3/IaH 6Te/Ii.

Enbacel H.O.HazapbaeBThiH 2016 »xbutFbl KaszakcTaH xajkbiHa apHanraH JKomgaybiHzaa “Bi3 Kasak
XaJTKbIHBIH, CAHFACBIP/BIK, [ICTYPiH, Ti/i MeH Ma/IeHHeTiH cakrar, TyJeTe OGepeMi3”, - 7er, JaMbIl KeJje
JKaTKaH MEMJIEKETTIH, PyXaHU KYH/bLIBIKTapblHA epekile KeHin ayzapzabl. Cos cebenrti 6i3 Oisim MeH
FBITBIM/IBI IAMBITYFa 63 Y/eciMi3zi Kocyra MiHgeTTimi3 [1,15].

MyHzarbl, HOIBKIOP - Ka3ipri TiMeH alTKaH/a CUHKPeTUKa/bIK eHep Typi. OHzla eHepiH ap TYPpi - ce3,
My3bIKa, Xopeorpadusi )KaHe TeaTp ©Hepi IIOFbIpIaHFaH. AybI3 9/lebueTi - Tanai Fackipap >kemici. XasbIK
KbIpayJ/iaphbl, >KbIPIIbLIAPbI, epTeKIIiepi COHAy bIKbUIBIM 3aMaHHAH PyXaHW acbLl Ka3blHa PeTiHJE cakTarl,
ypriaKTaH-ypriakka Mypa eTir, OyriHri 6i3ziH Asyipimisre skeTKi3reH.

Apam3atr e3iHiH coHay OanaH Ke3iHze, TaOUFATTHIH >XYMOAK, TYHFUBIK ChIPbIHA OMbI KeTe ajMaFaH
Ke3iHZie CoN TabWUFaTThIH, CUKBIPJIBLI alyaH >KyMOaFbIH ILeIICceM, OHbI 83 UTLIriMe >kapaTcaM, OarbIHABIPCaM
JleTeH apMaHbIH 63iHiH aybI3 9/ebueTiMeH OeiiHenereH. A/laMHBIH, TaOWFATTBIH, [yJIeH, MbIIKAY KYITiMeH
aprajnbIChl [la COJ aybi3 dfebueTiHze epHekTenreH. KoFaMblK, 37eyMETTIK, SKOHOMWKAJILIK OMipZiH
inrepineyiHe, alaMHBIH OW-CaHACBIHBIH, OCYiHe, ©3iH KoplllaraH TabWFaTTBIH ChIpbIHA TepeH OoimaybiHa
OaliniaHBICTHI aybI3 3/1e0UeTi Jle Ma3MyHbI, (hOpMaChl XKaFbIHAH 0AMbIT, aMbIT OThIpFaH.[2,20]

XanblK eH ackll eHepi — 6Oall aybI3 9/1e0MeTi apKbUIbI ©3iHiH, TapUXbIH, Xa/IbIKTHIK PYXbIH OeifHesereH.
KopeiTa KesreHzie, aybi3 9/1e0MeTiHIH, TOJBIN >XAaTKAH TYpJepiH 3IOCTHIK, ApaMasblK >oHe JHPUKAJIbIK
YKaHP/IbIH MaHbIHA TOTITayFa O0JIa/IbL.

Opicreme. XanKpIMbI3[[bIH, Y/ITTHIK TaOWFATbIH KOPCETETIH pyXaHW Kyl - 6ail (hosbKIop Mypachkl
eKeH/Iiri aliKbIH. POJIBbKIOP TYBIH/bIIAPBIHBIH, TaDUXU/IbIFbIH, CUHKDETTIiK CHUMaThIH eCKepe OTBIPBIN, Ke3
KenreH (OJBKIOP Typasibl 3epTTey/iepZie >Ka3yllibliap Ka3ak STMOChIH eXeJri TypKi TalraaapbiHbIH TYPMbIC-
TipiiniriveH GalinaHBICTBIPafBl. Ocipece, OaTbIpjap JKbIPbIHA apHa/IFaH 3epTTeysiepfie  KOFaM/IbIK
hopMarjusiziap MeH XaJIbIKThIK OM-caHa 0ip-0ipiMeH cabakTaca epOir OThIpazibl.

Kaszak, FaymbIM/iapbl Ker Xbuigap 00ibI aybI3 9fie0UeTiH Me3rii-MeKeHCi3, aiTeyip XasbIK, Mypachkl —
epTeri, aHpI3, 3TI0C peTiHze 3epTTerl, KoOiHe 00pa3JbIK — ICTeTUKABIK TajaJayMeH LIeKTeslin KeireH Oosica,
Kelbip 3epTTeysiepze (GONBKIOP MeH aybi3 3/1e0MeTiHiH alibIpMachl eKIlesieHir, (obKIOPAbIH, >KaHPJIbIK
CHIaThbIHA, TAPUXUIbIFbIHA OackiMzay ol Gesinesi. [3,25]

Op enfiH, ap0Oip XabIKTHIH 63iHe FaHa ToH (OJBKIOPHI 00/IaZbl ieceK, COHBIH, CaH ayaH HYCKaaphbl
Kall fayipfe TyraH? QDONbKIOP TYBIHJBLIAPBIHGIH JKacaylibl Kimzep? OHbIH JKaHP/BIK, KOPKeMJIK
epeKIleTiKTepi, YITTHIK >XOHe TapUXW CUIIaThl HeZlie? AybI3 o/ebueTiHeH OesliHeTiH epekilesiri Kahchl
JIeNTiH KemnTereH cayanfap Tyajbl. MyHbIH OopiHe >kayan Taly YImiH, (OMBK/IOP MIbIFapMaapbiHbIH,
epeKILeJIiKTepiH 3epTTerl, aHbIKTay KaKeT.

®osIBKI/IOP TYBIH/BUIAPBIHBIH, ©3iH/iK epekiiestikTepi 6onazbl. EH angbiMeH, GOMbKIOP — CHHKPETTIK
eHep zefiK. OHbIH 00HbIH/A, XabIKThIH TYPMbIC — Ca/IThl, TEATP, CO3, OU JKoHE oH — KYH eHepi O0ip — OipiHeH
Japananbai, Tyrtac KyHiHge KepiHezi. PONbKIOp LIbIFapMasapblHa TOH OChI Oenrini Oenrisi  opbic
domsknopuci A.H.BecenoBckuii e avitkaH efi [4,30]. Ocbl TyCTa, Ka3ak FaabIMIAPBIHBIH 3€pTTEY/EpiH
anatelH Oosicak, XX Facblp OacklHAarbl (HOILK/IOp Y/Ti/iepiHe 3epTTey >kacaraH M. ©Oye30B 1927 Kblbl
JKasraH «O/iebueT TapuxblH/a» XasblK 9/1e0MeTiHiH TapuXbIH TOPT Ke3eHre Oesefi, ap Ke3eH 3/1e0UeTiHIH
HIbIFy cebernTepiH, KOFaMMeH Oaii/laHBICBIH, COFaH Kapail 9/1e0u IIbFapManap KaHjail MakcaT-MiHAeTTepAi
OpbIH/|aFaHbIH, MOH-MaHbI3bIH alllafibl.

O. MaprynaH: «Exenri )bIp-aHbI3Ziap» eHOeriHze Ka3ak XaJKbIHbIH 06ali Mypachl aZilaM3aTr Ma/IeHUeTiHe
KOCBUTFaH 0ara JKeTrec Mypa €KeH/IriH aiTa Kesiir, o/iap/blH Ma3MyHBIH-MIHIH Ta/ijan KaHa KouMai,
eXKesri KpIprapJarsl OeiiHesep, oapblH IIBIFY TapyuxXbl MeH Taiiila 0osiFaH Ke3eHZepi Typasbl /9HeKTi
nikipsiep Gepexi. ©. MapryiaH Ka3ak Xajblk 9/1e0MeTi y/riiepiH »KaHpJIbIK >KaFbIHAH JKiKTeTyiHe KaThICThI
TYKBIDBIM/IAD aWlTaZibl. Fa/lbIMHBIH «Kapusi CO3/Iepi», «aHbI3 efieci», «3JeyMeTTiK capblHAAp» [er aTarl,
TYCiHIK >Ka3FaH OWIaphl Ka3ak o/e0ueTTaHy FbIIBIMBI VINIH KalllaH Jia eMipIleH, eKeHi aHbIK [5,32].
O.KoHpIpaTbaeB «OHepAiH 6ackl — GoBKIOp» el Kejim, Ka3ak-TYpKi (OJBKIOPBIH €Xe/ri Iymeprep
Ke3iMeH Oali/laHBICTBIPA/Ibl, OFAH COHFBI CaK, OFbI3-KBITIIAK, XaHTIOW, KeWiHTi HOFaW/bl 3aMaHbiHA [eHiH,
OpTa Fachlp TYBIHJBLIAPHI HETi3iH/e Teri MeH TaOWFaThIHA Tanzay >kacauel [6,35]. Byn mikipsep ka3zak
9/1ebueTTaHy FHUIBIMBI YIIiH, Kaiail 6osraHzia fa XX Facelp aca eHiMZi 3epTTeysiepre TOJbI OOJIFaH/bIFbIH
aHbIKTagpl. Ka3akTelH Xanblk 9ieOueTi yirisiepiHe Hesep »KaTaZbl, OfapAbl >KWHAy, 0acTeIpy, 3epTTey,
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naiiza Gosy MeH Tapuxu Ke3eHJepiH aHBIKTAy, KOFaMMeH OaiilaHbIChIH allly, >XaHpPJIBIK CHUIaTTapbiH
Oenriney cuUsKTBI TycCTapbl 3epTTengi. JereHMeH »Kanmbl (ONBKIOPTaHY FBUIBIMBIHBIH, TY>KbIPDBIMAaMachl,
MakcaT-MiHJieTTepi, HbICaHBI, MapTebeci, TeOpUSIBIK Heri3zepi CUSIKTBI 0acThl TYCTapbiH 3epTTeyre
WJIEOJIOTUSIIBIK  MYMKiHZIiKTep Oosa Gepmeni. Ocbl TyprbiaH anraHza, CeliT KackabacoBTBIH Ka3ak,
(donbKIopTaHyAarbkl eHOeriHiH, MaHbI3bl (OMBKIOP MapTeOeciH aHBbIKTall, OHbIH TEOPUS/BIK HeTi3[epiH,
TipeK-TYFhIpIapbiH OenrineyiMeH Manpi3abl. Fameim C. KackabacoB «GhosBKIOp» [leTeH CO3[iH asFalikpl
MarbIHAaChIHAH DacTar, COM apKblibl KeHiHTi KeHelreH Y/TiHiH FhIJIBIM MEeH 6HEp/Ieri, XalblK, pyXaHUAThIHA
aHBbIKTAyZaFbl MaHiHe TOKTanapl. DO/MBKIOPABIH, He eKeHJiriHeH Oacrar, ayKbIMbl KaHZad, KaHzal
KacuetTepi, Oenrisiepi 6ap, onap/bIH aTKapaTbiH KbI3MeTTepi HeHJel, maiizia 6oy cebemnTepi KaHgail fereH
MacenenepAi Tanganapl. Con Tanjaysiap apKeUIbl TyTachkiMeH (DO/BKIOPABIH, MapTedeciH aHBIKTAIl,
TeOpUsICbIH KYPAWTBIH HeTi3fepi kepcerexi. Kaszak azebuerinzeri OyraH JeHiHTi aMTBUTBI JKYpreH
«(hObKIOP» TepMHHIHe KaHa TYCiHiK Oepefi. «®PONBKIOD — aFbUIIBIH CO3i, «XasblK AaHAJBIFbD» [ereH
yrbeIMZIBL Oepepi. Anaiga, oypeinrbl KCPO-zan 0acka epKeHUETTi efjepie «(hOo/bKIop» KeH MarbiHaja
TyciHineni. OFaH Xa/bIK My3bIKaChblH, Xa/IbIK OWiH, 6/IeHiH, TeaTpbiH, 3/1e0UeTiH, KOJOHEepiH, bIphIMAAD MEH
FYPBINTap/pl, CANTTap MeH HaHbIMApAbl XKaTKbI3a bl [lerengik apebueTrepze meTeNikK FaabIMAap,
6i3aiH, (QoMBKIOP ien KapacThIPBINT OTBIPFAH FHUIBIMZBI STHOJIOTHUSI FBUILIMBI PeTiHAe, SFHU XasbIKTapAbIH
(aTHOCTAp/BIH) Takjja OONMybIH, STHOCTBLIH €peKille HbIAHJAPbIH — Ti/liH, MaTepUafblK >XoHE DPyXaHH
MOJEeHMETIH, 9JeT-FYPbINTapblH, CaaT-AICTYPJIEPiH, AiHW CeHiMZepiH, 9/ieM XalbIKTapbIHbIH 6©3iHe ToH
otrbackl MeH HeKe TYPY PaCiMfepiH, TYPFbIH-YH >KallapblH, YITTHIK KuiMepiH T.0. 3eptretifi.Con cebenTi
metenzepae «hobKIOP» CO3iMeH Katap KebiHece «3THorpadus» >KoHe «3THOIOTHsS» TePMUHJEpI Oepinemi
[7,15].

«DONBK/IOp — eXenri [JyHHeTaHbIM JKoHe KeHe MafeHHeT, api Mypa» [8,20]. DombKIOpJBIK
HIbIFapMaiapAarkl bIpbIM/ap, FYPHINTap, AiHA YFbIM/ap, MUGTep, aybI3iiia dHriMesiep exenri ajaMaapAbiH, 63
3aMaHbIH/A >KacaraH Ka/esepi, eKiHIIl JKarblHaH COJ1 KOFaMHBIH, M3/J|€eHHEeTIH Jie TaHbITajbl. byl MomeHuer
CON J9yipAiH pyXaHW KYH[bUIBIKTaphl OO/FaHABIKTAaH Ja [JYyHWeTaHbIMAAphl Jemn ecenreifi. byHpait
JYHUETaHbIM/bIK M3/IeHU FYpBINTap MeH TYCIHIKTep, bIpbIMJap MeH K3/ie/iep aHeMU3M, TOTEMU3M, Marus,
Taly, 11aMaHW3M, apyaKka TaObIHY CHMSKTBI Ka3ak XaJKbIHBIH HaHBIM-CeHiMepiHe Ke3znecesi. Koram ThiM
OTKeH 3aMaHjap esieci 6osiraH caiiblH Oyl TyCiHiKTep e OYriHri KyHHeH aibIcTail Tycefi, api KepKeMm e
Oetineni Gosazpl. «POMBKIOP — TYPMBICTHIH, Oeieri» [9,25]. Kasipri aybi3 ojjeOueTiHAeri TYPMBIC-CaIT
JKBIPJIAPBIH KATapbIH/IA aJIbIHBIT JKYPreH >XaHpJapAblH, 0acThl epepKIleikTepi — XanbIKThIH Oesrinai 6ip
>KaFJalIapra MiHAETTi Typ/ie OPbIHJAWTBIH FYPBINTHIK (OMbLKI0OP O0/MFaHABIKTAH /Ia, TipIIi/IKTIH KaXKeTTi ici
peTiHle anbIHabl Aern Oara Gepexi. TypMbicrieH Gipre KaiHar, Oipirim, TyTachklll KeTKeH Oy »KaHp/apza
eXKe/ri 3aMaHHHBIH TaHbIMbI MEH TYCiHIKTepi, YFbIMJApbl TOJILIK KepiHedi, opi ojiap TabuFu Typae
KepKeM/IiKmieH 6iTicin keTKeHziriH amazabl. COH/IBIKTAH /la KbI3METi >KaFblHAH, KOJIZIAHOAJTBI JIeM CaHaU/bI.
DosnbKIop — €63 eHepi. PoMbKIOp €63 eHepi OoMFaHABIKTAH /a, 01 OHep/iH, apTTapbiHa >Kayar Gepe amybl
kepek. COHZBIKTaH /I3, 6Hep PeTiH/e OHbIH OPLIH/AYIILICHI MeH ThIHJAYIIbIChl 6ap. By Typreiza Gonbkiop
9/llebMeT KaHa eMmec, TeaTp, ’Kacaylibiap - JKbIPIIBI MeH aKbIHAAp. OpbIHAAYIIBI MeH ThIHJAYIIbICKI
OosiFaHZIBIKTAH /1a KOpKeMJiK 3fiic meH OeliHesey Tacijiiepi, KOPKeMJETilll KypaiJapbl a COFaH JakbIK
JKacasbll, KanblracTel. KepkeMzik —ImapTrapel KypZeneHAi, MeTtadopa kacangpl, KosigaHabasbl
(yTunurapsiblk) KbI3MeT 3CTeTUKabIK, KbI3MeTKe aybiCThl. COFaH Kapaill epTeri, >KbIp, JacTaH CUSIKTbI KODKeM
JKaHpJap TyZAbl. ATajsFaH >KaHpJap OSCTeTHKAbIK, CeHWinfiK, cojaH KediH TopOHeniKk MakcaTTapZbl
opeiHAaiabl. KenrereH ¢onbK/IOpTaHyLIbl FaabIMAApABIH, — TIKipaepiH >KWHakTald KejreHzae (OIBKIOP
TeopUsIChI KesleCi TipekTepieH Kypanazbl. 1. @obKIOp TeOpHUsICH 3p A3Yip/epZe KacalraH Y/rizep apKbUibl
KOFaMHBIH, H/I€0JIOTUATBIK, TYPMBICTBIK, 3JIEYMETTIK MiHJIeTi MeH TaHBIM-TYCiHIKTepiHeH, TIpOueriK,
3CTeTHKAJIBIK KbI3MeTTepiHeH, IblFapManapAblH, >kacaly cebernTepi MeH MakKcaTTapblHaH TYpafbl [Jer
TYKBIpBIMAHAbL. 2. DoNbKIOpAAFbl JICTYPAIH a7eOHeTTerifieH albIpMallIbLIBIFEl 0ap YJ/ITiHI ©3repTrei
KaOBI/I/]all OTBIPHIT, KeHiHrire »)eTki3y 6osica, a/jebueT YIIIiH A3CTYp — XKaHAPTy MEeH >KaHFBIPTY JleTeH OWbl,
IIBIHBIH/IA /14, OW CcajiaThiH MiKip. 3. POMaHTHKAMBIK TUMITEHiPY — (OLKIOPAAFkl HETi3ri KepKeMIiK Jfic.
donbkiopa Kedinkep JapinTey MeH acipesiey apKbUIbI MOJI allibiaZibl. 4. YakpbIT TeH KeHicTiK GhobKaopaa
Oacka 6omazpl. [1apTTHIIBIK TIeH MaKCaTThI KUs/IFa HeTizenefi. 5. PoabKIOpAbIH TIC/Ii — STMKAJBIK CTHITb,
TYpaKThl (opMysanap apKpUIbl JKy3ere acafpl. Byn dosbkiopzarel OasHzpay Tacimi peTiHzae 63iHZIK
epexiiesiriMer aMkpiHAanagpl. 6. KeHe MeH >kaHa, KU/ MeH akukat Oipre >xypeai. 7. KoMIoO3USIMSIBIK
KYpPbUILICHI OipTekTi Gosazpl. Oxkuranap Oip KeHinkep/iH MaHbIHA TONTACcabl. YakKpIT apTKa >KypMeii
[10,25].
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Hatmxenep. XanbIKThIH PpyXbIH KeTepim, Tiimi3 OeH AimiMi3ai cakram KalyFa KOMEKTeCeTiH
Kypanjap/piH, Oipereiii — aTa-0abamapbMbI3 MUpac eTKEeH MaZieHHW Wrimikrep. Kac ypriakThl 63 ejliHiH
MaTPUOTHI €Til TapOuesen IbIFapy, »Kac 8PKeHHiH I1abbIThl MEH ZapbIHBIHBIH, alllbITybIHA JKaF/Aal ykacay,
COHZIali-aK, ojapApl Oacekere KabineTTi asamar eTinm JalblHAay — ara OYbIHHBIH, 0acThl MakcaThbl. By
MaKCaTKa >KeTy YIIiH OepineTiH TopOWe YATTHIK [3CTYpJiepre CyMeHim »Kypri3ityi Tvic. ¥/ITThIK KYHABUTBIK
Macesnieci ce3 OosiFaHZia XaNbIKTBIH, CaH Fachipsiap OOWMbI JKMHAKTaraH alThlH Kem0eci — Xasblk aybl3
a/iebueTiHe TOKTaIMal 6Ty MYMKiH eMec. OHTKeHi «Ce3 KafipiH — 63 KaJipiM» Jien YKkaH aTa-6abambI3 Tii
MeH [ijiHe, ypriak TopOueciHe KaTBICTBI KOPreH-TYMreH/AepiH, HacuXaT-eHereciH XaslblK, aybl3 9/e0ueTi
apKbUILI MHpAC eTill OThIpFaH. AThbI aWThIN TYpPFaH/Al, XanblK aybl3 9/le0UETiHIH aaTbIH CAH/BIFLI aTajaH
Oasara aybI3ilia XXeTKi31/IiM, achbll MYPaHbIH, KACUETTI Ki/Ti KaTKa alTy apKbUIbl TabbIC eTitin Keji. bepTiH
Keje, en immHAeri Kekipek Ke3i aIllbK cayaTThbl a3amarTap Oyl KemOeHi XaTKa TycCipim, FrachIpsiap
KOMHaybIH/Ia ’KaChIPBIHBIN Ka/JMay/IblH, >KaHallla >KOJIbIH TanTbl. Ka3ipri 3/eKTpOHAbI akrapar aay[blH
>KOJIAphI KeHewirl, KiTar OKY KaFbl KeH)KeJiell OThIpFaH 3aMaHza «EJ Ka3piHackl — ecki ce3imizzi» 3amaHa
KelliMeH Oipre asbill )KYpy YIIiH TOM-TOM KiTall HIbIFapy XeTKimiKci3. ByriHri ¢osbpKiopTaHyIbiapabH,
anApIHAA KYH/IBI MYpasiapbIMbI3/Ibl XKaCTapAbIH, CaHaChbiHA CiHipTY/iH >KaHalla KoJJapbiH Taby MiHzeTTepi
Typ. BanaHbiH caHackiHa MyJbTOUIBM/EP APKBLIBI CiHIM YKaTKAH >kKaT 00pa3/jap OUBIHIIBIK TYPiH/e KOJbIHA
YCBIHBIIBIN, KU 3/IeMiH dKayJan anajbl. bananapra apHairaH 6acra eHiMepiHzeri Typii-TyCTi cypeTTep
apKbUIbl C0W/iH, AYHWeTaHbIMBbIHA apanachll, CYMIKTi KeMinkepiHe, emikTeHTiH mipiHe alHamazgbl. XaT
TaHbIFaH >KETKIHIIIEK, dpUHE, TOPOMEJIiK MoHi 30p Ka3ak (hObK/IOPLIHBIH, HYCKA/JapblH eMec, Ca0u KYHiHeH
CaHacbIHA TaHbIC OOJFaH KeHirKkepsiep Typasibl aknapaTTap/sl i3zen okuabl. CedTin Typi Kazak OosraHMeH,
TaHbIMBbI JKaT ypIiaKkTap JieTi Kabllracajbl.

FbutbiM MeH TeXHHWKa KApBIILTAN JaMbiFaH OYriHTi epKeHHeTTi 3aMaHAa ©TKeH KYH[bUIBIKTapbIMbI3aH
KOJI y3e OacTaraHbIMbI3 — alllbl MIBIHABIK. MyHBIH 0ip ce6ebi Ka3ak, (HoIbKIOP/IBIK, MypaaapbHbIH FalaMTOD
OeTiHeH, WHTepPHET KeHICTiriHeH THICTI OpHBIH aja aaMai >KypreHgiringe. VIHHOBaIMsTBIK
TeXHOJIOTUSAIAP/AbIH, JKeTiCTIriH mMalfanaHa OTBIPLIN, Kosiga 0ap MypanapbIMbI3bl >KacTap apachiHa
HacuxatTay OYTiHTi TaH/|aFbl ©3€KTi Macesiesiep/iiH, 6ipi 00/ TaOBLIA/bI.

Ka3akTblH YITTBIK OOJIMBICHI, Ti/li, M3/IeHWeTi, TapuXbl aTaJaH-0amara MUpac OOMBIT Keje »KaTKaH
OaThIp/iap XbIPJIapbIH/IA, FAILIKTHIK KUCCA lJaCTaHAaPbIH/A, TADUXU 6JIeHIepi MeH >KbIpJIapbIH/ja CaKTasFaH.
@Do/bKIOP/BIK KelinkepsepiH MOPTPeTTEpPiH ’kacay >KacTapAblH FaHa eMeC, YITTbIH, pyXaHU MypachiH
TaHBIM-0i/iceM ZiereH Ke3 Ke/reH aflaMHbIH, KUsL/T 9/1eMiH KaHaTTaHbIPabl.

En apacelH/la KeH TaparaH, Ka3ak (hOJBKIOPBIHBIH, KYH/IBI JKa/irepsepi OOJbIN TabbLIAaThIH OAaTIPJBIK,
JKbIpJIap, FALLLIKTHIK >KbIpJIap, TAPUXHU XKbIp/IapAa >kKacTapra yiari 6osap 6ipizmenzipinetin 6ac kahapmanzaap
>KeTepstik. ATarn alTKaH/ja, OaThIp/iap >KbIpbl OOUMBIHINA «Aambic 6aThip», «KobObl1aH bl OaThIp», «Kambap
6aTbip», «Ep Taprbii», «Ep TecTik», FalIBIKTHIK >KbIpjap OobibiHIIa «Ko3bl Keprern — basiH cyny», «Kpi3
JKibex men Teneren», «JIoWmi-MaxkHyH», «KankamaH-Mamelp», «A#iman-IITonmnan», Tapuxu >KbIpJjiap
OoiibiHIa «Efire 6ateip», «Ep Caiibii», «I1lopa 6aThip», «ApKaIbIK 0aThIp», «/Iocad 6aThIp» Typasibl KbIp-
JactaHzap OyriHri TaHga e3iHiH KepKeM/iK KyaTblH /a, TopOuesik MaHiH Jie, 3CTeTHKAJbIK H/eabiH 7a
JKOUFaH XokK. COHABIKTaH, kaHa Ka3akcTaH yIIIiH Ka3ak epKeHUeTiH JaMBbITY, CaaT-A3CTYPiH, 3AeT-FypIIbiH,
TisTiH, T.0. YITTBIK KYH/BUTLIKTAP asChIH/A KEHEUTY - 63eKTi MaceseHiH 0ipi. COHABIKTaH a/i/bIMbI3/ia TYPFaH
Y/IKeH MakcaT — WITTBIK Mypa KYH/bIIBIKTapblH Ka3ipri TaHHBIH, MJ/IeHU JKeTicTiTepimeH yusectipy. »Kac
yprak, TopOueciHge yieciMaiiK 3aHpl canTaHaT Kypybl IIapT. SIFHU O/ ©3iHiH ecy, ecelo Ke3iHfe ak CYyT
Oepim acklparaH aTa-aHaCbIMEH Jie, KOKipeK K63iH alllkaH ycTa3japbiMeH fie yiliecim Taba 6inyi tuic. CoHzia
FaHa Tyira OoOWbIHZA YITTHIK pyXaHW KacueTtep Oipre-bipre Kasbimracapbl ce3ci3. Tyira OGoMbIHIAFBI
pPyXaHU KYHZABUIBIKTap/bl Ka/IbITACTHIPYAbIH Ke3i, 0TOackl, ayseT, a/ieyMeTTiK opTa, MemsekeT 0osca,
YATBIK, KYHZBIIBIK, YITTBIK CalT-CaHa, YIT alAblHAarbl MiHJeT, Iapbl3, HAMbIC, YITTHIK pyX, YWITTBIK Ca/T-
IIICTYP, TYIFa OOMBIH/IAFbI YITTHIK KYH/BUTBIKTHIH, )KOFaphbl KOPCeTKilTi. ByriHri TaH/a, KacTap/ipl 3fIenTi e
caHasibl eTin TopOHesney YIIiH eH anJbIMeH TopOue epeskesiepiHe CyiieHe OTBIPBIN, YITTHIK AICTYPiMi3zi,
9/leT-FYPBINITAPLIMBI3AbBI, [iHiMi3Zi, ara-OabanapbIMbI3faH KajafaH HacHMXaT-MypanapAbl >KacTapAblH
caHachIHa CiHipe 6inyimi3 KakeT. TapOueHiH Ke3i ata-6abambi3[jaH KaFaH Mypasap MeH fiaHa Ce3/iep Jlecek,
6i3 cosapzpl HaCUXaTTAUTBIH XKYPri3ymimis. Bykin Koram 00JIbIT KOTFa anblll, MaJieHHeTTi, TopOuesi 6ombI
JKYPY/Zi apKaMChICKIMBI3 ©3iMi3ZieH 6acTacak, >Kac ypIiaKThiH TapOHeci fie 83 keMiciH 6epepi aHBIK.

Tankpuiay. CoHbIMeH, (DONBKIOP/IBIK MYpaMbI3/IblH, KarasFra TYCKeH HYCKAnapblH KojDKaszda Jiemn
aTaiiMbi3. bBipak, omapAplH, [O3CTYp/i YFBIMIAFbl KO/DKa3ba Ma/jeHWeTiHeH albIpMAllIbLIBIFLI OapbiH [a
aHFapybIMbI3 KepeK. EH7ele, GoJBKIOP/BIK MYpPaMbI3[[blH CaKTay/Jbl TYPFaH >ka30a/iapblHa Ko/mKaszda
peTiHzie KapaybIMBI3/IbIH cebebi Heze? EHfIL, 0ChI Macesiere Kejienik.
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BipiHiIifeH, KoabpIMbI3[ja cakTanaFaH (OIBKIOP >ka30amaphl XaJKbIMBI3/IbIH, PYyXaHH eMipiHZie OpbIH
aJIbITT KeJITeH aybI3ila o3 eHepiHiH 63piH TOJBIK KAMTH anMakel. Osap TeHi3Ael 11eKci3 0alIbIFbIMBI3bIH
6ip Geuiri FaHa.

Exinmizied, GOMBKIOP/BIK IbIFADMa Kara3 OeTiHe TycCipiireHHeH KeliH OHBIH (DOJBKIOPIIBIK,
FYMBIPBI TOKTal/ibl. SIFHY, aybi3ilia ce3 eHepiHe ToH JUHAMUKAJIbIK KacueT, MITiHHIH, e3reliieiri, ThIHAAYIIbI
3eliiHiHe OaFbITTa/IFaH ©3relesiri, 6api cam THIMBUIBIT, MITIHIe alfHaTybl MYMKIiH.

Ywinurizgen, ponbknop-pyxanu mypa. Erep, aybisiiia Hemece >ka30aiua JjereH ce3 Ko3ranap 6oJica, o1 Tek
COJI pyXaH! MypaHbIH eMip cypy (GopMachl Typabl 001a/pbl.

TepTinmifeH, 6i3 honbKIOpAB! )ka30aliia MypaHbIH, 3[iC-TaCiIepiMeH YIITacThIpa KapacThipaMbl3. by -
9pUHe, JayChI3 IYHUeE.

BecinmrizieH, aybi3iila alTBIIBIT KeJITeH KarasFa Tycipisepe, Kelibip e3repictepre yimbipaiigel. Kes
KeJITeH >Ka3yIbl 83iHiH bIHFaliblHa Kapai capaart, 0e/rii O6ip ofbIH )Ka3ajbl.

AnTeHIIBIIAH, OipKaTap (OTBKIOPIIBIK MypanapbIMbI3 )Ka30a CTHIiHe Kapail bIHFailacThIPbLIa/IbI.

JKetiHLuieH, KWCCa, [acTaH, LIeXxipe, [AIHW aHbI3lap MeH JliCaHajap CHUSKTBbI JKaHpJap/blH aybl3
anebuetiHe e, >ka3ba oyebueTiHe ne Oipieli KATBICTBIIBIFLI Jlay TYAbIpMaiipl. BynapaplH aybi3iia
alTBITYBIMEH KaTap, >ka30ariia Ja OipieH-0ipre Kemripiin TaparaHbIH, Oimemis.

CerizinirifeH, 6ipkaTap 3TOCTHIK, KbIPJAapbIMbI3 Oacma GeTiH/e KapblK KOpy 0apbIChIHAA, aybi3iia CTHUIIb
MeH Ce3[iK KOpblHa KOJ TWTi3UIIN OThIPFaHABIFBIH JKOFapblla aWTThIK. bylaH IIBIFaTbIH KOPBITBIH/EI,
(OJTBKIOP/BIK, IIbIFapMaiapblH, Ka3blIbI ajJbiHYbl - Ko/DKa30a MaZeHueTiMeH 6iTe KalHachIN >KaTKAaH
Taburu »karjai ekenairi [11,25].

JKorapeiga aliTkaHgal, wieTenik afedueTTepe FanbiMaap, 0i3ziH GoMBKIOp /e KapacThIPBI OTHIPFaH
FBUTBIM/IBI 3THOJIOTHSI FBUIBLIMBI peTiHAe, SFHM XasbIKTapAblH (3THOCTapAblH) Makga O0/ybIH, 3THOCTBIH,
epeKllle HbIaHJapblH — Ti/iH, MaTepua/JblK >KoHe pDyXaHU MOJEHHUeTIH, 9[eT-FypbIlTapblH, CaJlT-
JIICTYPJepiH, iHNA CeHiM/epiH, 3/1eM XasbIKTaphIHBIH 63iHe ToH 0TOACKI MEH HEKe TYPY PaciM/iepiH, TYPFbIH-
yii KaWaapelH, YITTBIK KdiMzepiH T.0. 3epTreigi. Eskenri TpekTiH «3THOC» JereH ce3diH 10 MIakThl
MarblHackl OOMABL: Taima, Tom, agamjap ToObl, ajgaMzap Kiackl, TaObiH, py Tapi3ai. COHFBI yaKbITTa
JI.H.I'ymumeBTiH, 3THOCTap — OMOMOTHSNBIK, OipsikTep, monysiusiap HeMece Hebip MyTalus casapbiHaH
rnaiizia 6o/aThIH JKykesep JereH mikipi kenuriikke 6eriai 60zabL.

OTHOC - flereHiMi3 Oenrii ayMakTa TapyxH KaJbITaCKaH, Ti/liH/e, M3/IeHUeTiH/le, TICMXUKACBIH/IA, CaHa-
ce3iMiH/ie TYPaKThI epeKIe/iKTepi 6ap afgaM/ap >XUbIHTHIFbI.

EH anppiMeH MblHaFaH Has3ap ay/apaMbl3: Ke3 KelreH 3THOC (Taina, XKYPT, Xa/blK, YIT) 63iHiH aTbIH
Oineni. ATChI3, aTaychl3 3THOC JKOK >KoHe OoiFaH emec. Bys artay FbIIBIM TiTiHAE STHOHUM (XaslbIKTap
aTaybIHBIH, )KUBIHTLIFLI) TEPMUHI apKbLIbI OenrineHei.

OTHOMOTHUS TApUXKa, prnocodusiFa, TUHTBUCTUKAFA, aPXEOIOTHSFa XK.0.FRITbIM/IapFa CylieHe OTBIDHIT,
ochlIapZibiH, OapiH KamTu Oinyre yiperteai.Byi Teopusitap MbIHaHZAW FajabIMAAp/blH eHOeKTepiHge >KaH-
JKaKTBI TYKbIpbIMAanael: Bpomieii FO.B., Tokapes C.A.,Yebokcapos H.H.,I'ymunes JI.H. [12,10].

DTHOJIOTUS TEPMUHI IIETE/JIK TapuxHaMa/la KeHiHeH KoJJaHblIFaHbIMeH, 0i37iH KazakcTaH raibiM/aphl
JTHO/MOTUsiFa Oiperelik cumat Oepmeid, OHbI 3THOrpadusi Jenm arafgel [Ja, Oy FBUIBIMABI Tapux
FBUTBIM/IAPBIHBIH, Oip casachkl peTiH/je FaHa KApacThIPbIT KeJifli. DTHOIOTHS FEUTBIMBIHBIH, Aiepbec MaH peTiHe
pecMu Typjle KaablmTacybl [TapiK 3THOMOTTaphl KOFaMbIHBIH, KypblnybiHaH (1839) 6actamazpl. Byn okura
M9H JK9He OHBIH, KOFaMZBIK FBUIBIMJApJAaFbl OpPHBI Typasbl KbI3y FBII.-TEOpP. MiKip-CaWbICTap TYFBI3[bI.
Ketlibip mMacenenepre KaTbICThl CaH anyaH Ke3Kapacrtap OosiFaHbIMeH, Ka3ipri TaHga DTHOJOTUS HBIH, OPHBI,
M9HI MeH 3epTTey aicTepi, MiHAeTTepi, T.0. alKbIHJa/MFaH. AJFAIIKbIAa JTHOJOTHUSHBIH, [aMybl apTTa
KaJIFaH, »Ka3ybl MEH MeMJIeKEeTTi/liri Oo/iMaraH XasbIKTap/bl 3epTTeyMeH alHanbIChIN, Oy ypaic 20 F-/bIH
bac kesiHe geliH co3buibl. KeliiHHeH Typ/i cascCH >KoHe SKOHOMHKAJIBIK MY/Jesepre Cail FhITBIMHBIH,
ayKpIMbl KeHeHir, OyriHri KyHre JeHiHri Macesesiep KapacTelpblia OepeTiH 0Oosabl. JKaHa Tapuxu
JKaFJaliaapra 0alIaHbBICTRI KA3ipri yakpITTa DTHOJOTHS KYpZei /le caH cajajibl TapMakKTap/aH TYpaThiH
ipreni FeUIBIMFA aliHaAAbl. OFaH 3THOJIOTHSUIBIK, aHTPOIIOJIOTHS, STHOJIOTHS/BIK, COLMOJIOTHS, STHOJIOTHSIBIK,
TICUXOJIOTUsI ChIH/IBI OipHetiie 6emimaep Kipeni.[13,15]

KopuIThiHAbI  06iM. DOMBKIOPABIH, JaMy Ke3eHfepi IOy TypiHZe FaHa aMThUIBII, (OMBKIOP
JKaHpJ/iapbl KaH-)KaKThbl CUMATTa/JyFa THIC >KoHE 6Te KOPHEKTI MaHbI3[bl LIblFapMajiap TalJaHybl KaKeT.
@DOBKIOP Typasbl FHUIBIMHBIH, COHFBI JKETICTIKTepi MeH >KaHA/IbIKTapbl MeWIiHIle MO KaMTbIIybl THIC.
Ocipece, Oy QOABKIOPABIH, 63iHAIK €peKIIe/iKTePiH alllaThIH >K9HE OHBIH 9/|e0MeT TIeH eHepre KaThIHACBhIH
KOpCeTeTiH, TeOpUs/IBbIK MacesenepAi OasHzayzna ere Kepek. DobKIOpTaHYIbIH 6acka FhUTbIMAapMeEH
OalinaHbIChIH OiTy - ©Te MaHbI3Abl. MbICa/ibl, STHOJOTHSIMEH, TapUXIeH, Tl OimiMiMeH, apxeonorusMeH
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TBIFBI3 OailiylaHbICThI. Byn camanapra cyiieHOed, (o/IBKIOPABIH >Kalmbl TAOMFATBIH, YKaHPJAPAbIH, CHIPBIH,
(ho/IBKITOP/IBIK, LIbIFapMaapAblH, 63iHAIr MeH >KaJMbIIBIFBIH TYCIHY KUBIH. OleMJiK (onbKIopTaHyja 0Chl
FbUIbIM/IapFa CYMeHreHHiH apKachbliH/ia, KOl )KaHabIK, )KaHa OarbITTap MeH >KaHa casasap ambligsl. [14,35].

ConbIMeH, (OJIBKIOP/BIH, ©3iH/AiK TaOWFaThl OHBLIH TEeOpPHSCHIHA Ja e3reiie cumaT Oepefni. DoMBKIOP
TeOpUSIChI OHBIH, €H, a/IIbIMEH 9D Ke3Jle aTKapaTblH 9pPTYPJli KOFaM/BIK-TYPMBICTBIK MiHZIeTi MeH TaHbIM/BIK,
TOpOMeTiK )KoHe ICTeTHKA/bIK, (DYHKIUsIapbIHAH, MaKCaTTapbIHAH TYBIHJAWTBIH MaCesiesiep/li KapacThIpa/bl.
Bynapapiy, immiHge eH O6acTbuiapbl, (OMBKIOPIBIK, ASCTYPMEH ThIFbI3 OaliiaHBICThI. DONBLKIOPIBIK, A3CTYP
JIeTeHiMi3 - KaJbIMTaCKaH IIbIFAPMAIIIBUTBIK J/IiCTiH >Ka/FacThIFbL, an d7ebuerTeri A3CTYp JereHimi3 -
OypBIHFBI TaKipHOeHi >KaHFBIPTY Oonbin Tabbimafbl. POMBKIOPAAFEl OICTYP - OYPHIHFBI ToXKipubeHi
e3repTrel Kabbuigay, 9pi >Ka/lFacTeIpy, an dfiebuerTeri A3CTYp OYpPBIHFBIHBI COJ Ka/ITbIHIA €MeC, SFHU
e3repTe aMbITy 60sibin TabblIagp!. [15,50].

Kasak, ¢onbkinopeiHzarsl 6ac kahapMaHapMeH eCKesleH, YPIakThl TaHBICTBIPY ’KacTapZblH KOHe MypaHbI
Oinyre JereH TanMbIHLICLIH apPTTHIPBIT KaHa KoiMai TyOi 6ip Typki aieMiHe /e epkiH OoiinaybiHa Ja »KOJ
aua/pl. JKorapblja alThIN ©TKeH/el, jKac yprakThl TopOueney mekren TabanablpbiFbiHaH Oactanazipl. Ockl
opaiija Kaszakcran Pecriy6kachiHbiH, BimiM MUHUCTpJIITIHIH, YiFaphIMbIMEH (OBKIOP XKAaHPJIAphIH OKBITY
5-8 cbIHBIN OKyIIbLIaphiHA apHanraH JKaHamia OKpITYy OarJapiamMacblHIa >KoHe OKYJ/BIKTaphlHAA KepiHic
TankaH. Kasax (osbK/I0pbIHBIH, KYH/Ibl MypasapblH HacuxaTTay Xa/aKbIMbI3/blH, KOpLIaraH ajeMzeri 3arrap
MeH TabWFd, 3/IeyMeTTiK KYObUTBICTAp Typasibl HAaHBIM-TYCiHITiH OYTiHTi ©cKesieH YPHaKThIH >KaTChiHOAM
KaObl/jayblHa CEMNTIriH TUTi3e/i JereH ceHimaemis.
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3K3WCTEHIIUAI3M I'YMAHUCTUYECKOM JIMYHOCTH

AHHOMayus

B maHHOM CcTaThe aBTOPBI MBITAIOTCS MPOAHAIM3UPOBATh Pa3/IMUHbIe CTPYKTYPhI TMUHOCTH U €€ BeyIiue
KOMITOHEeHThbl. DMOL[MM CBOMCTBEHHbIe KaK ueloBeKy, TakK U >KMBOTHOMY. OMOLMU TepefjaloTcsi APYT OT
napyra. CylecTByeT TEPMHH "SMOLIMOHA/ILHOE COCTOSIHUE", KOTOPHIM MbI MOXKEM OTHECTU Ml K 3MOILUSM, U K
yyBCTBaM. VI MHOTHE U3 HaC MO-pa3HOMY TEPEXKUBAIOT 3TH COCTOSIHUA. JJaHHbIE COCTOSIHUS MOTYT ObITh, KaK
TIOJIOXKUTE/ILHBIMH, TaK U OTPULIaTeLHBIME. I elllé ofHa BaXkHasi 0COOeHHOCTh IMOLIMOHATBHBIX COCTOSTHUN
— UIX HamnpaB/IeHHOCTh — MOTYT ObITh a/IpeCOBAHBI IPYTUM JTHO/ISIM.

OMoLMM — COOCTBEHHO 3TO HEIOCPEeACTBEHHOE IMEepEeKUBaHUE UYBCTB. [T uesloBeKa TaKKe BayKHBI
HacTpoeHwe W ctpecc. EciM HacTpoeHuwe 0Gosiee WM MeHee YCTOHUWMBOE COCTOSTHHWE, CKpallMBaroliee B
TeYeHWUH! JJIUTEeIbHOTO BpeMeHM, TO CTPecc — 3TO 3MOLMOHAaAbHOe HarpsbkeHUe, BO3HMKarolllee B Tpoliecce
ZIesiITeIbHOCTA U 9KCTPEMAIBHBIX YC/IOBUSX. CTpecc UMeeT He TOJIbKO OTPHIIATebHYI0 CTOPOHY, HO U YiKe
[IOKA3aHO KMeeT TIOJIOKUTE/NBLHYI0 CTOPOHY, TakK, KaK TOBBIMIAET MPUCTOCOOIEHHOCTh BO3MOXKHOCTH
OpraHusma, a Tak>ke OOIUi YPOBEHb COMPOTHUB/SEMOCTH. Takke, Takue TIOHATHS, KakK: BOJIs, CAMOOIL|eHKa
camoaHaJu3, - BCé 3TO SIBJISIETCS TOCTYITKOM, ZIeCTBHeM UeioBeKa.

OMomM U BOJIT — 0COOBIe (hOPMBI TICHXUUYECKOTO OTpa)KeHHsI CaMOCO3HaHMs JjuuHocTU. Cremyer
OTMETUTh, UYTO B OCHOBE CaMOCO3HAHUs JIEXKUT CIIOCOOHOCTh 4Ye/loBeKAa OTIWuYaTh cebs OT CBoeid
COOCTBEHHON  KM3He[esITelbHOCTH, BO3HMKAWIed 1pu  (HOPMHDOBaHWM  TIEPBUYHBIX  CIOCOOOB
yesloBeueckoro ObITus. B3ammopgeiicTBysi u 00mjasick C JIFOABMM, UeJIOBEK BbIZesseT cam cebsi w3
OKpY>Karolllel cpefibl, olfyIiaeT cebs cy0beKToM CBOMX (DHM3WYeCKHX U TICMXUUECKUX COCTOSIHWH, AelCTBUN
Y TIPOLIECCOB, BLICTYMaET AJist cebst camoro Kak "f1".

KiroueBsble c/10Ba: OMOLIWH, BOJIs, TICUXKKA, HallpaB/eHHOCTh 3MOLIMM, CaMOIO3HaHKe,
WHIVBU/IYa/IbHOCTD, «51» — KOHIIETIIHS, CAaMOOIIeHKa, CyOheKTUBHOCTS.
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EXISTENTIALISM OF THE HUMANISTIC PERSONALITY

Abstract
In this article, the authors try to analyze the various structures of personality and its leading components.
Emotions peculiar to both man and animal. Emotions are transmitted from each other. There is the term
"emotional state", which we can refer to both emotions and feelings. And many of us experience these states
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differently. These states can be either positive or negative. And another important feature of emotional states
- their focus - can be addressed to other people.

Emotions are actually the immediate experience of the senses. For a person, mood and stress are also
important. If the mood is more or less stable, brightening up for a long time, then stress is an emotional stress
arising in the process of activity and extreme conditions. Stress has not only a negative side, but it has
already been proven to have a positive side, since it improves the fitness of the body’s capabilities, as well as
the general level of resistance. Also, such concepts as: will, self-assessment of self-analysis - all this is an
act, a human action.

Emotions and will are special forms of mental reflection of a person’s self-consciousness. It should be
noted that the basis of self-consciousness is the ability of a person to distinguish himself from his own life
activity, which arises during the formation of the primary ways of human existence. Interacting and
communicating with people, a person distinguishes himself from the environment, feels himself as the
subject of his physical and mental states, actions and processes, acts for himself as "I".

Keywords: Emotions, will, psyche, orientation of emotions, self-knowledge, individuality, “I” - concept,
self-assessment, subjectivity.
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I'YMAHUCTIK TYJIFA 3K3UCTEHIIMAJIN3MI

AHOamna

Byn makanaza aBTOpsiap TYIFaHBIH, 9PTYP/i KYPBUIbIMJAPbIH JXdHE OHBIH >KeTeKIli KOMIIOHEHTTepiH
TajiZiayFa ThIpbICAJbl. DMOIMSIAp a/laMFa /la, »KaHyap/japra fia opTak. Dmorusnap 6ip-6ipinen Gepinesi.
«OMOLMOHANBIK, KYW» fereH TepMuH Oap, 6i3 sMouusiiapra /ia, cesimzepre e KaTbICThl 00sla ajaMbi3.
JKoHe kemminirimi3z Oy Kyinepzi spTyp/i >kosngapmeH 6actaH Kemripemi3. Byn Kyiisiep oH kaHe Tepic
Oosiybl MyMKiH. AJT SMOLIMOHA/IILIK, KYWH/IEep/iH TaFbl Oip MaHBI3/bI €PEKIIeNiTi - oap/biH, OarbIThl - OacKa
ajamzapra Kapaaybl MyMKiH.

OMoLysiap IIbIH M3HiHAe ce3imMzepAiH Tikened Toxkipubeci O0sbIn TaObuIaZBl. AJAM VILIiH KOHLI-KYH
MeH Ky#3estic Te MaHpI3bl. Erep KoHiM-Kyi y3aK yakpIT OOWBI )KapKpIpar TYPAThIH a3/IbI-KOIITi TYPaKThl KYH
Oosca, oHma cTpecc - Oe/ICeHAINIK MpOLIeCiHAEe >KoHE SKCTpPeMasiibl >KarAaiaapia Tmaga 0o/aThiH
SMOLIMOHA/ABI reneHic. CTPecCTiH TeK »KaFbIMChI3 XKaFbl FaHa eMeC, OHbIH, XKaFbIM/bI JKarbl 1a J3/e/JeH/l,
OUTKeHi o/l fAeHeHiH Oefiimaeny KkabineTiH, COHbIMEH KaTap >Kajlbl KAPCHUIBIK [JEHTeHiH apTThIpafbl.
Conpiaii-aK: epik, e3iH-e3i Oarasay, ©3iH-63i Ta/nzay CUSKThI YFbIMAD — MYHbIH 0api a/[aMHbBIH JpeKerTi,
dpeKeTi.

OMoLussIap MeH epik aflaMHbIH, ©3iH/IK CaHaChIHBIH, ICUXUKaMbIK pedieKCUsChIHBIH, epekilie (opMasiapbl
Oosbill  TaOBIMAABI. AWTa KeTy Kepek, ©3iH-63i TaHy/bIH Heri3i afaMHBIH 6Mip CypyiHiH OacTamkpl
TACiNIepiHiH Ka/bINTAaCybl Ke3iH/e Takja 00aThiH 63iHiH eMip/IiK JpeKeTiHeH e3iH aXblpaTa 0imyi OosbIT
TabbL1a/Ibl. AZlaMZiapMeH KapbIM-KaThIHAC yKacay »KaHe KApbhIM-KAThIHAC >Kacay apKbUIbl aZiaM 63iH KopIlilaraH
OpTaZlaH epeKIle/eHAipesi, ©3iH ©3iHiH (QU3MKaNbK >KoHE TICUXWKA/IbIK KYWIepiHiH, JpeKeTTepi MeH
TpoLecTepiHiH CyObeKTicCi peTiH/e ce3iHei )oHe 031 YIIIiH «MeH» peTiHzie IpeKeT eTefi.

KinT ce3pep: Omolusinap, epik-Xirep, MCUXUKa, SMOLUsIap O0arbIThl, ©3iH-031 TaHy, Japaibik, «MeH» -
VFbIM, 83iH-03i Oaranay, CyObeKTUBTLIIK.
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OTpaxasi KauecTBa, CBOWCTBA TIPeJMETOB U SIBJIeHUM, UX BCEBO3MOJKHbIe CBSI3U U OTHOIIEHUS MeXIy
HUMH, KOTOpblE TIPOSIB/ISIOTCS B SMOLUSX W BOJe, SIBSIOI[MECS OCOOBIMM (OPMaMH TICUXMUECKOTO
OTpakKeHHsI CaMOCO3HAHWS JIMYHOCTH — OCO3HAHHOTO OTHOIIEHWS UesioBeKa K CBOMM TOTPEOHOCTIM M
CMOCOOHOCTSIM, BJIEUEHHSIM W MOTHBAM TIOBE/IE€HUS], TMEPEXUBAHUAM M MBIC/IAM — JIEXKHUT CIOCOOHOCTH
YesloBeKa OT/IMYaTh Cebsi OT CBOei COOCTBEHHOM >KM3He eI Te/IbHOCTH, BO3HUKArOIasi, IPH (hOPMUPOBAHUM
TIEPBUYHBIX CTIOCO0O0B UeI0BeUecKoro ObITHsL. DMOLMK CBOMCTBEHHBI He TOJILKO YeI0BEKY, HO U KMBOTHBIM
Y TIPOSIBJISIIOTCS KaK B CyOBEKTUBHBIX TIEPEXKUBAHUSAX, TaK U B (DU3HOJIOTMYECKUX peakusx. CTpax, poCTh,
00/b, YZOBONBCTBUE, HEYJOBOJBCTBHE - 3TO TPOCTEHIIME SMOLMM, CBSI3aHHBIE C Y/OB/IETBOPEHHEM
¢usnonornyeckux ToTpebHOCTel. VICTOYHMKOM 3MOIUK SIBJSIFOTCS OOBEKTWBHO —CYIeCTBYIOIIME B
OKDY>KarollleM MUpe TIpe/IMeThI U sIBJIeHUs WM W3MeHeHUsl, IPOUCXOSIIe B OpraHu3Me 4esioBeka. OMOLIMU
MOTYT BBI3bIBaThCSI KaK peaybHbIMH, TaK U BOOOpa)kKaeMbIMU CHUTYaLMSIMU ¥ Tlepe/laBaThCsl APYTUM >KUBBIM
cyjectBaM. TepMUH «3MOLMOHA/IbHBIE COCTOSTHHSI» B OIMHAKOBOU CTETIEHW MO>KHO OTHECTU U K SMOLIUSAM, U
K UYyBcTBaM. B cumy MHOroo6Gpaswisi SMOLIMOHANBHBIX COCTOSHUM HWCYMC/IATh WX B KOJTMYECTBEHHOM
BBIDQ)KEHUM TIPAaKTHUECKH HEBO3MOXKHO, HO BIIOJIHE peajbHO CrpYyMIUPOBaTh WX, COAJaHCHUPOBATH,
MO/[BEPrHYTh KaueCTBEeHHOMY aHa/lu3y, UCIO/B3Ysl pa3/inuHble KpUTePUU. Y Pa3HBIX MOJel (WK y OJHUX U
TeX >Ke, HO B pa3HOe BpPeMs) O/IHO M TO >Ke COCTOSIHHE MOJKET BbI3BaTh JMOO TOAbeM, MO0 anaTuio: OJHUX
nrofielt cTpax MOOWIM3yeT, APYTMX -Mapajv3yer; OT TOpsS OJHU I[eTEeHEI0T, BIaJaloT B OeCIOMOIIIHOE,
yrHeTeHHOe COCTOsTHHe, Apyrre OYPHO pearupyroT Ha MPOUCXO/sIIee.

[To KpwuTepuio MOJAMBHOCTA 3MOIMOHAJBHbIE COCTOSHUS MOTYT OBITb  TOJIOXKHUTETbHBIMH,
oTpULIaTeSbHBIMA 1 amOuBanieHTHbIMU. K aMOuWBaneHTHBIM ([[BOMCTBEHHBIM, TIPOTHBOPEUMBBIM) MOXKHO
OTHECTH >Ka)KIy PUCKA, COCTPaJjaHHe, PEBHOCTb, TI000Bb-HEHABUCTD U JIP.

YuuThiBasi 0COOEHHOCTU TICUXWKU JIIOJIeH, HeNlb3si TOBOPUThL 00 abCOFOTHOCTH MOAO0OHOTO [e/IeHHUs.
[TpusiTHOE [/ii OIHOTO YeJIOBEKa SMOI[MOHA/NBHOE COCTOSHHWE B MOPAJbHOM OTHOIIEHWUA MOXKET OBITh
HEeNpHeMJIEMO /I IPYTOro, /s oOIecTBa B 11e/ioM (CaZiCThl, CepUiiHbIe yOurIpl). TT09TOMy HU3MeHHast
IMOLMS 3/10Pa/ICTBA OTHECeHAa K TOJIOXKUTENbHBIM, a YIUBIeHHe - K OTPULIATe/bHBIM (Thl MEHSI HETIPUSITHO
yauBWI). VICTIBITbIBasE BieueHUe K APYTrOMY 4e/lOBeKy, Mbl TlepeXkrBaeM Liefblid CIeKTP MOJI0XKUTeTbHBIX
SMOLIMOHAIBHBIX COCTOSIHUN - PafZioCTh, BOCTOPT, OKPbUIEHHOCTh. HO 0/[HOBpeMeHHO, YacTO HeOCO3HaHHO,
MOTYT TIePe)KHBATbCS M OTpULATe/NbHbIe 3MOLMOHAJIBHBIE COCTOSIHUS, [a)Ke HEeHaBUCTb, TMOCKOJIBKY MBI
HauWHAEeM OIIYIIaTh MOL[HYIO 3aBUCUMOCTh OT 3TOTO UeloBeKa, He MO)KeM 0e3 Hero >kKuThb. VIHBIMH c/ioBamH,
MF000Bh KakK TIOTPEOHOCTh B JIPYTOM uejioBeKe OJIOKUPYET APYrylo MOTpebHOCTh - OBbITh CBOOOHBIM U
He3aBUCHMBIM. 3aBUCHUMOCTh JK€ BCerja YHU3WUTebHa, OCOOEHHO OT JI0OMMOro 4YeroBeKa, UTO MOXKET
CITY>KUTh TPUUMHON BO3HUKHOBEHHSI aMOMBa/IEeHTHBIX UYBCTB.

Euje ogvH KpuTepuil - HalpaB/eHHOCTb - YKasblBaeT, HAa 4To (KOro) HarpaB/jeHbl SMOLMOHA/IbHBbIE
coctosinust. OHM MOTYT OBITH a/[pecoBaHbI APYTUM HO/sM (6J1ar0/lapHOCTh, 3aBUCTh, FO0O0BB, TTPe3peHue);
HarpaBjieHbl Ha cebsi (CaMO/I0BOJIBCTBO, CTHIZl, pacKasiHKe), Ha OL[eHKY OKpY)Kalollero Muipa (oropueHue,
PaZioCTh, pa304yapoBaHHWe); Ha Y/OB/IETBOPeHWE WHCTUHKTa CaMOCOXpaHeHWs (WMCIyT, TPeBOra, CTpax).
HakoHner1, 3T0 MOTYT OBITh SMOI[MOHA/ILHBIE COCTOSTHUS, HAallpaB/ieHHbIe KaK Ha ce0sl, TaK U Ha JPYTUX JTHO/eH
Y CUTYalUH, - 3TO TaK Ha3bIBaeMble Iepexo/iHble SMOLIMOHAIEHBIE COCTOSTHUSA (3710CTh, 0CaZia U T. I1.).

YacTo, xapakTepu3ysl KakoW-jiM00 MpeaMeT WM SIBJ€HWe, Mbl He 3aMeuaeM, UYTO TOBODHUM O CBOWCTBe
Tpe/iMeTa, BbIpaXkasi CBOe OTHOILEHHe K HeMy (TIpUSITHBIA cOOecefHWK, CKy4YHasi KHUTa, BKyCcHoe OJofo,
OTBpaTUTe/bHBIN 3arax, BO3MYTUTeNbHBIN MTOCTYIIOK U T. A.). HeKoTopble 3araxu y HOpMa/ibHOTO 4esloBeKa
BBI3BIBAIOT HENPUSTHBIA UYBCTBEHHBIA TOH, JUCKOM(OPT, OT/AeIbHbIe COUeTaHWs IIBETOB MOTYT BBI3BAaThb
paszpakeHue. Hepegko UyBCTBEHHBIM TOH, BO3HUKAIOIIUKA TI0 OTHOLIEHHIO K HEKOTOPBIM CTHUMYJIaM,
BBI3bIBAET WIUOCHMHKpA3Wio - Oosie3HeHHOe OTBpalljeHWe (Cie3bl, IjaparaHbe >Keje3a 0 CTeK/J0 W T. IL.).
CobCcTBeHHO 3MOIMK -00bIuHasi (hopMa BLIPA)KEHHOCTH SMOIMOHATBHBIX COCTOSIHUM, Herocpe/iCTBEHHOe
repeXrBaHWe YyBCTB. DTO CPeJHUM MO WHTEHCHMBHOCTHA YPOBEHb NMPOTeKaHWs MCUXWYECKUX TPOLIECCOB C
oripejie/ieHHbIM 3HAKOM (TIOJIO>KUTEBHBIM WM OTPULIATENbHBIM) OTHOLIEHWS] K TMpeJMeTaM, CUTyaluu |
ZlesiTeIbHOCTH.

Hactpoenue - 310 Gosiee UM MeHee YCTOWUYMBOE SMOIMOHAIBHOE COCTOSIHUE Ye/loBeKa YMepeHHOU W/TH
c1ab0¥ MHTEeHCUBHOCTH, OKPAIlIMBaIOlllee B TeUeHHe [JTUTeTbHOT0 BpEMeHH BCe eTo MepeKUBaHUsI.

Crpecc - coCTOsiHME TICUXMYECKOTO HampsDKeHHsl, BO3HHMKarollee B TIpoLiecce AesiTeJIbHOCTA |
9KCTpeMasbHbIX YCIOBUSIX. PaHbIlle CUHMTANOCh, UTO CTPeCC BBI3BIBAIOT TOJBKO HEIpUSTHLIE TepeXXUBaHMUs,
OH BpeJieH U ero Hazo u3berats /000i 1ieHoH. Ho cTpecc - «He TOJBKO OCTpasi IPUIpaBa K MOBCeAHEBHOM
JKU3HW», KaK YTBEPXKAaa UCC/Ief0BaTe/b CTpecca, KaHaAckui Ouosor u Bpau I'. Cenbe (1907-1982), oH
He0OX0/IUM, TIOCKOJIBKY TIOBBIIIAeT TMPUCTIOCOOUTENTbHBIE BO3MOXKHOCTH OpraHH3Ma W TICUXUKH, a TaKXke
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o0uii ypOBeHb COTPOTHB/ISEMOCTH. B cocrosiHny addekra uenoBek crocobeH Ha HeoOJyMaHHBIE,
amopajbHble U [POTUBOIIPaBHbIE MIOCTYIKU U Jae Ha InpecTyrieHus. AddQekTsl 110 cBoeil CyLHOCTH -
MPUMUTHUBHBIE DeakL[i, He TpOIlylieHHble Yepe3 co3HaHWe. YacTble MX TPOSIB/IEHUS - SIBHBIN MPU3HAK
MaTOJIOTUYECKOTO Pa3BUTHS JIMUHOCTH, HPABCTBEHHOM pacMyleHHOCTH, He3pesocTH co3HaHus. AddekTs
OueHb 3apasuTesbHbl. K HUM MOKHO OTHECTH HeyMepeHHble BOCTOPIM JIMKYIOILIMX 3puUTeslell IpU BUje
CBOMX KyMHPOB, HeajleKBaTHOe TioBefieHHe (yTOO/MBHBIX (aHATOB, MacCOBble TICMX03bl W T. TI.
OMOL[MOHa/bHAsE ~ HAaMPsDKeHHOCTh, HAaKaryliBaeMasi B pe3y/ibTaTe BO3HUKHOBEHHS  ad)eKTOreHHbIX
CUTyalui, criocobHa HaKaruIMBaThCs M, ec/ld el BOBpeMsl He JlaTh BBIXO/]d, MOXKET IIpPHUBeCTH K OypHOU
SMOLMOHA/ILHOM pas3psifiKe, KOTOpasi, CHUMasi BO3HMKILIEe HaNpsDKeHUe, YacTO COIPOBOXKAETCs UyBCTBOM
yCTanoCTH, TIOAABAEHHOCTH, Jernpeccueil. Bosms - 3T0 ¢dopma NCUXUUECKOrO OTpakeHWs, B KOTODOM
OTpa)kaeMbIM SIBJIIETCST OOBEKTUBHAsl 1ie/lb, CTUMYJbI €e [OCTW)KEHHs, BO3HHWKAIOIIUe OOBeKTHBHbIE
TIPETATCTBYS; OTPaKEHHbIM CTAHOBUTCS CyObeKTHBHas Iiefb, 0Ooppba MOTHBOB, BOJIEBOE YCHUIIHE;
pe3y/bTaToOM SIB/ISIeTCS [leMCTBME U y/IOBJIETBODEHME [OCTIDKeHHeM Lenu. [IpensiTcTBUsi, KOTOpbIe
MIPUXOJUTCS TIPEOZ0JIeBaTh YeJIOBeKY Ha MyTH K JOCTYDKEHHIO 11e/Ih, MOTYT ObITb KaK BHYTPEHHUMH, TaK U
BHEIIIHUMHU.

BHyTpeHHMe TIpenSITCTBUS TOSIB/SIFOTCSA B TeX C/ydasiX, KOT[Ja UMeeT MeCTO KOHQUIMKT, CTOJKHOBEHHe
MIPOTUBOPEeYAIMX APYT APYTY NMoOyKAeHHH (Xo4yeTcs Ccriath, HO He0OXOAUMO BCTaBaTh), BOSHUKAIOT OOSI3HB,
HeyBepeHHOCTb, COMHEHHUSI.

Yariie Bcero B >)KM3HH uesiOBeKa BOJISI TIPOSIBJISIETCS B CIE[YIOLINX TUITUUHBIX CUTYaLMsiX, KOr/a:

HeoOX0/IMMO CZieniaTh BEIOOD MeXXy ABYMsI MJT HECKOJIBKIMH O/IMHAKOBO TPUBJIeKaTeTbHBIMH, HO
TpeOyOIIMMH MTPOTHUBOTIONOKHBIX [IeMCTBUNA MBIC/ISIMH, LIe/ISIMHU, YyBCTBAMH, YCTaHOBKAMH,
HECOBMECTHUMBIMU JIPYT C JPYTOM;

HECMOTPs1 HY Ha YTO HaZl0 Lie/leHarpaB/ieHHO MPOABUraThCsl 10 MyTH K HAMeUeHHOM Lie/;

c/iefiyeT BO3/I€PrKaTbCsl OT UCIIOJTHEHUsI IPUHSTOTO PellieHust B CHTYy M3MEeHUBIINXCS 00CTOSITEe/BCTB.

Bonsi He sBaseTcsi W30/JMPOBAaHHBIM CBOMCTBOM T[ICMXMKM Ue/iOBeKa, I103TOMY OHAa [JO/DKHA
paccMaTpuBaTbCsl B TECHOM CBSA3U C APYrMMU CTOPOHaMM €ro IICUXUUYecKOH >KU3HHU, IIpeXK/ie BCero - C
MOTHMBaMH U MOTpeOHOCTSIMU. [Ipexx/ie ueM Tpeo/i0/ieBaTh BHEITHKE TIPETSTCTBUSI, CTOSIIIME Ha TIYTH K 1Ie/TH,
Ha/|0 HAWTH ONITUMaJTbHBIE Ty TH, 06[yMaTh 3aMbICeNT AeHCTBUS ¥ COCTAaBUTh €T0 T/IaH.

MarepuanicTsl yTBEp)KIAIOT OOBEKTUBHYIO [IeTepMUHHUPOBAHHOCTh BOJIEBBIX [elCTBUi. Boseas
pery/siys IOBeJileHUs1 U [IeMCTBUM uesioBeKa (POPMUpYeTCsl M pa3BUBAEeTCsl II0J, KOHTPOJIEM CO CTOPOHBI
obujecTBa, a 3areM CaMOKOHTPOJS JIMUHOCTH W CBsi3aHa TIpeXkie Bcero c (opmupoBaHWeM Ooratoi
MOTHBAIIMOHHO-CMBIC/IOBOM  C(epbl, CTOWKOTO MHDOBO33peHHMST W YOeXXJeHWH ue/loBeKa, a Takke
Cr1ocOOHOCTH K BOJIEBBIM YCHJIUSIM B OCOOBIX CUTYaLUsX JeHCTBUSI.

B3aumMo/ieiicTBys ¥ 001IasiCh C JIFOJBMHU, YeIOBEK BbIZie/IsieT caM cebsi M3 OKpY)KaloIel cpe/ibl, OLIyILaeT
cebsi cyOBeKTOM CBOMX (M3MYECKUX W TICMXWYECKUX COCTOSHWM, AeHCTBUI M TIPOLIeCCOB, BBICTYIAET IS
cebst camoro Kak «fI». CyObeKTUBHOe Tepe)kuBaHHe COOCTBEHHOTO «SI» BBID@KaeTCs B TOM, UTO Ue/IOBEK
TIOHMMaeT CBOIO TOXKJECTBEHHOCTb camMoMy cebe B HacTosllleM, TpollioM U OyayiieM. Pesynbratom
MPOLIECCOB CAMOCO3HAHUSI MOXKHO cuuTaTh f-KoHUenuuto. [Tousatre S-koHuenuu nosisuiock B 1950-e rr. B
pycJ/ie TYMaHUCTUUeCKOW TICUXO0JIOTHH, TIpe/ICTABUTE/IM KOTOPOH CTPEMWIMCH K PACCMOTPEHHI0 LIeJIOCTHOTO,
VHUKANBHOTO 4YesioBedeckoro «$». Tlop Sl-koHOeriueld TIPUHATO TOHUMAaTh JUHAMUYECKYIO CHCTEMY
TIpe/ICTaB/IeHUH uesioBeka 0 camoM cebe. AHTMcKui Ticuxonor P. BepHe B kAUre «Pa3suTre H-KOHIIENINN
Y BOCIIUTaHWE» OMpejeNisaeT S-KOHIEMIUI0 KaK «COBOKYITHOCTh BCEX TIPeZCTaBA€HUM WHAMBUIA O cebe,
COTIPSDKEHHYH) C WX OLeHKOW». SI-KOHLeNUWs BO3HMKAaeT y UeJOBeKa B TIPOLIECCE COLMATbHOTO
B3aUMO/IEMCTBUSl KaK Heu30e)KHbIM M Bcerjia YHHMKalbHbIA pe3y/bTaT IICMXUUECKOTO pPa3BUTHS, Kak
OTHOCUTEJIbHO YCTOMUMBOE M B TO K€ BpeMsi INOJBEp)KeHHOe BHYTPEHHHUM H3MeHeHUsIM U KomeOaHWsM
ncuxuyeckoe rpuobpereHue. [lepBoHauasbHasi 3aBUCHMOCTh  SI-KOHLIETIIMK  OT  BHEIIHWX  BWSTHUN
OeccriopHa, HO B JajbHelllleM OHa MWIrpaeT CaMOCTOSITE/IbHYHO pOJb B JKU3HM KaXk[Oro uesioBeKa.
Okpyxaroluii MUp, MpejCTaB/leHUss O JPYTUX JIFOASX BOCIPMHUMAIOTCS HaMM CKBO3b IpusMy f1-
KOHLenuuy, GOopMHUPYIOLIeiicsl B MpoLjecce COLHAIM3aLi, HO UMEIOLel U orpeZesieHHble COMaTHUYecKue,
VH/IVBUAYaNbHO-0HOoIornyeckre JieTepDMUHAHTEL. B cucTeMe B3aMOCBsI3ei ue/ioBeKa C OKDY’KaloLIUMHU
MOJbMH M MHPOM €My TPUXOJUTCS BBICTYIATh B pasHbIX KauyeCTBax, pasHbIX POJISIX, ObITb CyOBEKTOM
CaMBIX pa3sHOOOpa3HbIX BUOB AeATebHOCTH. VI3 KaKAOro B3aMMOZEHCTBHSI C MHPOM Belljei M MHUPOM
Jofell UesioBeK «BBIHOCHT» 00pa3 cBoero «SfI». B mporecce camoaHa/mu3a, pacuieHeHUs OT[e/TbHBIX
KOHKPeTHbIX 00pa30oB cBoero «SI» Ha cocTraB/sitoljye MX 00Opa3oBaHMsl MPOUCXOAUT Kak Obl BHyTpeHHee
obcyX/ieHre C caMUM CO0OM CBoel JIMYHOCTH. KakAblid pa3 B pe3y/bTaTe CamMOaHa M3a, M0 C/I0oBaM
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C.JI.PybuHinTetina, 006pa3 cBoero «5I» «BK/IIOUAeTCS BO BCE HOBBIE CBSI3U U B CHJIY 3TOTO BBLICTYITaeT BO BCe
HOBBIX KayecTBaX, KOTOpbie (GUKCUPYIOTCS B HOBBIX MOHATHSX...». Tak TIOCTereHHO BO3HUKAeT 0000IIeHHbI
obpa3 cBoero «fI», KOTOpbIM Tipe/cTaBiseT COOON CIOKHYIO COBOKYITHOCTb MHOTHX €JUHHUYHBIX
KOHKPETHBIX 00pa30B «51», CII0KUBIIMXCS B X0O/le CAMOBOCIIPUSITHS, CAMOHA0/TIF0/IeHHsT ¥ cCaMOaHaiu3a. TOT
0000111eHHbI 00pa3 cBoero «fI», BO3HWKAs W3 OTHENbHBIX CUTYaTHBHBIX 00pa3oB, COJEPXKUT oOIIue,
XapakTepHble UepThl W TpeJCTaB/ieHHsl O CBOeH CYIIHOCTU W BbIp@KaeTcs B MOHATUM O cebe, wim SI-
KOHLIENUA. B oT/imume OT CUTyaTHBHBIX 00pa3oB fI-KOHLIEMLMsS CO37laeT y yesioBeKa OLyIleHHe CBOei
camoToxzecTBeHHOCTH. ChopMUPOBABLIAsICs B MPOLiECCe CaMOIIO3HaHUs S1-KOHLIEMLUsl He eCTh HeuTo pa3
HaBcer/ia flaHHOe, 3acThIBlIee, el IPUCYILe IOCTOSIHHOe BHyTpeHHee /iBibkeHue. Ee 3penocTs, afjekKBaTHOCTb
TIpOBEPsIeTCS. U KOPPEKTUPYeTCs MPaKTUKOW. S1-KOHLIeMNLus B 3HAUUTe/IbHOW CTelleH! BJIMsIeT Ha BeCb CTPOU
TICUXWUKH, MUPOBOCIIPUSITHE B 11€JI0M, 00YC/IOBNMBaeT OCHOBHYIO JIMHUIO TIOBEIeHHS UesloBeKa.

Camoor1ieHKa — [JJOCTaTOYHO CJIOXKHOe 0Opa3oBaHMe yeroBeuecKoW Mcuxuku. OHa BO3HMKAeT Ha OCHOBe
obo6matoreli paboThl MPOLIECCOB CaMOCO3HaHUs], KOTOpasi TIPOXOJUT pa3/iMuHble 3Tarlbl, U HaXOAWTCS Ha
pasHbIX YPOBHSIX pasBUTUsI B XOJe CTaHOB/EHUs caMOM JAMYHOCTU. [losToMy camooljeHKa IOCTOSIHHO
M3MEHSIeTCs, COBEepIIeHCTBYeTCs. IIporecc CTaHOBJEHHS CAMOOLIEHKM He MOKeT ObITh KOHEUHBIM,
TOCKOJIbKY Cama JIMYHOCTb TIOCTOSIHHO Pa3BUBAETCS, a C/ieZloBaTe/bHO, MEHSIOTCS U ee TIPeACTaBIeHHs O
cebe u oTHolIeHHe K cebe. VICTOUHMKOM OL|eHOUHBIX IIpeJCTaB/eHWH WHAUBHJA O cebe sB/sgeTcs ero
COLIMOKY/IbTYPHOE OKpY’KeHUe, B TOM UHMCJIe COLMa/bHble PeakLMi Ha Kakye-TO MpPOosiB/IeHUs ero JMYHOCTH,
a Tak)Ke pe3y/bTaThl CAMOHAOMIOeHUS].

[To muenuto P.BepHca, ecTb TpM MOMeHTa, CYLIeCTBEHHBIX [jisi TIOHMMaHHUs CaMOOLIeHKH. Bo-TiepBbIX,
Ba)KHYIO POJIb B ee (hOPMUPOBAHUM UTPAeT COTOCTaBjIeHHe oOpa3a peasbHOTO «$I» c 06pa3oM HeanbHOro
«SI»: ueM MeHbIIIe Pa3pbIB MEX/Y PeasbHbIM MPe/CTaB/IeHUeM YeloBeKa 0 cebe U ero uzeanbHbIM «$», TeM
BbIlIIEe CaMOOL{eHKa TUYHOCTH.

Bo-BTOpBIX, BaXKHBIHM (akTop A1 HOPMUPOBaHUS CAMOOLIEHKU CBSI3aH C TeM, KaK, 110 MHEHUIO UesioBeKa,
ero oLleHuBalOT JApyrue. HakoHel, B-TpeTbMX, Ha (pOPMUPOBAHKE CaMOOLIEHKH CYILeCTBEHHOEe BIIHSHUE
OKa3bIBalOT peasbHble [OCTIDKEHHMs JIMYHOCTH B CaMbIX pa3sHOOOpasHbIX BHJAX [JesTelbHOCTH: ueM
3HauWTe/lbHee YCIexXyd JIMUHOCTH B TOM W/IM WHOM BUJE [JesTelbHOCTH, TEM BLIIIE ee CaMOOLeHKa.
CaMooLleHKa XapakTepu3yeTcd M0 C/AeAyIOLMM IapaMeTpaM: ypOBeHb (BBbICOKasl, CpefHSsd W HU3Kas);
COOTHOLLIEHHe C peajlbHOM YCIEIIHOCThIO (aZleKBaTHasi U HeasleKBaTHasl, WM 3aBbllLIeHHasl U 3aHIKeHHasi);
0CO0eHHOCTU CTPOeHUs (KOH(IMKTHAS ¥ 0€CKOH(JIUKTHASN).

[ToHWwKeHHass CaMOOIIeHKa TIPOSIB/ISIETCSI B TIOCTOSIHHOM CTpPeMJ/IEHMH HeJJ0OLeHWBaTh COOCTBEHHbIE
BO3MOKHOCTH, CIIOCOOHOCTH W [OCTIKEHHs, B TPEBOXKHOCTH, OOSI3HM OTPUL[AaTelLHOTO MHeHHs o cebe,
pPaHMMOCTH, TOOYy’KZarolleil yesoBeKa COKpalljaTh KOHTAKThl C JPYTrMMH JIIOAbMHU. B 3TOM cilyuyae cTpax
CaMOpaCKPLITHSI OTPAaHUYMBaET TyOrHy U 06/M30CTh 00mmeHus. JIFoAW C MOHWKEHHOW CaMOOLIEHKOM Tofuac
He/0BepUMBO U Hel00posKesaTeslbHO OTHOCSATCS K JPYTMM JIFOZsSM. AJleKBaTHasi CAMOOLIEHKAa OTpakaeT
peasibHBIM B3IJIS, JIMUHOCTH Ha camy ce0si, ee [0OCTaTOUHO OOBEKTUBHYIO OLIEHKY COOCTBEHHBIX
CriocoOHOCTeH, CBOMCTB U KaUeCTB.

[Onst pa3Butusi TMUHOCTH 3 (HEKTUBHLIM SIBJISIETCSI TAKOW XapaKTep CaMOOTHOLIeHHs], KOrja A0CTaTOYHO
BBICOKasi 00Ijasi CcaMOOL|eHKAa COueTaeTCsi C a/|eKBaTHBIMH, /Av(depeHMPOBAHHBIMU TapL{aTbHBIMU
CaMOOLleHKaMH pa3HOro YPOBHs. YCTOMUMBasi ¥ BMeCTe C TeM JOCTaTOYHO rubkasi camoolieHKa (KoTopast
TIpY HeOOXOAUMOCTUA MOXKET MEHSIThCS TI0/ BIMSIHUEM HOBOW MH(OPMALMY, MPUOOPETeH s OTbITa, OL[eHOK
OKPY’KalOILMX U T.I1.) SIB/ISIETCS ONTHMAa/IbHOW Kak [/l Pa3sBUTHSA, TaK U 151 IPOAYKTUBHOCTH JleITeIbHOCTH.
OTpuiiaTesibHOe B/IWSIHUE OKa3blBaeT Ype3MepHO YCTOMUMBas, PUrMHas CaMOOLIeHKa, a TakKe U CHUJBbHO
Kos1e0/TtoIasicsi, HeyCToNUrBast.

Baxuefieit dpyHkipen SI- KOHIEMUK sIBsieTcsA obecrieueHre BHYTPEHHEH COT/IaCOBAHHOCTH JIMUHOCTH,
OTHOCUTEe/IbHOM yCTOMYMBOCTH ee ToBeieHNsl. Ec/ii HOBBIH OIBIT, MO/Ty4YeHHbI UHAWBU/OM, COIJIACyeTcsl C
CYILIECTBYIOILIMMHU TIPeJCTaB/IeHUsIMU O cebe, OH JIEeTKO aCCUMUJIUPYeTCs, BXOAUT B SI-KoHmemnumio. Ecimm ke
HOBBIM OTIBIT He BITUCHIBAETCS B CYLIECTBYIOLIME TIpeACTaBiaeHus 0 cebe, MPOTUBOPEUUT yrKe UMetorreiics S1-
KOHLIEML[UM, TO CpabaThbIBalOT MeXaHW3Mbl TCHXOJIOTMUYECKOW 3all{UThl, KOTOpble IIOMOTalT JMYHOCTH
TeHJIeHIJMO3HO MHTEPIIPeTHPOBAaTh TPAaBMHUPYIOIIUN OMBIT MO0 OTPHULIATh ero. OTO TMO3BOJISIET Y/epP’KUBATh
SI-KOHLIETIINIO B YPaBHOBEIIEHHOM COCTOSTHHUU, Aa)ke eC/v peasibHble (DakThl CTaBsT ee TI0f yrpo3y. [lepBbiM
OBl omMcaH 3all{UTHBIA MeXaHH3M BbITECHEHHsl. MexaHW3M BbITeCHeHUs! 3aHMMaeT 0coboe MeCTO B Teopuu
ncuxoaHanusa. OmMUChIBaeMOe WHOTJAa KaK «MOTMBHUPOBAaHHOe 3a0bIBaHME», BBITECHEHHE TIPeZICTaBJIsAeT
co00if TIpoL[ecC WCK/TIOUeHWs] W3 CO3HAHWS MbICJed M UyBCTB, NPUYMHSIONMX cTpafaHus. OpfHako
0CBODOO’KIeHHE OT TPEBOT MyTeM BBITECHEHUsI He TPOX0oAuT beccrienHo. 3. dpeiin cunTtan, 4To BEITECHEHHbIE
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MBIC/TH U UMITYJIbChI HE TEPSIIOT CBOel aKTUBHOCTH B OeCCO3HaTeTbHOM U JI7Is TIPe/IOTBPALleHHsI MX TIPOpPhIBa
B CO3HaHHe TpeOyeTcsi MOCTOsTHHAs TpaTa MCUXUUecKoi sHepruu. CTpeMyieHHe BbITECHEHHOIO MaTepuana K
OTKPBITOMY BBID&KEHHIO MOJKET I10/yyaTb KPaTKOBPEMEHHOEe V/OB/IETBODEHHE B CHOBUJEHHSIX, LIYTKaX,
OrOBOPKax W JAPYTUX TIPOSIB/IEHUSX TOro, uto Pdpelif Has3blBald «IICHXOMATO/OTHel OOBbIJeHHOW >KU3HU».
Jlpyroil 3alUTHBI MexaHW3M — OTpHLjaHHe — BbIpakaeTcsi B 0Oecco3HaTebHOM OTKase JOMyCTUTb
CyILLeCTBOBaHHe OIpe/ie/IeHHBIX COOBITHH, TIepe)KMBaHUK U OLIYILeHHH, KOTOpble IPUUNHMIN OBl UesioBeKy
00/b TpY MX TMPHU3HAHUK. DTO OTHOCHTCS, HAIpUMep, K Ye0BeKY, KOTOPBIHA «3HAeT», YTO OH HeH3eunMOo
6osieH, HO MPO/O/KAeT MPU 3TOM 3aHUMaThCs NpeXkHel paboTol, u3berast BCsTUECKUX Pa3rOBOPOB O CBOeH
0os1e3HM M CTPOSI JONMTOCPOYHBIe TUIaHbL. YesioBeK, /s KOTOPOro OTPULIaHHe SIBMseTCs (yHAaMeHTaabHON
3alllMTOM, BCer/ja HaCTaMBaeT Ha TOM, UTO «BCE IPEKPAaCHO U BCe K JIyULLIeMY».

[Tpoekimss — 3TO TpoOIiecc, B pe3y/jbTaTe KOTOPOTO BHYTpPeHHee OILIMOOYHO BOCTIPMHMMAETCS Kak
TIpUXOfsiliee W3BHE, T.e. TIOCPEACTBOM TPOEKLWH WHAWBUJ, TIPUINHCHIBAET COOCTBEHHBbIE HerpremiieMble
MBIC/IM, YCTaHOBKH, >KeJaHUsl APYruM JitofsM. OueBUJHBIM IIyTEM 3allidTbl OT TPEBOTH, CBSI3aHHOMN C
Hey/lauell WM BUHOM, SIB/ISIETCST BO3/IOXKeHHWe BMHBI Ha Jpyroro. UenoBeK He OCO3HaeT CBOU BpaK/eOHbIe
VMMIMY/bChI, HO BUAUT WX B APYTUX U TIO3TOMY CUMTAeT JPYTUX HeHaBUZSIIUMU U MPeCcIeyIOUMH ero.

Kakzplii pa3 B pe3y/bTaTe caMoaHanm3a, 1o cyioam C.JI.PyOuHIITeliHa, 00pa3 cBoero «fI» «BK/IOYaeTCs
BO BCe HOBbIE CBSI3W U B CWIYy 3TOrO BBICTYIAeT BO BCE HOBBIX KauecTBax, KOTOpble (PMKCUPYIOTCSI B HOBBIX
TIOHATHSIX...».

Tak MoCTerneHHO BO3HUKAeT 0000IeHHbI 00pa3 CcBoero «$I», KOTOPBIN MPe/ICTaBIseT COO0H CIOKHYIO
COBOKYITHOCTh MHOTMX €JUHUYHBIX KOHKDETHBIX 00pa30B «fI», CIOXKMBIIMXCS B XO/le CaMOBOCIIPHSTHS,
caMoHaOMOZieHusT M caMOaHa/M3a.  VI3yueHWe  WHAMBU/yaqbHOCTH  TpeOyeT  pacCMOTpeHHsS — ee
KaK MHOTOMEpPHOW CHCTeMBI, pa3BUTHe U (HOPMHUPOBaHUE KOTOPOM TMOJUMHSIETCS OTIpefie/ieHHbIM 3aKOHaM.
Ba)xHbIM MHAMKATOPOM Ye/IOBeUeCKON MHIUBU/YabHOCTH SIB/ISIETCS aKTUBHOCTDL CO3M/Atolliel], TBOPUYECKOil
JiesiTe/IbHOCTH YesioBeKa. OHO M3 BO3MOXKHBIX TPOSIBJIEHHWN aKTMBHOCTH WHAWBHAYaJbHOCTA — TOCTYIIKA
yesloBeKa. OTO MOTYT OBbITb TIOCTYIIKM TIPa)KAAHCKOTO XapakTepa (OTpakaroljye OTHOILEeHHe ueyioBeKa K
CBOEMY [JJO/TY Tpak[jaHWHAa), KOMMYHHKaTHBHbIe (OTpaykarolllyie OTHOLIeHUs B cdepe 0OIeHNs), TPYAOBbIe
(B ¢dopme pasnuuHOro pojia NpodecCUOHaNbHBIX [eiCTBUI). «Bbi3peBaHre» IIOCTYNKOB IPOMCXOUT B
cdepe mepeXxuBaHUN ~ JTMYHOCTH, B  pe3ysbTaTe aKTUBHOW BHYTpeHHel paboTel. Bo Bcex ciyuasx
VH/VBUAYaNbHOCTh TIPE/ICTAB/SIET WCTOYHWK CaMOpa3BUTHSI UeJIOBeKa, JiejlaeT €ero  OTHOCHUTeNTBbHO
He3aBUCHMBIM  OT  CAy4YaliHbIX  BAUSHUNM BHellHeld  cpefbpl.  Kputepuem  chopMUPOBaHHOCTH
VH/IMBU/Ya/IbHOCTH SIB/IIETCST BK/IAJ| UeioBeKa B MaTepUabHYIO U IyXOBHYIO KyJIbTYPYy CBOero obIjectBa u
YyeJIOBeUYeCTBa, T.e. HEIOBTOPUMbIN BK/IAJ JIMUHOCTH B OOLIECTBEHHOE pa3BUTHe. B OCHOBBIBArOLEWCS Ha
5K3MCTeHLMaIM3Me I'YMaHUCTUUeCKOH TIcuxoioruu smuHocty (A.Macioy, K.Pozmkepc) camoocylecTBieHue
VH/IMBU/Iya/IbHOCTU PacCcMaTpUBaeTCsl KaK HEIIOBTOPUMOe eJUHUYHOe [IPOsIBJIeHHe MUpa UeoBeKa.

Cnucok ucnonb308aHHol AUmMepamypbl:
1. Pooacepc K. «CmaHogneHue auuHocmu» M.; 2001e.
2. Macnoy A. «Momuseayus u auuHocmb» CI16, 19932.
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THE DEVELOPMENT OF INTERCULTURAL COMMUNICATIVE COMPETENCE IN THE
FRAME OF THE UPDATED CURRICULUM IN HIGHER EDUCATIONAL INSTITUTIONS

Abstract

Current Kazakhstani foreign language teachers carry out their pedagogical activity in the context of the
modernized system of education, which realizes a new paradigm of lifelong learning. It is based on the
humanistic and personal-oriented approaches, the main idea of which is the consideration of individual needs
and characteristics of the students. Regarding FLT, the communicative and culture-based approaches are
complemented for the achievement of its long-term goal — the formation of ICC.

The article considers the peculiarities of the development of intercultural communicative competence in
accordance with the updated curriculum, from the perspective of methodology of foreign language teaching.
Moreover, in the paper the models of structure of ICC and modern ways of its development are provided,
that reflect the author’s generalized view of teaching foreign languages in the light of realization of the
updated content of education.

Regarding the empirical research, the survey among FL educators of pedagogical universities was
conducted in order to analyze the frequency of using modern methodology of FLT, corresponding to the
features of the updated curriculum. The findings show that main aspects of FLT in the light of the new
educational paradigm have been realized in teaching practice, except the regular usage of ICT, which is due
to the lack of equipment.

Key words: updated curriculum, foreign language education, intercultural communicative competence
(ICC), components of ICC, language skills, linguistic aspects, methodology of FLT, approaches and methods
of FLT, teaching strategies, criteria-based assessment.
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?AccoyuuposanHbiii npogeccop, kandudam ned. HayK
L2?Kazaxckuii HayuonanbHbiii [Tedazoeuveckuil YHugepcumem umenu A6as
(Aamambl, Kazaxcman)

PA3BUTHUE MEXKYJ/JIbTYPHOI KOMMYHUKATUBHOM KOMITETEHIIVI B PAMKAX
OBHOBJIEHHOM YYEBHOU ITPOT'PAMMGBI B BBICIIINX YYEBHBIX 3ABEJIEHUSAX

AHHOMayus
B HacToslee BpeMsi Ka3axCTaHCKUe IIperofaBarejid WHOCTPAHHOIO $3bIKA OCYLLIECTBJ/ISIOT CBOIO
MeZIarOTUUYecKyl0 JesTe/lbHOCTh B KOHTEKCTe MOJEPHU3UPOBAHHOM CHCTEMBI 00pa30BaHUsA, KOTOpas
peanu3yeT HOBYIO TlapafiurMy o0ydeHHsI Ha TIPOTsDKeHUW Bcel xu3HU. OHa OCHOBaHAa Ha TYMaHHUCTUYECKOM
U JINYHOCTHO-OPUEHTHUPOBAaHHOM II0/IX0/laX, OCHOBHOM Hjieell KOTOPBIX SIBSETCS Y4eT WH/UBUZAYaTbHbBIX
notpebHOCTeli u  ocobeHHOCTel yuammxcs. UYro Kacaercs oOyuenuss WS, To pmobaBnsiroTcst
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KOMMYHUKAaTUBHBI U KYJIbTYPOJIOTMYECKUM TOAXOAB! [ [NOCTWKEHHWS €ero JOATOCPOYHOM Lenu —
tdhopmuposanuss MKK.

B cTatbe paccMaTpuBarOTC 0COOEHHOCTU PAa3BUTHSI MEXKKY/IBTYPHOM KOMMYHUKATUBHOW KOMITETEHL[UH B
COOTBETCTBUM C OOHOB/IEHHOW Y4yeOHOW TIpOrpaMMOM, C TOYKM 3peHHs MeTOJWMKU TIPero/jaBaHust
HWHOCTPaHHOT 0 si3biKa. KpoMe Toro, B cTaThe Tnpe/cTaBieHbl Mogenu cTpyKTypel MKK 1 coBpeMeHHBIe TTYTH
ee pa3BUTHS, OTpakaroliye o00OIIeHHbIM B3I/, aBTOpPA Ha Tpero/ilaBaHre WHOCTPAHHBIX SI3bIKOB B CBETE
peanu3anyii 0OHOBIEHHOTO CO/lepyKaHust 00pa30BaHusl.

Uro KacaeTcs SMITMPUUECKOr0 MCC/Ie[JOBaHHUS, TO OMPOC CpeAu mperofaBaTeneit WS memarornueckux
BY30B ObUI MPOBeZieH C Lie/bI0 aHaM3a YaCTOThl UCTIOIb30BaHUS COBPEMEHHOM MeTO/I0/IOTMUA MHOSI3bIYHOTO
o0pa3oBaHusl, COOTBETCTBYIOIed 0COOEHHOCTSIM OOHOB/IEHHOW yueOHOW mporpamMmel. IlomyueHHbIe
pe3y/bTaThl MOKA3bIBAIOT, UTO OCHOBHBIE ACMeKThI TperoziaBaHus VS B cBeTe HOBOW 0Opa3oBaTebHOU
rapajurMel peanu3yloTcs B MeJaroruyeckoil MpakTHKe, 3a WCK/IIOUEHHEeM peryJisipHOro MCIO/Ib30BaHUS
VKT, BBUYy HEXBAaTKU 000pY/IOBaHMSI.

KnroueBble coBa: 0OHOB/eHHass yueOHasi MporpamMMa, MHOSI3bIYHOE 00Opa30oBaHWe, MeXKYJ/IbTYpHast
kKoMMyHuKatuBHass KomreteHiusi (MKK), komrioHeHTs! MKK, SI3bIKOBble HaBBIKH, JIMHTBUCTHUECKUE
acreKThbl, MEeTO/[0JIOTUsS WHOSI3bIYHOTO 00pa3oBaHUs, TOAXOAbl W MeToAbl obOyuenuws WS, crpaterun
o0yueHusi, KpUTepUaabHOe OLleHUBaHKe.

Amanosa M.K.", ITlasxmemosa ,ZI.]S.2
! mazucmpamypanbiy 2 kypc cmydenmi
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L2A6aii ambindazbl Kazax ¥nmmbik ITedazoeukanslk Yrusepcumemi (Aamamsi, Kasakcman)

JKOFAPBI OKY OPBIHJIAPJIA JKAHAPTBIJIFAH OKY BAFJIAPJIAMACHI INEHBEPIH/IE
MO/IEHUETAPAJIBIK KOMMYHUKATUBTIK KY3bIPETTI/IIKTI JAMBITY

AHOamna

Ka3ipri Ka3akCcTaHAbIK IeT Tiji OKBITYIIbUIAPLI ©3/1epiHiH IeJarorukablK KbI3METiH eMip OO0k
OKBITYZBIH, KaHa TlapaIMTMackiH iCKe achIpaThIH >KaHApThUTFaH OiniM Gepy >kylieci KOHTEKCTiHZe »Ky3ere
aceipazbl. O TYMaHUCTIK >KoHe TyJsiFara OaFbITTa/iFaH TICi/Jiepre HeTi3/ieNireH, OapAblH Herisri ufescel
YWIeciMAi KaH->KaKThl TYJIFagapbl KaJbIOTaCThIPY MaKCaThIH/A OKYLIbLIAPAbIH JKeKe KaKeTTiMiKTepi MeH
epexiie/ikTepiH eckepy 6osbin Tabeiiagel. IleT Tingik 6isiM 6epyre KeneTin 6o0/icak, OHbIH y3aK Mep3imMzai
MakcaTbiHa, iFHU MKK-TiH Ka/blinTacyblHa KeTy YIIiH KOMMYHUKATHUBTI XKoHe M3/IeHU TaCi/iep KOChLIabl.

Makanaja ImieT TiIiH OKBITYy oJicTeMeci TYDFLICBIHAH >KaHAPTHLIFAH OKY OaFjapiaMacbiHa CIKec
Mo/leHUeTapalblK KOMMYHUKATUBTIK KY3BIPETTUTIKTIH [aMy epekiienikrepi KapacTeipbulafbl. COHbIMEH
Karap, Makajajla »KaHapTbUTFaH OifiM Oepy Ma3MyHBIH iCKe achIpy asChIHZA AaBTOPABIH, IIET Ti/ifepiH
OKBITYFa >KaJllbUIaHFaH Ke3kKapacbiH KepceTeTiH MKK KypBUILIMBIHBIH, MOJe/bAePi KaHe OHbI AAMBITY/IbIH,
3aMaHayu >K0JIZiapbl KeTipijireH.

OMMUpUKABIK 3epTTeyre KemeTiH 00JcaK, MelarOoTUKasbIK >XOFapbl OKY OpBIHZAAPBIHBIH, IIIET TiJi
OKBITYIIbIIAPEI apachbliH/a cayajHama >KaHApTBUIFAaH OKY Oar/ap/iaMachIHbIH epeKIleTiKTepiHe Calikec
KeJieTiH mieT Tizi 6isimM 6epy/iiH 3aMaHayy 9/1icHaMachlH KOJIJIAHY >KUITITIH Tanay MakCcaThIH/IA KYPri3isii.
Hatwkenep >kaHa OimimM 6Gepy mnapaaurmachl aschbiHA INEeTeN Tif[i OKBITY[bIH Herisri acmekrinepi,
’KabBIKTBIH, JKeTicreyiifiridi eckepe oTbipbil, AKT-HBI yHeMi Ko/iZaHy[gbl KOCTaraHa, IeZarorHKasibiK
MPaKTHKAa/a )Ky3ere acbIpblIaThIH/BIFBIH KOPCETE.

Kint cesgep: ’kaHapThLIFaH OKYy Oarjapsiamackl, €T TiiAi Oinmim  Oepy, MajeHHEeTapasbIK,
KOMMYHUKATUBTIK Ky3bIpeTTiTik (MKK), MKK-TiH KOMMOHeHTTepi, Tinfik [arAbliap, JUHTBUCTHKAbIK
acmekTinep, et Tiagi OiniM Oepy ozicTeMeci, IIeT TiMAEpAi OKBITY ToCiifepi MeH azicTepi, OKbITY
CTpaTervsijiapbl, KpUTepHaibl Oaranay.

Introduction. Relevance of the study. Modern foreign language education is provided in the context of
the updated curriculum in Kazakhstan. The modernized educational system emphasizes the significance of
implementing the humanistic and personal-oriented approaches, principles of individualization and
differentiation, systematicity and consistency, among other methodological fundamentals. The FL educators
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are encouraged to apply innovative and progressive methods and techniques in the pedagogical process, as
well as digital technologies and multimedia resources.

Considering foreign language training, we should mention the student-centered approaches and
communication-oriented methods, such as CLT, CLIL, TBLT, interactive and project-based learning.
Keeping in mind the major aim of FLT — development of intercultural communicative competence,
instructors ought to direct the pedagogical process to the achievement of learning objectives by the students.
They may combine various forms of organization of the pedagogical process and use interactive learning
activities to make foreign language teaching more effective.

It is essential to comprehend how to teach a subject in correspondence with the changes brought to the
curriculum, including the spiral model of learning, cross-curricular links, Bloom’s taxonomy, criteria-based
assessment, etc. As such, the purpose of the study is to analyze the peculiarities of developing ICC in the
frame of the updated curriculum and obtain relevant information on the process of FLT in higher educational
institutions from the viewpoint of FL educators.

Tasks of the study are as follows:

1)  to analyze the theory and structure of ICC;

2)  to model the composition of intercultural communicative competence;

3)  toreview the methodology of the updated foreign language education;

4)  to model the ways of development of ICC in the frame of the updated curriculum;

5) to conduct a survey among FL teachers of pedagogical universities.

Literature review. The challenges of intercultural communication have taken on special relevance in the
age of globalization, as the interaction of representatives from many language cultures in economic, public,
and socio-political arenas has become an inherent part of modern reality (S. Dvorianchykova, et al, 2022)
[5].

Bennett in her 2009 paper discusses the internal process of students transitioning from ethnocentrism to
ethnorelativism due to the massive academic mobility and the fact that any kind of internship program
presupposes an educational cross-cultural contact. This allows learners to expand intercultural competency
and, consequently, form global citizenship (Bennett, M.J.) [3].

The cluster model of ICC created as part of The Global People project of Spencer-Oatey & Stadler
(2009), one of the most extensively used, is organized into four major clusters: knowledge and ideas,
communication, relationships, and personal traits and dispositions, each of which has 22 competencies
divided into 68 constituents [12].

Among Russian scholars who suggested their own views of ICC, it is worth to note O.V. Eremeeva, the
author of the model of the composition of intercultural communicative competence (2020). She differentiates
between language and speech competencies, along with the sociocultural, strategic, and discourse
competencies, which constitute the communicative aspect of ICC. Regarding the intercultural competence, it
is divided into three levels, from information, regulation and affective perspectives [6].

Another contribution to the theory of development of ICC is made by I.N. Korzennikova, who proposed a
three-stage development model of the given competence in 2018. The last phase involves the formation of
worldview, multidimensional communicative competence, as well as intercultural communication
functioning as an activity of the learner. To the communicative competence were added new elements,
namely social, sociocultural, and activity competencies [8].

As for Kazakhstani scientists, the relevant works of major philologist S.S. Kunanbaeva should be
considered. In her monograph, dedicated to the theory and methodological realization of modern foreign
language education, the author suggested the ways of modernization of FL education, the bases of which lie
in the revised cognitive-linguistic-cultural methodology [9]. The team of methodists, with Salima Sagievna
as a supervisor, developed the “Concept of Development of Foreign Language Education in the Republic of
Kazakhstan", to ensure unity and continuity of language proficiency levels at all steps of education [16].

P.K. Yelubaeva states that the formation of ICC, as a permanent ability to switch to the reflection of the
mentality and culture of representatives of a different linguistic society, ensuring mutual understanding and
following the cultural norms and values, has become the most in demand in the modern multicultural space
[15].

Material and methods. In order to achieve the aim of the research, the following methods were applied:

the theoretical analysis of literature on the topic;
a method of modelling for visualization of the findings;
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a survey for analyzing FL teachers’ experience of developing ICC in the frame of the updated
curriculum.

The survey “Reflection of FL educators on their teaching experience in the context of updated
curriculum” consists of 20 questions of different types. It was conducted among 40 foreign language teachers
of Abai University and Kazakh National Women's Pedagogical University in Almaty.

Results and discussion. Theoretical Research. Before analyzing the nuances of formation of ICC in
current conditions, let us revise the theoretical background of intercultural communicative competence.

The theory of development of ICC takes roots in the mid-1960s, with the introduction of the term
“linguistic competence” by N.Chomsky. Then it was substituted by D. Hymes with the concept of
communicative competence, which is a wider and more functional approach to language learning (Ahmed,
Sabri) [1]. M.Halliday, further developing the communicative approach to FLT, presented seven functions of
the new competence: instrumental, regulatory, personal, interactive, heuristic, figurative, and representative
(S.Whyte) [14].

Later, Canale and Swain designed a model of communicative competence, dividing it into four
components: grammatical, discourse, sociolinguistic and strategic competencies (Ahmed, Sabri) [1]. Finally,
the terms “intercultural competence” and “intercultural communicative competence” were coined by
M.Byram in 1997. The latter refers to the ability to communicate effectively with the counterparts from other
cultures thanks to the intercultural awareness. Byram’s structural model of ICC that includes knowledge,
attitudes and skills necessary for the formation of intercultural competence is still relevant in foreign
language education [7].

Proceeding to the Kazakhstani system of education, modern foreign language teachers follow the
communication- and culture-based approaches, which evolved with the broadening of the structure of ICC.
Taking, for instance, the lingua-culturological approach to FLT, it implies acknowledging language as a
cultural phenomenon, and studying the connection of the target language use and the linguistic picture of the
world with other cultural aspects of the foreign language speaking ethnic groups.

Within the mentioned approach, the notion of the lingua-culturological competence should be clarified.
From the viewpoint of V.I. Telia and E.A. Dortman, LCC refers to the ability to understand the cultural and
national mentality of native speakers, the national specifics of the linguistic picture of the world, as well as
the ethnocultural peculiarities of semantic meanings of linguistic units [13]. In other words, it is a complex
system of knowledge about culture embodied in the target language and skills of value interpretation of
linguistic knowledge in the cultural dialogue.

As such, we may distinguish the following aspects of the development of ICC:

1)  linguistic (enhancing pronunciation, grammar, and vocabulary);

2)  speech (the ability to perform different kinds of speech acts);

3) discourse (skills of coherence and cohesion of sentences);

4) strategic (solving communication issues during interaction);

5)  sociolinguistic (producing utterances appropriate in the given context);

6)  sociocultural (operating a system of socio-cultural knowledge and skills in the process of
intercultural communication);

7)  lingua-culturological (understanding the ethnocultural specifics of a foreign mentality and
language).

The listed constituent parts of ICC, with the addition of communication skills and intercultural awareness
are demonstrated in Figure 1.
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Figure 1. The expanded model of ICC with subcompetencies
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Now, let us consider the ways of founding these subcompetencies in the modern educational
environment. First of all, the features of the updated curriculum should be broken down:

1. The spiral model of training is the framework of learning principles and algorithms followed when
designing the curriculum and planning lessons. It is based on the ideas of constructive learning and
scaffolding. The spiral model, in terms of FLT serves as a guide which includes a sequence of actions like:

1)  identifying the experience and knowledge of the learners concerning the topic or subject matter;

2)  distinguishing general level of knowledge and language skills of the students;

3)  adding new knowledge and more complex concepts linked to what is known by the learner;

4)  consolidating the learned information and practicing skills by doing exercises;

5)  applying the system of knowledge and skills in real-life situations.

It should be noted that there are various interpretations and adaptations of this learning model. Regarding
the curriculum design it is reflected in the principle “from simple to complex” and repetition of the topic
across grades. For instance, the topic “Travel and Holidays” is taught in the 6" and 7" grades, according to
the English textbooks “Excel” for Kazakhstan.

2. Bloom’s taxonomy is a well-known framework of educational objectives presented in three
pyramid-like models of cognitive (6 levels), affective (5 stages), and psychomotor (7 levels) domains. The
cognitive domain is widely used in the design of learning objectives to be described in the curriculum. It was
revised in 2001 by the specialists, who decided to change the nouns into the verbs, highlighting the activity-
based nature of thinking (Cummins, K.). The levels are grouped into LOTS (remember, understand, apply)
and HOTS (analyze, evaluate, create) [4].

3. Student-centered approach to teaching penetrates various modern approaches of FLT, such as
cognitive and social constructivism proposed by J.Piaget and L.Vygotsky (K.C. Powell & C.J. Kalina) [11],
problem-based and inquiry-based learning of J.Dewey (K.W. Morgan) [10], etc. It acknowledges the student
as the main subject of learning and considers their age and individual peculiarities, interests, level of abilities
and language proficiency. Moreover, it recommends differentiation and individualization of learning.

4. Constructivism in FL education presumes the connection of new concepts to the previously learned
ones, which is the feature of human cognition. Due to the fact that learners do not have empty minds or zero
knowledge when entering school or proceeding to the next grade, educators ought to link the subject matter
to the learning experience of the students, updating and widening their specter of knowledge and capabilities.

5. Scaffolding in FLT implies instructors providing necessary support to the students, and dividing the
learning material into accessible chunks of knowledge. According to this teaching strategy, the learners are
provided with examples of completing the task and visual aids that facilitate the successful educational
process. It agrees with the principles of accessibility and visualization, as well as the ideas of the PPP
method (Presentation, practice, and production).
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6. In modern schools the Suggestopedia method is popularized again, since it provides visual support
for the students and creates the favorable psychological climate for learning. It is characterized by such
features as:

00 decorating the classroom with subject-specific boards, illustrations, tables, etc;

00 implementing relaxation techniques in the class;

00 demonstrating dialogues, language use cases to practice the gained knowledge;

0O the use of the mother tongue to clarify the learning material.

However, today’s foreign language teachers are encouraged to use only the target language, immersing
students in the artificial FL. environment.

7. CLIL is considered both an approach and technology of FLT, which integrates a foreign language
and content of other subjects into the learning material. Here come the cross-curricular links when lesson
planning. Furthermore, CLIL takes into account the following aspects:

OO the features of learners’ cognition and level of cognitive abilities,

00 enabling foreign language communication in real-life situations,

00 the cultural background of foreign language speaking countries,

OO0 the development of competencies within ICC.

Contemporary textbooks are designed on the basis of CLIL and TBI.

8. TBLT is a teaching approach that emphasizes the role of completing tasks in the process of foreign
language education and introducing them at different stages of the lesson procedure. Developed by I.Prabhu,
this approach suggests students pre-, while-, and post-tasks during listening, speaking, reading, and writing
(Anandan, A. & Mahalakshmi, S.N.) [2]. While organizing learning activities according to TBA, it is crucial
to provide clear instructions and assessment criteria for their successful completion.

9. Inquiry-based learning. It is a method of teaching which main idea is letting students to discover
new learning material by themselves and search for necessary information on the topic independently or with
groupmates. Inquiry-based training contributes to the development of the learners’ research skills, agreeing
with the postulate of lifelong learning — “teach how to learn.” To give an example of its usage in FLT, the
instructor may give students a task to find out cultural differences of Kazakh and British people, reading a
text in the book and finding extra information.

10.  Project-based learning is understood as a teaching strategy that allows students collaborate with
each other, gathering in teams for the achievement of the common goal, offered by the teacher. It helps in
developing the 21° century skills, such as critical and creative thinking, communicative and collaborative
skills, information and digital literacy. The learners may design a mind-map, postcard, write a letter to the
pen-friend, or make a presentation with or without the use of digital technologies, etc.

11.  Interactive learning and ICT. The former one refers to the approach to teaching that builds the
pedagogical process on the interaction of the students with a teacher and each other. It realizes the subject-
subject relationships, which are one of the main points in the new paradigm of education. According to this
method, the FL educators apply interactive techniques and organize pair and group work of the students,
engaging them in the active learning process. To strengthen the effect of interactivity, the teachers may use
ICT and multimedia technologies in the classroom.

12.  Criteria-based assessment is a kind of assessment, according to which the real learning outcomes
are compared with the expected ones on the basis of specific criteria (standards of a performance or a
product). It is divided into two types: formative and summative, although there also distinguished peer and
self-assessment. CBA encourages the educators to design rubrics and descriptors for the academic tasks,
providing clear, detailed, and objective assessment.

Formative assessment implies regular monitoring and control of the learning process with no need to put
marks. The teachers, conducting FA, should give immediate (personal) and deferred (general) feedback to
students. Meanwhile, is critical to focus on the strong and positive sides of the learners, not on their mistakes
and weaknesses. The constructive feedback helps students to identify learning gaps and think of the ways to
improve their level of language acquisition.

As for summative assessment, it is carried out at the end of term or after completing the unit. The
significance of this type of assessment should not be underestimated, since SA allows teachers to gather
relevant information about the level of knowledge and language skills of their students. It can be organized
in the form of test, project, portfolio, or a whole worksheet with different tasks on four speech acts.
Regardless of the chosen method of assessment, the teacher ought to design precise instructions and criteria
of success for the learners.
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Finally, let us summarize the knowledge of the updated curriculum and the structure of ICC, designing a
model of the development of ICC. The original model is presented in Figure 2.

Ways of developing ICC in the frame of
the updated curriculum
\ Techniques and means
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Interactive learning
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Figure 2. Ways of developing ICC in the frame of the updated curriculum

The given scheme includes approaches and methods of FLT, as well as the techniques and means with the
help of which the intercultural communicative competence may be enhanced. Due to the digital
transformation of education in our country, the digital technologies that are added to the means of teaching.
We may relate to them various electronic educational resources and LMS, as well as language learning
programs and applications. Nevertheless, the paper-based textbooks and workbooks cannot be excluded from
the list of main didactic materials.

Empirical Research. The survey results were analyzed in terms of the educators’ strategies of formation
of different subcompetencies of ICC in modern system of higher educational institutions, as well as the
attention paid to these aspects by FL teachers. As such, the components of intercultural and communicative
competence within the expanded model of ICC in Figure 1, were considered.

The data analysis is provided below, in Table 1 and Figure 3.

Table 1 Analysis of the survey results on relevant aspects of FL education

Never / no opportunities | Sometimes | Always {on a daily basis)

Implementation of cognitive 0.0% 20,0% 80,0%
approach

Realization of communicative 0.0% 25,0% 75.0%
approach

Implementation of CLIL 0,0% 27,5% 72,5%
Realization of TBLT 0,0% 42,5% 57,5%
Use of ICT (smartboards, apps, etc.) 47,5% 25,0% 27,5%
Organizing inquiry-based learning 0,0% 27,5% 72,5%
Providing scaffolding 0,0% 22,5% 77,5%
Implementation of PBL 0,0% 32,5% 67,5%
Organizing interactive activities 0,0% 35,0% 65,0%
Realization of differentiated learning 0,0% 30,0% 70,0%
Conducting criteria-based 0.0% 25,0% 75.0%
assessment
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Figure 3. Visual analysis of the survey results on realization of updated FL education

The findings of the empirical study show that in such aspects of FLT as implementation of cognitive
approach (considering mental processes of the learners), experiential learning method, and CBA, realization
of CLT, CLIL, TBLT, and PBL, as well as following the principles of interactivity and differentiation in
learning, nobody has chosen the option “never”, giving only positive answers. It means that main approaches
and methods within the updated curriculum are applied by university teachers.

For instance. regarding the first factor, 80% of the surveyed educators always follow the principles of
cognitivism and develop different thinking skills in their students. 20% of individuals do it from time to time,
probably not comprehending the essence and practical realization of the cognitive approach.

Considering the second aspect of modern FLT, communicative approach, % of the study participants
sometimes integrate it in their pedagogical activity. The majority of teachers of first and second foreign
languages realize the given approach in the educational approach.

As for implementation of CLIL technologies, 11 surveyed persons, if possible, try to integrate non-
linguistic areas of knowledge and the target language when selecting the learning material. The rest of the FL
teachers (72.5%) apply CLIL on a constant basis, considering its 5 key components: cognition,
communication, content, competence, and culture.

Proceeding to the TBI or TBLT, more than a half of university teachers provide foreign language
education, giving students various tasks at all stages of the pedagogical process. Consequently, less than a
half of educators from the foreign languages department from time to time give their students pre-, while-,
and post-tasks. Perhaps they just suggest exercises from traditional textbooks.

The analysis of responses on questions related to the usage of ICT, 19 educators out of 40 do not have
necessary equipment in their auditoriums, and, therefore, have to teach a foreign language with traditional
means: textbooks and workbooks. Y4 of the surveyed teachers sometimes resort to ICT for increasing the
effectiveness of FLT. The rest of them use such technologies in every language class.

Regarding engaging students in inquiry-based learning, 27.5% of the individuals occasionally do it, while
almost 30 persons organize active, experiential learning on a daily basis, facilitating better retention of the
language material.

Moving on to providing scaffolding when training, 22.5% of the language teachers in higher educational
institutions give necessary support to the learners in some cases, whereas 77.5% of the study participants
always assist and guide the students in their language learning journey.

Considering implementation of PBL, 13 out of 40 participants do offer some kinds of projects to their
students, but not all the time. Respectively, 27 FL educators integrate features of PBL into the pedagogical
process in each practical lesson.

The results on the parameter “organizing interactive activities” demonstrate that 14 surveyed persons
enable interaction between students during learning a foreign language at times, meanwhile the most FL
teachers of university always seize the opportunity to apply the inquiry-based method.
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According to the data analysis on the tenth factor, 30% of the survey participants sometimes differentiate
learning styles and activities, whereas the majority of teachers of foreign languages follow the principle of
differentiation on a daily basis, motivating the leaners to study.

Finally, in terms of criteria-based assessment, 25% of the instructors, if possible, design success criteria
for the undergraduate students. % of the surveyed persons, in turn, conduct certain types of CBA in every
language class.

Conclusion. As such, foreign language teachers should be aware of the principles of the new educational
paradigm, called lifelong learning, and realize innovative approaches and methods of FLT. Besides, they
ought to be familiar with the theoretical background of intercultural communicative competence, along with
its structure, in order to confidently and consistently move towards the goal - increasing the students’ level of
ICC.

The structure of ICC has been revised by the plethora of scholars and educators, starting from M.Byram
and ending with contemporary specialists. However, most of them support the model of ICC of its founder,
just complementing it with subcompetencies and significant skills and personal qualities. The introduced
new model of ICC, distinguishes 5 competencies within the communicative competence and 2 aspects of
intercultural competence, as well as foreign language communication skills and awareness of native and
foreign cultures.

The analysis of the features of the modernized foreign language education, due to the changes in the
curriculum, allows to deeper comprehend the conditions of FL T, and the requirements for its facilitators. The
advancement of ICC is deemed to be more effective and successful if the foreign language teachers will
realize the learner-centered and communication-oriented approaches, and implement interactive techniques
and innovative technologies.
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LINGUISTIC COMPETENCE: METHODS AND WAYS OF DEVELOPMENT

Abstract

The article studies the main approaches to the definition of the concept of linguistic competence, on the
basis of which the author's approach to the interpretation of the analyzed term is proposed. The main
methods of formation of linguistic competence of students, such as communicative methods, problem-based
learning, the use of authentic materials, the use of modern technologies, the project method, the method of
referencing specialized texts, trainings that combine theoretical and practical aspects of teaching, are
analyzed in detail. Examples of exercises used to develop students' linguistic competence are given. The
methods and techniques of linguistic competence formation given in the article help to create problematic
situations that require the active use of a foreign language for solving problems and communication. They
contribute to the development of linguistic competence of students and the formation of their skills of
independent work and decision-making in a foreign language.

Key words: linguistic competence, methods of formation, teaching, English, communicative approach,
problem-based learning.
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JINMHI'BUCTNYECKASA KOMIIETEHIINA: METO/bI 11 ITY'TU ®OPMHWPOBAHNA

AHHOMayus
B cratbe mpoBefieHO HCC/IeAOBaHUE OCHOBHBIX TMOAXOAOB K OMpeJereHUI0 TOHSTUSI JIMHIBUCTAYECKas
KOMITeTeHLIYsl, Ha OCHOBe KOTOPOTO TIPe/l/Io’KeH aBTOPCKUM MOAX0/| K TPAaKTOBKe aHaIM3UPyeMOro TepMUHa.
ITogpobHO mMpoaHaMM3UPOBaHbBl OCHOBHBIE METOZABl (DOPMUPOBAHHWSI JIMHTBUCTHUECKOH KOMITETEHILIUN
oOyvaronuxcs, Takhe, KaK KOMMYHHKAaTHBHbIE MeTOZbI, mpobseMHoe oOyueHHe, HCI0/Ib30BaHHe
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ayTeHTUYHBIX MaTepuasioB, MCII0JIb30BaHUE COBPEMEHHBIX TEeXHOJOIUM, MeTOZ IIPOEeKTOB, MeETOZ
pedeprpoBaHusl  CreljMalu3MpPOBaHHBIX TEKCTOB, TPEHWHIH, KOTOpble COYeTaloT TeopeTHueckhe U
MpakTUUecKue acreKkTbl IMperofiaBaHus. [IprBesieHbl IpyUMephbl YIIPaKHEHUH, HCIO/b3yeMbIX C Lie/b0
PasBUTHSl JIMHTBUCTHUECKOW KOMITeTEeHLMH Yydyaumxcs. [IpuBefieHHble B CTaTbe METOAbI W TIPUEMBI
(opMUpOBaHMsI JIMHIBUCTUYECKOW KOMITETEHIIMM TIOMOTAlOT CO03/aTh MpOO/eMHble CUTYallud, KOTOpbIe
TpeOylOT aKTMBHOI'O HCII0/Ib30BaHUsI WHOCTPAHHOTO si3blKa AJIs pellieHds 3alad U KOMMYyHHUKarmu. OHu
CrIOCOOCTBYIOT Pa3BUTHIO JIMHTBUCTUYECKOW KOMIIETEHL[UM YYalluxcsi U (OPMHUPOBAHMIO y HUX HABBIKOB
CaMOCTOSITe/TbHOM pabOoThl ¥ IPUHSATHS PeIlieHni Ha UHOCTPAHHOM SI3bIKe.

KnroueBble €/10Ba: JMHIBUCTUYECKasi KOMITETEHLMs, MeTOZbI ()OPMUpPOBaHMs, 00yUeHHe, aHIJIUHCKAI
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JINMHI'BUCTUKAJIBIK K¥3BbIPET: KAJIBIIITACY 9JICTEPI MEH XOJIJAPBI

Ayoamna

Makanaza JIMHTBUCTUKA/BIK KY3bIDETTI/IIK YFBIMBIH aHBIKTAy[bIH Heri3ri Taciigepi 3epTTenfi, OHbIH
Heri3iHAe Ta/jjaHaTblH TepMUHZL TYCIHAIpyre aBTOPJBIK KO3KapaCc YCbIHbUIABL — CTyZeHTTepAiH,
JIMHTBUCTUKAJIBIK KY3bIPETTIIITiH KaJbIITACTBIPYAbIH, HETi3ri 3ficTepi, MbIcaibl, KOMMYHUKATUBTI aficTep,
npobsieManblK, OKBITY, IIbIHAWbI MaTepuanfiap/ibl MaifianaHy, 3aMaHayd TeXHOJOTHSIap/Abl KOJ/aHy,
>kobamap 9ici, MaMaHJ@H/IBIPBUIFAH MOTiHAEpAi pedepaTray J/1iCi, OKBITY[bIH TEOPHSIBIK, JKoHe
MPaKTUKA/bIK ~AaCreKTisiepiH OipiKTipeTiH TpeHWHITep erKel-Terkeiti TangaHazabl.  OKYIIbLIapbIH,
JIMHTBUCTUKA/IBIK KY3bIPETTIrH [JaMbITy MakKcaTblH[A KOJIJAHbIAThIH JKaTThIFyJIapZblH MbICanapbl
KeqTipiareH. Makanaza KenTipiireH JMHTBUCTUKA/bBIK KY3bIPETTUIIKTI Ka/bIITACTIPY/AbIH, 34iCcTepi MeH
aficTepi mpobieManap/pl My YKoHe KOMMYHHUKAIUS YIIiH IeT TiliH 6e/ceHi KONZaHy bl KXKeT eTeTiH
nipobieManbIk, KarAaiaapasl kacayra Kemekrecesi. Osiap OKYIIbIIAPAbIH, TMHTBUCTUKABIK KY3bIPETTi/MiriH
JIAMBITYFa >K9He OJIap/iblH, 63 OeTiHIle >XYMBIC iCTey >KoHe IIeT Ti/iHAe MIelliM KaObuigay Aar[blIapbiH
KAJIBIITACTBIPYFa BbIKIIA/ eTefl.

KinTr ce3jep: /UHTBUCTHKAIBIK KY3bIPETTi/iK, Ka/lbIITaCThIPDY 9iCTepi, OKBITY, aFbUIIIbIH Tiji,
KOMMYHHKATHBTIK TaCisI, TPOOIeMasbIK OKBITY.

Introduction. The entry of our state into the global educational space, the international integration of all
aspects of public life requires fluency in a foreign language, which is necessary in all spheres of human
activity. The English language, in particular, occupies a leading position in the global community.
Proficiency in English allows you to expand your horizons in education, career and everyday life. Therefore,
the educational system must prioritize developing language competency in English classroom instruction.

Linguistic competence includes knowledge of grammar, vocabulary, phonetics and other aspects of the
language. The formation of this competence helps students better understand the structure of the language,
which in turn facilitates the learning process and allows them to communicate freely in a foreign language.
Language proficiency teaching strategies and methods are continually being developed and improved. With
the advent of new technologies and teaching methods, English teachers must stay abreast of the latest trends
and use effective methods to ensure maximum language acquisition by students.

The relevance of the topic is due to the fact that the formation of linguistic competence in English lessons
is a complex task that requires an integrated approach. English teachers must be able to adapt teaching
methods to the individual needs and abilities of each student, as well as take into account different learning
styles and levels of experience.

The purpose of this article is to study the main methods and ways of developing linguistic competence.

Materials and methods. The main research method in writing this work was the methods of analysis and
synthesis of scientific sources. When defining the concept of linguistic competence, a method of
systematizing scientific approaches to the interpretation of the analyzed term was used. When reviewing
methods for developing linguistic competence and selecting practical exercises for its formation, the method
of generalization and logistic exclusion was used.
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Domestic and foreign pedagogy and methodology have a significant theoretical and methodological basis
for studying linguistic competence in students, in particular English-speaking ones. Modern works of
scientists are devoted to the study of the formation of linguistic competence in an educational institution (G.
B. Prenova, G. Kh. Teshabayeva, O. M. Shevchenko), the essence of linguistic communication (A. V.
Korneeva, S. V. Zelenina, R. K. Vosiev), techniques for instructing foreign languages, and linguistic
activities (M. A. Batyrova, O. V. Semaeva, S. N. Tatarnitseva). Despite a significant number of works
devoted to the problem, the study of the process of formation of English-speaking linguistic competence of
students remains relevant and requires further scientific research.

Results and its discussion. The definition of the concept of linguistic competence has been formulated
by many scientists. Thus, A.V. Korneeva, S.V. Zelenina and R.K. Vosieva defined linguistic competence as
the ability to recognize, name and define linguistic concepts, operate with linguistic facts in phonetics,
morphology, lexicology, syntax and stylistics, master pronunciation norms, spelling and punctuation [1].

T.V. Usacheva noted that linguistic competence has a complex multi-tiered structure, which corresponds
to the variety of components of the communicative ability of speakers and includes both public and
individual linguistic knowledge about the world [2]. In the field of using linguistic units, linguistic
competence presupposes the assimilation of both sides of a sign - both form and content. Linguistic
competence covers both the production of speech and its perception, which is associated with the problem of
understanding between participants in communication, as well as with the problem of common associations
between the addressee and the sender of a speech message.

Z. 1. Trubina and A. N. Shestakova identify four main components of linguistic competence: knowledge
of linguistic units and the rules of their combination, rules for creating grammatical forms, volume and
accuracy of linguistic means, the ability to construct sentences using acquired language skills [3].

M.A. Batyrova notes that they note that linguistic competence is the ability to form grammatically correct
forms and syntactic structures, understand semantic segments of the language and use them in the meaning
used by native speakers [4].

Linguistic competence is a basic component of communicative competence. Lexical, phonetic,
phonological, and syntactic knowledge are all parts of linguistic competence.

A. D. Vershinina connects linguistic competence with a set of special (linguistic and educational-
linguistic) and general subject knowledge, abilities, skills and methods of activity, as well as value
orientations and motives of educational and cognitive activity, which is formed as a result of students
studying the subject area “foreign language”, providing the all-round development of the student [5].

According to E. N. Karpechina, A. Putintseva, S. A. Pertseva and V. I. Kurdyukova, linguistic
competence is awareness of the history of language and linguistics, the theoretical foundations of linguistics,
as well as the ability of students to perform elementary linguistic analysis of linguistic phenomena of various
levels [6].

Based on S. A. Baukina and E. A. Bushukina, who define linguistic competence as the outcome of
comprehending the language experience that pupils have gained: knowledge of the foundations of the
science of a foreign language, information about it as a sign system and a social phenomenon, enabling the
assimilation of a complex of fundamental ideas, units, and categories of language (phonemes, graphemes,
morphemes, phrases, sentences, their members, lexical and grammatical language units, etc.); knowledge of
the initial changes in the language; fundamental knowledge of the methods of linguistic analysis [7].

Linguistic competence in the methodology of teaching a foreign language is understood as the
development in students of the ability to activate and systematize linguistic knowledge; knowledge of
vocabulary units and grammatical rules that turn a word into a statement; acquiring knowledge about ways to
reflect cultural values in the studied and native languages (in vocabulary, grammar, construction of
statements), about the possible directions of influence of the native culture on the statements of the studied
language and the ability to apply such knowledge in practice and construct statements that adequately reflect
the cultural values of native speakers of a foreign language language, and their own [8].

In our understanding, linguistic competence is the ability to operate with acquired lexical and
grammatical knowledge that contributes to the construction of meaningful statements in a foreign language,
taking into account the differences of native speakers of a given language.

At this stage, the formation of linguistic competence of students is a rather complex task, requiring the
use of a variety of methods and techniques.

Here are a few such methods and techniques:
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1. The communicative approach is one of the most effective methods of developing students’ linguistic
competence in foreign language lessons. This approach is based on the principle of communication and
interaction between students in the process of learning a foreign language. It involves the active use of
various types of speech activities, such as speaking, listening, reading and writing, to develop students'
communication skills. The communicative approach involves the use of various teaching methods and
technologies, such as role-playing games, discussions, projects, work in pairs and groups, which help
students develop communication and interaction skills in a foreign language. In addition, this approach takes
into account the individual needs and characteristics of students, which allows them to more effectively
develop their linguistic competence [9].

2. Problem-based learning. This method supports the theory that learning should be aimed at solving real-
world problems. Students work in groups or individually to find solutions, focusing on solving a specific
problem using English. This allows students to learn to apply language skills in practice and develop critical
thinking.

The key concept of problem-based learning is a “problem situation” created by teachers for educational
purposes. It includes a complex theoretical or practical problem that needs to be studied, expanded, studied
in connection with certain conditions and situations that create a specific environment. As a rule, problem
situations are twofold:

1. The topic is meaningful, associated with the contradiction of disparate basic knowledge, some
important information is missing;

2. Motivational, aimed at understanding the contradiction and awakening the desire to eliminate it, subject
to the acquisition of new knowledge by students.

The level of problem-based learning depends on the content of the educational material (the ability to
create problem situations of varying complexity) and the type of independent action of students. Based on
these characteristics, experts distinguish four levels of problems: the level that determines reproductive
activity; a level that ensures the application of prior knowledge in new situations; reproductive and research
level; creative level.

Teachers must comply with the following requirements when identifying and formulating problem
situations at any level: identify and demonstrate contradictions that determine the origin and development of
a particular phenomenon; orient students towards maximum independence in cognitive activity; on the one
hand, to correlate problem situations, on the other hand, to ensure that it is labor-intensive and non-banal,
based on the basic principles of teaching (scientific, systematic, visual, etc.) [10].

Taking into account the specifics of a foreign language as a subject and its increasing complexity, we can
conclude that only problem-oriented tasks can contribute to the activation of students’ activities and the
development of practical skills in using foreign languages as a means of communication, increasing the
efficiency of the foreign language teaching process and achieving better results.

Problem situations undoubtedly contribute to better assimilation of new material, stimulate speech
activity, the cognitive needs of students, independent activity and develop creative potential. The key to
success is to study the content and essence of the theory of organizing the process of forming a problem-
oriented communicative competence of a teacher, mastering the forms and technologies of problem-based
learning and the systematic creative application of what he has learned in practice.

The problem-based method, based on a variety of available information, allows students to develop their
positions, connect them with the views of others, find among them those who come into contact with their
views, and develop their attitude towards unacceptable perspectives, that is, to form opinions about the world
of knowledge, which is open to clarification and deepening. A current situation is selected for the lesson and
analyzed with students. The problem-based method is characterized by the fact that knowledge and methods
of activity are not presented in a ready-made form, but instructions are offered. The goal is to stimulate
search activity. To implement the problem-based method it is necessary: selection of current problems;
identifying the characteristics of the problem-based learning method; personal approach and skill of the
teacher.

To create a problem situation, you must use the following techniques.

- problematic dialogues. The teacher can create a situation in which students must solve a certain problem
using only a foreign language. For example, a teacher may ask a question to which students must find an
answer by discussing and arguing their points of view in a foreign language,
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- problematic reading. The teacher can invite students to read a text in a foreign language that contains
problematic situations or unclear points. Students must analyze text, identify problems and look for ways to
solve them using language skills,

- problematic letter. The teacher can ask students to write a letter in a foreign language in which they
must describe a problem and ask for advice or help. Students must use language skills to express their
thoughts and concerns clearly and accurately,

- problematic listening. The teacher can invite students to listen to an audio recording in a foreign
language that contains problematic situations or unclear points. Students must understand the content of the
recording, identify problems and propose solutions.

- solving linguistic problems. The teacher can give students a task in which they need to use grammatical
rules or vocabulary of a foreign language to solve a specific problem,

- role-playing games. The teacher can ask students to play a role-play in which they must use a foreign
language to interact and solve various problem situations. For example, students can play the roles of buyer
and seller, where they must negotiate the price and terms of sale.

All these methods help create problem situations that require active use of a foreign language for problem
solving and communication. They contribute to the development of students’ linguistic competence and the
formation of their skills in independent work and decision-making in a foreign language.

3. Use of authentic materials: Teachers can use various authentic materials such as videos, audio
recordings, texts, etc. related to various aspects of culture and life in English-speaking countries. This allows
students to be exposed to different speech situations and gain additional information about the social and
cultural aspects of English-speaking countries. The use of such materials helps students develop their speech
and cultural skills, expand their worldview and understanding of different cultures.

Acquaintance with the culture of countries in which English is used allows students to expand their
cultural horizons and enrich their knowledge of the traditions, customs, history and socio-economic
characteristics of these countries. This is important for the formation of full linguistic competence of
students, which will allow them not only to speak English at the communication level, but also to be able to
understand and respect the cultural characteristics of the countries where this language is used. In particular,
the content of developing linguistic competence in listening may include learning to understand and interpret
various types of audio materials, such as audio recordings of conversations, interviews, dictations, news and
others. It is also important to learn about speech etiquette, which may vary from country to country, and
understand cultural norms and values. In practical terms, the content of developing linguistic competence in
listening can be presented, for example, through the use of various types of exercises and tasks. For example,
students can listen to audio recordings and complete tasks to understand them, or listen to interviews with
representatives of different countries and carry out a comparative analysis of speech etiquette [11].

4. Use of modern technologies: The use of modern technologies can be useful in developing the linguistic
competence of students. For example, the use of video and audio resources, interactive games and apps,
social media and other online resources can make learning more engaging and meaningful. Listening-based
games can also be used to help students improve their listening and speech comprehension abilities, as well
as learn new words and expressions [12].

Developing the ability to analyze, compare and evaluate information obtained from listening is an
important component of the development of students’ linguistic competence. Skills in analyzing and
comparing information enable students to understand and interpret English speech in a variety of contexts.
For example, students can compare and analyze the speech of representatives of different countries or
different social groups, which helps them enrich their knowledge about sociocultural characteristics.
Evaluating listening information may involve critically analyzing and evaluating the accuracy, relevance,
and reliability of information obtained from audio materials. For example, students can research different
sources of information, compare them, and draw conclusions about their reliability. The ability to evaluate
listening information is important not only for the development of linguistic competence, but also for the
general development of students’ critical thinking [12].

In addition, the formation of linguistic competence in listening includes the use of one’s own experience
and knowledge to interpret and perceive English speech in the context of the sociocultural environment. For
example, students can use their experiences and knowledge of their country's cultural background to better
understand English-language broadcasting related to that country. Students can also use their experiences of
travel, meeting representatives of other cultures and international figures to better understand the
sociocultural aspects of English-language broadcasting. For example, students can listen to audio materials
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about the traditions and rituals of different countries and use their experience of these issues to better
understand the context of the speech and enrich their knowledge of the cultures of other countries. Using
one’s own experience and knowledge to interpret and perceive English speech in the context of the
sociocultural environment is important for the formation of linguistic competence, as well as for the
development of intercultural competence of students [13].

5. Another way to activate students in the process of developing linguistic competence is the project
method, when the student independently plans, creates, defends his project, that is, actively participates in
the process of communicative activity. An educational project is a complex of search, research, calculation,
graphic and other types of work that students perform independently with the aim of practical or theoretical
solution to a significant problem [7, p. 97].

The project method can be used in foreign language classes as part of program material on almost any
topic. The main thing is to formulate a problem that students will work on while working on the topic of the
lesson. Let us list the basic requirements for using the project method: the presence of a problem that is
significant in research and creative terms requires a research search to solve it; practical, theoretical,
cognitive significance of the expected results; independent (individual, pair, group) activities of students
during class; structuring the content of the project (indicating stage-by-stage results and distribution of
roles); use of research methods: identification of the problem, research objectives; putting forward a
hypothesis for their solution, discussing research methods; registration of final results; analysis of the data
obtained, summing up, adjustments, conclusions.

6. The method of summarizing specialized texts also plays an important role in the process of developing
linguistic competence. The formation of linguistic competence directly depends on the phase of presentation
of speech information:

- introductive phase of familiarization with the reference situation (communication of the topic, subject of
the story, information about the spatial and temporal boundaries of what is happening);

- the detailing phase, covering the largest text fragment in which the problem or idea of the text is
specified,;

- generalizing-analytical phase of subjective-analytical commentary on the presented facts, drawing one’s
own conclusions.

This scheme of abstract interpretation of information mainly allows organizing short-term and
economical control of the studied material [14].

7. An effective method used to develop students’ linguistic competence in English classes is training that
combines theoretical and practical aspects of teaching. There are cognitive training aimed at developing
linguistic competence by obtaining information about other cultures and discussing it. Attribution training is
used to develop speech in the process of explaining the causes of situations and behavior in another culture.
In turn, behavioral training aimed at teaching practical skills that are necessary to carry out activities in
another culture. Using situational training, students reproduce and analyze specific intercultural contacts and
discuss problems that arise during these contacts. As we can see, the peculiarity of the training is to not only
develop speech competence in students, but also intercultural competence, which is a fundamental task in
teaching foreign languages to modern specialists.

Thus, the use of different methods and techniques is important to develop students' linguistic competence.
This allows for more effective and interesting learning, as well as the development of various speech and
cultural skills.

Having analyzed a number of literary sources, we can highlight a number of the following exercises used
to develop the linguistic competence of students:

1) Information- gap activities. The challenge is that interlocutors have different information and can form
a complete picture by exchanging information. The task has 2 types: Describe and draw u Find the
differences.

2) Storytelling. Students are divided into groups. Each group presents its own series of drawings, from
which the other group must compose and tell a story.

3) Meeting and greeting. This is a role-playing game in which you are asked to meet a large number of
people during a business meeting or conference and recommend them to each other.

4) Famous people. Students wish for five famous people. Teachers can also assign groups to name five
famous people they would like to invite to dinner, who they would like to socialize with, and what food they
would like to serve.

67




BecmHuk KazHITY um. Abas, cepust «IlonusasbiuHoe 06pazoeaHue u UHOCMpPAaHHas guaonoeus», Ne2(42), 2023 a.

5) Portrait interview. The students are divided into three groups. Each group receives a drawing with the
goal of preparing as many questions as possible for other groups.

6) Discussion. Before organizing a discussion, the teacher must remember that students need time to
prepare for it. Therefore, it is important to give students time to think before discussing. You can divide
students into small groups to explore a discussion topic before having a discussion with the whole class.

7) Solving the problem. These exercises force students to think. In addition, this type of exercise develops
students' skills to work in groups.

8) Questionnaire. Students discuss questions in groups. The following questions can be discussed for
discussion: Do you frequently use the phone? Who whom? Have you ever gotten irritated or upset during a
phone call? For what reason?

9) Creation of problematic situations. Students must prepare a message based on a fictitious problem
situation. For example: How would you feel if: became engaged/failed a crucial exam/faced the Queen of
England/turned homeless/had your vehicle kidnapped/got in legacy a million dollars and so on.

10) Mind- map. This type of work requires students to compose a message based on a picture and
keywords.

For example, a message on the topic “Spring” might contain the following statements:

- The sun shines brightly

- Green leaves

- The most beautiful season of the year

- Fine weather

- A lot of flowers

- Blue sky

- Birds come back home

- Stay much time outdoors [15].

In our opinion, such type of work as “brainstorming activities” deserves special attention. First, the
problem or question must be clearly stated. Students should then come up with as many possible solutions to
the problem as possible. For example, the problem “for what purpose am I learning a foreign language”
requires many answers, even the most fantastic ones. At this stage, it is important not to limit the
brainstorming participants so that they can provide a variety of possible answers. Even unusual or absurd
ideas are encouraged, because the goal of this work is to stimulate the creative activity of students - and any
restriction is unacceptable here. At the last stage, all answer options are analyzed, the best are selected, some
answers are adjusted or combined - and the group leader draws a diagram (spidergram) on the board. Let's
give an example of spidergram “Teacher” (Figure 1).

Develops
studets'

intellect

Has perfect
Cares for knowledge

children

and love for
children

teacher

A model of respectful
relationship
competence with

students

Likes the
atmosphere of
teaching
learning

Forms
students'
views
characters

Figure 1 - Example spidergram “Teacher”
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Conclusion. Thus, the development of linguistic competence in English lessons plays a key role in
mastering a foreign language. Methods for developing linguistic competence can include a variety of
exercises and tasks aimed at developing language skills. For example, this could be working with texts,
learning new words and expressions, doing grammar exercises, listening to audio materials, etc. The ways to
develop linguistic competence can also be different. These may include the use of modern technologies and
tools, such as online courses, mobile applications, interactive whiteboards, etc. It is also important to take
into account the individual characteristics of students and adapt methods and ways of developing
competence to their needs.

By completing tasks to develop linguistic competence, students develop cognitive skills and learn to think
independently. The variety of language situations in the lesson stimulates students' interest in learning a
foreign language and motivates them to master it. The creative activity of students is also activated, as is the
culture of speech, thinking and communication. Students master the general techniques of communicative
competence and learn to create their own statements, propose solutions to problems, organize information
and compare different points of view.
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English language lessons.

Keywords: digital tools, resources, dynamic learning, current trends, audio and video materials, pivotal
aspect, educational landscape, language acquisition, multimedia platforms, virtual environments, paradigms.

Hcaxanosa F.A.l, Hbuwanoea C.T.
lMaeucmpaHm epynnbl As-22-3
Kbi3buiopouHckuli yHusepcumem Kopkbim Ama, Kazaxcman
E-mail: isakhanova-93@mail.ru
26014eHm, KaHoudam neoazo2uuecKux Hayk
Kacgpedpa nedazozuueckux UHOCMpPAHHbIX A3bIKOB
MedsicdyHapoOHblil Kazaxcko-mypeykuil yHugepcumem
umeHu Xooocu Axmema Sccayu, TypkecmaH, Kazaxcmas

OB'BEM HCIIOJ/Ib30BAHUSA 3/IEKTPOHHBIX OBPA30OBATEJ/IbHBIX PECYPCOB HA
YPOKE AHTJIMACKOT O SI3BIKA

AHHOMayus
OTa TeMa BKJTFOUaeT B cebs BCECTOPOHHEee MCC/e/IOBaHHe MHOTOTPAHHOU POJTH 3/IEKTPOHHBIX PECYPCOB B
o0yueHWH aHIIMHACKOMY s13bIKy. B HeM paccMaTpuBaeTcsi IIMPOKWU CIIEKTP LUGPOBBIX WHCTPYMEHTOB W
naTthopM, KOTOphIe TPerno/jaBaTe/ld HHTETPUPYIOT B CBOW CTpaTeru o0ydyeHus Jjis YAydIlleHHs] YCBOEHUs
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S3bIKa, BOBJIEUEHHOCTH M OOL[MX pe3y/ibTaToB oOyueHusi. Tema pacKpbIBaeT K/IiOueBOe 3HaueHHe
UCTIO/Ib30BAHUSl TeXHOJIOTMH [ijIg TIpeofioNleHusl paspblBa MeXJY TPaJULMOHHBIMUA MeTOZ0/0THUsIMU
o0yueHMssT ¥ COBpPEMEHHBIMM T[1elarOTHUeCKUMM TapajurMaMu. biyarogapsi yriayO/eHHOMY —aHaiu3y
MpakKTUYeCKUX TPUMEpPOB UM MCCIeJOBAaHMM 9Ta Tema oOcCBellaeT mpeoOpa3oBaTeNbHbBIA MOTEHLHA
3/IEKTPOHHBIX 00pa3oBaTe/IbHBIX PeCypcoB B JOPMUPOBaHKU JaHAIa(dTa YPOKOB aHIJIMMCKOTO SI3bIKa.

JTa Tema CIYKUT BCECTOPOHHUM MCCJIe0BaHUEM CJIOJKHOTO B3aUMOJEMCTBUS MEXY 31eKTPOHHBIMU
pecypcaMd W TIe[JaTOTHKOW aHT/IMACKOTO s13bIKa, pacKpbiBasg MpPeoOpa3yroluii MOTEHI[Uaa, KOTOPbIH
TEeXHOJIOTUM HeCyT B M3yueHUM s3blka. [lyTeM TIIaTeNbHOrO M3yueHUs] NpPaKTUYeCKUX peaau3alid,
U3yueHUsl TeflarOrMueckux IIOC/Te[CTBUN W H3yueHMs CJIOXKHOTO IleperieTeHusl BiaJeHusl Lu(ppOBbBIMU
TEXHOJIOTUSMU U JIMHIBUCTUUECKOW KOMIIETEHTHOCTH 5Ta TeMa pacKpblBaeT HIOAHCHI BO3[eNCTBUs
5/IEKTPOHHBIX ~ 00pa3oBaTe/bHBIX pecypcoB. TeM camMblM OH TIpeoJjo/eBaeT TMPONACTb  MEXAY
TPaJULMOHHBIMA METO/I0JIOTUSIMU U COBPEMEHHBIM [yXOM JWHaMHUHOM, BBICOKOTEXHOJIOTUYHON Cpefbl
o0yuenus1. McciefioBaHue 3TOM TeMbl OTBeUaeT YassHUSIM Kak IperojiaBaTesiel, Tak ¥ yJaluxcsi, MOCKOIbKY
OHO HampaB/ieHO Ha WCIIO/b30BaHKe TIOTeHIMana TeXHOJIOTMH [yis cofeicTBust Oosee riy6okomy
OBJIaZIEHNIO S3BIKOM, KyJbTYPHOMY MOHMMaHWI0 U KOMMYHHKAaTMBHBIM HaBblKaM Ha YPOKaX aHIJIMHCKOTO
sA3bIKa.

KnroueBble ciioBa: 1j1(poBble CPe/CTBA, PeCypChl, AMHaMUUeCcKoe o0yueHue, COBpeMeHHble TeH/|eHL1H,
ayAvo- W BHZeOMaTepuasibl, K/IHOUEBOM acrekT, oOpa3oBaTeNbHBIA JaHAIIAPT, OB/a/ileHHe S3bIKOM,
My/IbTHMe/IuiiHbIe 1171aT(hOPMBI, BUPTYya/bHble Cpe/ibl, IIapajUrMbl.

Hcaxarosa I''A.", Hbiwaroea C.T.?
'An-22-3 MOObIHbIH MA2UCMPAHMbI
Kopkbim Ama ambiHOaebl Kbi3buiopda yHugepcumemi, KazakcmaH
E-mail: isakhanova-93@mail.ru
? doyeHm, nedazozuka ebLabIMOAPbIHbIH KAHOUOAMb!
Iedazozukanbik wem mindepi kagedpachl
XanvikapaablK Ka3ak-mypik yHugepcumemi
Koaca Axmem Scayu ambivOaebt, TypkicmaH, Kazakcman

AFBUIIIBIH TIJII CABAFBIHJIA 3JIEKTPOH/IBIK OKY PECYPCTAPBIH
TITAWJIATIAHY CAJIACHI

AHdamna

By TakpIpbIll afbUILLIBIH Ti/liH OKBITYZAFbl 37€KTPOH/bl PECYpCTapblH, KOI KbIPJbl POJIiH >KaH->KaKThbl
3eprTeyzi KamTtupl. O Tingepzi MeHrepy/i, 6eceHIiMiKTi )KaHe >Kalbl 0Ky HITIXKe/IepiH »KaKcapTy YIIiH
MyFa/liMiep e3/epiHiH, OKBITY CTpaTervsiapbiHa OipiKTipeTiH caHIBIK Kypaijap MeH miaTtdopManap/biH,
alyaH TypJiepiH KapacTblpaZibl. TakbIphlll JICTYPJi CHIHBIN 3ficTeMesiepi MeH 3amMaHayM Iefarorukasblk,
rapaZiirmasap apachblHJarbl a/llIaKThIKTHI KO YILIIH TeXHOJIOTUsIHbI Naii/janaHyAblH, Heri3ri MoHiH allazpl.
[TpakTHKaNbIK MbICANZAp MEH 3epTTeysep/i TepeH Tanjay apKblIbl OV TaKbIPBIT aFbIIIIBIH - TiTi
cabakKTapblHbIH, ~ JaHAWAPTLIH — KAJBIITACTBIPDYAAFbl  3JIEKTPOHABIK ~ Oinim  Oepy  pecypcTapbIHBIH
TpaHC(hOpMaLUsIIBbIK d/1eyeTiH alla/pbl.

By TakpIpBIIl 3/1eKTPOHABI pecypcTap MeH arblILIbIH Ti/TiHIH [1eJarorMKackl apacblHAarsl KypZesi e3apa
9peKeTTeCTiKKe JKaH-KaKTbl 3€pTTey peTiHJe KbI3MeT eTefji, T yHpeHyre TeXHOJIOTUSHBIH,
TpaHChHOPMaLUABIK 9/eyeTiH armafel. Toxkipubesik eHri3ysepAi caparTail OTBIPBIN, I€AarOTrHKabIK,
canjap/japAbl 3epTTell OTBHIPBIN KdHe LUMPIBIK epKiHAIK TeH JMHTBUCTHKAbBIK KY3bIPeTTiMKTIH, Kypaemni
TOFBICBIHZA IIap/jay apKbUIbl Oy TaKbIPHIT 371€KTPOHALIK OinmiM Oepy pecypcTapbIHBIH, HIOAHCTBHI 9CepiH
TyciHgipeni. Ocbuiaiiiia, 01 OICTYPJi 9ficTeMeniep MeH AWHAMUKAJIBIK, TEXHOJIOTHSUIBIK >KETiNAipiireH
OKBITY OpTa/IapbIHbIH 3aMaHayy 3THUKAaChl apaChlH/aFbl a/IIaKThIKThI KOsbl. By TaKbIpBINTEI 3epTTey 6imiM
Oepymiinep/iiH /e, OKYIIbLIAPAbIH, Ja YMTBUTBICTAPbIH KAMTH/IBI, OUTKeHi 0/1 OalbIThIIFAaH Til[li MEHTepy/i,
Md/leH! XabapZap/IbIKThI ’KoHe aFbUIIILIH Ti/li cabakTapblHAa KOMMYHHMKATHBTI AaFJbUIapZbl JaMbITy YILOiH
TeXHOJ/IOTUSIHBIH, 3/IeyeTiH NaiifjanaHyra ThIpbICazbl.

KinT ce3pep: uudpbiK Kypangap, pecypcrap, JUHaMHKabIK OKBITY, aFbIMAAFbl TeHAeHLUsIap, ayauo
>)koHe OeliHe MaTepuanap, Herisri acrekt, OisiM Oepy Tel3axbl, TiNZI MeHTepy, MYJIbTUMEAUSIbIK,
nardopmasnap, BUPTyas/ibl OpTanap, apajurmanap.
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Electronic educational resources (EERs) play a significant role in modern education, transforming the
way students learn and teachers instruct. The integration of electronic educational resources into English
language lessons has become a pivotal aspect of modern education. These digital tools and platforms offer
educators innovative ways to engage students, foster deeper comprehension, and create dynamic learning
environments. In this exploration, we delve into the expansive scope of utilizing electronic resources within
English language lessons, uncovering their potential to transform traditional teaching methods and enhance
language acquisition.

The integration of electronic educational resources (EERs) into English language lessons has become a
pivotal aspect of modern education. These digital tools and platforms offer educators innovative ways to
engage students, foster deeper comprehension, and create dynamic learning environments. In this
exploration, we delve into the expansive scope of utilizing electronic resources within English language
lessons, uncovering their potential to transform traditional teaching methods and enhance language
acquisition.

The research on the scope of using electronic educational resources in English language lessons is highly
relevant due to the increasing demand for technology-driven and personalized learning approaches, ensuring
effective language instruction, engagement, and skill development in modern education settings. Amid the
evolving demands of diverse learners and the pursuit of engaging, effective teaching methods, this theme
ventures beyond conventional paradigms. It delves into the pragmatic integration of digital tools-ranging
from interactive applications and multimedia platforms to podcasts and virtual environments into the fabric
of language instruction.

The theme holds significant importance in the current educational landscape due to the rapid integration
of technology in classrooms and the shift toward online and blended learning. With the prevalence of digital
tools, understanding how electronic resources can be effectively utilized in English language lessons
becomes crucial for enhancing learning outcomes.

The analysis of using electronic educational resources for learners optimize for improved language
instruction, engagement, and overall learning outcomes. The scope of using electronic educational resources
in English language lessons addresses current trends in education, technological advancements, and the
evolving needs of learners. It offers valuable insights that can contribute to effective learning practices and
improved language learning experiences.

The actuality of the research on the scope of using electronic educational resources in English language
lessons is quite significant. Here is a collection of information that proves the relevance of using electronic
educational resources [1]:

Digital Transformation in Education: With the increasing integration of technology in education,
exploring how electronic resources are used in English language lessons is timely. Many educational
institutions are adopting online and
blended learning approaches, making the study of electronic resources' effectiveness essential.

Shift to Online Learning: Recent global events, such as the COVID-19 pandemic, have accelerated the
adoption of online learning platforms and resources. This research addresses the need to understand the role of
electronic resources in
maintaining effective English language instruction in virtual and remote learning environments.

Diverse Learning Preferences: Students today have varied learning preferences. Some may learn more
effectively through audio or visual content. Electronic resources cater to these preferences, making your
research on their application in English lessons particularly relevant.

Enhanced Engagement and Interaction: Electronic resources offer interactive and engaging learning
experiences. As educators seek ways to keep students engaged, your research provides insights into how these
resources can be used to foster active participation and interest in English language learning.

P
ersonalized Learning: Adaptive electronic resources can personalize the learning experience based on students' n
eeds and progress. In an era of individualized learning, understanding how these resources can be tailored to
English language lessons adds value to the education landscape.

Skill Development: English language proficiency is
a vital skill for global communication. Y our research on electronic resources helps educators identify effective
tools and strategies to enhance students' language skills, leading to improved communication abilities.

Continuous Professional Development: Teachers are adapting their methods to suit modern learning
trends. Your research on incorporating electronic resources provides educators with ideas for their own
professional development in staying current with teaching practices.
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The using of electronic educational resources in learning English language and learning practices may
have been studied by numbers of researchers. However, a general lack of knowledge about how prevalent
these resources constituted a reason for using an exploratory research [2].

The results of using electronic educational resources for learning English can be as follows:

More Practice: Educational resources provide an opportunity to learn and practice the language outside
the classroom, which increases the amount of time spent with the language.

Personalization: Electronic resources can be tailored to the level and needs of each student, providing a
more personalized learning experience.

More Motivated: Game elements, interactive activities, and reward systems in resources keep students
engaged, which can increase motivation and performance.

Access to real materials: Audio and video materials created by native speakers help to adapt to native
pronunciation and understanding of real conversations.

Flexibility and convenience: Students can choose the time and place for learning, which makes the
learning process more flexible and convenient.

In general, electronic resources can greatly enrich the process of learning English, providing more
practice, access to authentic materials and an individualized approach.

In a rapidly evolving educational landscape, the scope of using electronic educational resources in
English language lessons has emerged as a beacon of innovative teaching. These resources, whether through
interactive vocabulary tools, digital reading circles, or engaging podcasts, offer avenues to enrich learning
experiences and cater to diverse learning styles. As we navigate the digital era, educators stand at the
threshold of an exciting transformation, armed with tools that foster engagement, amplify language
acquisition, and bridge cultures. While challenges persist, such as equitable access and content curation, the
potential for growth and enriched pedagogy remains boundless. As we look ahead, the fusion of technology
and language instruction promises to not only shape linguistic prowess but also empower learners with skills
that transcend the classroom walls. The journey into the realm of electronic educational resources is, without
doubt, a journey into the future of education itself.
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«XABAPIIBI» )XYPHAJIBIHBIH

«KOIITUIAI BUIIM BEPY J)XoHE HIETEJI TUIOEPI

SOUJIOJIOTUACHI» CEPUACBIHIA BACBIJIATBIH
MAKAJIAJIAPIBI BESEHOIPUIYTE

KOUWBL/IATBIH TAJIATITAP:

I. Kakerti maTepuanjap.

1.1. TlapakrapZblH TOMEHIi OpTa >kKarbl KapbIHJALUINEH HOeMIpJeHTeH Makajia KellipMeci MeH
OHBIH, 37IeKTPOH/IBIK HYCKACHI.

1.2. AugaTna 200 ce3peH xaHe TyitiH ce3mep 10-12 ce3zeH Typajbl XKaHe o/1ap Ka3ak, OPbIC K9He
aFbUIIIBIH TingepiHze 60/ysI THIC.

1.3. MakasaHbIH Ma3MyHbI: a) Kipicrie 6esiM; 9) Tangay; 0) Toxkipube (erep 6071ca); B) KOPBIThIH/BI;

r) oebuerTep Ti3iMi >koHe TyHiH ce3 (eki Tinge: erep Ae Makana Kasak, TiliHeH 6ojca, TyHiH ce3 (15
C63) — OpBICIIIA K3HE aFbUIIIBIHING, aj erep fie OpbIiC TiliHAe Oosca, TyHiH ce3 (15 ce3) Ka3akia KoHe
aFbUIIIBIHINA OOTYBI THIC >K3He T.0.) Kepek.

1.4. ABtop (aBTOp/iap) »KaulbiHAa OepineTiH Ma/TiMETTepP: aTbl-’K6Hi TOJIBIK, KYMBIC OPHBI (Y’KbIM aThl,
JKOFapbl OKY ODHBIHBIH, TOJBIK aThl ’K9HE KbICKAPTBUIFAH aThl), aTKAPaThIH KbI3METI, FEUILIMU A3pEXKeci MeH
aTarbl, )KYMBIC JXKoHe Y Tesie)OHbI, 3/IEKTPOH/IbI TTOILTACKI,

I1. MakanaHbl Oe3eHipy epexeci.

2.1. Makana mariHi Tepinyi: Word cranzapttel ¢gopmar A4, Times New Roman, kernb Nel4, 6ip
VHTEepBaJl apKbl/Ibl, NapaKThIH >KOFApFbl KaHe TeMeHTi 6oc epicTepi — 2,5 cM; OH »KakTarbl — 1,5 cM; con
JKaKTarbl — 3 €M OOMybI KEpEK.

2.2. 90K — co »KakK >KoFaprbl OyphIiTa 6ac apinrepmeH (kersib Nel3).

2.3. ABTop/pIH (aBTOpJIApAbIH) aThl-)KOHI — »KapThlJlall KapaWThbUIFaH Killli apinTepMeH opTaja »kKaHe
KeJIeCi >KOJIFa JKYMBIC iCTEUTIiH YKbIM MeH Kasia, MemsieKkeT athl (Keryib Nel3).

2.4. Makarna atel — 6ip 60c >K0/1/1aH KeliH »KapTblylaii KapalTbUTFaH 0ac apinTepmeH (Keryib

Ne13). 2.5. Angiatma »xaHe TyiiiH ce3mep — Makana »KasbltraH Tisife (kerib Nel2).

2.6. Makana MaTiHi — 6ip 60c >xo/jaH KeliH (Kerjib

No14). 2.7. Onebuertep Tizimi (kersb Nel3).

2.8. OjebuerTepre ciTeMenep KBaZpaTThIK, XKakiaga 6epineqi, mbicansi, [1], [2, 315 6.], [4-7].

IT1. Makasiasiapjpl )kapussiay Tijiiepi — Ka3ak, OpbIC, aFbIIIIbIH, KpITall Tijzepi xkoHe T.0.

Pemakiusira TYCKeH Makajajapra caja OoOHbIHIIA MaMaHAapAblH, mikipiepi Oepineni. ITikip
HeTi3iHJe pefakiusl ajKachl aBTOpPFa MakKajlaHbl TOJBIKTHIpYFa (Ty3eTyre) YCBIHBIC >Kacaybl, He MyJ/iieM
KalTapeill Oepyi MyMKiH. Op aBTOP 63 MaKalachlHbIH Ma3MYHbIHA, T'DAaMMATHKA/bIK, CTH/IACTUKABIK,
»aHe opdo-rpadusIbIK KibepinreH KarenepiHe yKayarThl.

Meken-xaibl: AnMaTbl Kanackl, YKambwin keieci, 25, Abaii atbiHgarel Ka3z¥TIY, >KyMbiC

tenedoHbl: 8(727) 2 91-40-87, 551. noiuTa: saule.yessenaman@mail.ru

Pepakuus ankachbl
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TPEBOBAHUSA

K O®OPMJIEHUIO CTATEN B XXYPHAJIE «XABAPIIBI/BECTHUK»,
cepusi: [IOJIMA3BIYHOE OBPA3OBAHUE N MHOCTPAHHASA
OUJIOJIOTUA

I. Heo0xoquMble MaTepHabl.

1.1. Cratbs B pacrieyaTaHHOM U 3JIeKTPOHHOM BapvaHTe: HyMepaliusi CTPaHHL] BHU3Y T10 LIEHTPY.

1.2. Annotauus (200 cnoB) u kimoueBsie cioBa (10-12 c/1oB) Ha Tpex s3bIKax (Ha Ka3axCKOM, PYCCKOM
Y aHTJIMHACKOM).

1.3. Comep>xaHue CTaThH: a) BBelieHWe, 0) aHa/Iu3, B) MpaKTUUeCKasl YacTh (€C/IM eCThb), T) 3aK/IIOUeHHe,
M) CIIMCOK JIUTEpaTyphbl, €) pe3toMe u3 15 CJIOB: ewId CTaThs Ha Ka3aXCKOM SI3bIKE — pe3loMe Ha
PYCCKOM U aHIJIMMCKOM sI3bIKaX, eC/IM Ha PYCCKOM $I3bIKe — Ha Ka3aXCKOM U aHTJIMMCKOM.

1.4. CBegnenust 06 aBTope (coarope): @V O MoJHOCTBIO, MeCTO paboThl (Ha3BaHUe OpraHU3alyH, By3a
TI0JTHOE ¥ COKpallleHHOe Ha3BaHUe), IOJDKHOCTh, YUéHasl CTerleHb, 3BaHre, KOHTaKTHBIN TesiedoH, e-mail.

I1. Odopmnenne crarbu.

2.1. Habop Tekcra cratbu: Word cranzaptHoro ¢opmata A4, Times New Roman, kernb Neld, uepe3
1 uHTepBaJ, NOJIA: BepXHee, HIWKHee — 2,5 cM, npasBoe — 1,5 cM, eBoe — 3 CM.

2.2. YK — B IeBOM BepXHEM YTJIy TIPOMTUCHBIMUA OyKBamu (Ker/ib Nel3).

2.3. ®amuus, MHUIWABI aBTOpa (COAaBTOPA) — T10 L[EHTPY IMOJTY>KUPHBIM CTPOUHBIM IIPpUGTOM, (KET/b
Ne13), cyiefyrormasi CTpoKa — MeCTo paboThl, FOPOJ, CTpaHa.

2.4. Ha3BaHue CTaTbu — Uepe3 UHTEPBAJI IOTY>KUPHBIM ITPOMMCHBLIM IIPU(TOM (KETr/b

Nel3). 2.5. AHHOTaLMS U K/IFOUEBbIe CJIOBa — Ha s13bIKe OpUrKHana (kerib Nol2).

2.6. TekCT cTaTbu — yepe3 UHTepBasl (Kerib

Nel4). 2.7. Criucok nutepatypsl (kersib Nel3).

2.8. CChbUTKY B TEKCTE Ha JIMTepaTypy JArOTCA B KBaJ[paTHBIX CKOOKax, Hanpumep, [1], [2, c. 315], [4-7].

I11. fI3bIK U3AAHUA CTAaThU — Ka3axCKUM, pyCCKUM, aHTJTUHUCKUHN, KUTalCKUii U Ap.

IMocTynuBiiMe B peNakiMi0 CTaTbU PEreH3UPYIOTCS BeAYIUMH CTEUaJTUCTAMA U YUYEHBIMU I10
otpacisM 3HaHui. CrTaThs, Ha OCHOBAaHWM DPeJAKTUPOBAHUS, MOXKET ObITb BO3BpalleHa /IS ee
KOppPeKTUpoBaHuss U [Jopaborku. CTaTbM, He COOTBETCTBYIOIIME TpeOOBaHMAM, BO3BpALAFOTCA.
Kaxapili aBTOp HeceT OTBET-CTBEHHOCTh 3a COj/lep)KaHWe, TpaMMaTUUecKude, CTUINCTHYeCKWe W
opdorpaduueckie OmmoOKy.

Appec: r. Anmartel, ya. Kam0Obuta, 25, KasHITY um. AGasi, KoHTakTHbIM TenedoH: 8(727) 2 91-40-

87, snektpoHHbIH afpec: saule.yessenaman@mail.ru

PejakiiioHHbIN COBET
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REQUIREMENTS

TO THE ARTICLES IN THE JOURNAL "KHABARSHY/VESTNIK"
SERIES: MULTILINGUAL EDUCATION AND FOREIGN
LANGUAGES

I. Required materials.

1.1. An article in the printed and electronic version: page numbers at the bottom

center. 1.2. Abstract (200 words) and key words (10-12 words) in the original

language.

1.3. Article content: a) introduction b) analysis c) the practical part (if there isone), d) conclusion, e)
references, e) summary/resume consists of 15 words (article in the Kazakh language: a summary in
Russian and English languages, in Russian: in Kazakh and English).

1.4. About the author (co-author): full name, work place (name of organization, full and abbreviated name
of the university), position, academic degree and title, telephone number, e-mail.

II. Designing articles.

2.1. Typesetting articles: Word standard A4, Times New Roman, type size 14, 1 interval, margins: top,
bottom — 2.5 cm, right — 1,5 cm, left — 3 cm.

2.2. UDC - at the top left corner in capital letters (type size 13).

2.3. Author’s name and initials (co-author) — centered in bold lower case letters (type size 13), the
following line — work place, city, country.

2.4. Title of the article — in the interval in bold uppercase letters (type size

13). 2.5. Abstract and keywords — in the original language (type size 12).

2.6. Text of the article — a line after, (type size

14). 2.7. References (type size 13).

2.8. References cited in the text are given in square brackets, for example [1], [2, p. 315], [4-7].

II1. Publishing language of articles — Kazakh, Russian, English, Chinese, etc.

Submitted articles are reviewed by leading experts and scholars on the definite spheres. The article based
on the editing can be returned to its correction and refinement. Articles that do not meet the requirement
will be returned. The author of an article is responsible for the content, grammatical, stylistic and

orthographic errors.
Address: 25 Jambyl Str.,, Abai KazNPU, Almaty, Tel: 8 (727) 2 91-40-87, e-mail:

saule.yessenaman@mail.ru
Editorial Board
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KeJteci 0acbUIBIMHBIH, HEri3ri
oesimaepi PyOpuku ciieyroniero
Bbinycka Rubrics of the next issue:

IIETEJI TUIIHAE BIJIIM BEPY
NMHOA3BIYHOE OBPA3OBAHUE
FOREIGN LANGUAGE
EDUCATION

JIMHI'BUCTUKA XOHE MOTIH
JIMHI'BUCTUKACBI JINMHI'BUCTUKA "
JINMHI'BUCTUKA TEKCTA LINGUISTICS AND TEXT
LINGUISTICS

JIMHI'BOMOS/JIEHUETTAHY
JIMHI'BOKY/JIBTYPOJIOI'UA
LINGUA-CULTURAL
LINGUISTICS

TUIAEPAI OKBITY JAFBI K¥3bIPETTUIIKTEP/IIH
POJII POJTb KOMIIETEHIII B OBYUEHUU K
SI3BIKAM
THE ROLE OF COMPETENCY IN LEARNING LANGUAGES

KONTUIAI BUTIM BEPY XXOHE TUI YAPETYJIEI'T MHHOBAIIAIAP
IHOJINA3BIMHOE OBPA3OBAHME N MHHOBAIIMM B OBYUYEHHNU K A3bIKAM
MULTILINGUAL EGUCATION AND INNOVATIONS IN LEARNING
LANGUAGES
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